Program Welcome

The Power of Primary Sources
“One really cannot understand any era unless immersed in the lives of the people of
the time.” The author Elizabeth Brown Pryor, in discussing the research behind her awardwinning biography Reading the Man: A Portrait of Robert E. Lee Through His Private Letters,
wrote, “Along the way I discovered a treasure trove of unpublished or unused documents in
scores of archives and attic trunks. In so doing, I have been a privileged listener as he reveals
himself.” Masterfully, Pryor reinterpreted for the world both Lee and his legacy. The key word
Pryor uses in her passage is listener, for documents do speak to us!
“Listening” to documents is at the core of historical research and understanding. It
matters little whether you read a document that dates from the ancient world or from the
21st century. All documents are crafted by human beings and therefore permit those who
are holding them to interpret the past and form a construct—the stuff of history. In many
ways, it is the historian who re-creates the past with the evidence available to him or her;
hence, the study of history remains fluid as the narrative changes over time, with subsequent
generations influenced by past generations as well as by any previously unknown primary
materials that surface.
As a history educator for the past 30 years, I have witnessed the dramatic shift in
changing interpretations about the past. When I first started teaching, the Civil Rights
Movement and the Vietnam War were considered “current events.” There was yet to be any
kind of Civil Rights Movement or Vietnam War memory. Now those moments are properly
labeled as historical, since we are living more fully in the era of the results of those two
events. It is easier in our present state to understand how and why we are where we are
because we have the prism of time on our side. An African American has been elected to the
presidency, and the Vietnam War has been over for many years. Documents related to those
past events now must be reexamined within the new historical contexts.
Young people today are chroniclers of their own lives, and they usually employ means
that were unavailable to our forebears through today’s electronic social networking. It is
incumbent upon history educators to point out this fact for young people, who are largely
unaware that they are recording history as well. Consider, too, that historic sites are now
creating Facebook pages for people who lived in those places! There is no telling what
researcher of the future might be reading the Facebook pages of your current students.
No matter what person or period students are studying or researching—whether it is
Gandhi, Eleanor Roosevelt, the Civil Rights Movement, or the Vietnam War—they are not
only tapping into the lives and times of these historical people and places but they are also
developing a sense of historical empathy. In the end, that bodes very well for the future.

—James A. Percoco
Award-winning history educator and author
James A. Percoco has taught at West Springfield High School in Springfield, Virginia, since 1980. An award-winning history
educator, he is the author of three books, most recently Summers with Lincoln: Looking for the Man in the Monuments
(Fordham University Press). Percoco serves as history educator-in-residence at American University.
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What Are Primary Sources?
Every day, people create and use items that
leave clues about their lives and about the
workings of governments or businesses.
These items include personal papers, letters,
notes, photographs, drawings, newspapers,
government documents, and more.
Historians call this evidence the historical
record. Though it is vast in scope, the
historical record gives us but a tiny glimpse
into the past. Much evidence from the past
was never documented or has been lost
or destroyed. However, people who have
been interested in history have purposefully
left resources such as journals, diaries,
autobiographies, and recorded family trees.

Why Use Primary Sources?
Primary sources add a real-life element
to history. With primary sources, history
changes from a textbook study of events to
a more intimate focus on the humans who
participated in those events. Most books
in Exploring Social Studies: Texas Edition
are designed around primary sources that
tell about the subject. When students
read a soldier’s letter, analyze parts of a
famous document, study a picture of a
historical figure as a young child, interpret
an old map, or read the front page of a
decades-old newspaper, they walk in the
shoes of those who lived our world’s history.
Students begin to realize that people
throughout history had goals to accomplish
and difficulties to endure. Students begin
to understand their own ties to the past.
They can learn that other generations not
only had many differences from people
today but also shared many similarities.
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“Primary sources provide a window
into the past—unfiltered access to the
record of artistic, social, scientific, and
political thought and achievement
during the specific period under study,
produced by people who lived during
that period. Bringing young people
into close contact with these unique,
often profoundly personal, documents
and objects can give them a very real
sense of what it was like to be alive
during a long-past era.”
—excerpt from the U.S. Library of
Congress website
Primary sources help students:
‣ develop observation skills.
‣ develop vocabulary and
reading-comprehension skills.
‣ develop inquiry skills.
‣ understand that history has
local links.
‣ develop empathy for the
human condition.
‣ analyze different points of view.
‣ understand that history is a
continuum and that everyone
makes his or her own personal
histories.
‣ prepare for state and
national tests that use
document-based assessments.
‣ develop research skills that
lead to analyzing sources and
forming conclusions.
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Fostering Content-Area Literacy
Everyone Should Teach Reading
It is usually regarded as the task of the English or language arts teacher to guide students
through the effective use of comprehension strategies as they read. Although students read
in almost every subject area they study, some teachers may overlook the need for guiding
students through their textbook-based and trade-book-based tasks. Comprehension
strategies best serve students when they are employed across the curricula and in the
context of their actual learning. It is only then that students can independently use the
strategies successfully while reading. Students will spend the majority of their adulthood
reading nonfiction expository writing. With this in mind, teachers at all levels must actively
pursue ways to enhance their students’ ability to understand reading material. To support
this goal, each lesson in Exploring Social Studies: Texas Edition focuses on specific reading
comprehension strategies.
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Social Studies Reading
The goal of literacy in social studies is to develop students’ curiosity about the people and
the world around them in order to promote effective citizenry in a culturally diverse world.
Studying relationships among and between people and the environment helps students
make better sense of the people and cultures in the world in which they live. Another
important goal of literacy in social studies is to introduce students to the idea of looking
at the world and current issues with a historical lens. To accomplish these goals, students
must learn how to investigate and reflect on various social, economic, cultural, religious, and
geographical topics.
Each lesson in Exploring Social Studies: Texas Edition offers multiple opportunities to foster
curiosity, study relationships, and reflect on new learning. With these skills well in hand,
students understand the complexity of available information and are empowered to become
independent learners and to consider perspectives that they might otherwise overlook.

21st-Century Literacy Demands
The literacy demands of the 21st century are tremendous. Literacy was defined a century
ago by one’s ability to write his or her own name. In the 1940s, one needed to be able
to read at the eighth-grade level to function adequately in the factory setting. To be
considered literate today, one needs to be able to read at the 11th- or 12th-grade level (and
often beyond) as a part of workplace duties, leisure activities, and civic duties.
We have entered a new era in education—one that is deeply tied to the technological
advances that permeate our modern lives. Today, some children can use a cell phone
to take a picture before they can speak. Students in school can use the Internet and
online libraries to access information from remote locations. Now more than ever, it is
the content-area teacher’s responsibility to prepare students for the reading demands of
our technological age. In order to become effective and efficient readers, students must
utilize comprehension strategies automatically and independently. Students need teacher
guidance to help them become independent readers and learners so that they not only
understand what they read but also question it and explore beyond it.
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Fostering Content-Area Literacy (cont.)
The Reading Process
Teachers can easily optimize reading
materials with students by utilizing the
three-part framework of the reading
process to facilitate social studies learning.
Break reading assignments into three
comprehension-building steps: before
reading, during reading, and after reading.
What teachers do during each stage of
the reading process is crucial to their
students’ learning.

Before Reading
Prior to beginning a reading activity,
teachers can set the stage for learning by
generating interest in the topic, activating
and building prior knowledge, and setting
the purpose for reading. Teachers should
also take the time to introduce key concepts
and vocabulary, thereby providing a critical
foundation for conceptual understanding.

During Reading
During reading, students actively read
text aloud. In this stage of the reading
process, students are engaged in answering
questions (either self-generated or
teacher-generated), monitoring their
comprehension of the text, clarifying
the purpose for reading, visualizing the
information, and making connections.

After Reading
Students expand their understanding of
the material after reading the text. During
the final stage of the reading process,
students build connections among the bits
of information they have read, enabling
themselves to deepen their understanding
and reflect on what they have learned.

