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Teacher’s Guide
30 easy-to-use, standards-based lesson plans 

Student Guided Practice Book
Full-color reading passages and student 
activities

Assessment Guide
Includes a pretest, posttest, and oral reading 
record

3 Literacy Game Sets

Each game set includes a game board, 
directions, answer key, and game pieces.

Digital and Audio Resources 

Audio CD
Includes professional recordings of all 30 
passages.

3 Digital Literacy Games

Digital Literacy Games focus on key 
word-recognition skills, language conventions, 
and comprehension strategies

Digital Resources 
 • PDFs of all student materials (passages, 

game sets, activity sheets, assessments, 
etc.)

 • PDFs of teacher resources (graphic 
organizers, rubrics, pacing plans, etc.)

 • Digital Literacy Games
 • Electronic versions of the Pretest and 

Posttest and recording tools
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Includes a pretest, posttest, and oral reading 
record

3 Literacy Game Sets

Each game set includes a game board, 
directions, answer key, and game pieces.
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Getting Started

Option 1: Sample Six-Week Pacing Plan
2 hours/day, 5 days/week
This pacing plan shows how this product can be used over a six-week intervention program.

Option 1: Six-Week Program (2 hours/day)

Week Day 1 Day 2 Day 3 Day 4 Day 5

1

Using the Five 
Ws and How 
(pages 51–58)

Using the Five 
Ws and How 
(pages 59–66)

Identifying 
the Central 
Message 
(pages 67–74)

Identifying the 
Main Idea 
(pages 75–82)

Understanding 
Characters 
(pages 83–90)

2

Connecting 
Ideas (pages 
91–98)

Using Meaning 
Clues 
(pages 99–106)

Using Meaning 
Clues 
(pages 107–
114)

Understanding 
Story Structure 
(pages 115–
122)

Using Text 
Features 
(pages 123–
130)

3

Identifying 
Points of View 
(pages 131–
138)

Identifying 
Reasons 
(pages 139–
146)

Using Mental 
Images 
(pages 147–
154)

Using Mental 
Images 
(pages 155–
162)

Using Visuals 
(pages 163–
170)

4

Using Visuals 
(pages 171–
178)

Comparing and 
Contrasting 
(pages 179–
186)

Comparing and 
Contrasting 
(pages 187–
194)

Making 
Inferences 
(pages 195–
202)

Making 
Inferences 
(pages 203–
210)

5

Summarizing 
(pages 211–
218)

Summarizing 
(pages 219–
226)

Monitoring 
Comprehension 
(pages 227–
234)

Monitoring 
Comprehension 
(pages 235–
242)

Understanding 
Plot 
(pages 243–
250)

6

Identifying 
Author’s 
Purpose 
(pages 251–
258)

Describing 
Poetry 
(pages 259–
266)

Paraphrasing 
(pages 267–
274)

Identifying 
Problem and 
Solution 
(pages 275–
282)

Using a 
Glossary 
(pages 283–
290)
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Option 2: Sample Four-Week Pacing Plan  
2 hour/day, 5 days/week
This pacing plan includes 20 key lessons to be taught over a four-week intervention program.  
Curriculum coordinators can adjust the pacing plan to best meet the needs of their students.

Four-Week Program (2 hours/day)
Week Day 1 Day 2 Day 3 Day 4 Day 5

1 Using the Five 
Ws and How

(pages 51–58)

Using the Five 
Ws and How

(pages 59–66)

Identifying the 
Central Message

(pages 67–74)

Identifying the 
Main Idea

(pages 75–82)

Understanding 
Characters

(pages 83–90)

2 Connecting Ideas

(pages 91–98)

Using Meaning 
Clues

(pages 99–106)

Using Meaning 
Clues

(pages 107–114)

Understanding 
Story Structure

(pages 115–122)

Using Text 
Features

(pages 123–130)

3 Identifying 
Points of View

(pages 131–138)

Identifying 
Reasons

(pages 139–146)

Using Mental 
Images

(pages 147–154)

Using Mental 
Images

(pages 155-162)

Using Visuals

(pages 163–170)

4 Using Visuals

(pages 171–178)

Comparing and 
Contrasting

(pages 179–186)

Comparing and 
Contrasting

(pages 187–194)

Making 
Inferences

(pages 195–202)

Making 
Inferences

(pages 203–210)
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intervention Pacing Plans (cont.)

Option 3: Sample 24-Week Pacing Plan

1 hour/day, 2 days/week

This pacing plan shows how the program can be used in a six-month, after-school program or 
pull-out intervention that meets for one hour twice a week.  Since each lesson is two hours in 
length, one-half of a lesson is completed in each class.  Some lessons are excluded to fit the 24-
week program.  Curriculum coordinators can adjust the pacing plan to best meet the needs of 
their students.

Week Day 1 Day 2

1 Lesson 1 (pages 51–56,  
Warm-Up, Word Work, Whole 
Group)

Lesson 1 (pages 57–58, Small- 
Group Differentiation, Writing, 
Written Response)

2 Lesson 2 (pages 59–64) Lesson 2 (pages 65–66)

3 Lesson 3 (pages 67–72) Lesson 3 (pages 73–74)

4 Lesson 4 (pages 75–80) Lesson 4 (pages 81–82)

5 Lesson 5 (pages 83–88) Lesson 5 (pages 89–90)

6 Lesson 6 (pages 91–96) Lesson 6 (pages 97–98)

7 Lesson 7 (pages 99–104) Lesson 7 (pages 105–106)

8 Lesson 8 (pages 107–112) Lesson 8 (pages 113–114)

9 Lesson 9 (pages 115–120) Lesson 9 (pages 121–122)

10 Lesson 10 (pages 123–128) Lesson 10 (pages 129–130)

11 Lesson 11 (pages 131–136) Lesson 11 (pages 137–138)

12 Lesson 12 (pages 139–144) Lesson 12 (pages 145–146)

13 Lesson 13 (pages 147–152) Lesson 13 (pages 153–154)

14 Lesson 14 (pages 155–160) Lesson 14 (pages 161–162)

15 Lesson 15 (pages 163–168) Lesson 15 (pages 169–170)

16 Lesson 16 (pages 171–176) Lesson 16 (pages 177–178)

17 Lesson 17 (pages 179–184) Lesson 17 (pages 185–186)

18 Lesson 18 (pages 187–192) Lesson 18 (pages 193–194)

19 Lesson 19 (pages 195–200) Lesson 19 (pages 201–202)

20 Lesson 22 (pages 219–224) Lesson 22 (pages 225–226)

21 Lesson 25 (pages 243–248) Lesson 25 (pages 249–250)

22 Lesson 26 (pages 251–256) Lesson 26 (pages 257–258)

23 Lesson 28 (pages 267–272) Lesson 28 (pages 273–274)

24 Lesson 29 (pages 275–280) Lesson 29 (pages 281–282)
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Pretest
Name: _______________________________  Date: _________________

Questions 1–5: Read the passage.  Then, answer the questions.

Barn Adventure 
It had been a long summer.  Tasha was bored.  Life on the farm was 

different than city life.  She didn’t have any friends to talk to.  It seemed 
there was little for a young girl to do. 

She pestered her grandma to play with her.  Every day Tasha would say, 
“There’s nothing to do.”

One day her grandma said, “Silly girl, no one can be bored on a farm.  
Why don’t you explore the land?”

Finally, Tasha took off toward the old, shabby barn.  At first, it had 
seemed scary.  But now that she was so bored, she wanted to know what 
was inside.

 1. Which of the following sentences best describes the plot of this 
passage?  

 A Tasha was bored on the farm, so her grandma made her  
do chores.

 B Tasha’s grandma kept pestering Tasha to do something.
 C Tasha was bored on the a farm.  So she did what her grandma 

said and explored it.
 D Tasha was bored, then scared.

18

Pretest

 1. Prior to instruction, administer the 
Pretest .  This assessment covers all the 
comprehension skills and objectives 
for this level of the program .  It can 
be used to determine which concepts 
have already been mastered by each 
individual student, as well as which 
lessons concepts still need to be taught .  

Note: Use the Pretest Item Analysis 
(filenames: pretestanalysis .doc; 
pretestanalysis .pdf, pretestanalysis .xls) 
to help monitor which skills are the 
most difficult for students and need to 
be focused on .  

 

 2. Determine the most appropriate pacing 
plan for students .  Use or modify the 
pacing plans located on pages 36–39 to 
best meets the needs of your students 
within instructional context .

