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Teacher’s Guide

30 easy-to-use, standards-based lesson plans 

Student Guided Practice Book

Full-color reading passages and student 
activities

Assessment Guide

Includes a pretest, posttest, and oral reading 
record

3 Literacy Game Sets

Each game set includes a game board, 
directions, answer key, and game pieces .

Digital and Audio Resources 

Audio CD

Includes professional recordings of all 30 
passages .

3 Digital Literacy Games

Digital Literacy Games focus on key  
word-recognition skills, language conventions, 
and comprehension strategies

Digital Resources 
• PDFs of all student materials (passages,

game sets, activity sheets, assessments,
etc .)

• PDFs of teacher resources (graphic
organizers, rubrics, pacing plans, etc .)

• Digital Literacy Games
• Electronic versions of the Pretest and

Posttest and recording tools
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It’s time to go back to square one and start over.
What does back to square one mean? 

When my brother ignores me, he really gets under my skin!What does gets under my skin mean?

very unhappy

hold on or wait

It’s a long shot to make this basket, but I’ll try anyway!What does a long shot mean? 

We really need to get the ball rolling and begin this project.What does get the ball rolling mean?

feeling ill

I was on cloud nine when I won the contest!What does on cloud nine mean?

an easy task
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Getting Started
 1. Prior to instruction, administer the 

Pretest.  This assessment covers all the 
comprehension skills and objectives 
for this level of the program.  It can 
be used to determine which concepts 
have already been mastered by each 
individual student, as well as which 
lessons concepts still need to be taught.  

Note: Use the Pretest Item Analysis 
(filenames: pretestanalysis.doc; 
pretestanalysis.pdf, pretestanalysis.xls) 
to help monitor which skills are the 
most difficult for students and need to 
be focused on.  

 

 2. Determine the most appropriate pacing 
plan for students.  Use or modify the 
pacing plans located on pages 36–39 to 
best meets the needs of your students 
within instructional context.

© Teacher Created Materials 21171— Focused Reading Intervention  Level 6—Teacher’s Guide Level 6—Teacher’s Guide

Option 1: Sample Six-Week Pacing Plan
2 hours/day, 5 days/week
This pacing plan shows how this product can be used over a six-week intervention program.

Six-Week Program (2 hours/day)

Week Day 1 Day 2 Day 3 Day 4 Day 5

1

Using Evidence 
from the Text: 
Literature 
(pages 51–58)

Using Evidence 
from the Text: 
Informational Text 
(pages 59–66)

Determining 
Theme 
(pages 67–74)

Comparing and 
Contrasting 
Themes: 
(pages 75–82)

Comparing and 
Contrasting 
Events  
(pages 83–90)

2

Determining 
the Central Idea 
(pages 91–98)

Describing the 
Plot 
(pages 99–106)

Analyzing a Key 
Idea  
(pages 107–114)

Using Meaning 
Clues: Literature 
(pages 115–122)

Using Meaning 
Clues: 
Informational 
Text 
(pages 123–130)

3

Analyzing Text 
Structure: 
Literature 
(pages 131–138)

Analyzing Text 
Structure: 
Informational Text 
(pages 139–146)

Understanding 
Development of 
Point of View 
(pages 147–154)

Analyzing 
Point of View: 
Literature  
(pages 155–162)

Analyzing 
Point of View: 
Informational 
Text 
(pages 163–170)

4 Integrating 
Information 
(pages 171–178)

Tracing Claims 
(pages 179–186)

Drawing 
Inferences: 
Literature 
(pages 187–194)

Drawing 
Inferences: 
Informational 
Text 
(pages 195–202)

Summarizing: 
Literature 
(pages 203–210)

5 Summarizing: 
Informational 
Text 
(pages 211–218)

Understanding 
Character 
(pages 219–226)

Analyzing a Key 
Event 
(pages 227–234)

Analyzing Word 
Choice 
(pages 235–242)

Determining 
Technical 
Meanings 
(pages 243–250)

6 Analyzing Setting 
(pages 251–258)

Analyzing 
Development of 
Ideas 
(pages 259–266)

Distinguishing 
Claims  
(pages 267–274)

Comparing and 
Contrasting 
Topics 
(pages 275–282)

Evaluating 
Arguments 
(pages 283–290)

37
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Option 2: Sample Four-Week Pacing Plan  
2 hours/day, 5 days/week
This pacing plan includes 20 key lessons to be taught over a four-week intervention program.  
Teachers can adjust the pacing plan to best meet the needs of their students.