Effective Reading Strategies
Before Reading
‣ scan visual aids
‣ preview the text
‣ skim the text
‣ brainstorm related ideas
‣ make predictions about the text
‣ generate questions about
the text
During Reading
‣ reread for clarity
‣ seek answers to questions about
the text
‣ observe and discuss text
structure
‣ make connections between
ideas
‣ visualize content
‣ generalize about specific content
After Reading
‣ reread to review and locate
specific information
‣ confirm predictions
‣ clarify meaning
‣ relate the reading to the reader
‣ synthesize new information
‣ summarize what was read
‣ generate new questions

This three-part framework is the foundation
for each lesson.
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Writing Across the Curriculum
Teachers may wonder where writing fits
within the social studies curriculum. What
do run-on sentences have to do with forms
of government and geography? Writing is
the means through which students are able
to articulate complex terms and synthesize
concepts. Writing is a tool that students
can use to understand and investigate the
subject of social studies. Writing allows
students to translate complex ideas into
words and language that they understand.
With this in mind, each lesson in Exploring
Social Studies: Texas Edition features
activities that encourage students to take
action by using what they have learned and
applying it through writing.
Research studies (Gere 1985; Barr and Healy
1988) suggest that writing in the content
areas does make a difference. Barr and
Healy (1988) state that “schools succeed
when the emphasis by both teachers and
students is on writing and thinking about
relevant and significant ideas within the
subject areas.” The encouragement of
writing across the curriculum leads to
higher-order thinking skills (Gere 1985).
Shifts in students’ attitudes have also been
documented and show a great benefit to
writing across the curriculum (Winchester
School District 1987).
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Effective Writing Strategies
Writing to Learn
‣ observation journals
‣ freewrites
‣ vocabulary journals
‣ observation reports
‣ topic analyses
‣ diagrams
‣ charts
Writing to Apply
‣ research reports and projects
‣ friendly letters
‣ diary entries
‣ fictional stories
‣ poetry
‣ business letters and résumés
‣ riddles
‣ anecdotes
‣ memoirs
‣ autobiographies
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Fostering Content-Area Literacy (cont.)
The Reading/Writing Connection
Reading and writing are interactive
processes that use similar strategies. When
taught together, they reinforce each set
of skills and can improve achievement.
Together, reading and writing create an
atmosphere of communication in which
thinking is a critical part of the process.
Teachers who promote higher-level
thinking with both reading and writing
processes will help develop better thinkers.
Each lesson in Exploring Social Studies: Texas
Edition incorporates writing and promotes
the reading and writing connection, thus
increasing overall comprehension and
concept development.
Readers and writers engage in similar
processes for comprehension. Readers have
a purpose for reading, and writers have a
purpose for writing. Just as readers use
prior knowledge to make connections to a
particular topic, writers use prior knowledge
in order to write about a topic. Readers
can change comprehension strategies
while reading similar to the way writers
can change and develop meaning while
writing. Both strategies require rereading to
check comprehension. These are just some
of the similarities in processes for reading
and writing.

In the article “Success of Children at Risk
in a Program That Combines Writing and
Reading,” Gay Su Pinnell writes, “As children
read and write, they make the connections
that form their basic understandings about
both. Learning in one area enhances
learning in the other. There is ample
evidence to suggest that the processes
are inseparable and that we should
examine pedagogy in the light of these
interrelationships. Hence, the two activities
should be integrated in instructional
settings. Teachers need to create
supportive situations in which children
have opportunities to explore the whole
range of literacy learning, and they need to
design instruction that helps children make
connections between reading and writing”
(1988).
Writing is the expression of ideas and
thoughts gathered while reading. Social
studies texts are often heavily loaded with
difficult vocabulary words and complex
concepts that are challenging for students
to understand. Encouraging students to
both read and write helps them process
the information presented. When students
read content without writing about it,
they miss a crucial step in the process of
comprehending the information.
Writing helps create the bridge between
content knowledge and understanding. A
wide variety of writing assignments and
activities can help students become actively
engaged in social studies. Additionally,
writing activities promote active learning,
encourage discussion, engage all students,
and develop thinking.
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Developing Academic
Vocabulary
Decades of research have consistently found
a deep connection between vocabulary
knowledge, reading comprehension, and
academic success (Baumann, Kaméenui,
and Ash 2003). Each lesson in Exploring
Social Studies: Texas Edition incorporates
vocabulary development so that students
have experiences with learning the key
words and concepts before they encounter
them in the text.
Students with wide vocabularies find
it easier to comprehend more of what
they read than do students with limited
vocabularies. The type of reading
students encounter in school can be
highly specialized, and the words they
need to learn can be challenging. This
type of academic vocabulary is often not
encountered in everyday life or in everyday
reading. Therefore, all students need
opportunities to be introduced to, interact
with, and apply new vocabulary words.
Vocabulary knowledge is essential
for success in reading. However, its
influence does not stop with reading.
Students’ knowledge of words impacts
their achievement in all areas of the
curriculum because words are necessary
for communicating the content (Lehr,
Osborn, and Hiebert 2004). As classroom
teachers know, students have difficulty
understanding and expressing the concepts
and principles of the content areas if they
do not know the specialized vocabulary that
represent those concepts and principles.
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Indeed, Marzano (2004) maintains that there
is a strong relationship between vocabulary
knowledge and background knowledge.
Therefore, by building students’ vocabulary,
we can increase their background
knowledge and thereby provide more
opportunities for learning new concepts.
Vocabulary teaching is critical for helping
students to increase their oral vocabulary,
enhance their reading comprehension,
and extend their writing skills. Yet in order
for students to benefit from their word
knowledge, it is not enough for teachers
to introduce new vocabulary and share
definitions. In short, the quality of a
vocabulary program matters.
Research shows that there are several
components of an effective vocabulary
program:
‣ regular opportunities to develop
oral language (Nagy 2005)
‣ a culture of promoting word
consciousness (Nagy and
Scott 2000)
‣ dynamic, explicit instruction of
key words (Beck, McKeown, and
Kucan 2002)
‣ guidance in independent
word-learning strategies
(Graves 2000)
‣ daily structured contexts for
academic word use in speaking,
writing, and assessment (Beck,
McKeown, and Kucan 2002)
‣ students’ fluent reading of
varied texts (Cunningham and
Stanovich 1998)
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Differentiating for All Learners
Classrooms have evolved into diverse
pools of learners—with English language
learners and above- and below-grade-level
students. Teachers are expected to meet
these diverse needs in one classroom.
Differentiation encompasses what is taught,
how it is taught, and the products students
create to show what they have learned.
These categories are often referred to as
content, process, and product:
‣ Differentiating by content—putting
more depth into the curriculum by
organizing the curriculum concepts and
structure of knowledge
‣ Differentiating by process—using varied
instructional techniques and materials
to enhance learning
‣ Differentiating by product—asking
students to show their learning in
ways that will enhance their cognitive
development and personal expression

All students need a firm foundation in the
core knowledge of the curriculum. Even
above-grade-level students may not know
much of this information before a lesson
begins. The difference is that these students
usually learn the concepts very quickly. The
activities and end products can be adapted
to be appropriate for individual students.

‣ Have students skip activities that they

have already mastered.
‣ Assign only the most difficult questions.
‣ Assign more complex writing
assignments.
‣ Request oral presentations of the key
social studies concepts, which will
benefit all students.
‣ Have students design their own activities
to show their learning instead of using
the ones included in the lessons.

Below-Grade-Level Students

English Language Learners

Below-grade-level students will probably
need concepts to be made more concrete.
They may also need extra work with
vocabulary and writing. With extra support
and understanding, these students will feel
more secure and have greater success.

Students who are English language learners
are learning concepts and language
simultaneously. They need to have context
added to the language. Although they may
have acquired social language skills (basic
interpersonal communicative skills, or BICS),
the language of school is academic in nature.
One of the keys to success with English
language learners is to ensure that they
acquire the necessary vocabulary for greater
comprehension of the content (cognitive
academic language proficiency, or CALP).

‣ Allow partner work for
oral-reading practice.
‣ Allocate extra time for guided practice.
‣ Allow for kinesthetic (hands-on)
activities where appropriate. For
example, students might act out a
vocabulary word or a scene from a book
to show comprehension.
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Above-Grade-Level Students
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‣ Always do the vocabulary activities and
allow extra time to practice applying the
vocabulary to the book.
‣ Allow extra time to process the language
and the content.
‣ Use visual displays, illustrations, and
kinesthetic (hands-on) activities.
‣ Plan for paired oral rehearsal of the
academic language needed to respond
to discussion questions.
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How to Use This Product
Leveled Readers and
Reader’s Theater
Scripts

6 copies of each of book and reader's theater script

Primary Sources

Lesson
Plans

Digital
Resources
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How to Use This Product (cont.)
Leveled Readers
Each book includes a detailed lesson plan as part of the digital resources. Lesson plans may
include some or all of the following components:
Primary Source Activity Page

Overview Page

Learning Objectives
3

Students will learn about the leader James Madison and how
he was involved in the War of 1812. (Social Studies Content
Objective)

3

Students will use strategies to find the meaning of new vocabulary. (Nonfiction Reading Objective)

3

Students will create visual presentations to express their understanding of the text. (Visual Presentation Writing Objective)

James Madison Reader (cont.)