© Teacher Created Materials 21461—Focused Reading—Assessment Guide 

Pretest Item Analysis 
 

Directions: Type lowercase x's into cells to indicate where students have missed questions.  Add up the totals.  You can then view totals of:  
1) how many students missed each question; 2) how many questions were missed per student; and 3) the total number of questions missed in the diagnostic test. 
 

Correlated Lesson 1 3 5 7 9 11 13 16 18 21 22 23 28 27 2 4 6 8 10 12 14 15 17 19 20 24 25 26 29 30 #  of 
questions 

missed per 
student 

Question # 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22 23 24 25 26 27 28 29 30 

Answers A D C B C A B D C C A D B A C D B A D B C B A D A B D C A C 

Student Name                                 
Sample Student  x   x x    x      x     x     x  x   8 
                                
                                
                                
                                
                                
                                
                                
                                
                                
                                
                                
                                
                                
                                
                                
                                
                                
                                
                                
                                
# of students missing  

each question                                

 

Pretest Item Analysis
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HOW TO USE 
THIS PRODUCT
HOW TO USE 

THIS PRODUCT



Teacher’s Guide

Each eight-page lesson is organized in a consistent format for ease of use.  Teachers may choose 
to complete some or all of the lesson activities in order to best meet the needs of their students. 
Each lesson includes: 

 • an overview page with key information for planning  
 • a key English Language Arts standard  
 • a Skill Overview providing background information 

 • a copy of the passage from the Student Guided Practice Book  
 • a Warm-Up Activity to build students’ automaticity in reading 

high-frequency words  
 • time markers to indicate the approximate time for instruction

  • a Word Work section focusing on foundational language and 
vocabulary skills

 • use of the Gradual Release of Responsibility Model in the 
Whole-Group Comprehension section 

 • a Written Response activity that ties to the reading skill  
  Note: You may wish to use the digital version of the writing 

prompt found on the Digital Resource USB Device to provide 
practice for the electronic testing environments.

 • fluency practice activities to build oral reading skills  
 • differentiation strategies to support and extend learning
 • literacy learning games to motivate students to develop and 

reinforce mastery of basic skills 

 Lesson  
1

Using the Five Ws and How (cont.)

Whole-Group Lesson (cont.)

After Reading 
min. 1. Explain that asking and answering questions using the five Ws and How helps us to 

demonstrate understanding of the key details of a text.  Remind students that these 

questions help to answer both explicit and implicit information from the text.  

 2. Say, “It isn’t always easy or even possible to write a question using the all five Ws and 

How; and these limericks are especially hard because they are so silly and short.  But I 

know that by even trying to ask a variety of questions, I had to think carefully about the 

text and its main idea.” 

 1. Have students work in pairs.  One asks his or her partner one of the questions from 

the Using the Five Ws and How activity sheet (Student Guided Practice Book, page 8) 

while the other rereads the limerick to find and underline the answer.   Partners then 

switch.  Remember not all questions may be answered in the text.

 2. Next, ask, “How does asking and answering these questions help you understand the 

key details of the text?  What were the key details you might have overlooked without 

asking yourselves these questions?”  (These questions make me reread the text with a 

purpose; I discovered that she’s quite active and adventurous.) 
 1. Have students reread the third limerick about MacDonald.  

 2. Say, “Now that you’ve reread the limerick about MacDonald, what questions can you 

ask and answer using who, what, when, where, why, and how questions?”  

 3. Have students complete the Answering the Five Ws and How activity sheet (Student 

Guided Practice Book, page 9) either now or during the Differentiated Instruction 

portion of the lesson.   
 4. Ask, “How does using the five Ws and How help you identify the key details when 

you’re reading?  Take a minute to write a response at the bottom of your activity 

sheet.”

I Do

You Do

We Do
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while the other rereads the limerick to find and underline the answer.   Partners then 

while the other rereads the limerick to find and underline the answer.   Partners then 

while the other rereads the limerick to find and underline the answer.   Partners then 

while the other rereads the limerick to find and underline the answer.   Partners then 

while the other rereads the limerick to find and underline the answer.   Partners then 

while the other rereads the limerick to find and underline the answer.   Partners then 

while the other rereads the limerick to find and underline the answer.   Partners then 

Next, ask, “How does asking and answering these questions help you understand the 

Next, ask, “How does asking and answering these questions help you understand the 

Next, ask, “How does asking and answering these questions help you understand the 

Next, ask, “How does asking and answering these questions help you understand the 

Next, ask, “How does asking and answering these questions help you understand the 

Next, ask, “How does asking and answering these questions help you understand the 
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Say, “Now that you’ve reread the limerick about MacDonald, what questions can you 
 questions?”  
 questions?”  
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you’re reading?  Take a minute to write a response at the bottom of your activity 
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Using the Five Ws and How (cont.)

 1. Have students read the first limerick of Silly Limericks independently.   2. Then, guide students in a close reading of Silly Limericks.  To perform a close read, 
read and analyze a text as if it were under a microscope.  Say, “This first limerick is all 
about a girl named Rose who froze.”  Write the following question on the board: What 
does the author tell us about Rose? 

 3. Say, “One answer is Rose froze.  What might another answer be?  (She chose to lie 
down.)  By asking and finding the answer to this question, I’ve found a key detail about 
the limerick.  This, however, isn’t the only question I have about the limerick.”  Write 
the following words on the board: who, what, when, where, why, and how.   4. Say, “We can ask a question using each of these words to help us understand and 
identify the key details in the limerick.  For example: I’m curious as to why Rose froze 
from her toes to her nose?  When I look back at the limerick with this question in 
mind, I focus my attention on finding the answer.  It started to snow.  No wonder she 
froze.  It was snowing.”

 1. Read the second limerick with students.  Say, “When I think about this limerick, I 
wonder ‘Where did she sleep?’” Take a moment to field student responses.  Then 
ask, “What does the answer to this question tell us about Ruby Lee?  Would you 
characterize it as a key detail?  Why?”  (Yes, it helps explain that she is a bee.) 2. Ask, “What other questions can you ask about this limerick?”  Have students work with 
partners to ask questions about the second limerick.  Record students’ responses on 
the board.   (For example: Why does she live in a tree?  Who are her parents? How 
old is Ruby Lee?)  Tell students that when an answer cannot be found, good readers 
continue reading on for more information, or infer an answer using evidence from the 
text.  Also explain that not all questions can be answered directly in the text.

 1. Have students finish rereading the rest of the text either independently or in pairs, 
then complete the Using the Five Ws and How activity sheet (Student Guided Practice 
Book, page 8).

Whole-Group Lesson (cont.)During Reading min.
I Do

You Do

We Do
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Lesson  

1
Learning Objectives Phonics and Word Recognition: Distinguish long and short 

vowels when reading regularly spelled one-syllable words.Language and Vocabulary: Use sentence-level context as a 

clue to the meaning of a word or phrase.Reading Literature: Ask and answer questions such as 

who, what, where, when, why, and how to demonstrate 

understanding of key details in a text.
Writing: Write a short paragraph telling an opinion about silly 

limericks and explaining this opinion.  

Progress MonitoringThe Student Guided Practice Book pages below can be used 

to formally and informally assess student understanding of the 

concepts. 

L
iteratu

re

There once was a lass they called Rose, 
Who chose to lie down and to doze, 
It started to snow,  
It really did flow, 
And she froze from her toes to her nose!

There once was a man named MacDonald. 
Who searched every day for lost gold. 
He looked in the hills, 
He looked in the mills, 
Until he got cold and quite old!

There once was a lass they called Rose, 
Who chose to lie down and to doze, 
It started to snow,  
It really did flow, 
And she froze from her toes to her nose!

There once was a girl named Ruby Lee. 
As busy as a buzzing bee. 
She climbed and jumped. 
She rolled and bumped. 
Then slept in her bed in a tree. 

Who searched every day for lost gold. 

Limericks are silly little poems with five lines.  They were 
made famous by Edward Lear in The Book of Nonsense. 

Silly Limericks

21176—Focused Reading—Student Guided Practice Book © Teacher Created Materials

Lesson 1

6

Name: ___________________________________________ Date: _________________

Answering the Five  
Ws and How 

Directions: Answer as many 5Ws and How questions about the third limerick as apossible.  Note: Not all questions can be answered.