Four-Week Program (2 hours/day)

Week Day 1 Day 2 Day 3 Day 4 Day 5

1 Using Evidence 
from the Text: 
Literature 
(pages 51–58)

Using Evidence 
from the Text: 
Informational 
Text 
(pages 59–66)

Determining 
Theme 
(pages 67–74)

Comparing and 
Contrasting 
Themes 
(pages 75–82)

Comparing and 
Contrasting 
Events 
(pages 83–90)

2 Describing the 
Plot  
(pages 99–106)

Analyzing a Key 
Idea 
(pages 107–114)

Using Meaning 
Clues: 
Literature 
(pages 107–114)

Using Meaning 
Clues: 
Informational 
Text 
(pages 115–122)

Analyzing Text 
Structure: 
Informational 
Text 
(pages 139–146)

3 Tracing Claims  
(pages 179–186)

Drawing 
Inferences: 
Literature 
(pages 187–194)

Drawing 
Inferences: 
Informational 
Text 
(pages 195–202)

Summarizing: 
Informational 
Text 
(pages 211–218)

Understanding 
Character 
(pages 219–226)

4 Analyzing Word 
Choice 
(pages 235–242)

Determining 
Technical 
Meanings 
(pages 243–250)

Analyzing 
Setting 
(pages 251–258)

Distinguishing 
Claims  
(pages 267–274)

Comparing and 
Contrasting 
Topics 
(pages 275–282)
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Pretest Item Analysis 
 

Directions: Type lowercase x's into cells to indicate where students have missed questions.  Add up the totals.  You can then view totals of:  
1) how many students missed each question; 2) how many questions were missed per student; and 3) the total number of questions missed in the diagnostic test. 
 

Correlated Lesson 1 3 5 7 9 11 13 16 18 21 22 23 28 27 2 4 6 8 10 12 14 15 17 19 20 24 25 26 29 30 #  of 
questions 

missed per 
student 

Question # 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22 23 24 25 26 27 28 29 30 

Answers A D C B C A B D C C A D B A C D B A D B C B A D A B D C A C 

Student Name                                 
Sample Student  x   x x    x      x     x     x  x   8 
                                
                                
                                
                                
                                
                                
                                
                                
                                
                                
                                
                                
                                
                                
                                
                                
                                
                                
                                
                                
# of students missing  

each question                                
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Option 3: Sample 24-Week Pacing Plan

1 hour/day, 2 days/week

This pacing plan shows how the program can be used in a six-month, after-school program or 
pull-out intervention that meets for one hour twice a week.  Since each lesson is two hours 
in length, one-half of a lesson is completed each class.  Some lessons are excluded to fit the 
24-week program.  Teachers can adjust the pacing plan to best meet the needs of their students.

Week Day 1 Day 2

1 Lesson 1 (pages 51–56,      
Warm-Up Activity, Word Work, 
Whole-Group Lesson)

Lesson 1 (pages 57–58, 
Writing, Fluency, Quick Check, 
Differentiated Instruction)

2 Lesson 2 (pages 59–64) Lesson 2 (pages 65–66)

3 Lesson 3 (pages 67–72) Lesson 3 (pages 73–74)

4 Lesson 4 (pages 75–80) Lesson 4 (pages 81–82)

5 Lesson 5 (pages 83–88) Lesson 5 (pages 89–90)

6 Lesson 6 (pages 91–96) Lesson 6 (pages 97–98)

7 Lesson 7 (pages 99–104) Lesson 7 (pages 105–106)

8 Lesson 8 (pages 107–112) Lesson 8 (pages 113–114)

9 Lesson 9 (pages 115–120) Lesson 9 (pages 121–122)

10 Lesson 10 (pages 123–128) Lesson 10 (pages 129–130)

11 Lesson 11 (pages 131–136) Lesson 11 (pages 137–138)

12 Lesson 12 (pages 139–144) Lesson 12 (pages 145–146)

13 Lesson 13 (pages 147–152) Lesson 13 (pages 153–154)

14 Lesson 14 (pages 155–160) Lesson 14 (pages 161–162)

15 Lesson 15 (pages 163–168) Lesson 15 (pages 169–170)

16 Lesson 16 (pages 171–176) Lesson 16 (pages 177–178)

17 Lesson 17 (pages 179–184) Lesson 17 (pages 185–186)

18 Lesson 18 (pages 187–192) Lesson 18 (pages 193–194)

19 Lesson 19 (pages 195–200) Lesson 19 (pages 201–202)

20 Lesson 22 (pages 219–224) Lesson 22 (pages 225–226)

21 Lesson 25 (pages 243–248) Lesson 25 (pages 249–250)

22 Lesson 26 (pages 251–256) Lesson 26 (pages 257–258)

23 Lesson 28 (pages 267–272) Lesson 28 (pages 273–274)

24 Lesson 29 (pages 275–280) Lesson 29 (pages 281–282)

39
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Pretest
Name: ____________________________________________ Date: _________________

Questions 1–7: Read the passages.  Then, answer the questions.