Learning
objectives

James Madison Reader

Madison is often called the Father of the Constitution, but he had an even greater hand
in another project—The Bill of Rights. Madison helped to develop the Bill of Rights,
which are the first ten amendments to the Constitution. He presented the final product
to Congress on June 8, 1789.
Nearly everyone involved with the formation of the United States Constitution was
happy with the outcome. However, the thought of not having personal rights protected
was worrisome. These Americans had suffered the abuse of the British government
firsthand. They did not want a repeat of that injustice. The Bill of Rights gave a strong
sense of security that helped Americans overcome their fear of a federal government
with power.

Materials list

Resources

Teaching Suggestions

• James Madison readers
• Copies of student reproducibles (pages 29–33)
• The Bill of Rights (page 35)

1. Place The Bill of Rights primary source overhead transparency on the overhead
projector. Allow the students plenty of time to examine the overhead.
2. Provide students with copies of the document. Allow the students to get with
partners or in small groups and discuss possible answers to these questions.
• Why do you think the Bill of Rights was written?
• Was it necessary?
• Have you heard of any of these amendments before?
• Which of the rights are easy to understand?
• Which ones are more difficult?

Before Reading
1. Have the students make picture graphs as a Writing Activity. Instruct them to
categorize the topics listed in the index. They will create a picture graph to display
their findings. (Picture graphs are similar to bar graphs, but use individual pictures
to represent each unit.) On their graphs, have the students draw a symbol for each
bar. All parts of the graph should be labeled, and it should also have a title.

3. Go through the historical background information with the students. Talk about
the unfairness that Americans had experienced from Great Britain. Ask if there
had ever been a time that they felt they were being treated unfairly. Invite a few to
share their experiences.

2. Social Studies Activity—Direct the students to the Table of Contents of the reader.
Have them read through it and see what they can figure out about James Madison.
Ask them to each think of two words that describe this leader.

5. For homework, pass out the Fight for Your Rights (page 32) document-based
assessment. Spend some time discussing the various amendments before they
work on this alone at home. Possible answers can be found on page 34.

4. Make a large version of the chart on the board, as an overhead transparency, or on
a large sheet of paper. It should have all three columns. On a separate piece of
paper, each student should recreate the chart for his or her own personal use.
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28

Before Reading

After Reading

•
•
•

Students will analyze the use of common expository text structures. (110.47.b.9.c)
Students will write informative texts effectively. (110.52.b.1.A)
Students will understand how individuals, events, and issues shaped the history of Texas from
Reconstruction through the beginning of the twentieth century. (113.19.b.6)

Glossary Words
Remember to review all glossary words and
definitions with students before beginning
the lesson. These words are located on
page 30 in the book.

6. Next, have them get with partners to figure out what the words mean using context
clues. Tell them that the sentence the word is in will often give clues to what the
word means. If it does not, then other nearby sentences could give the meaning.
Using this method, they will write what they think the words mean in the “Possible
Meaning” column. Finally, have the students look up the words in the readers’
glossaries and write the true definitions in the “True Meaning” column.

•

2. Vocabulary Activity—Students will
work independently for the first part of
this activity. Then, have students share
information with classmates.

•

Assign each student a vocabulary
word from the glossary.

•

Distribute index cards. Students
will write the definition in their own
words, draw a picture of the word,
and use the word in a sentence.
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•

Tell students that they will be reading
about the changes that happened
in Texas from 1900–1999. Ask them
to browse the text for clues about
these changes.

•

Distribute sticky notes to each
student. Have them write one
change they see in the text on each
sticky note. These notes will be used
later in the lesson.

•

8. First, allow the students to quietly read the text aloud, just barely verbalizing the
words. They should not be loud enough to bother those around them. This type
of reading will allow the student to hear the text as well as see it visually. Next, put
them in pairs. Have them take turns reading the text aloud, with each student reading one page set.

16. For the Reading Activity, have each student share his or her vocabulary chart in
small groups of three or four. Each person in the group should choose a word that
was shared and then try to think of a way it can be remembered by the group. For
example, if the word is ambassador, someone could explain how a student could
be an ambassador, or spokesperson, for the classroom at an assembly. Encourage the students to offer suggestions to their classmates as they attempt to make
connections.

9. After the first reading, distribute Madison’s Map (page 6). Explain that this map
shows places that were significant to James Madison in his home state of Virginia.
Students can work on this together in pairs, or independently. Go over the directions and give the students sufficient time to complete the page. The answers can
be found on page 34.

Assessments

17. A short posttest, James Madison Quiz (page 33), is provided for your use if you
want to assess student learning from the reader.

10. Next, put them in groups of three or four and have them read the text again. This
time they will read aloud to the group. It would be best if group members were sitting in a circle on the floor, facing one another. They can better hear each other and
it also eases the noise in the room. They should take turns reading each page set.
11. As a Social Studies Activity, direct the students to re-read the page set entitled,
“Leading the Country into War” and then answer the following questions: Do you
think James Madison wanted to go to war? Why? Why was the War of 1812 called
“Mr. Madison’s War” by some people?

Accommodate English language
learners and below-level learners
by having the changes already
written on the sticky notes. As they
preview the text, have them place the
sticky note in the text where they find
a description of the change.
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15. Assign the Make a Pie for Madison (page 30) document-based assessment. Students will examine some of Madison’s years of service in the federal government.
Then they will use data to color in a pie chart. The pie chart is already created for
them. They just have to assign colors to the slices and fill them in accordingly.
They must also give the chart a title.

During Reading

Give students a blank vocabulary grid
to fill out information learned from
classmates. Give students time to
teach each other about the word on
which they are now an "expert."

3. Pre-Reading Activity—Have students
preview the text independently.

Make a list of students’ ideas. Add the
fact that many industries developed
in Texas during the last century.

14. Explain to the students that James Madison had famous friends during his life. As
a Social Studies Activity, have the students get with partners and discuss how
each of the following people knew James Madison: Thomas Jefferson, John Jay,
George Washington, and Dolley Payne Todd.

7. Finally, the students need to search the pages of their readers for other words in
bold to add to their vocabulary charts. They may choose between seven and ten
words to write down in the first column. Later, the students will fill in the remaining
two columns of their charts.

Before Reading
1. Introductory Activity—Tell students
there were many events and inventions
that affected Texas during the twentieth
century. Texas became a more urban
state. People around the nation used
more oil and gas produced in Texas.
World War II helped Texas to grow
and develop. Ask students what they
think would be different if they lived
in Texas 100 years ago. Have them
Think-Pair-Share to discuss their ideas
with each other.

13. Writing Activity—The students will create a cartoon about James Madison. It
can be funny or one that will make people think. The students can create a single
picture for their cartoon or multiple pictures (three at most) showing a sequence of
events. Instruct the students to choose one incident from their readers to portray.
Possible incidents would be creating the Bill of Rights, writing a speech for George
Washington, or leading the country to war. Encourage the students to use their
imaginations. They should plan their drawings with pencil first, and then create
them using ink or markers.

5. Write Founding Fathers in the “Vocabulary Word” column on your chart. Have the
students find the words in their readers.

Texas in the 20th Century books
copies of student reproducibles (pages 29–33)
index cards, sticky notes in three different colors,
lined paper

Learning Objectives

Reading
and writing
activities

James Madison Reader (cont.)

Before Reading

•
•
•
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After Reading

James Madison Reader (cont.)

Materials

•
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During Reading

Texas in the 20th Century (cont.)

Introductory
activity

Activity using the
primary source

4. Distribute Our Personal Freedoms (page 8). Assign all of the activities, or only a
few, depending on the level of your students. The more advanced learners should
complete the Analysis, Synthesis, and Evaluation activities. Suggested answers
are given on page 34.