MacDonald 

Who?  ____________

__________________

__________________

Why?  ____________

__________________

__________________

What?  ____________

__________________

__________________

How?  ____________

__________________

__________________

When?  ___________

__________________

__________________

Where?  __________

__________________

__________________

© Teacher Created Materials 21176—Focused Reading—Student Guided Practice Book
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Name: ___________________________________________ Date: _________________Word WorkPart 1: Long and Short Vowels 
Directions: Circle the vowels in each word below.  Then, above each 

vowel, write an L if the vowel is long or an S if the vowel is short.

 1  lass  

 2 i t

 3 rose

 4 bed

 5 quite

Part 2: Language and Vocabulary 
Directions: Choose the best word from the Word Bank to finish each 

sentence.  

Word Bankbuzzing doze froze searched 1 It was so cold that my fingers __________________. 2 The __________________ bee was looking for pollen.  
 3 When his dog was lost, he __________________ the yard.  
 4 When I am tired, I like to __________________ in the sun.

S
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Name: ___________________________________________ Date: _________________Written Response
Written ResponseDirections: Write a paragraph stating whether you like silly 

limericks.  Give at least three reasons to support your opinion. __________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

21176—Focused Reading—Student Guided Practice Book 
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Name: ___________________________________________ Date: _________________

Using the Five Ws  
and How 

Directions: Write 5Ws and How questions about the second 

limerick. 

 1 who ____________________________________________

____________________________________________

 2 what ____________________________________________

____________________________________________

 3 when ____________________________________________

____________________________________________

 4 where
____________________________________________

____________________________________________

 5 why ____________________________________________

____________________________________________

 6 how ____________________________________________

____________________________________________

21176—Focused Reading—Student Guided Practice Book 
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Name: ___________________________________________ Date: _________________

Quick Check

Quick Check
 1 Which of these words has a 

long vowel sound?  
 A run  B bake C hit D slam

 2 Use the clues in the 
sentence below to figure 

out what scaled means.  
Marsha scaled the 

mountain all the way to the 

top. 
 A saw B cooked  C swam  D climbed 

 3 Where was Ruby Lee’s 
bed?

 A in the snow B in her bedroom
 C in a tree D in the hills

 4 Rose is the answer to which 

question below? A Who did it snow on?
 B Where did a girl doze?

 C Who searched every 
day for lost gold?

 D What froze her toes 
and her nose?

© Teacher Created Materials 
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Using the Five Ws and How

Materials
	 •	 Student Guided Practice Book (pages 6–11)	 •	 Silly Limericks (filename:  

sillylimericks.pdf)	 •	 Audio	CD	(Track	01)	 •	 Literacy	Game	Sets	 •	 Digital	Literacy	Games	 •	 chart	paper

Skill Overview: Using the Five Ws and How
Asking and answering questions about key details in a text helps students focus on what the text says explicitly.  Question stems using who, what, when, where, why, and how require both the asker and answerer to find both explicit and implicit evidence in the text to support their thinking.  In Silly Limericks, students will use the five Ws and How to uncover the key details in the passage.
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Using the Five Ws and How (cont.)

Warm-Up Activity Warm-Up Activity min.min.

Remind students that high-frequency words are the most commonly used words in 

Remind students that high-frequency words are the most commonly used words in 

texts.  Recognition of and repeated exposure to these words is essential to fluent reading.  

texts.  Recognition of and repeated exposure to these words is essential to fluent reading.  

texts.  Recognition of and repeated exposure to these words is essential to fluent reading.  

Display word cards or write the words on the board.  Read each word aloud.  Choose one 

Display word cards or write the words on the board.  Read each word aloud.  Choose one 

Display word cards or write the words on the board.  Read each word aloud.  Choose one 

word.  Say each letter aloud, one at a time.  The first time you say all of the letters in the 

word.  Say each letter aloud, one at a time.  The first time you say all of the letters in the 

word, whisper.  The second time, squeak.  The third time, use a loud voice.  Let students 

word, whisper.  The second time, squeak.  The third time, use a loud voice.  Let students 

word, whisper.  The second time, squeak.  The third time, use a loud voice.  Let students 

choose the method for repeating the fourth time.  Repeat for all of the words listed below. 

choose the method for repeating the fourth time.  Repeat for all of the words listed below. 

choose the method for repeating the fourth time.  Repeat for all of the words listed below. 

did there was who

There once was a lass they called Rose,

Who chose to lie down and to doze,

It started to snow, 

It really did flow,

And she froze from her toes to her nose!

There once was a man named MacDonald.
There once was a man named MacDonald.

Who searched every day for lost gold.

He looked in the hills,

He looked in the mills,

Until he got cold and quite old!

There once was a lass they called Rose,

Who chose to lie down and to doze,

It started to snow, 

It really did flow,

And she froze from her toes to her nose!

There once was a girl named Ruby Lee.
There once was a girl named Ruby Lee.
There once was a girl named Ruby Lee.
There once was a girl named Ruby Lee.
There once was a girl named Ruby Lee.

As busy as a buzzing bee.

She climbed and jumped.

She rolled and bumped.

Then slept in her bed in a tree.
Then slept in her bed in a tree.
Then slept in her bed in a tree.
Then slept in her bed in a tree.
Then slept in her bed in a tree.

Who searched every day for lost gold.

Limericks are silly little poems with five lines.  They were 

made famous by Edward Lear in 
made famous by Edward Lear in The Book of Nonsense. 

Silly Limericks
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read and analyze a text as if it were under a microscope.  Say, “This first limerick is all 

read and analyze a text as if it were under a microscope.  Say, “This first limerick is all 
about a girl named Rose who froze.”  Write the following question on the board: 

about a girl named Rose who froze.”  Write the following question on the board: 

about a girl named Rose who froze.”  Write the following question on the board: 

about a girl named Rose who froze.”  Write the following question on the board: 

about a girl named Rose who froze.”  Write the following question on the board: 

about a girl named Rose who froze.”  Write the following question on the board: 

about a girl named Rose who froze.”  Write the following question on the board: 

about a girl named Rose who froze.”  Write the following question on the board: 
froze.  What might another answer be?  (
froze.  What might another answer be?  (She chose to lie She chose to lie She chose to lie She chose to lie She chose to lie She chose to lie She chose to lie She chose to lie 

)  By asking and finding the answer to this question, I’ve found a key detail about 

)  By asking and finding the answer to this question, I’ve found a key detail about 

)  By asking and finding the answer to this question, I’ve found a key detail about 

)  By asking and finding the answer to this question, I’ve found a key detail about 

)  By asking and finding the answer to this question, I’ve found a key detail about 

)  By asking and finding the answer to this question, I’ve found a key detail about 

)  By asking and finding the answer to this question, I’ve found a key detail about 

)  By asking and finding the answer to this question, I’ve found a key detail about 
the limerick.  This, however, isn’t the only question I have about the limerick.”  Write 
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read and analyze a text as if it were under a microscope.  Say, “This first limerick is all 

read and analyze a text as if it were under a microscope.  Say, “This first limerick is all 
about a girl named Rose who froze.”  Write the following question on the board: 

about a girl named Rose who froze.”  Write the following question on the board: 

about a girl named Rose who froze.”  Write the following question on the board: 
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the limerick.  This, however, isn’t the only question I have about the limerick.”  Write 

the limerick.  This, however, isn’t the only question I have about the limerick.”  Write 
andandSay, “We can ask a question using each of these words to help us understand and 

Say, “We can ask a question using each of these words to help us understand and 
identify the key details in the limerick.  For example: I’m curious as to why Rose froze 

identify the key details in the limerick.  For example: I’m curious as to why Rose froze 
from her toes to her nose?  When I look back at the limerick with this question in 

from her toes to her nose?  When I look back at the limerick with this question in It started to snow.  It started to snow.  
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 Lesson  

1 Using the Five Ws and How (cont.)
Whole-Group LessonBefore Reading min.

 1. Discuss key details.  Say, “Key details are the important things about the text that often 

influence the outcome or ending.  They support the main idea or overall message of.”  

 2. Have students turn to the passage titled Silly Limericks (Student Guided Practice 

Book, page 6) or display using the PDF version. 
 3. Read the title aloud to students.  Say, “A limerick is a poem with five lines.  Limericks 

are usually short and funny.  Today, we will be reading limericks and asking questions 

as we read to understand them.  The title of this passage, Silly Limericks, makes me 

wonder who or what the poems will be about.”  