The Machine in the Woods
Hiro and his beagle, Rocket, dashed through the shadowy woods until Hiro’s sides throbbed, 

his lungs burned, and his heart practically ruptured.  Rocket whined. 
“Come on, boy!” gasped Hiro.  “They’re close behind!”
Suddenly, Hiro glimpsed a miniature machine with gears and dials on the footpath.  He 

snatched it up, and immediately, a thunderous roar filled the forest.  Hiro comforted Rocket.  
“Shhhh.  Everything’s gonna be okay now,” he said soothingly.

The Mysterious Shining Egg
I couldn’t leave the Chicago World’s Fair without a souvenir for my sister Clara.  As I shuffled 

through the crowd, something silver flashed on the ground. 
“Move aside, girl!” growled a rotund man who barreled past me as I stooped to examine a 

small, shiny egg. 
The words “1893 World’s Columbian Exposition” were artfully etched in the egg’s shell.  

Something rattled inside.  I knew this would be Clara’s souvenir.

 1. In The Mysterious Shining Egg, how does the author show that the main character wants 
to do something kind?

 A The main character explains in a monologue that she values kindness.
 B The passage is written in first person and shows the main character is determined to 

bring her sister a gift. 
 C The passage is written in third person and the narrator says that the main character is 

determined to bring her sister a gift.
 D The author shows another character talking about how kind the main  

character is.

 2. What theme do these stories share?  
 A nature
 B the thrill of discovery
 C war
 D family

 3. What is similar about both stories? 
 A The main characters make their 

discoveries by accident. 
 B The dog finds the egg at the fair. 
 C The stories take place in the woods. 
 D The boy and the girl are both being 

chased.

18

Pretest

Pretest Item Analysis

27
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Teaching a Lesson
Teacher’s Guide

Each eight-page lesson is organized in a consistent format for ease of use .  Teachers may 
choose to complete some or all of the lesson activities in order to best meet the needs of their 
students . Each lesson includes: 

• an overview page with key information for planning
• a key English Language Arts standard
• a Skill Overview providing background information

• a copy of the passage from the Student Guided Practice Book
• a Warm-Up Activity to build students’ automaticity in reading

high-frequency words  
• time markers to indicate the approximate time for instruction

• a Word Work section focusing on foundational language and
vocabulary skills

• use of the Gradual Release of Responsibility Model in the
Whole-Group Comprehension section

• a Written Response activity that ties to the reading skill
Note: You may wish to use the digital version of the writing
prompt found on the Digital Resource USB Device to provide
practice for the electronic testing environments .

• fluency practice activities to build oral reading skills
• differentiation strategies to support and extend learning
• literacy learning games to motivate students to develop and

reinforce mastery of basic skills

21143— Focused Reading Intervention  Level 6—Teacher’s Guide 
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Lesson  

1
Using Evidence from 

the Text (cont.) 
 1. Say, “So far, we have answered questions with answers that are clearly stated in the 

passage.  But we can also use what a passage implies to uncover less obvious details.”

 2. Say, “Let’s try to use this passage to dig up some more details.  Is this passage a work 

of fiction or nonfiction?  What text evidence from the text do you have to support your 

answer?”  (The date on the letter—a date that has not happened yet—proves that this 

is a work of fiction.)

 1. Say, “Let’s see what other details we can find out about the process of ordering a 

bio-ink organ.”  Have students reread the first three paragraphs independently or in 

pairs.  Ask, “What steps must a customer take to get a bio-ink organ transplant?”  (The 

following tasks are mentioned in the text: visit a doctor, place the order, schedule the 

surgery.)

 1. Have students finish rereading the rest of the letter and, either independently or in 

pairs, complete the Digging for Details activity sheet (Student Guided Practice Book, 

page 9) either now or during the Differentiated Instruction portion of the lesson.

 2. Ask, “How does examining the evidence in a text assist in your overall 

comprehension?” Give student pairs two minutes to discuss.

I Do

We Do

You Do

Whole-Group Lesson (cont.)

After Reading 
min.

Using Evidence from the Text (cont.)
Whole-Group Lesson (cont.)
During Reading min.

© Teacher Created Materials 21143— Focused Reading Intervention  Level 6—Teacher’s Guide
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Provide background knowledge about the term evidence.  Help students connect the concept with something that is familiar to them, such as a popular movie or television show.  Give them a chance to practice answering simple questions by citing evidence.  For example, you might ask, “Do you speak a language besides English?  If so, how can you prove it?” 

Language Support

Lesson  

1

 1. Have students first read 3-D Bio Printer Labs independently.   2. Guide students in a close rereading of the first part of 3-D Bio Printer Labs, looking 
for textual evidence.  To perform a close read, read and analyze a text as if it were 
under a microscope.  Reread the first paragraph aloud.  Say, “I want to know what 
product 3-D Bio-Printer Labs is going to make for Rich S. Aplenty.  The answer is in 
the last sentence.  I’m going to highlight it, and write an E for evidence in the margin.”