3. Reading Activity—Explain to the students that they will be making vocabulary
charts to help them figure out the meaning of new words they encounter in the text.
The charts will each have three columns. The “Vocabulary Word” column is where
each student will write the word that is in bold in the text. The “Possible Meaning”
column is where student record what they believe each word means. The “True
Meaning” column will be filled in later, using the glossary definitions.
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Historical
background
information for
the teacher

Primary Source

Historical Background Information

12. Reading Activity—At this point, the students need to look at the words that they
wrote in their vocabulary charts. They may have to go back and re-read the surrounding sentences once more to remind them of the context clues. Have them fill
in the last two columns of their charts—“Possible Meaning” and “True Meaning.”
25
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Student Reproducibles and Quiz
Student Reproducibles
Using the Readers

Student Reproducibles

Using the Readers

in the
a great deal of his life to service
Directions: James Madison devoted
of United
1817, he was involved in some form
government. In fact, from 1786 to
federal service
Use some of Madison’s years of
State politics nearly every year.
each service,
pie will represent two years. For
to make a pie chart. Each slice of
held the
pie for every two years that Madison
in one
pick one color. Color one slice of
Congress for two years, so color
job. For example, he was in Continental finished, give your pie chart a title.
you are
slice of pie for that service. When
Dates

Number of years

Continental Congress

1786–1788

2

House of Representatives

1789–1797

8

Semi-Retired

1797–1801

4

Secretary of State

1801–1809

8

President

1809–1817

8

Service

After
location listed below.
Virginia to find each location. Then draw the
a current map of
the map at that
the
Directions: Use
draw a symbol on
symbols that represent
you find each location,the location on the list. Choose
to
same symbol next
they relate to Madison.
locations and how

(or
1. Port Conway
birthplace/home

Montpelier)—

Using the Readers

Student Reproducibles

Name _________
__________________

___________

Make a Pie for Madison

Madison’s Map

Using the Readers
Name ____________________________________

___________

Name ____________________________________

___________

__________________

_________
Name _________

Color

Student Reproducibles

__________________

Our Personal Freedoms

Fight for Your Righ

Directions: Complete the following
activities. Write your answers on
another
sheet of paper. (Your teacher will
tell you which activities you must
complete.)

__

Knowledge

James Madison is NOT true?
a. He was a healthy boy who rarely
got sick.
b. He loved to read books and study.

2. What did Madison do so he could
be allowed to vote?
a. He went to college.
c. He bought land.
b. He ran for office.
d. He got married.
3. Madison was one of the men who
wrote The Federalist Papers. What
was
the purpose of this document?
a. to get support for the Constitution
b. to show people slavery was wrong

Application

Choose one of the amendments
in the Bill of Rights. Think of a situation
where that amendment could protect
someone.

c. to help Americans understand
why the United States must go to
war
d. to explain how someone could
run for office
4. Why was Madison at first against
a war with Britain in the early 1800s?
a. He thought it was more important
to fight France.
b. He did not want to hurt Britain.
c. He did not think it was necessary.
d. He thought the United States
Navy was too weak.
5. Who chose James Madison to
be secretary of state?
a. Dolley Payne Todd
c. Thomas Jefferson
b. George Washington
d. Alexander Hamilton

Synthesis

Develop a “Student Bill of Rights”
for your classroom. List five rights
that
you think are important to the students
in your room or even in your school.
These rights should be something
that you believe all students deserve.

vention

© Teacher Created
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Materials

In groups, compare one another’s
“Student Bill of Rights.” Allow each
student to read his or her list. Decide
together which ones are best and
create a new “Student Bill of Rights”
to post in the room. Which rights
are
already given to you? Which ones
are new?

4. Charlottesville—
University of
Virginia
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Clear directions

c. He finished college in two years.
d. He was from a wealthy family.

Evaluation

2. Williamsburg— n
Virginia Conventio

James Madison Quiz

Directions: Circle the best answer
for the multiple-choice questions.
Write your
response to the short-answer question
on the back of this page or on another
sheet of paper.
1. Which statement about the young

How many amendments to the Constitution
became the Bill of Rights?
Comprehension

Explain one freedom that is protected
by the first amendment.

Analysis

Title: ___________________

Student Reproducibles
___________

Why was the third amendment written?
What do you think happened
in the past to cause this to be written?
Do you think this amendment is
important now?

3. Richmond—
Delegates
Virginia House of
nal Conand Virginia Constitutio

Using the Readers
Name ____________________________________

ts

Directions: Choose
one amendment
important. Create
from the Bill of Rights
a cartoon showing
that you feel is most
have up to four pictures,
others how
each with clear captions.you feel. Your cartoon should
should be able to
Anyone viewing
understand your
the cartoon
opinion.
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Short-Answer Question
6. Why was James Madison one
of the most important founding fathers?
Write
a paragraph explaining his accomplishments.
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Multiple-choice
quiz
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How to Use This Product (cont.)

Reader's Theater Scripts
Each book includes a detailed lesson plan as part of the digital resources.

Overview Page
The
Declaration of
Independence
Declaration
of
Independence
Lesson Plan
Objectives
• Fluency: Students will
deliver oral presentations
and read passages fluently
with practice using recorded
materials.
• Content Area: Students
will learn both about
events that led to the
signing of the Declaration
of Independence and the
contents of the Declaration
of Independence.

Materials list

The Declaration of Independence

Plan
Declaration of Independence Lesson

Materials

The Declaration of Independence

Declaration of Independence Lesson
Plan

Reading the Script

• The Declaration of Independence: Fourteen Hundred
Words of Freedom script booklets
• Declaration of Independence Character Masks
• Performance CD and CD player or computer with a CD
drive and speakers

Learning objectives

Introduce the Literature
Write the word independence on the board. Discuss the meaning
of the word. Ask the class what it means to be independent?
Give each student a blank piece of paper. Have them write the
word independent in the center of the paper. Then, have them
illustrate what being independent means, using either pictures
or colorful words. Allow students to share their thoughts with
the class. Tell students that the United States has not always
been its own country; in fact, it once belonged to Great Britain.
Read aloud The Declaration of Independence by Sam Fink. Ask
students what the book tells a reader about the colonists’ desire
to be independent. How do the pictures help a reader understand
the Declaration of Independence? Tell the students to pretend to
be artists who have been asked to draw what the Declaration of
Independence means. Have them draw their interpretations, just
as the illustrator of the book did.

Support for
English learners

ELL Support
Since independence is often difficult to
understand, give ELL students examples to
help them get started on writing ways they are
independent. Such examples might include
packing their own lunches for school or riding
their bikes in their neighborhoods without
parental supervision.

Summary
The Declaration of
Independence: Fourteen
Hundred Words of Freedom
allows students to travel back
in time to when the Declaration
of Independence was written.
They will experience the
thoughts and feelings of the
writers as
they create a
document that
changed the
world.

Reading the Script

Involving All the Students
While this script has only six roles, there are many different
ways to involve all students. For this reader’s theater experience,
assign the main roles to six of the students. However, allow
different groups of six students to practice the script. This gives
all students the opportunity to get involved and practice fluency
skills. Pick a specific day to have each of the groups perform for
the class.

The Declaration of
1. Read to the class the title of the script, of Freedom. Tell
ELL Support
Independence: Fourteen Hundred Words
Pennsylvania, as the
them that the script is set in Philadelphia,
Make a list of
writing one of the most
Second Continental Congress begins
the difficult
Tell students to pretend
important documents in U.S. history.
words that ELL
Congress. What
to be members of the Second Continental of Independence?
students may
might they include in their own Declaration After students
not understand.
the class.
Allow them to share their ideas with
their ideas to those
Represent each
read the script, allow them to compare
Declaration of
word with a symbol. Place
ideas in the script and those in the actual
to each of
next
symbols
the
Independence.
of the script.
these words in the script.
2. Provide each student with a copy
of an action that
follow along in
think
students
Next,
as
script
the
of
recording
3. Play the
you read the script or
can accompany each of these
their scripts. Call on students to help
students every few pages. words. Read each of the words
read the whole script using different
on the board. As a class,
and point to the symbol. When
4. List the characters from the script
characteristics of each
the students see the symbol
create a character web describing the
writing
in
it will
played
each
action,
the
that
out
role
act
and
character and the important
can look for words
help them remember the word
the Declaration of Independence. Students
the characters. The
and its meaning. Remember to
and examples in the script to describe
to the web to describe
make the symbol and the action
class can also add words of their own
each character’s personality.
short and simple. Anything
script and discuss the
too complex will only confuse
5. Point out the new vocabulary in the
the glossary at the back
students. After reading through
meaning of these new words. Refer to
of the script, if necessary.
the script a few times and acting
out the meaning, students will
become much more fluent with
the script and will be able to
comprehend it better.