 1. Say, “We will be using the five Ws (who, what, where, when, why) and how to ask 

questions while we read, helping us to discover the key details in the limericks.  The 

five Ws and How questions help readers answer questions about the text.  Sometimes 

the answers are found directly in the text, while other times we will have to use the 

information from the text and our own knowledge to make an inference.  Let’s get 

started.  What other things do you wonder about the text?” 
 2. Using the question starters who, what, where, when, why and how, have students 

write other questions about the poems prior to reading.  (Who are these limericks 

about? Why is the bee smiling?)  

 1. Have students work in pairs or individually to scan the text.  Have them check if any of 

their questions are answered in the text.  

Create picture clues to go with each of the five Ws and 
How.  For example, for who draw a sketch of a face.  
During the lesson, point to the picture clue each time you 

use the word.

Language Support

I Do

You Do

We Do
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Read the title aloud to students.  Say, “A limerick is a poem with five lines.  Limericks 
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the answers are found directly in the text, while other times we will have to use the 
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Lesson  

1

L
iteratu

re

Word Work
Long and Short Vowels min.

 1. Write the word lass on the board.  

 2. Say, “When you decode one-syllable words, the spelling pattern can help you determine 

whether it has a long or short vowel sound.  Often, if there is an -e at the end of a CVC 

word, it makes the first vowel say its name.  The -e, however, stays silent.” 

 3. Have students look at the word lass and determine the number of vowels.  Circle the 

vowel a.  Say, “Let’s say the /ă/ sound.  Now let’s read the word lass.”  

 4. Have students continue to practice decoding common one-syllable words using the 

spelling pattern rules in the following words: did, like, mills, doze.  Circle the vowels in 

each word.

 5. Have students complete Part 1 of the Word Work activity sheet (Student Guided Practice 

Book, page 7) for additional practice distinguishing long and short vowels.

Language and Vocabulary min.

buzzing doze froze searched

 1. Say, “When you come across an unfamiliar word, one strategy you can use is to pay close 

attention to the words around it to figure out what it might mean and make a connection 

to what you already know.  When we do this, we are using meaning clues to better 

understand what we read.” 

 2. Write, There once was a lass named Rose, who chose to lie down and to doze on the 

board.  Say, “For example, when I read this sentence I wonder what lass means.  I look at 

the words around it (named Rose) to figure out that lass must mean ‘girl’ since Rose is a 

girl’s name.” 

 3. Repeat this process using the following words: buzzing, froze, and searched.  (For 

example: as busy as a buzzing bee; and she froze from her toes to her nose!; who searched 

every day for lost gold.)

 4. Have students complete Part 2 of the Word Work activity sheet (Student Guided Practice 

Book, page 7) for additional practice with using sentence-level context as a clue to the 

meaning of a word.

Using the Five Ws and How (cont.)
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Teaching a Lesson

 

Literacy Game Sets

Digital Literacy Games

Literacy Games
Divide students into groups.  Assign each group to one game.  For instructions on how to organize, manage, and play the Literacy Games see pages 30–34.

Lesson  

1 Using the Five Ws and How (cont.)

While the teacher meets with each group below, the remaining students will play the Literacy 

Have students work with partners to write their own limerick.  Tell students that a limerick is a funny poem containing exactly five lines with a distinctive rhyme and rhythm.  Lines one, two, and five rhyme.  The overall pattern is an 
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Literacy Game Sets

Digital Literacy Games

Literacy Games
Divide students into groups.  Assign each group to one game.  For instructions on how to organize, manage, and play the Literacy Games see pages 30–34.

Ws and Ws and Ws
Differentiated Instruction min.min.
While the teacher meets with each group below, the remaining students will play the Literacy 

Have students work with partners to write their own limerick.  Tell students that a limerick is a funny poem containing exactly five lines with a distinctive rhyme and rhythm.  Lines one, two, and five rhyme.  The overall pattern is an 

© Teacher Created Materials

Have students complete 

a timed reading of the 

passage.  This passage has 

114 words.  The fluency 

goal is 94 words per 

minute.  See pages 16–17 

of the 
for instructions and the 

fluency rubric.

Assessment Opportunity

Have students complete 

a timed reading of the 

passage.  This passage has 

114 words.  The fluency 

goal is 94 words per 

minute.  See pages 16–17 

Assessment Guide 

for instructions and the 

fluency rubric.

Assessment Opportunity

Digital Literacy Games

Literacy Games
Divide students into groups.  Assign each group to one game.  For instructions on how to organize, manage, and play the Literacy Games see pages 30–34.

Using the Five 
Differentiated Instruction 
While the teacher meets with each group below, the remaining students will play the Literacy 

Have students work with partners to write their own limerick.  Tell students that a limerick is a funny poem containing exactly five lines with a distinctive rhyme and rhythm.  Lines one, two, and five rhyme.  The overall pattern is an 

Have students complete 

a timed reading of the 

passage.  This passage has 

114 words.  The fluency 

minute.  See pages 16–17 

Assessment Guide 

for instructions and the 

Assessment Opportunity

Lesson  

1

L
iteratu

reWriting min.min.

Tell students to think about the limericks in Silly Limericks.  Then, read aloud the prompt 
.  Then, read aloud the prompt 
.  Then, read aloud the prompt 

from the Written Response activity sheet (Student Guided Practice Book, page 10).    You may 
, page 10).    You may 
, page 10).    You may 

wish to have students complete the digital version of the writing prompt found on the Digital 

wish to have students complete the digital version of the writing prompt found on the Digital 

wish to have students complete the digital version of the writing prompt found on the Digital 

Resources USB Device.  

Fluency Practice min.min.

Use the echo reading strategy (reading aloud a sentence from the passage and then having 

Use the echo reading strategy (reading aloud a sentence from the passage and then having 

Use the echo reading strategy (reading aloud a sentence from the passage and then having 

students repeat after you).  Draw students’ attention to punctuation marks and how these 

students repeat after you).  Draw students’ attention to punctuation marks and how these 

affect your reading of the text.  Note: You may wish to play the recording of the passage from 

: You may wish to play the recording of the passage from 

: You may wish to play the recording of the passage from 

the Audio CD to model proper fluency.    

Progress Monitoring min.min.

1. Have students complete the Quick Check activity 

sheet (Student Guided Practice Book, page 11) 

to gauge student progress toward mastery of the 

Learning Objectives.

2. Based on the results of the Quick Check activity 

sheet and teacher observations during the lesson, 

organize students into groups and continue with the 

Differentiated Instruction support and the Literacy 

Games.  

Using the Five Ws and How (cont.)

57

© Teacher Created Materials
21167— Focused Reading Intervention Level 2—Teacher’s Guide

21167— Focused Reading Intervention Level 2—Teacher’s Guide

21167— Focused Reading Intervention Level 2—Teacher’s Guide

21167—Focused Reading Intervention Level 2—Teacher’s Guide © Teacher Created Materials

Teacher’s Guide

Each eight-page lesson is organized in a consistent format for ease of use.  Teachers may choose 
to complete some or all of the lesson activities in order to best meet the needs of their students. 
Each lesson includes: 

 • an overview page with key information for planning  
 • a key English Language Arts standard  
 • a Skill Overview providing background information 

 • a copy of the passage from the 
 • a Warm-Up Activity to build students’ automaticity in reading 

high-frequency words  
 • time markers to indicate the approximate time for instruction

  • a Word Work section focusing on foundational language and 
vocabulary skills

 • use of the Gradual Release of Responsibility Model in the 
Whole-Group Comprehension section 

 • a Written Response activity that ties to the reading skill  
Note: You may wish to use the digital version of the writing 
prompt found on the Digital Resource USB Device to provide 
practice for the electronic testing environments.

 • fluency practice activities to build oral reading skills  
 • differentiation strategies to support and extend learning
 • literacy learning games to motivate students to develop and 

reinforce mastery of basic skills 

Teaching a Lesson
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Each eight-page lesson is organized in a consistent format for ease of use.  Teachers may choose 
to complete some or all of the lesson activities in order to best meet the needs of their students. 
Each lesson includes: 

 • an overview page with key information for planning  
 • a key English Language Arts standard  
 • a Skill Overview providing background information 

 • a copy of the passage from the 
 • a Warm-Up Activity to build students’ automaticity in reading 

 • time markers to indicate the approximate time for instruction

  • a Word Work section focusing on foundational language and 

 • use of the Gradual Release of Responsibility Model in the 

 • a Written Response activity that ties to the reading skill  
  

 • fluency practice activities to build oral reading skills  
 • differentiation strategies to support and extend learning
 • literacy learning games to motivate students to develop and 
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There is an amazing computer.  It is faster than any other computer in the world.  It can understand speech and writing.  It 
computer in the world.  It can understand speech and writing.  It can come up with new ideas.  It can make plans.  It can control all the parts of a complicated system without shutting down.  In fact, the more you use it, the better it gets.