 1. Ask, “What does the company, 3-D Bio-Printer Labs, do?  How do you know?  I want 
you to reread the second paragraph with a partner, discuss possible answers, highlight 
evidence in the text, and write an E in the margin.”  (The company uses a special 3-D 
printer to make human organs, vitamins, and prescription drugs.  The text describes 
the printing process for a pancreas.  It also mentions a free sample of vitamins and a 
list of prescription drugs available.)

 2. As a class, discuss how 3-D Bio-Printer Labs make new organs using special printing 
equipment and 3-D ink.  Say, “The steps of the process, which were described in the 
second paragraph, provide the evidence we need to answer the question.”  (A human 
technician updates the digital design; a 3-D printer reads the custom program; the 
bio-printer deposits layer on top of layer of special ink; and the organ takes shape.)  
Continue highlighting and marking Es in the margin to track evidence.

 1. Have students finish rereading the rest of the letter and complete the The Proof Is in 
the Passage activity sheet (Student Guided Practice Book, page 8).

I Do

We Do

You Do

L
itera

tu
re
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Using Evidence from the TextLearning Objective Phonics and Word Recognition: Use combined knowledge 

of all letter-sound correspondences, syllabication patterns, and 

morphology to read accurately unfamiliar multisyllabic words 

in context and out of context.
Vocabulary Acquisition and Use: Use context as a clue to 

the meaning of a word or phrase.
Reading Literature: Cite textual evidence to support 
analysis of what the text says explicitly as well as inferences 

drawn from the text.

Writing: Design an advertisement promoting a company’s 

products and services.

Progress MonitoringThe Student Guided Practice Book pages below will be used 

to formally and informally assess student understanding of the 

concepts.

Materials
	 •	 Student Guided Practice Book (pages 6–11)•	 3-D Bio-Printer Labs (filename:  

3dbioprinter.pdf)
•	 Audio CD (Track 01)•	 Literacy Game Sets•	 Digital Literacy Games•	 1 ruler

•	 highlighters  
(one per student)

•	 unlined and lined paper

Skill Overview: Using Evidence from the Text
Students need to develop the ability to support their analysis of a literary text with evidence from the text.  Citing specific details helps students to draw accurate conclusions about the meaning and message of the text.  Students who support comprehension with explicit evidence gain a deeper, more precise understanding of a literary text.  In 3D Bio-Printer Labs, students will uncover evidence in the passage  to infer additional  meaning. 

Lesson 

1

Name: ___________________________________________ Date: _________________
Quick Check 1 How would you break down the 

word pancreas into syllables?
 A pancr/eas B pan/cre/asC p/ancreasD pa/ncr/eas

 2 Use the context of the sentence 

below to determine what a 
technician is.

First, a human technician will update 

the digital design to meet your needs. 
A a machine that copies 

somethingB a computer program
C a piece of artworkD a person who uses machinery

 3 Which sentence provides evidence 

that tells us what 3-D Bio-Printer 

Labs makes? A “As soon as we receive it at our 

central lab, we can begin work 

on your new pancreas.”
B “Thank you for your interest in 

3-D Bio-Printer Labs.”  
C “Then, a 3-D printer will read 

the custom program.”
D “We look forward to serving 

you again soon!”

 4 What can we infer from the evidence 

below? 
You’ll never again need to check 

glucose levels.  Your diabetes will be a 

concern of the past.A 3-D Bio-Printer Labs has gone 

out of business.B Rich S. Aplenty has never gone 

to the doctor before.
C Rich S. Aplenty needs a new 

pancreas because he has 
diabetes.D People with diabetes do not 

need to check their glucose 
levels. 
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Name: ___________________________________________ Date: _________________

The Proof Is in the Passage

Directions: Answer the questions below.  Write the number of the question in the margin 

of the passage next to the evidence that supports your answer.

 1 Who does 3-D Bio-Printer Labs consult with during the process of creating an organ?

 _______________________________________________________________________

 _______________________________________________________________________

 2 According to the letter, what are four advantages of Rich S. Aplenty’s bio-ink pancreas over 

a human pancreas? _______________________________________________________________________

 _______________________________________________________________________

 _______________________________________________________________________

 _______________________________________________________________________

 _______________________________________________________________________

 3 What other products does 3-D Bio-Printer Labs make?

 _______________________________________________________________________

Challenge: Add another illustrationto the 3-D Bio-Printer Labs letter.

21180—Focused Reading—Student Guided Practice Book 
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Name: ___________________________________________ Date: _________________Written Response
Written ResponseDirections: Design a magazine advertisement for 3-D Bio-Ink Printer Labs.  