2

Assigning Roles
Assign roles to students based on their
reading proficiency. It is important
to remember that when students practice
fluency, they should read materials
at or below their reading level. This
helps them to focus on their accuracy,
expression, and reading rate. If a student
is reading text that is too difficult, his
or her attention
will focus on sounding out words and
comprehension rather than on fluency.
These are
approximate reading levels for the roles
in this script:
❖ Jefferson: high 1st grade
❖ William: high 1st grade

❖ Dunlap: low 2nd grade
❖ Franklin: low 2nd grade

❖ Narrator: high 2nd grade
❖ Hancock: high 2nd grade

Meeting the Fluency Objective
1. The fluency objective for this script
focuses on reading a passage using
recorded materials. To
help students gain fluency in their script
readings, provide small groups with
tape recorders. Have
the groups read the script and tape themselves
as they read. Then, have the students
recordings.
play back the
2. Ask students how each reading sounded.
Did they use proper volume, tone, and
expression? Then,
have the class listen to the professional
recording of the script. Ask them to
compare the way they
read the lines to that of the professional
readers.
3. Explain that the more familiar they
are with their lines, the better and more
fluently they will read
the script. Allow them to practice reading
their scripts using the tape recordings,
so that they can
play back their recordings to make sure
they are improving with each additional
reading.

3
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Social Studies and CrossCurricular Connections
The Declaration of Independence

Plan
Declaration of Independence Lesson
Social Studies Connection

The Declaration of Independence

Declaration of Independence Lesson
Plan

ELL Support

The focus of this script is on
the meaning of the Declaration
of Independence. The activity
described below will help students
better understand the reasons
why the Declaration of
Independence was written.

colonists and British
1. Divide the class into two groups:
the king.
supporters. Assign one student to be
on the board. The “King's
2. Have the “king” write some rules
students can relate,
Rules” should be ones to which younger
supplies or borrow
such as “You may no longer trade any
and “You must give me
any supplies from your classmates.”
agree with that.”
whatever I want, even if you do not
their feelings about
3. Then, have the “colonists” write down
to defend
supporters”
“British
the
the rules, and allow
that back in 1776 the
the king. After this activity, explain
rules than the ones
colonists had to endure much different
about the “King's
read to them today. However, their feelings is why the
That
Rules” were probably still very similar. Britain.
Great
colonists wanted to break free from
of the “King’s Rules,”
4. Once students have reviewed all
of
Declaration
the
wrote
ask them why the colonists
the colonial period
Independence. If they had lived during
free from Great
would they, too, have wanted to break
Britain?
of Independence
5. Have students write their own Declaration want to be
longer
to the king, explaining why they no
can write their
part of his or her country. All students
British
the
were
that
own declarations, or those students
explaining why they
supporters can write letters to the king,
Allow students to share
think he is right in all of his actions.
class.
their declarations or letters with the

Provide ELL
students with
dictionaries or
other resources to
help them write
their declarations
or letters. They can also work
with higher-level students for
additional help.

Fine Arts Connection
1. The script, The Declaration of Independence:
Fourteen Hundred Words
of Freedom, contains a song and a poem.
The song and poem relate to
the reader’s theater, but are not limited
to use only with the Declaration of
Independence script.
2. To relate the poem to the fluency
objective for this lesson, ask students
to
listen to the professional reading of
the poem. Ask them to identify the tone
of voice the reader used as he or she
read the poem. Play the poem again
and
have the students follow along. Ask
students to
poem during the reader’s theater performance. use proper tone as they read the
3. After reading the poem, ask students
to think about how the authors felt as
they
were working on the Declaration of
Independence. Were they excited? Frustrated?
Honored? Tell them to think about the
hard work that went into writing the
Declaration of Independence. Then,
have the students draw several different
faces showing the many feelings of
the authors as they wrote the Declaration
of
Independence. They should label the
faces with the proper emotions. Ask
the class
to use crayons, markers, or paints to
create their faces.
4. Allow students to listen to the professional
recording of the song. Divide the
class into small groups. Assign each
group a stanza from the song. Allow
the groups to create group murals that
show the meaning of the words in their
assigned stanzas. Have them share their
murals with the class. How did the
meaning of each stanza differ? How
did different groups that were assigned
the same
stanzas show the meaning in their murals?
Were their pictures similar or were they
different?

ELL Support
Assign ELL students to groups with
higher-level students to help them interpret
the meaning of the song.

55
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Instructions for
assigning roles
and supporting
fluency

Primary Sources:
Examining Geography
A complete Teacher's
Guide offers lessons
on 8 primary sources
and 8 photograph
cards as well as
document-based
assessments.

Professional Library
Professional resources offer practical, standards-based strategies for teaching social studies
content. These resources are provided as part of the digital resources.
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How to Use This Product (cont.)
Leveled Texts
Five texts at four distinct levels and complete lesson plans are provided as part of the
digital resources.
The New England
Colonies

The New England
Colonies

The New England
Colonies

The New England
Colonies

New England started
colonies in the
as one large colony
There were four
Two different religious groups New England started as one large colony. It was settled by two
religious groups.
settled by two different
different
Island, andNew England began as one large colony.
called New England.
religious groups. In 1620, the Pilgrims
In 1620, the Pilgrims
Connecticut, Rhode
The North is also
came from Great Britain. The
came from Great Britain on the Mayflower
came from Great
and started a colony
were Massachusetts,
Mayflower.. They started a colony
settled it. In the year 1620, the Pilgrims
Britain on the
in Plymouth
in Plymouth Bay.
North. The colonies
The Puritans arrived in 1629. The
1629 and started
The Puritans arrived
Bay. The Puritans arrived in 1629.
Pilgrims landed in Plymouth Bay.
the Massachusetts
in
New Hampshire.
Bay
Bay Colony.
They started the Massachusetts
Puritans started the Massachusetts
The Pilgrims had
the first group
a charter promisin
Bay Colony.
Colony.
The Pilgrims were
g
them land in Virginia,
North.
the
in
but on the
of people to settle
trip across, their
The Pilgrims had a charter
The Pilgrims had a
Great Britain.
ship blew off
They came from
course.
in
land
a
Unfortun
them
charter promising them
promising
over on
ately, they
The Pilgrims came
were unprepared
ower
land in Virginia. But
Virginia. But their ship,
for life in
ship called the Mayfl
the North. They
ower, blew off
on the trip across, their
the Mayflower,
arrived
in 1620. The second
just before winter,
ship blew off course.
course. The Pilgrims
was the
and
group of settlers
there was not enough
Unfortunately, they
were not prepared for
Puritans. The Puritans
food. Half of the
were unprepared for
life in the North. They
arrived in 1629.
colonists died that
life in the North. They
arrived just before
first
winter.
arrived just before winter.
winter. There was not
The Pilgrims arrived
It
There was not enough
enough food. Half of the
at the start of winter.
did
food. Half of the colonists
colonists died that first
was very cold. They
Many
died that first winter.
winter.
not have much food.
cold.
of them died in the
promised
The Puritans were
a charter. A
land. They had
from the king.
charter is a paper
The Puritans
It protected them.
They did
brought a lot of food.
first winter. The
well during their
make a new
Puritans came to
to make
church. They wanted
The Puritans
their own rules.
Everyone
rules.
of
lots
made
had to follow
living in the colony
them.
unhappy.
were
Some people
the rules. They
They did not like
They started
left Massachusetts.
This is how
their own colonies.
England
the rest of the New
began.
colonies

The Puritans wanted
the Church of England. to simplify
They did
not believe that
religion should have
fancy ceremonies.
Puritans thought
that all church members
should be
equal. The Puritans
set up their
own church in the
new colony and
made strict rules
that everyone in
Massachusetts had
to follow, even if
they were not Puritans.
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Early America
#12129 (i4417)—Leveled Texts:

Texts: Early America

The Puritans received
land north of Plymouth a charter for
Pilgrims, the Puritans . Unlike the
arrived with
food. They were
prepared and did
well their first winter.