What is this amazing computer?  It is your brain, of course!your brain, of course!your brain, of course!

Touch your finger to your nose.  Touch your finger to your nose.  Touch your finger to your nose.  
Clap your hands.  Sing a song.  You 
Clap your hands.  Sing a song.  You 
Clap your hands.  Sing a song.  You 
can do all these things because 
your brain tells your body what 
to do.  Your brain is always on the 
job.  It even works when you 
are sleeping.  It does many 
things without thinking.  You 
breathe without thinking.  
Your heart beats without 
thinking.  Many of your 
muscles move without thinking.  
These are just some of the 
things your brain takes care of.  
Now, that’s pretty smart!

21176—Focused Reading—Student Guided Practice Book © Teacher Created Materials
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Name:___________________________________________

Word Work
Part 1: Words with the Inflection –Directions: Circle the word spelled correctly.  

Word
 1 write
 2 think
 3 shut
 4 sleep
 5 amaze

Part 2: Language and Vocabulary Directions: Read each word in the boxes below.  Use the space provided to write a sentence that shows a real-life connection for each 
word below.

 1 amazing

 2 complicated

 3 new

 4 pretty

© Teacher Created Materials
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Name:Name:___________________________________________

Paragraph Paraphrase
Directions: Read the third paragraph of 

write the main idea and three key details.  Finally, use your answers write the main idea and three key details.  Finally, use your answers write the main idea and three key details.  Finally, use your answers 

to paraphrase the paragraph. to paraphrase the paragraph. to paraphrase the paragraph. 

My Paraphrase:My Paraphrase:My Paraphrase: __________________________________________

________________________________________________________________________________________________________________________________________________________________________

________________________________________________________________________________________________________________________________________________________________________

Main Idea of the Paragraph:

___________________________________

Key Detail:

Key Detail:

Key Detail:
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Written ResponseWritten Response

Directions: Write a paragraph comparing and contrasting 

your brain and a computer.  
your brain and a computer.  
your brain and a computer.  

_________________________________________________

_________________________________________________

_________________________________________________

_________________________________________________

_________________________________________________

_________________________________________________

_________________________________________________

_________________________________________________

_________________________________________________

_________________________________________________

_________________________________________________

_________________________________________________

_________________________________________________

_________________________________________________

_________________________________________________

_________________________________________________

_________________________________________________

_________________________________________________

_________________________________________________

_________________________________________________

_________________________________________________

Draw a picture that goes with your writing.  
Draw a picture that goes with your writing.  
Draw a picture that goes with your writing.  

Name:Name:___________________________
________________
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Name:___________________________________________

Quick Check
 1 Which of the following words has a long vowel?  A 

 B 
 C inside
 D muscles

 2 

  

 A 
 B 
 C 
 D 

 3 Which sentence would you include in a summary of this passage?
 A Your brain can come up with new ideas. B Your brain is an 

amazing computer. C Your heart beats 
without thinking. D It can understand 
speech and writing.

 4 

 A 

 B 

 C 

 D 
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Passage Paraphrase Directions:
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28

Student Guided Practice Book

Each lesson in the Teacher’s Guide has six corresponding student pages in the Student 
Guided Practice Book:  

 • a high-interest reading passage to engage students  
 • a variety of text types to meet the rigor and text complexity 

requirements

 • Word Work activities to reinforce foundational reading skills 
(Levels K–5) and language conventions (Levels 6–8) 

 • activities that support vocabulary acquisition and language 
development

 • comprehension activities that reinforce skills and prompt 
students to use the text when supporting their responses 

 • a Written Response activity to extend and enrich students’ 
reading/writing connection

 • a Quick Check to easily monitor students’ progress
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There is an amazing computer.  It is faster than any other computer in the world.  It can understand speech and writing.  It 
computer in the world.  It can understand speech and writing.  It can come up with new ideas.  It can make plans.  It can control all the parts of a complicated system without shutting down.  In fact, the more you use it, the better it gets.

What is this amazing computer?  It is your brain, of course!

Touch your finger to your nose.  
Clap your hands.  Sing a song.  You 
can do all these things because 
your brain tells your body what 
to do.  Your brain is always on the 
job.  It even works when you 
are sleeping.  It does many 
things without thinking.  You 
breathe without thinking.  
Your heart beats without 
thinking.  Many of your 
muscles move without thinking.  
These are just some of the 
things your brain takes care of.  
Now, that’s pretty smart!

21176—Focused Reading—Student Guided Practice Book
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___________________________________________ Date: __________________________________

Word Work
Part 1: Words with the Inflection –inging  ing  ing Circle the word spelled correctly.  

Circle one
writeing     or     writing

thinking     or     thinkking
shutting     or     shuting

sleeping     or     sleepping
amazeing     or      amazing

Part 2: Language and Vocabulary  Read each word in the boxes below.  Use the space 
 Read each word in the boxes below.  Use the space provided to write a sentence that shows a real-life connection for each 

provided to write a sentence that shows a real-life connection for each 

provided to write a sentence that shows a real-life connection for each 

My mother’s cooking tastes amazing. 

writeing     or     writing
writeing     or     writing
writeing     or     writing
writeing     or     writing
writeing     or     writing
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___________________________________________

Paragraph Paraphrase
 Read the third paragraph of 

write the main idea and three key details.  Finally, use your answers 

to paraphrase the paragraph. 

__________________________________________

________________________________________________________

________________________________________________________

Main Idea of the Paragraph:

___________________________________

21176—Focused Reading—Student Guided Practice Book

Written ResponseWritten ResponseWritten Response
 Write a paragraph comparing and contrasting 

your brain and a computer.  

_________________________________________________

_________________________________________________

_________________________________________________

_________________________________________________

_________________________________________________

_________________________________________________

_________________________________________________

Draw a picture that goes with your writing.  

____________________________
_______________ Date: _________________

21176—Focused Reading—Student Guided Practice Book

21176—Focused Reading—Student Guided Practice Book
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___________________________________________ Date: __________________________________
Quick Check

Which of the following words has a long vowel? 
faster
shutting
inside
muscles

2 Which word best completes the sentence below? 
  The puzzle is not easy to solve.  It is very _____. A complicated B pretty

 C new
 D dangerous

Which sentence would you include in a summary of this passage?
Your brain can come up with new ideas.
Your brain is an 
amazing computer.Your heart beats 
without thinking.
It can understand 
speech and writing.

4 Which sentences 
paraphrase the first and last paragraphs?

 A A computer does many things.  A computer can not do everything. B The brain is complex. Without it you could not do many things. C The brain is interesting.  Other body parts can also be interesting. D The brain is like a computer.  It tells your body to do many things.

21176—Focused Reading—Student Guided Practice Book
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___________________________________________

Paragraph Paraphrase
 Read the third paragraph of 

write the main idea and three key details.  Finally, use your answers 

__________________________________________

________________________________________________________

________________________________________________________

Main Idea of the Paragraph:

___________________________________

21176—Focused Reading—Student Guided Practice Book

write the main idea and three key details.  Finally, use your answers 

Main Idea of the Paragraph:

___________________________________

__________________________________________

________________________________________________________

________________________________________________________

21176—Focused Reading—Student Guided Practice Book

Name:___________________________________________ Date: __________________________________Passage Paraphrase 
Passage Paraphrase Directions: Reread Inside Your Brain.  Then, write the main idea 

.  Then, write the main idea 

and the three most important details from the passage.  Finally, use 

and the three most important details from the passage.  Finally, use 

your answers to paraphrase the passage.  

