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Overview and Challenge
At the end of the 2016–2017 school year, 42% of 3rd–5th 
grade students within a mid-size suburban Illinois school 
district who took the English Language Arts Partnership 
for Assessment of Readiness for College and Careers (ELA 
PARCC) met or exceeded expectations. During that same 
time period, an average of 67% of 3rd–5th grade students 
met or exceeded expectations on the vocabulary portion of 
the Measures of Academic Progress (MAP) assessment (and 
an average of 62% in ELA overall). 

In 2018, this school’s Strategic Improvement Plan included 
efforts to make organizational, structural, and instructional 
changes that would support students’ learning and increase 
academic achievement. Among the goals of the plan were that 
by the spring of 2020, 100 percent of students will receive daily 
guided reading at their instructional level. Further, students 
who are identified as needing additional instruction will receive 
targeted intervention focusing on comprehension. 

Data Study

 Black - 0.7%

Hispanic - 19.2%

Asian - 3.5%

White - 75%

American Indian - 0.2%

Two or More Races - 0.9%

School Demographics: Enrollment

Elementary School . . . . . . . . . . . . . . . . . . . 427 
English Learners  . . . . . . . . . . . . . . . . . . . . 9% 
With IEPs . . . . . . . . . . . . . . . . . . . . . . . . . . . 15% 
Qualify for Free/Reduced Lunch . . . . . . . 13.8% 
Chronic Absenteeism Rate  . . . . . . . . . . . 5%

–ack WORD FAMILY (cont.)

Differentiation Strategies
Some students may need an extra challenge, and 

others may need extra support. See pages 21–23 for 

a complete list of ideas.Above-Level Support
Give students lists of 2+ syllable words containing 

the word family. Working in pairs, allow students to 

sort the words any way they choose. Then, ask them 

to write sentences explaining their sorting criteria.

English Language Support
Write a list of words from the lesson (e.g., back, 

pack, crack, quack, smack, snack, and stack) on the 

board. Tell student pairs to choose a word and act 

out its meaning without speaking.Below-Level Support
Create word cards with the endings of words 

in the lesson’s word family. Ask students to put 

initial sound cards in front of the endings to create 

new words and note how it changes the sound of 

the words.

Word List • back
• black

• clack
• crack

• Jack
• knack

• lack
• pack

• quack

• rack
• sack

• slack
• smack

• snack
• stack

• tack
• track
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LESSON 6

UNIT 2

NEGATIVE PREFIX in– = “not” (cont.)Differentiation StrategiesUse Definitions at a Glance to practice specific 

words, or invite students to choose their own 
in– words from the classroom word wall or Student 

Guided Practice Book activities. See Bonus Pages 

on the Digital Resources for additional student 

activities for the unit. These exclusively digital 
options can be used to pre-teach or reteach a lesson 

or give students another chance to play with the 

unit’s newly learned roots!
Above-Level SupportHave students compare lists of in– words and un– 

words. Ask them to put these words into pairs that 

are similar in meaning. For example, insincere and 

unkind are related in meaning.English Language SupportReview the base words. Then, talk about the 
definition for each word, and share an example or 

way for the word to be used in context.See Cognate Connections for Spanish words built 

with this prefix, and point out the similarities 
with English.

Below-Level SupportGive students a short list of in– words and their 

matching bases. Have students write sentences 

or draw pictures to show how these words have 

opposite definitions.

Cognate ConnectionsSpanish-English cognates from the 
prefix in– to share with students: 
inactivo (inactive); inapropriado (not 
appropriate); inaudible (not audible); 
incompleto (incomplete or unfinished); 
incorrecto (incorrect, wrong); increíble 
(incredible, not believable); incurable 
(incurable, having no cure); indecente 
(indecent); indirecto (indirect, not 
direct); inexperto (inexperienced, 
lacking experience); infinito (infinite, 
having no end or limit); inflexible 
(inflexible, unable to be bent); informal 
(not formal, casual); inhumano 
(inhuman); injusticia (injustice); 
insensible (insensitive); insincero (not 
sincere); intolerante (intolerant); 
inválido (invalid)

Spelling MattersThere are no spelling tips for the 
prefix in–.
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UNIT 2