The Puritans wanted to simplify
the Church of England. They did
not believe in fancy ceremonies.
The Puritans thought that all
church members should be equal.
They set up their own church
in the new colony. The church
made strict rules that everyone in
Massachusetts had to follow. This
was true even if the people were
not Puritans.

The Puritans wanted to change
the Church of England. They
wanted a religion that was plain
and simple. They believed that all
church members were equal. In
up
the new colony, the Puritans set
their own church. It had strict rules.
to
Everyone in Massachusetts had
follow them.

Materials
© Teacher Created
veled
#12129 (i4417)—Le

The Puritans had a charter
for land north of Plymouth. The
Puritans arrived with food. They
were prepared and did well their
first winter.

The Puritans had a charter for
land north of Plymouth. They
the
knew how cold it would be. So,
Puritans arrived with plenty of food.
They did well their first winter.

Texts written at four
distinct reading levels
facilitate differentiation
and improve
comprehension
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Lesson Plans
Colonies
The New England

Learning objectives

Students.
Social Studies:.
eas.that.
will.understand.id
s.and.
influenced.religiou
f.colonial.
political.aspects.o
United.
America ...McREL.
,.Level.III
States.History,.4 .1
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• Nonfiction Reading:
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•. Copies.of.the.level)ed.text.
cards.(card06 .pdf
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Vocabulary words
and concepts

The New England
Colonies

The New England
Colonies

New England started as one large
colony sett
settled by two different
religious groups. In 1620, the Pilgrims
groups New England started as one large colony. It was settled by two different
came from Great
Gr
Britain on the
different religious
in the
religious groups. In 1620, the Pilgrims came from Great Brita
Britain on the Mayflower and started a colony in Plymouth Bay. The
large colony. Two
four colonies
Puritans arrived
Britain. The
a
andNew England began as one
in
There were
1629 and started the Massachusetts
came from Great
Mayflower.. They started a colony in Plymouth
Bay Colony.
Colon
New England. Connecticut, Rhode Island,
year 1620, the Pilgrims
in 1629. The
is also called
settled it. In the
Bay. The Puritans arrived in 1629.
The Puritans arrived
The North
Massachusetts,
The Pilgrims had a charter promising
in Plymouth Bay.
colonies were
Pilgrims landed
They started the Massachusetts
Bay
them land in Virginia, but on the
North. The
the Massachusetts
Puritans started
Bay Colony.
trip across, their ship blew off
New Hampshire.
group
Colony.
course. Unfortunately, they
were the first
The Pilgrims had a
The Pilgrims
North.
a charter
were unprepared for life in
The Pilgrims had
settle in the
charter promising them
of people to
Britain.
land in
the North. They arrived
from Great
promising them
land in Virginia. But
They came
on a
ship,
just before winter, and
came over
Virginia. But their
on the trip across, their
The Pilgrims Mayflower
off
there was not enough
the
the Mayflower, blew
ship blew off course.
ship called
food. Half of the
second
course. The Pilgrims
Unfortunately, they
in 1620. The
for
was the
colonists died that first
were not prepared
were unprepared for
group of settlers
They
winter.
Puritans
life in the North.
life in the North. They
Puritans. The
arrived just before
arrived just before winter.
arrived in 1629.
not
winter. There was
There was not enough
arrived
of the
The Pilgrims
enough food. Half
food. Half of the colonists
first
of winter. It
colonists died that
at the start
died that first winter.
They did
winter.
was very cold. food. Many
not have much the cold.
in
of them died

were promised
The Puritans a charter. A
had
land. They
the king.
paper from
charter is a
Puritans
them. The
did
It protected
of food. They The
brought a lot
their first winter.
well during
to make a new
Puritans came
wanted to make
church. They The Puritans
their own rules.
rules. Everyone
made lots of
to follow
colony had
living in the

were unhappy.
Some people
They
like the rules.
They did not
They started
left Massachusetts. This is how
their own colonies. England
New
the rest of the
colonies began.

Created Materials
© Teacher
Texts: Early America

#12129 (i4417)—Leveled

America
Texts: Early

The Puritans had a charter
for land north of Plymouth. The
Puritans arrived with food. They
were prepared and did well their
first winter.

a charter for
The Puritans had
They
land north of Plymouth. be. So, the
would
knew how cold it
with plenty of food.
Puritans arrived
first winter.
They did well their
to change
The Puritans wanted
They
the Church of England.
that was plain
wanted a religion
believed that all
and simple. They
were equal. In
church members
up
the Puritans set
the new colony,
It had strict rules.
their own church.
had to
Everyone in Massachusetts
follow them.

them.

The Puritans wanted to simplify
the Church of England. They did
not believe in fancy ceremonies.
The Puritans thought that all
church members should be equal.
They set up their own church
in the new colony. The church
made strict rules that everyone in
Massachusetts had to follow. This
was true even if the people were
not Puritans.
#12129 (i4417)—Leveled Texts:
Early America

Materia
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Texts:
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The New England Colonies
The Pilgrims were the first, I understand,
England.
To sail across the ocean to the new
their own way.
The Puritans came later; they made
Bay.
A colony was started—Massachusetts
they tried.
Too bad the Pilgrims came in Winter—well,
half of them died.
But since there was no food, about
plenty of food,
The Puritans were clever; they had
of a feud.
But they split up eventually because
as they’d wish,
But neither one could farm as much
boats and gettin’ fish.
So they made their money buildin’

The Puritans received a charter for
land north of Plymouth. Unlike
the
Pilgrims, the Puritans arrived with
food. They were prepared and did
well their first winter.
The Puritans wanted to simplify
the Church of England. They did
not believe that religion should have
fancy ceremonies. Puritans thought
that all church members should
be
equal. The Puritans set up their
own church in the new colony and
made strict rules that everyone in
Massachusetts had to follow, even
if
they were not Puritans.

Lesson Plan
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Support for Social Studies

Support for Writing

The resources in this kit have been
developed specifically to meet your gradelevel TEKS. They can be used in any order
and at any time throughout the year. You
might choose to use them at the beginning
of a unit of study. So, as you begin your
study of westward expansion, use your
reading time that week to have students
read either Expanding the Nation or Lewis
and Clark. This way, students will become
interested in the time period through
multiple sources of information. The
activities are interesting, and students
will be excited to learn more about the
events, places, and people that they meet in
the books.

Each book has a writing objective as well as
reading and social studies objectives. There
is usually a writing activity for students to
complete before reading the book. Many
of these activities are done in pairs or small
groups. This way, students collaborate to
put their thoughts into written form. After
students read the books, they complete
writing assignments that are creative
and fun. Students may be asked to write
letters, draft newspaper articles, or create
descriptions of important characters from
history. Writing, reading, and social studies
content are all interwoven throughout
every lesson in Exploring Social Studies: Texas
Edition.

Support for Reading

Support for Vocabulary

Each book’s lesson plan has a three-part
framework of the reading process to
facilitate social studies learning. Reading is
divided into three comprehension-building
steps: before reading, during reading, and
after reading. Before reading, teachers can
set the stage for learning by generating
interest in the topic and activating prior
knowledge. During reading, students
monitor their comprehension of the text,
clarify the purpose for reading, visualize
the information, and make connections.
After reading, students build connections
with the information that they have
read, enabling them to deepen their
understanding and reflect on what they
have learned.

Social studies teachers have an enormous
task before them: they must teach a large
number of complex and wholly unfamiliar
concepts to students that involve many
unfamiliar vocabulary words. The first
step in improving students’ reading
comprehension skills in social studies is to
develop their academic or domain-specific
vocabularies. The lesson plans in Exploring
Social Studies: Texas Edition provide
opportunities for students to be introduced
to, interact with, and use key vocabulary
and concept words. Students are invited to
build on their previous understandings of
words to learn new meanings and nuances,
to connect words to greater concepts, to
associate words with other related words, to
categorize words in unique and useful ways,
and to enjoy using language creatively to
express themselves and their ideas.

© Teacher Created Materials
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How to Use This Product (cont.)
Differentiation
Students learn best when material is
scaffolded appropriately. If a student is
confronted with material that is too difficult,
he or she may become frustrated and give
up. However, if a student is not challenged
enough, he or she may become bored and
lose interest in the subject. Differentiation
is not about making the work easy for
students. Instead, it is about challenging all
students appropriately.
The books in this kit are leveled to target
and support different groups of learners.
The chart on page 22 contains specific
information on the reading levels of the
books included in this kit. The lesson
plans for these books have differentiation
strategies to help above-, below-level and
English language learners, comprehend
the material. These strategies will ensure
that students are actively engaged in
learning while receiving the support or
enrichment that they need.