Use juicy words and catchy phrases to grab readers’ attention.  Include details 

about the company’s products and services.  Highlight the main selling points for 

bio-ink products. 
__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________
______________________________________________________
______________________________________________________
______________________________________________________
______________________________________________________21180—Focused Reading—Student Guided Practice Book 
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Name: ___________________________________________ Date: _________________Word Work
Part 1: Multisyllable Words

Directions: Draw lines to divide the bold words into syllables.  Underline the root words. 

Circle prefixes and suffixes.  Finally, determine the correct definition of the word.

 1 Unlike living organs, your bio-ink pancreas can be kept at room temperature.  It has no 

ex/pir/a/tion date. a. the date past which an item is no longer safe to use

 b. an expert technician c. an explanation
 2 You may schedule your transplant surgery any time after it arrives.

 a. fast-growing flower b. an operation that takes place during transport from one location to another

 c. the moving of an organ from a donor’s body to a recipient’s body

 3 The model you’ve chosen controls sugar in the blood automatically.

 a. for automobiles b. on its own c. out loud
 4 Although printed in our labs, they are identical to traditional vitamins.

 a. different from what is usual
 b. typical or normal for something
 c. normal for a person or group

Part 2: Language and Vocabulary 

Directions: Use context from the passage to choose the best definition for each bold 

word.  Circle the word(s) or phrase that helped you determine the meaning.

 1 “We are waiting for your doctor’s input.  As soon as we receive it at our central lab, we 

can begin work on your new pancreas.”
 a. a gland in the body b. part of a computer modem

 c. an item used for cooking 2 “A human technician will update the digital design to meet your needs.”

 a. a computer program for graphic designers
 b. a worker who has been trained in a technical process

c. a teacher

© Teacher Created Materials 
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Name: ___________________________________________ Date: _________________

Digging for Details
Directions: These questions will require you to think more deeply about the passage.  Write your answers in the Answer column.  Write the text evidence in the Evidence column.

Challenge: Write your own deep-thinking question.  Trade questions with a partner. Find the answer and evidence from the text to support it.
Question:  _________________________________________________________________ .
Answer: ___________________________________________________________________ . 
Evidence: _________________________________________________________________ .

Question Answer Evidence

 1 Why did Rich S. Aplenty 
most likely order a  
bio-ink pancreas?

 2 What might be a 
drawback of bio-ink 
organs?

 3 What is the target market 
or customer base for  
bio-ink organs?

© Teacher Created Materials 21180—Focused Reading—Student Guided Practice Book
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P.S. 

X
August 18, 2042

Dear Rich S. Aplenty,

Thank you for your interest in 3-D Bio-Printer Labs.  We are waiting for your 
doctor’s input.  As soon as we receive it at our central lab, we can begin work on 
your new pancreas.

First, a human technician will update the digital design to meet your needs.  
Then, a 3-D printer will read the custom program.  Your order will take three 
days to complete.

For a small fee, we’ll provide webcam access to the assembly.  You’ll see 
the organ being created from bottom to top on the printing platform.  As the 
bio-printer deposits layer on top of layer of our special ink, a 3-D form will take 
shape before your eyes. 

Once printed, we’ll deliver the new organ directly to your doctor’s door.  You 
may schedule your transplant surgery any time after it arrives.  Unlike living 
organs, your bio-ink pancreas can be kept at room temperature.  It has no 
expiration date. 

The model you’ve chosen automatically controls sugar in the blood.  You’ll 
never again need to check glucose levels.  Your diabetes will be a concern of 
the past.

Your new organ comes with a lifetime guarantee.  It’s just one of the many 
reasons we’re trusted by more doctors than any other brand.

Because you’re a repeat customer, we’ll also be sending a special gift: a year’s 
supply of 3-D vitamins, free of charge.  Although printed in our labs, they are 
identical to traditional vitamins.  Please visit our website to learn more.  There, 
you’ll also find a complete list of prescription drugs available for bio-printing. 

Thank you for choosing us for your medical needs.  We look  
forward to serving you again soon!

Yours truly,

3-D Tech Robot #76

Don’t miss out on our newest item!  3-D 
printed hearts will start shipping in January 
of 2043.  Make a down payment today to 
reserve your heart and be among the first to 
prolong your life!

21180—Focused Reading—Student Guided Practice Book © Teacher Created Materials
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P.S. 

X

August 18, 2042

Dear Rich S. Aplenty,

Thank you for your interest in 3-D Bio-Printer Labs.  We are waiting for your 

doctor’s input.  As soon as we receive it at our central lab, we can begin work on 

your new pancreas.

First, a human technician will update the digital design to meet your needs.  

Then, a 3-D printer will read the custom program.  Your order will take three 

days to complete.

For a small fee, we’ll provide webcam access to the assembly.  You’ll see 

the organ being created from bottom to top on the printing platform.  As the 

bio-printer deposits layer on top of layer of our special ink, a 3-D form will take 

shape before your eyes. 