Latin Prefixes

 Combine and Create
Directions: Use other forms of the words to the left to complete the sentences.  Make sure to check your spelling.

provide
1. My parents are excellent __.  They work hard and give me all the food, clothes, and love I need.

supervise 2. This medicine must be taken under a doctor’s __.

revise 3. My teacher wants me to make significant __ to my draft.

advise
4. The news bulletin just announced a flood __ for all viewers living in the valley.

television 5. Do you know what channel is going to __ the hockey game?

visit
6. My grandfather is in the hospital, but he can receive __ between 6:00 a.m. and 8:00 p.m.
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UNIT 2
Name: ____________________________________  Date: _______________

Lesson
 6: Latin

 B
ase vid, vis =

 “see”

Name: __________________
___________________

______   Date: __________________
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 Let’s Play

Directions: Work with a partner.  Choose two words, and write riddles for each 

one.  Then, trade papers with another set of partners, and ask them to solve your 

riddles.

 1.  ____________________________________________________________

   ____________________________________________________________

   ____________________________________________________________

 2.  ____________________________________________________________

   ____________________________________________________________

   ____________________________________________________________

cold mold colt thunderbolt
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Lesson
 6: –old, –olt, and
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Name: ____
_______

_______
_______

_______
_______

___ UNIT 2

Le
sso

n
 6: –

a
ck W

o
rd

 F
a

m
ily

 Let’s R
ead

Hickory Dickory Dack

Hickory dickory dack 

The ducky says, “Quack quack.” 

The corn is in the sack, 

And the hay is in a stack. 

Hickory dickory dack.
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Research shows that over 80 percent of students’ reading 
comprehension test scores can be accounted for by vocabulary 
knowledge (Reutzel and Cooter 2015). To support the goals 
of the school’s Strategic Improvement Plan and achieve 
measurable success results for students, this Illinois elementary 
school partnered with Teacher Created Materials to implement 
the Building Vocabulary, 2nd Edition program in Grade 3.

The Building Vocabulary, 2nd Edition program provides approximately 15 minutes of daily academic vocabulary practice 
to help students learn key Greek and Latin roots and strategies for deciphering challenging words and their meanings 
across the content areas. Professional development training, lesson plans, and student materials were provided to the 
participating teachers.

Program
Building Vocabulary, 2nd Edition is the key to unlocking 
academic vocabulary. Instead of learning words and 
definitions in isolation, students learn key roots and 
strategies for deciphering challenging words and their 
meanings across the content areas. Grounded in actual 
classroom application, Building Vocabulary, 2nd Edition 
transforms word study for students and teachers by 
providing interesting, fun-filled, thought-provoking 
opportunities to learn strategies for accessing the meaning 
of over 90 percent of multisyllabic English words.

Building Vocabulary, 2nd Edition is based on the latest 
literacy research, which demonstrates the efficacy of using 
roots and linguistic patterns as an approach for teaching 
English vocabulary. In Building Vocabulary: Foundations, 
2nd Edition, students learn to “divide and conquer” words by 
separating initial consonants from the most common word 
families while in Building Vocabulary from Word Roots, 
2nd Edition the focus shifts to learning words through their 
Greek and Latin roots and derivational constancy. 

Program Components include:

 ➤ Teacher’s Guide
 ➤ Program Guide
 ➤ Student Guided Practice Book
 ➤ Multiple opportunities for assessment
 ➤ Digital resources, including slides, bonus student pages, and digital games



www.tcmpub.com Page 3

Implementation
The goal of the implementation of the Building 
Vocabulary, 2nd Edition program was to strengthen 
students’ vocabularies using a roots-based approach 
in order to aid in their reading comprehension and 
language skills. 

The study was implemented for four weeks in one 
third-grade classroom using a random sample 
of 14 students. A second third-grade classroom 
using a random sample of 14 students was used 
as a control group. The vocabulary skills of all 28 
students were measured directly before and after the 
implementation of the program to measure growth 
using the Montgomery Assessment of Vocabulary 
Acquisition (MAVA) assessment.