My Paraphrase: __________________________________________

__________________________________________

__________________________________________________________________________________________________

________________________________________________________

________________________________________________________________________________________________________________

________________________________________________________

________________________________________________________

Main Idea of the Passage:
___________________________________

Key Detail:

Key Detail:

Key Detail:
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Paragraph Paraphrase
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___________________________________________

Paragraph Paraphrase

write the main idea and three key details.  Finally, use your answers 

__________________________________________

________________________________________________________

________________________________________________________

Main Idea of the Paragraph:

___________________________________

21176—Focused Reading—Student Guided Practice Book

___________________________________________

Paragraph Paraphrase
Inside Your Brain

write the main idea and three key details.  Finally, use your answers 

__________________________________________

________________________________________________________

________________________________________________________

Main Idea of the Paragraph:

___________________________________

21176—Focused Reading—Student Guided Practice Book21176—Focused Reading—Student Guided Practice Book

 has six corresponding student pages in the Student 
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.  Then, write the main idea 

.  Then, write the main idea 

and the three most important details from the passage.  Finally, use 

and the three most important details from the passage.  Finally, use 
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Lesson 

10

Learning Objectives 
Language Conventions: Form and use the past tense of 
frequently occurring irregular verbs.

Vocabulary: Use sentence-level context as a clue to the 
meaning of a word or phrase.

Reading Informational Text: Know and use various text 
features to locate key facts or information in a text efficiently.

Writing: Write a short narrative about finding a banana slug 
while hiking.  

Progress Monitoring
The Student Guided Practice Book pages below can be used 
to formally and informally assess student understanding of the 
concepts.
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Using Text Features

Materials
 • Student Guided Practice 

Book (pages 60–65)

 • A Beginner’s Guide to 
Banana Slugs (filename: 
bananaslugs.pdf) 

 • Audio CD (Track 10)

 • Literacy Game Sets 

 • Digital Literacy Games

 • chart paper

 • variety of fiction and 
nonfiction texts

Skill Overview: 
Using Text 
Features
Text features are the structural 
elements of a text such as 
captions, bold print, subheadings, 
glossaries, and indexes that help 
readers locate information in 
a text quickly and accurately.  
Students who are able to locate 
and use text features realize 
that authors intentionally use 
these features to help the reader 
analyze the text.  In A Beginners 
Guide to Banana Slugs, students 
will use text features to 
navigate through the 
text and comprehend 
the information 
presented. 

Name: ____________________
_____________________

__ Date: _________________

B

Helpful Text Features 

Directions: Think about how text features help you find and identify 

information.  Then, complete the sentences.

 1 Diagrams and labels help me because _____________________

 ____________________________________________________

 ___________________________________________________ .

 2 Headings help me _____________________________________

 ____________________________________________________

 ___________________________________________________ .

 3 Text color and style can help me  _________________________

 ____________________________________________________

 ___________________________________________________ .

Challenge: Which text features would help you locate information 

for a report?  Explain your answer.

________________________________________________________

________________________________________________________

© Teacher Created Materials 
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63

Written Response
Directions: Write a paragraph explaining a problem you had 
and what you did to solve it.   

_________________________________________________

_________________________________________________

_________________________________________________

_________________________________________________

_________________________________________________

_________________________________________________

Draw a picture that goes with your paragraph.  

Name: ___________________________________________ Date: _________________

21176—Focused Reading—Student Guided Practice Book © Teacher Created Materials
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22

Quick Check

Name: ___________________________________________ Date: _________________

B

 1 If build means to make something, what is a builder? 
 A a thing that someone makes  B a new place to live  C someone who makes something D a kind of food  

 2 Which is the best choice to complete the sentence below? 
  She ______ when she saw the birds in the sky. A smiled

 B smiling  C smiles
 D smile 

 3 What does this folktale explain?
 A why turtles have shells  B why turtles shells don’t come off C why turtles live in the water

 D why turtles swim 

 4 What is the turtle’s real reason for having the hunters throw him in the water?
 A because he was hot B so he’d come out of his shell more easily C to drown him D to get away

© Teacher Created Materials 
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Name: ___________________________________________ Date: _________________
Finding and Labeling Text Features Directions: Read each of the text features below.  Then, locate and 

write each text feature in the correct location.  

Challenge: Which text feature do you think is the most helpful?  

Explain your answer. 
________________________________________________________

________________________________________________________
________________________________________________________

What Is a Banana Slug?
A banana slug is like a snail, but without a shell.  It is slimy, yellow, and six to ten  inches long.

What Do Banana Slugs Eat?
They love mushrooms.  They also eat seeds, fruit, and dead stuff on the ground.  Some slugs eat animal droppings.  Eww!

Where Do Banana Slugs Live?
They live in wet places.  Most  are found in forests near the ocean.  Many are found in the Pacific Northwest.

How Do Banana Slugs  Get Around?
Their slime makes it easier for them to move.  It also makes them taste bad!

A Beginner’s Guide  to Banana Slugs

A Beginner’s Guide  
A Beginner’s Guide  to Banana Slugs

A Beginner’s Guide  to Banana Slugs

tail foot

tentacles

Text Featuresdiagram heading titleWhat Do Banana Slugs Eat?
They love mushrooms.  They 

tentacles

21176—Focused Reading—Student Guided Practice Book 
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Name: ___________________________________________ Date: _________________

Word Work 
Part 1: In the Past 

Directions: Draw a line from the present tense verb to the correct 
irregular past tense verb. 

 1 eat brought

 2 leave came

 3 bring had

 4 have left

 5 come ate

Part 2: Language and Vocabulary 
Directions: Circle the words in the sentence that help you 
determine the meaning of the underlined word. 

 1 A banana slug is like a snail, but without a shell.

 2 The slug used its slippery slime to help it move.

 3 Slugs eat mushrooms, a capped fungus that grows in wet earth.

 4 Some slugs eat animal droppings, or poop.  

© Teacher Created Materials 21176—Focused Reading—Student Guided Practice Book
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What Is a Banana Slug?

A banana slug is like a snail, 

but without a shell.  It is slimy, 

yellow, and six to ten  

inches long.

What Do Banana Slugs Eat?

They love mushrooms.  They 

also eat seeds, fruit, and dead 

stuff on the ground.  Some slugs 

eat animal droppings.  Eww!

Where Do Banana 

Slugs Live?

They live in wet places.  Most  

are found in forests near the 

ocean.  Many are found in the 

Pacific Northwest.

How Do Banana Slugs  

Get Around?

Their slime makes it easier for 

them to move.  It also makes 

them taste bad!

A Beginner’s Guide  

to Banana Slug
sA Beginner’s Guide  

A Beginner’s Guide  

to Banana Slug
sA Beginner’s Guide  

to Banana Slug
s

tail foot

tentacles

Lesson 10
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Using Text Features (cont.)

Warm-Up Activity min.

Remind students that high-frequency words are the most commonly used words in texts.  
Recognition of and repeated exposure to these words is essential to fluent reading.  On the 
board or chart paper draw a Tic-Tac-Toe board, and write one of the words in each box.  
Note: The words will be repeated to fill all nine boxes.  Divide the class into two teams, Os 
and Xs.  Have a member from each team come up to the board and choose a word to read.  
If he or she is correct, then the team may put an O or an X for their team.  If incorrect, the 
player from the other team may read the same word.  Repeat this process until all team 
members have an opportunity to play.  

eat like live without

What Is a Banana Slug?

A banana slug is like a snail, 
but without a shell.  It is slimy, 
yellow, and six to ten  
inches long.

What Do Banana Slugs Eat?

They love mushrooms.  They 
also eat seeds, fruit, and dead 
stuff on the ground.  Some slugs 
eat animal droppings.  Eww!

Where Do Banana 
Slugs Live?

They live in wet places.  Most  
are found in forests near the 
ocean.  Many are found in the 
Pacific Northwest.

How Do Banana Slugs  
Get Around?

Their slime makes it easier for 
them to move.  It also makes 
them taste bad!

A Beginner’s Guide  
to Banana Slugs

A Beginner’s Guide  A Beginner’s Guide  
to Banana Slugs

A Beginner’s Guide  
to Banana Slugs

tail foot tentacles
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Using Text Features (cont.)

Word Work
In the Past min.

 1. Write the sentence Slugs eat mushrooms and seeds on the board.  

 2. Underline the word eat.  Explain that most verbs use -ed to indicate that it happened in 
the past, but some do not.  Say, “When a verb, or action word, doesn’t use -ed to indicate 
the past, it is called an irregular verb.  Eat is an irregular verb because I would not say, 
The slug eated mushrooms and seeds.  I would say, The slug ate mushrooms and seeds 
yesterday.” 