16
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Differentiation Tools in This Kit
‣ audio recordings of key texts to model
fluency and support auditory learners
‣ Explor-eBook versions of each
nonfiction title to support students
through video, audio, and other digital
functions
‣ graphic organizers to support visual
learners and language learning
‣ leveled books for on- and below-level
learners
‣ differentiation strategies embedded in
each lesson

© Teacher Created Materials

Assessment
Assessment is an important part of any unit of study. The Exploring Social Studies: Texas
Edition series offers multiple assessment opportunities. You can gain insight into students’
learning through multiple-choice quizzes, small-group observations, analysis of written
assignments, a unit assessment, and a culminating activity. These formal and informal
assessments provide you with the data needed to make informed decisions about what
to teach and how to teach it. This is the best way for you to know who is struggling with
various concepts and how to address the difficulties that students are experiencing with the
curriculum.
Multiple-Choice Quizzes—At the end of
each book’s lesson in is a short quiz with
six multiple-choice questions. These short
assessments may be used as open-book
evaluations or as review quizzes in which
students read and study the content prior
to taking the quiz. Additionally, the quizzes
may be used as a more formal assessment
to provide evidence of learning.
Document-Based Assessments—Each
assessment includes a primary source
document and three questions. These
questions help students develop and
strengthen critical thinking skills.

Multiple-Choice Quizzes
Directions: Read each question. Choose the best answer. Fill in the bubble
for the answer you have chosen.

Directions: Read each question. Choose the best answer. Fill in the bubble for
the answer you have chosen.

1 What is culture?

A
B

1 Why should we learn about

4 Which kind of music was NOT

A
B
C
D

the jobs people have in
their community

C

a way of life shared by a
group of people

D

the foods people eat

classical
jazz
rock and roll
blues

culture in America?
the English
immigrants
American Indians

3 How did American culture
develop?

48

football
baseball
soccer
tennis

Immigrants forgot their
culture.

B

People bought books to
learn American culture.

C

People brought their
cultures from many places.

D

Immigrants changed their
culture when they came
to America.

American culture. These include
bravery, honesty, and hard work.

A
B
C
D

customs

We can know and respect
others for who they are.

A
B
C
D

We can learn a new dance.
We can find out how far
away other countries are.

A

They both take place
in spring.

B

There are parades and lots
of food.

A
B
C
D

independence
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58

puzzles and games
sports
friendship

cultures different?

They eat tinga.

A
B

They both love food.

C

They are both known
for movies.

D

India is known for the holy
city, Jerusalem.

Italy is the home of the
Pope, but many Indians
are Hindu.

6 Many traditions are passed down

NOT mentioned as an important
part of Russian culture?

symbols

learning and respect

5 How are India’s and Italy’s

They both last several days.

3 Which of the following was

values

#18376—Content and Literacy in Social Studies Grade 3

D

C
D

6 American _____ are part of

A

We can eat new foods.

and Mexico’s Independence
Day alike?

American team sport?

A
B
C
D

the Spanish

A
B
C

2 How are Brazil’s Carnival

2 Who were the first people with a 5 Which of these is the oldest

A
B
C
D

4 What is highly valued in China?

other cultures?

started in America?

how people communicate

from one ________ to the next.

A
B
C
D

art
hunting
ballet
writing

custom
belief
generation
culture
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Document-Based Assessments
Appendices

Document-Based Assessments

Name: __________________________________ Date: _____________

Appendices

Thirsty for Justice
Directions: Look at the photo closely. Then, answer the questions about the photo.

1. How can you tell this man is a veteran?

1. When do you think this photo was taken? How can you tell?

_____________________________________________________________
_____________________________________________________________
2. What do you think is happening in this photo?

_____________________________________________________________
_____________________________________________________________
2. How does this photo show segregation?

_____________________________________________________________
_____________________________________________________________
3. How can you honor a veteran?

___________________________________________________________
_____________________________________________________________
3. How would you feel if you were this boy? Why?

_____________________________________________________________
_____________________________________________________________
202

Document-Based Assessments

Name: __________________________________ Date: _____________

Thank You, Veterans
Directions: Look at the photo closely. Then, answer the questions about
the photo.

#18376—Content and Literacy in Social Studies Grade 3
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_____________________________________________________________
_____________________________________________________________
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Culminating Activity
Name: __________________________________ Date: _____________

Name: __________________________________ Date: _____________

Destination Information

Plan a Road Trip

Directions: Write information about each stop on your American road trip.

Landmark:

Landmark:

Location: _________________________

Location: _________________________

Natural OR Man-Made (circle one)

Natural OR Man-Made (circle one)

Describe the landmark: _____________

Describe the landmark: _____________

__________________________________

__________________________________

__________________________________

__________________________________

Fun Fact: _________________________

Fun Fact: _________________________

__________________________________

__________________________________

______________________________

______________________________

Landmark:

Landmark:

Location: _________________________

Location: _________________________

Natural OR Man-Made (circle one)

Natural OR Man-Made (circle one)

Describe the landmark: _____________

Describe the landmark: _____________

__________________________________

__________________________________

__________________________________

__________________________________

Fun Fact: _________________________

Fun Fact: _________________________

__________________________________

__________________________________

______________________________
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Cultures Around the World Quiz

American Culture Quiz

Culminating Activity—The culminating
activity allows students to apply what they
have learned throughout the units in an
engaging and interactive way. Students
use what they have learned to create new
ideas in a real-life context.
Formative Assessments—There are
several points throughout each lesson
where useful evaluations can be made.
These evaluations can be made based on
group, paired, and individual discussions
and activities.

Name: __________________________________ Date: _____________

Name: __________________________________ Date: _____________

Directions: Choose one landmark from your road trip and plan a trip to visit it.
Answer the questions below.
1. Which landmark would you visit?
_____________________________________________________________
_____________________________________________________________
2. When do you think would be the best time to go there? Why?
_____________________________________________________________
_____________________________________________________________
3. Who would go with you on your trip?
_____________________________________________________________
_____________________________________________________________
4. How far away is the landmark? Use a map to help you answer.
_____________________________________________________________
_____________________________________________________________

5. Write a paragraph on another sheet of paper about why you chose this
landmark. Your paragraph should have a topic sentence, three details, and
a conclusion sentence.

______________________________

#18376—Content and Literacy in Social Studies Grade 3
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How to Use This Product (cont.)
Technology Connections
The amount of information that is available to students through books, media, and the
Internet is rapidly growing every day. Technology plays a key role in students’ ability to
access that information, but teachers play a key role in helping develop students’ tools for
understanding and using that information. Thus, it is vital that technology be integrated
into the curriculum. According to the Partnership for 21st Century Skills (2009), the use of
technology in the classroom can support effective curriculum implementation to do the
following:
‣
‣
‣
‣
‣

promote greater student achievement
increase student engagement
assess student performance
facilitate communication and collaboration
build student proficiencies in 21st-century skills

Digital Resources
The contents of the USB are listed below.

Grade

Digital Resources:
Lesson plans
PDFs of each book
Audio recordings of each book
Primary sources
PDFs of all student activities
Assessments and culminating tasks
Professional development resources

System Requirements
Compatible with Windows XP or higher and Mac OS X v.10.4 or
later; 512 MB or RAM; CD drive; headphones/speakers; microphone;
Adobe Flash Player
i11218 © 2015 Teacher Created Materials, Inc.
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Digital
Resources

For use in a single classroom only.