Once printed, we’ll deliver the new organ directly to your doctor’s door.  You 

may schedule your transplant surgery any time after it arrives.  Unlike living 

organs, your bio-ink pancreas can be kept at room temperature.  It has no 

expiration date. 

The model you’ve chosen automatically controls sugar in the blood.  You’ll 

never again need to check glucose levels.  Your diabetes will be a concern of 

the past.

Your new organ comes with a lifetime guarantee.  It’s just one of the many 

reasons we’re trusted by more doctors than any other brand.

Because you’re a repeat customer, we’ll also be sending a special gift: a year’s 

supply of 3-D vitamins, free of charge.  Although printed in our labs, they are 

identical to traditional vitamins.  Please visit our website to learn more.  There, 

you’ll also find a complete list of prescription drugs available for bio-printing. 

Thank you for choosing us for your medical needs.  We look  

forward to serving you again soon!

Yours truly,

3-D Tech Robot #76

Don’t miss out on our newest item!  3-D 

printed hearts will start shipping in January 

of 2043.  Make a down payment today to 

reserve your heart and be among the first to 

prolong your life!
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Lesson  

1
Using Evidence from 

the Text (cont.)

Warm-Up Activity min.

Remind students that high-frequency words are the most commonly used words in texts.  

Recognition of and repeated exposure to these words is essential to fluent reading.  Play 

Ruler Tap to help students practice spelling the words below.  To play Ruler Tap, write the 

words on the board.  Read each word aloud.  Then, choose one word.  Say the word, then 

tap on a desk with a ruler and say the first two or three letters in that word.  For example, say 

“h-e.”  Call on a student to finish spelling the word out loud (a-r-t).  If the student correctly 

finishes spelling the word, that student gets to call out a word, tap with the ruler and spell 

the word, and call on another student to finish.  Repeat this process for all five words.

heart kept past subject test
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Lesson  

1 Using Evidence from the Text (cont.) 

 1. Explain that good readers use evidence from the text to help them understand the 

text’s meaning.  Say, “Even before I begin reading, I start to think about what the text 

is going to be about.  I look for evidence in the text to support my ideas.”

 2. Have students turn to the passage titled 3-D Bio-Printer Labs (Student Guided 

Practice Book, page 6).  You may wish to display the PDF version.

 3. Say, “I think this passage might be a letter from a business called 3-D Bio-Printer 

Labs.  The business letter format and the company letterhead provide evidence to 

support my idea.”
 4. Say, “I have never heard of the company, but I notice that the letterhead design looks 

futuristic.  I am thinking that maybe a 3-D bio printer is a type of futuristic printing 

machine.  Looking at the date on the letter, August 18, 2042, supports my idea with 

evidence.  Based on the evidence, we already know that this is a business letter from a 

futuristic company.  We will have to read the passage to find out more about why 3-D 

Bio-Printer Labs wrote to Rich S. Aplenty.  Today, we will be using textual evidence, 

and our own background knowledge as we read to make inferences about the passage.”
 1. Say, “I know that this passage is a business letter to a person named Rich S. Aplenty.  

We need to use our experiences to think about why a business might send a letter to an 

individual.  What reasons can you think of?”  Allow students to turn to their neighbor 

to discuss possible responses.  (They want to inform a customer of their order status; 

they want to solicit their business; they want to reward them for company loyalty.)
 1. Have student pairs predict what type of business 3-D Bio-Printer Labs is.  Provide 

time for them to share their ideas with the class.  Encourage students to cite textual 

evidence to support their predictions.

I Do

We Do

You Do

Whole-Group LessonBefore Reading min.

Using Evidence from 
the Text (cont.) 

Word Work
Multisyllable Words min.

1. Say, “As advancing readers, you are no longer just learning to read, you are reading to 

learn.  You will encounter unfamiliar words in texts.  We will help you fill your ‘toolbox’ 

with strategies for decoding these new words.”

2. Write the word diabetes on the board.  Have students rate their familiarity by signaling 

thumbs up for very familiar, thumbs sideways for somewhat familiar, and thumbs down 

for unfamiliar.  Have student pairs practice pronouncing it.

3. Say, “There are two strategies for reading new multisyllabic words.  One is to identify 

the parts of a word, such as the roots, prefixes, and suffixes.  Another strategy is to break 

words into syllables.  Let’s practice these strategies together.”

4. Ask, “Can you identify a root, prefix, and/or suffix in diabetes?”  (no)  Say, “Since 

this strategy is not an option, we can divide it into syllables first to make it easier to 

pronounce.  Remember, each syllable has one vowel sound.”  As a class, divide the word 

diabetes into four syllables.  (di/a/be/tes)

5. Have students complete Part 1 of the Word Work activity sheet (Student Guided Practice 

Book, page 7) for additional practice with reading multisyllable words.