 3. Write be, bring, come, do, feel, have, and leave on the board or chart paper.  Ask, “How 
can we change each of these irregular verbs to indicate the past tense?  Remember, none 
of these words are regular, as none of them are made past tense by adding -ed.”

 4. Draw an arrow next to each word.  Call on students to tell you the past tense of each 
word.  Record students’ responses next to the  present tense form of the words: be (was/
were); bring (brought); come (came); do (did);  feel (felt); have (had); leave (left).  Ask 
students to use each irregular past tense verb in a sentence.  

 5. Have students complete Part 1 of the Word Work activity sheet (Student Guided Practice 
Book, page 61) for additional practice with irregular past-tense verbs.  

Language and Vocabulary min.
droppings mushrooms slime slug

 1. Explain that when you come across an unfamiliar word, one strategy is to read around 
the word to figure out what it might mean based on clues the author provides.  

 2. Write the sentence A banana slug is like a snail, but without a shell on the board.  
Underline the word slug.  Discuss how the rest of the sentence tells you about a slug in 
order to help you figure it out.  Circle the words is like a snail, but without a shell.  Say, 
“This author provided this information because slug is an uncommon word.” 

 3. Repeat this process using the following sentences: The slug used its slippery slime to help 
it move, Slugs eat mushrooms, a capped fungus that grows in wet earth, Some slugs eat 
animal droppings, or poop.  

 4. Have students complete Part 2 of the Word Work activity sheet (Student Guided Practice 
Book, page 61) for additional practice with using sentence-level meaning clues.  

© Teacher Created Materials 21167— Focused Reading Intervention Level 2—Teacher’s Guide 125



Prior to reading, provide students with books containing 
various text features.  Point out text features such as 
captions, sidebars, headings, and typography.  Have students 
do a text feature hunt to practice locating and identifying 
text features.  Provide students with a sentence starter such 
as Bold words in a text help me _____ to assist them in 
identifying how a text feature can help them as a reader.  

Language Support
Prior to reading, provide students with books containing 
various text features.  Point out text features such as 
captions, sidebars, headings, and typography.  Have students 
do a text feature hunt to practice locating and identifying 
text features.  Provide students with a sentence starter such 
as Bold words in a text help me _____ 
identifying how a text feature can help them as a reader.  

Language Support
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Using Text Features (cont.)

Whole-Group Lesson
Before Reading min.

 1. Explain that text features are parts of a text that help you locate and/or identify key 
information or facts quickly and accurately.  Explain that a title is a text feature.  Say, 
“A title can help me locate information because I can read it and know what the 
passage will most likely be about.”     

 2. Have students turn to A Beginner’s Guide to Banana Slugs (Student Guided Practice 
Book, page 60) or display using the PDF version.  

 3. Read the title aloud to students.  Discuss the location of the title and the clues about 
the text that it provides.  Say, “By reading the title, A Beginner’s Guide to Banana 
Slugs, I know that I will probably be finding out information about them and I most 
likely won’t be reading information about cougars or trees.”  

 1. Ask students to locate and identify other text features of A Beginner’s Guide to Banana 
Slugs such as pictures and illustrations, bulleted lists, headings, underlining, and 
labels.  

 2. As you locate and identify text features, discuss how they help a reader locate key 
information in a text quickly and accurately.  

 1. Have students work in pairs or individually to complete the Finding and Labeling 
Text Features activity sheet (Student Guided Practice Book, page 62).  Have them 
identify and label the text features of A Beginner’s Guide to Banana Slugs. 

 1.  1.  1.  1.  1. 
I Do

 1.  1. 
You Do

 1.  1.  1.  1.  1. We Do

126 21167—Focused Reading Intervention Level 2—Teacher’s Guide © Teacher Created Materials



Lesson 

10

In
fo

rm
a
tio

n
a
l T

ex
t

In
fo

rm
a
tio

n
a
l T

ex
t

In
fo

rm
a
tio

n
a
l T

ex
t

In
fo

rm
a
tio

n
a
l T

ex
t

In
fo

rm
a
tio

n
a
l T

ex
t

In
fo

rm
a
tio

n
a
l T

ex
t

In
fo

rm
a
tio

n
a
l T

ex
t

In
fo

rm
a
tio

n
a
l T

ex
t

In
fo

rm
a
tio

n
a
l T

ex
t

Using Text Features (cont.)

 1. Remind students that text features are parts of the text that help you find and locate 
information quickly and accurately.  Ask students to independently read the first 
section of A Beginner’s Guide to Banana Slugs (Student Guided Practice Book, page 
60) or display it using the PDF version.  

 2. Say, “Even before reading this section, I had an idea of what it was going to be about 
because of the heading above it.  The heading helped me because it tells me the 
section is going to be about what a banana slug is.  After reading the section, I learned 
that the headings are questions that are answered in the paragraphs below.”  

 1. Ask students, “What section would I have to read if I wanted to know what banana 
slugs eat?” (second section) 

 2. Chorally read this section with students. Ask, “Does this section answer my question?  
How did you know that this section would tell me what banana slugs eat?” (The 
heading tells us so.)

 3. Ask, “How do headings help you as a reader?  Have students use this sentence frame:  
Headings help me _______.  Guide students to the understanding that text features 
help them find the information they are looking for quickly.  

 1. Have students finish reading the rest of the text with a partner.  As they are reading, 
have them identify the text features in the text and discuss how they are helpful when 
reading or locating information in a text.  As you are monitoring groups, ask, “Which 
text features do you think are the most helpful?  Why?” 

Whole-Group Lesson (cont.)

During Reading min.

 1.  1.  1.  1.  1.  1.  1. 
I Do

 1.  1.  1.  1.  1. 
You Do

 1.  1.  1.  1. 
We Do
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Using Text Features (cont.)

Whole-Group Lesson (cont.)

After Reading min.

 1. Write the title Helpful Text Features on the board or chart paper.  Say, “When I was 
reading A Beginner’s Guide to Banana Slugs I noticed that the headings in each 
section helped me.  They helped me as I was reading because I could make accurate 
predictions about what I would be reading.  They can also help me after I read 
because if I want to reread or find a part, I won’t have to look at the entire text.  I can 
find it just by using the headings.”  

 2. Write headings on the board or chart paper under the title.  Say, “In some text, like 
this one, there are multiple text features that help readers.  Headings are one that I 
found useful in this text.” 

 1. Say, “What other text features in A Beginner’s Guide to Banana Slugs did you find 
helpful when reading?” 

 2. Write student responses on the board or chart paper.  After each example, ask, “Did 
this feature help you before, during, or after reading?  How did it help you?”  

 3. When done, discuss other text features not modeled in A Beginner’s Guide to Banana 
Slugs.  Ask, “Why do you think the author didn’t include this text feature in the 
passage?” 

 1. Have students, either independently or in pairs, complete the Helpful Text Features 
activity sheet (Student Guided Practice Book, page 63) either now or during the 
Differentiated Instruction portion of the lesson.     

 1.  1.  1.  1.  1.  1. 
I Do

 1.  1.  1. 
You Do

 1.  1.  1.  1.  1. We Do
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Have students complete 
a timed reading of the 
passage.  This passage has 
97 words.  The fluency 
goal is 94 words per 
minute.  See page 16–17 
of the Assessment Guide   
for instructions and the 
fluency rubric.

Assessment Opportunity

Have students complete 
a timed reading of the 
passage.  This passage has 
97 words.  The fluency 
goal is 94 words per 
minute.  See page 16–17 

Assessment Guide 
for instructions and the 
fluency rubric.

Assessment Opportunity

Have students complete 

passage.  This passage has 
97 words.  The fluency 

minute.  See page 16–17 
Assessment Guide   

for instructions and the 

Assessment Opportunity
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Writing min.

Think about what you know and have learned about banana slugs.  Then, read aloud the 
prompt from the Written Response activity sheet (Student Guided Practice Book, page 64).  
You may wish to have students complete the digital version of the writing prompt found on the 
Digital Resources USB Device.  

Fluency Practice min.

Encourage students to perform the passage as a divided reading.  Divide the students into 
small groups.  Assign a section of the text for each small group to read aloud.  Allow time for 
each small group to practice reading their part chorally and in unison.  Then, have students 
perform their part aloud as the class reads the entire passage sequentially.  
Note: You may wish to play the recording of the passage from the Audio CD to model 
proper fluency.  

Progress Monitoring min.