5

Digital Resources

´
´
´
´
´
´
´

Digital
Resources

‣
‣
‣
‣
‣
‣
‣

Lesson plans
PDFs of each book
Audio recordings of each book
Primary sources
PDFs of all student activities
Assessments and culminating tasks
Professional development resources

i11249—Exploring Social Studies: Texas Edition Grade 5
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Using Explor-eBook
Exploring Social Studies: Texas Edition includes a 1-year Explor-eBook subscription for
the collection of nonfiction titles in this kit. Explor-eBook offers educators the unique
opportunity to integrate technology into their curriculum for reading or content-area
literacy instruction. Explor-eBook guides students toward independent reading while
exploring core concepts.
Teachers can determine whether to use Explor-eBook in place of the print version of
books or to supplement the use of the print version of books. Additionally, the use of
Explor-eBook will depend on the electronic resources available to both teachers and
students (e.g., the availability of a projector, the number of student computer stations), and
the method of use (e.g., whole-class, small-group, or individual-learning opportunities).
Digital books can benefit student learning in a variety of instructional settings, support
English language acquisition, and further content and literacy learning. They are also
perfect for lessons on an interactive whiteboard. The following best practices for reading
and responding to literature can guide teachers to effectively incorporate Explor-eBook into
the curriculum and optimize learning.
Features for Building Literacy
Explor-eBook includes a wide variety of
features that build literacy and engage
readers.
‣ Text-to-audio highlighting supports
struggling readers.
‣ Professional audio recordings
promote fluency and vocabulary
development.
‣ Interactive activities and
response-to-literature prompts
enrich the reading experience.
‣ Editing tools offer opportunities to
interact with the text and build key
comprehension skills.

© Teacher Created Materials

Features for Building Content Learning
‣ Activities bridge the gap between
students’ background knowledge and
the content presented in the book.
‣ Easy-to-use tools give
students the power to increase
their comprehension and
master vocabulary.

i11249—Exploring Social Studies: Texas Edition Grade 5
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How to Use This Product (cont.)
Using Explor-eBook (cont.)
Explor-eBook and Whole-Class
Instruction

Explor-eBook and Small-Group
Instruction

Whole-class instruction is best suited
for introducing a text to students or for
teaching specific strategies or content-area
concepts as they apply to instructional
standards and benchmarks. Every student
engages with the same text at the same
time. Digital books support whole-class
instruction in the following ways:
‣ Projected on the board, they create
a large canvas for a shared literacy
experience.
‣ Interactive features include the ability
to highlight, circle, zoom, and make
notes within the text:
* Teachers can provide student
practice with before-reading
tasks such as making predictions
and identifying and discussing key
vocabulary words.

Explor-eBook provides support for teachers
who want to work with a specific group of
students on a targeted comprehension or
content skill. Choosing to use Explor-eBook
in this setting can greatly benefit instruction
when compared to using individual print
books only. For example:
‣ Students can quickly link to a
projected Explor-eBook page. This
limits transition times and fosters
engagement.

* Teachers and students can zoom
in on specific words or images in
the text.
* Teachers can include questions in
the margins of the text for students
to answer.
* Students can highlight key
words and leave notes for further
discussion.
‣ The pen tool can be used to model
note-taking skills.
‣ The zoom tool can be used to draw
attention to key aspects of the text.
‣ The audio feature models fluent
reading and allows students to hear
the correct pronunciation of words.
‣ The text-to-speech audio
highlighting allows students to
see which words are being read
and can be used as a model for
fluent reading.
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‣ When identifying targeted vocabulary,
students can use the following:
* the highlighter, pen tool, and
note tool to support making
connections and internalizing
essential terms
* the visuals in the text to further
support their vocabulary
development
* the zoom tool to focus on key
aspects of a visual feature that
communicates vocabulary, such as
the labels on a diagram
‣ Text-to-audio highlighting can be
used to support struggling readers in
practicing fluency.
‣ Each eBook provides accompanying
interactive activities that can be used
to strengthen and support student
acquisition of essential concepts and
vocabulary.
‣ Using Explor-eBook in conjunction
with print books allows teachers to
demonstrate and model reading
skills and strategies or teach content
using the interactive features while
students read and follow along in their
own printed text.
© Teacher Created Materials

Explor-eBook and
Independent Practice

Explor-eBook and
English Language Support

Students can engage independently
in Explor-eBook to build fluency,
comprehension, and vocabulary skills.
They can use the tools in Explor-eBook to
navigate the books on their own. The
interactive features included increase rigor
and allow students to extend their
own knowledge.
For example:
‣ Students can use the audio and
text highlighting features to
listen to and reread the text in
the Explor-eBook several times to
improve their sight-vocabulary
acquisition, automaticity,
and accuracy.
‣ Students can record themselves
reading the text (microphone
required) using the record function
and can then listen to their reading
to reflect on their reading. The
teacher can use this recording to rate
students’ fluency, time their reading
rate, and/or conduct a formal running
record on the spoken text.
‣ Students can practice vocabulary
and build comprehension skills
by completing the vocabulary and
comprehension activities at the end
of each Explor-eBook.
‣ Use these activities in conjunction
with supplemental, paper-pencil,
or digital vocabulary or
comprehension tasks for additional
learning opportunities.

The Explor-eBook provide support for
English language learners through the
following:
‣ Text features such as labels,
captions, and vocabulary pop-ups
support vocabulary acquisition and
language development.
‣ Interactive activities support
language acquisition and
comprehension building.
‣ Text-to-audio highlighting models
fluency and rate of speech.
‣ Audio recording allows students
and teachers to reflect on student
pronunciation and fluency.
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About the Books
Reading Levels
Teacher Created Materials takes great care to maintain the integrity of authentic
nonfiction text while leveling it to make the text accessible for all students. In this way,
our content-area texts provide rich and robust nonfiction reading experiences from which
students can learn and be ready for the complexity of college- and career-level reading.
To preserve the authenticity of these nonfiction reading experiences, it is crucial to
maintain important academic and content vocabulary. To support leveled instruction,
new and challenging terms are used repeatedly and defined in context so as to promote
understanding and retention.
The chart below contains specific information on the reading levels of the books included
in this kit. Note: Reading levels do vary from program to program, and levels among the
programs do not correlate exactly.
Reading Levels
Lexile®
Level

Guided
Reading

DRA

TCM
Level

Life in the Colonies

690L

P

36

5.9

Causes of the Revolution

630L

O

34

5.4

The Declaration of Independence

630L

O

34

5.6

The American Revolution

700L

Q

38

5.6

Early Congresses

720L

R

38

5.9

The Constitution and the Bill of Rights

720L

R

38

5.8

Expanding the Nation

650L

P

36

5.9

Lewis & Clark

530L

M

28

5.5

The War of 1812

570L

M

28

5.5

Title of Book

22

James Madison

500L

L

24

4.7

American Indians in the 1800s

670L

P

36

5.3

Slavery in America

700L

Q

38

5.2

Civil War Is Coming

660L

P

36

5.6

Susan B. Anthony & Elizabeth Cady Stanton

680L

P

36

4.6

George Washington Carver

600L

N

30

3.8

Industrial Revolution

700L

Q

38

5.3

Immigration

710L

Q

28

5.6

World War I

700L

Q

38

5.6

Between the Wars

680L

P

36

5.4

World War II

720L

Q

38

5.8

Martin Luther King Jr.

750L

R

38

4.5

Hillary Rodham Clinton

780L

S

40

4.7

Barack Obama

710L

Q

38

4.8

20th Century: Race to the Moon

690L

T

44

5.1

The Cutting Edge: Breakthroughs in Technology

890L

V

50

5.9

Work or Starve

N/A

O–T

33–44

3.5–5.0

Civil Rights: Freedom Riders

N/A

O–T

34–44

3.5–5.0
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Correlations and Samples
Correlations to Standards
Teacher Created Materials is committed to producing educational materials that are
research- and standards-based. The resources in Exploring Social Studies: Texas Edition
have been developed to meet the Texas Essential Knowledge and Skills (TEKS) and English
Language Proficiency Standards (ELPS). For a complete correlation to these standards for
your grade-level, please visit our website at http://www.tcmpub.com/texasess.

Lesson Plan Sample
The lesson plan for each book in this kit can be found on the Digital Resources USB
device. For your convenience as you review this kit, a sample lesson has been provided
on pages 24–35.

Explor-eBook Sample
The purchase of this kit includes a 1-year subscription to Explor-eBook, which will offer
an interactive version of each nonfiction title in this kit. Explor-eBook is available across
many platforms, including Web-based, Windows® PC, iPad®, and Android™. The titles in
these collections will be offered in English and Spanish.
To view a sample of the titles offered for grades K–5 via the Web-based platform, please
follow the instructions below.

1. Go to www.explor-ebook.com/.
2. Click the My Explor-eBook
button in the
top-right corner.

3. When the dialog box opens,
enter your user credentials.
Email: texasess1@tcmpub.com
Password: texasESS1

4. Click Sign In

.

All titles will be available via multiple platforms, in English and Spanish.
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