Language and Vocabulary min.

assembly expiration pancreas technician transplant

1. Say, “Readers can often figure out the meaning of an unfamiliar word from its context.  

The sentences and phrases around unknown words provide clues about the word’s 

meaning.”

2. Have students find and underline the word assembly in the third paragraph of 3D  

Bio-Printer Labs (Student Guided Practice Book, page 6).  Read the sentence that 

contains the word and the next two sentences.

3. Say, “I want to figure out what this word means.  I’m going to circle the parts that help 

me.  When I read the sentence immediately following the word with assembly in it, I’m 

going to circle you’ll see.  This tells me that an assembly is something you view.  I’m also 

going to circle the organ being created, because this tells me what I will see it.  Finally, 

I’m going to circle a 3-D form will take shape before your eyes.  Again, this informs me 

that an assembly is something I can see.  With these three pieces of evidence, I can 

determine that an assembly is something I watch being put together.  Let’s try it back in 

the original sentence to see if it makes sense.”

4. Have students complete Part 2 of the Word Work activity sheet (Student Guided  

Practice Book, page 7) for additional practice with language and vocabulary.
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Lesson  

1

Lesson  

0
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Literacy Game Sets

Digital Literacy Games

Literacy Games
Divide students into groups.  Assign each 
group to one game.  For instructions on 
how to organize, manage, and play the 
Literacy Games see pages 30–34.

Extend Learning
1. Have students write a letter application for a job at 3-D Bio-Printer Labs.  Instinct them to use details from the text in the letter.
2. Have students list the pros of bio-ink printer technology.  Require them to provide evidence from the text to support each item on the list.

Lesson  

 1 Using Evidence from 
the Text (cont.) 

Differentiated Instruction min.
While the teacher meets with each group below, the remaining students will play the    Literacy Games. 

Reteach 
1. Say, “We’ve talked today about how we can identify and use evidence from the text to find the hidden meaning.  Let’s think of 

some sentence starters that can help us.  I’ll start with a couple. We could ask ourselves, ‘In paragraph X, it said ________’ or ‘3-D 
Tech Robot #76 wrote________.’  What 
others might help us uncover textual 
evidence?”  (The illustration shows, 
an example is________, in the text it 
said________, I know because________.)

2. Ask, “Why would receiving 3-D vitamins be a perk?”  Practice answering this question using the various sentence starters.

Reinforce 
1. Say, “Imagine if 3-D Bio-Printer Labs 

was a real company.  How might it change the world?”  (According to the text, a new 
pancreas will cure the patient’s diabetes.  
This indicates that people would live 
longer and healthier lives with less need for medication and healthcare.)

2. Divide students into two groups.  Based 
on the passage, have them participate in a debate to purchase or not to purchase an 
organ from 3-D Bio-Printer Labs.

Have students complete 

a timed reading of the 

passage.  This passage 

has 326 words.  The oral 

fluency goal is 145 words 

per minute.  See pages 

16–17 of the Assessment 

Guide for instructions and 

the fluency rubric.

Assessment Opportunity

Using Evidence from 

the Text (cont.) 

Writing min.

Tell students to think about the company 3-D Bio-Ink Printer Labs.  Then, read aloud the 

prompt from the Written Response activity sheet (Student Guided Practice Book, page 10).  

You may wish to have students complete the digital version of the writing prompt found on the 

Digital Resources USB Device.

Fluency Practice min.

Place students in similarly leveled groups.  First, have students read the passage silently on 

their own.  Then, have them read chorally in their groups.  Finally, have each student read 

aloud independently.  Ask group members to listen and provide constructive feedback about 

the reader’s pace and intonation. 

Progress Monitoring min.

 1. Have students complete the Quick Check activity 

sheet (Student Guided Practice Book, page 11) 

to gauge student progress toward mastery of the 

learning targets.

 2. Based on the results of the Quick Check page and 

observations during the lesson, organize students 

into groups and continue with the differentiation 

support.
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 Lesson 

1

28

HOW TO USE 
THIS PRODUCT
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Student Guided Practice Book

Each lesson in the Teacher’s Guide has six corresponding student pages in the Student 
Guided Practice Book:  

• a high-interest reading passage to engage students
• a variety of text types to meet the rigor and text complexity

requirements

• Word Work activities to reinforce foundational reading skills
(Levels K–5) and language conventions (Levels 6–8)

• activities that support vocabulary acquisition and language
development

• comprehension activities that reinforce skills and prompt
students to use the text when supporting their responses

• a Written Response activity to extend and enrich students’
reading/writing connection

• a Quick Check to easily monitor students’ progress

P.S. 

XAugust 18, 2042

Dear Rich S. Aplenty,

Thank you for your interest in 3-D Bio-Printer Labs.  We are waiting for your doctor’s input.  As soon as we receive it at our central lab, we can begin work on your new pancreas.