 1. Have students complete the Quick Check activity 
sheet (Student Guided Practice Book, page 65) 
to gauge student progress toward mastery of the 
learning objectives.

 2. Based on the results of the Quick Check activity 
sheet and teacher observations during the lesson, 
organize students into groups and continue with the 
Differentiated Instruction support and the Literacy 
Games.  

Using Text Features (cont.)
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Literacy Game Sets

Digital Literacy Games

Literacy Games
Divide students into groups.  Assign each 
group to one game.  For instructions on 
how to organize, manage, and play the 
Literacy Games see pages 30–34.
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Using Text Features (cont.)

Differentiated Instruction min.

While the teacher meets with each group below, the remaining students will play the Literacy 
Games.    

Reteach  
 1. Review the text features covered in the 

lesson.  

 2. Ask students to use sticky notes to label 
and describe each text feature presented in 
the passage 

 3. Have students place the sticky notes next 
to each feature on the passage.  They may 
use arrows if needed.  

Reinforce
 1. Use a think-aloud strategy and model using 

text features and making observations 
about the text.  

 2. As a group, decide on the features that 
would help you locate information quickly 
in a text.  Discuss how and why you may 
need to find information in a text rather 
than read it in its entirety.  

 Extend Learning
  Gather a variety of fiction and nonfiction texts.  Ask students to create a 

Venn diagram to compare and contrast the text features between fiction and 
nonfiction texts.  Have students present and explain their findings to the class.

 Extend Learning
Gather a variety of fiction and nonfiction texts.  Ask students to create a 
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What Is a Banana Slug?

A banana slug is like a snail, 
but without a shell.  It is slimy, 
yellow, and six to ten  
inches long.

What Do Banana Slugs Eat?

They love mushrooms.  They 
also eat seeds, fruit, and dead 
stuff on the ground.  Some slugs 
eat animal droppings.  Eww!

Where Do Banana 
Slugs Live?

They live in wet places.  Most  
are found in forests near the 
ocean.  Many are found in the 
Pacific Northwest.

How Do Banana Slugs  
Get Around?

Their slime makes it easier for 
them to move.  It also makes 
them taste bad!

A Beginner’s Guide  
to Banana Slugs

A Beginner’s Guide A Beginner’s Guide 
to Banana Slugs

A Beginner’s Guide 
to Banana Slugs

tail foot tentacles

Lesson 10
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What Is a Banana Slug?

A banana slug is like a snail, 
but without a shell.  It is slimy, 
yellow, and six to ten  
inches long.

What Do Banana Slugs Eat?

They love mushrooms.  They 
also eat seeds, fruit, and dead 
stuff on the ground.  Some slugs 
eat animal droppings.  Eww!

Where Do Banana 
Slugs Live?

They live in wet places.  Most  
are found in forests near the 
ocean.  Many are found in the 
Pacific Northwest.

How Do Banana Slugs  
Get Around?

Their slime makes it easier for 
them to move.  It also makes 
them taste bad!

A Beginner’s Guide  
to Banana Slugs

tail foot tentacles

B

Name: ___________________________________________ Date: _________________

Word Work 
Part 1: In the Past 

Directions: Draw a line from the present tense verb to the correct 
irregular past tense verb. 

 1 eat brought

 2 leave came

 3 bring had

 4 have left

 5 come ate

Part 2: Language and Vocabulary 

Directions: Circle the words in the sentence that help you 
determine the meaning of the underlined word. 

 1 A banana slug is like a snail, but without a shell.

 2 The slug used its slippery slime to help it move.

 3 Slugs eat mushrooms, a capped fungus that grows in wet earth.

 4 Some slugs eat animal droppings, or poop.  

© Teacher Created Materials 21176—Focused Reading—Student Guided Practice Book

Lesson

10

61



Name: ___________________________________________ Date: _________________

Finding and Labeling 
Text Features 

Directions: Read each of the text features below.  Then, locate and 
write each text feature in the correct location.  

Challenge: Which text feature do you think is the most helpful?  
Explain your answer. 

________________________________________________________

________________________________________________________

________________________________________________________

What Is a Banana Slug?

A banana slug is like a snail, 
but without a shell.  It is slimy, 
yellow, and six to ten  
inches long.

What Do Banana Slugs Eat?

They love mushrooms.  They 
also eat seeds, fruit, and dead 
stuff on the ground.  Some slugs 
eat animal droppings.  Eww!

Where Do Banana 
Slugs Live?

They live in wet places.  Most  
are found in forests near the 
ocean.  Many are found in the 
Pacific Northwest.

How Do Banana Slugs  
Get Around?

Their slime makes it easier for 
them to move.  It also makes 
them taste bad!

A Beginner’s Guide  
to Banana Slugs

A Beginner’s Guide A Beginner’s Guide 
to Banana Slugs

A Beginner’s Guide 
to Banana Slugs

tail foot tentacles

Text Features

diagram heading title

What Do Banana Slugs Eat?

tentaclestentacles
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Name: ___________________________________________ Date: _________________

B

Helpful Text Features 
Directions: Think about how text features help you find and identify 
information.  Then, complete the sentences.

 1 Diagrams and labels help me because _____________________

 ____________________________________________________

 ____________________________________________________

 2 Headings help me _____________________________________

 ____________________________________________________

 ____________________________________________________

 3 Text color and style can help me  _________________________

 ____________________________________________________

 ____________________________________________________

Challenge: Which text features would help you locate information 
for a report?  Explain your answer.

________________________________________________________

________________________________________________________
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Written Response
Directions: Write about finding a banana slug while on a 
hike.  Make sure to include text features to help your readers. 

_________________________________________________

_________________________________________________

_________________________________________________

_________________________________________________

_________________________________________________

_________________________________________________

_________________________________________________

_________________________________________________

_________________________________________________

________________________________________

________________________________________

________________________________________

________________________________________

Name: ___________________________________________ Date: _________________
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Name: ___________________________________________ Date: _________________

B

Quick Check

 1 Which of these words is the 
past tense of bring?

 A brought 
 B bringed 
 C broughted 
 D brings   

 2 Which words help you 
understand the word slime 
in the sentence below?  
The slug uses its slippery 
slime to help it move.

 A to, it 
 B uses, its  
 C the, slug
 D slippery, move

 3 The diagram shows that a 
banana slug has two _____.

 A feet
 B tentacles
 C tails
 D eyes

 4 Where do banana slugs 
live?

 A in the ocean
 B in dry places
 C in wet places
 D in bananas
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Name:  ______________________________Date:  _________________

Assessor:  ___________________________________________________

Using Text Features

Total Word Count Codes

97 E = errors SC = self-corrections M = meaning S = structure V = visual

Cumulative 
Word Count Text E SC

Cues Used
E SC

5

16

26

31

38

47

51

56

65

74

76

82

91

97

What  Is  a  Banana  Slug?

A  banana  slug  is  like  a  snail,  but  without  a  shell.    

It  is  slimy,  yellow,  and  six  to  ten  inches  long.

What  Do  Banana  Slugs  Eat?

They  love  mushrooms.    They  also  eat  seeds,  

fruit,  and  dead  stuff  on  the  ground.    Some  slugs  

eat  animal  droppings.    Eww!

Where  Do  Banana  Slugs  Live?

They  live  in  wet  places.    Most  are  found  in  

forests  near  the  ocean.    Many  are  found  in  the  

Pacific  Northwest.

How  Do  Banana  Slugs  Get  Around?

Their  slime  makes  it  easier  for  them  to  move.    

It  also  makes  them  taste  bad!

TOTALS

Error 
Rate:

Self-Correction 
Rate:

Accuracy 
Percentage:

Time:

What Is a Banana Slug?

A banana slug is like a snail, but without a shell.  It is slimy, yellow, and six to ten  
inches long.

What Do Banana Slugs Eat?

They love mushrooms.  They also eat seeds, fruit, and dead stuff on the ground.  Some slugs eat animal droppings.  Eww!
Where Do Banana 

Slugs Live?

They live in wet places.  Most  are found in forests near the ocean.  Many are found in the Pacific Northwest.

How Do Banana Slugs  
Get Around?

Their slime makes it easier for them to move.  It also makes them taste bad!

A Beginner’s Guide  to Banana Slugs

A Beginner’s Guide  
A Beginner’s Guide  to Banana Slugs

A Beginner’s Guide  to Banana Slugs

tail foot
tentacles
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