The MAVA is a norm-referenced assessment that is designed to measure the development of children’s oral language by 
assessing listening and speaking vocabulary. Scores are generated in two categories: receptive age and expressive age.  
The receptive score shows their age for listening vocabulary. The expressive score shows their age for speaking vocabulary.  

Results
At the conclusion of the four-week study, students receiving instruction with Building Vocabulary, 2nd Edition increased 
their receptive (listening) vocabulary by 9 months and their expressive (speaking) vocabulary by 1 year, 8 months. 
Students in the control group grew their receptive (listening) vocabulary an average of 2 months, and their expressive 
(speaking) vocabulary an average of 1 year. TCM continues to partner with schools and districts across the country to 
study the effects of Building Vocabulary, 2nd Edition.

Research Cited
Reutzel, D. Ray, and Robert B. Cooter Jr. 2015. Teaching Children to Read: The Teacher Makes the Difference. 7th ed. New York: Pearson. 
Montgomery, Judy K. 2008. Montgomery Assessment of Vocabulary Acquisition. Super Duper Publications.
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Name: ___________________________________________  Date: __________________

 Divide and Conquer
Directions: Draw a slash after the prefix in each word.  Write the meaning of 
the prefix in the first blank.  In the second blank, rewrite the base word.  Then, 
pick the best definition from the Definition Bank.  Write the letter in the box.

Word Prefix means Base word is

1. i n c r e d i b l e

2. i n f o r m a l

3. i n e d i b l e

4. i n e x p e n s i v e

5. i n v i s i b l e

A
N

RC

S
T

E

Make It Yours!

 1. Choose one word.  Draw a 
picture of it.

 2. Choose two words and use 
them in the same sentence.

 3. How is the meaning of visible 
different from the meaning 
of invisible?

 4. How is the meaning of edible 
different from the meaning 
of inedible?

Definition Bank

 A. casual
 B. amazing; hard to believe
 C. cheap; not costly
 D. out of sight; unseen
 E. not fit to eat
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Name: ___________________________________________  Date: __________________
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UNIT 1
 Meet the Root

Directions: Turn to your partner.  Talk about the meaning of “not” in each 
of the words.  Fill in the blank spokes with two other in– words that have the 
meaning of “not.”

Write sentences for four of the words.  Make sure that “not” is part of the 
meaning.  Share your sentences with your classmates.
_____________________________________________________________
_____________________________________________________________
_____________________________________________________________
_____________________________________________________________

invisibleincorrect

inactiveincomplete  in– = “not”
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For more information on Building Vocabulary, 2nd Edition 
and any of our standards- and research-based products,  
please visit us at www.tcmpub.com.

Phone: 800.858.7339

Our Mission
Teacher Created Materials develops innovative and imaginative educational materials and 
services for students worldwide. Everything we do is created by teachers for teachers and 
students to make teaching more effective and learning more fun.

Developed by Experts
The Building Vocabulary, 2nd Edition series was developed by 
nationally recognized researchers, teacher educators, and authors.

Timothy Rasinski Ph.D.

is a professor of  literacy education at Kent 
State University.  He has written over 150 
articles and has authored, coauthored, or edited 
over 15 books and curriculum programs on 
reading education.

Nancy Padak Ed.D.

is an active researcher, author, and consultant.  
She was a Distinguished Professor in the College 
and Graduate School of  Education, Health, and 
Human Services at Kent State University.

Rick M. Newton Ph.D.

holds a doctoral degree in Greek and Latin 
from the University of  Michigan and is now an 
emeritus professor of  Greek and Latin at Kent 
State University.  He holds the Distinguished 
Teaching Award from the Kent State College of  
Arts and Science. 

Evangeline Newton Ph.D.

is a professor of  literacy education at the 
University of  Akron, where she served as the  
first director of  the Center for Literacy.  She 
teaches a variety of  literacy methods courses 
and professional development workshops.

“I love the notion that Building 
Vocabulary is respectful of 

teachers’ time constraints. Instead 
of cramming an entire lesson into 
one long and tedious time period, 

Building Vocabulary spreads 
instruction out over the course of 
a week, using different activities 
so that students can examine the 

targeted word patterns from a 
variety of different perspectives.” 

—Tim Rasinski