First, a human technician will update the digital design to meet your needs. Then, a 3-D printer will read the custom program.  Your order will take three days to complete.

For a small fee, we’ll provide webcam access to the assembly.  You’ll see the organ being created from bottom to top on the printing platform.  As the bio-printer deposits layer on top of layer of our special ink, a 3-D form will take shape before your eyes. 

Once printed, we’ll deliver the new organ directly to your doctor’s door.  You may schedule your transplant surgery any time after it arrives.  Unlike living organs, your bio-ink pancreas can be kept at room temperature.  It has no expiration date. 

The model you’ve chosen automatically controls sugar in the blood.  You’ll never again need to check glucose levels.  Your diabetes will be a concern of the past.

Your new organ comes with a lifetime guarantee.  It’s just one of the many reasons we’re trusted by more doctors than any other brand.
Because you’re a repeat customer, we’ll also be sending a special gift: a year’s supply of 3-D vitamins, free of charge.  Although printed in our labs, they are identical to traditional vitamins.  Please visit our website to learn more.  There, you’ll also find a complete list of prescription drugs available for bio-printing. 
Thank you for choosing us for your medical needs.  We look forward to serving you again soon!

Yours truly,

3-D Tech Robot #76

Don’t miss out on our newest item!  3-D printed hearts will start shipping in January of 2043.  Make a down payment today to reserve your heart and be among the first to prolong your life!

21180—Focused Reading—Student Guided Practice Book © Teacher Created Materials
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6

Name: ___________________________________________ Date: _________________
Word Work

Part 1: Multisyllable WordsDirections: Draw lines to divide the bold words into syllables.  Underline the root words. 
Circle prefixes and suffixes.  Finally, determine the correct definition of the word. 1 Unlike living organs, your bio-ink pancreas can be kept at room temperature.  It has no 

ex/pir/a/tion date.
 a. the date past which an item is no longer safe to useb. an expert technicianc. an explanation
 2 You may schedule your transplant surgery any time after it arrives. a. fast-growing flower b. an operation that takes place during transport from one location to another

c. the moving of an organ from a donor’s body to a recipient’s body 3 The model you’ve chosen controls sugar in the blood automatically. a. for automobiles b. on its own
c. out loud

 4 Although printed in our labs, they are identical to traditional vitamins. a. different from what is usual b. typical or normal for somethingc. normal for a person or group
Part 2: Language and Vocabulary Directions: Use context from the passage to choose the best definition for each bold 

word.  Circle the word(s) or phrase that helped you determine the meaning. 1 “We are waiting for your doctor’s input.  As soon as we receive it at our central lab, we 
can begin work on your new pancreas.” a. a gland in the bodyb. part of a computer modemc. an item used for cooking

 2 “A human technician will update the digital design to meet your needs.” a. a computer program for graphic designers b. a worker who has been trained in a technical processc. a teacher
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Name: ___________________________________________ Date: _________________

The Proof Is in the Passage
Directions: Answer the questions below.  Write the number of the question in the margin 

of the passage next to the evidence that supports your answer.

 1 Who does 3-D Bio-Printer Labs consult with during the process of creating an organ?

 _______________________________________________________________________

 _______________________________________________________________________

 2 According to the letter, what are four advantages of Rich S. Aplenty’s bio-ink pancreas over 

a human pancreas?

 _______________________________________________________________________

 _______________________________________________________________________

 _______________________________________________________________________

 _______________________________________________________________________

 _______________________________________________________________________

 3 What other products does 3-D Bio-Printer Labs make?

 _______________________________________________________________________

Challenge: Add another illustrationto the 3-D Bio-Printer Labs letter.

21180—Focused Reading—Student Guided Practice Book © Teacher Created Materials

Lesson Lesson 

1

8

Name: __________________________
_________________ Date: _________________

Written ResponseWritten Response

Directions: Design a magazine advertisement for 3-D Bio-Ink Printer Labs.  

Use juicy words and catchy phrases to grab readers’ attention.  Include details 

about the company’s products and services.  Highlight the main selling points for 

bio-ink products. 

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

______________________________________________________

______________________________________________________

______________________________________________________

______________________________________________________
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Name: ___________________________________________ Date: _________________
Quick Check

 1 How would you break down the word pancreas into syllables?
 A pancr/eas
 B pan/cre/as
 C p/ancreas
 D pa/ncr/eas

 2 Use the context of the sentence below to determine what a technician is.
First, a human technician will update the digital design to meet your needs. 

 A a machine that copies something
 B a computer program C a piece of artwork D a person who uses machinery

 3 Which sentence provides evidence that tells us what 3-D Bio-Printer Labs makes?
 A “As soon as we receive it at our central lab, we can begin work on your new pancreas.” B “Thank you for your interest in 3-D Bio-Printer Labs.”   C “Then, a 3-D printer will read the custom program.” D “We look forward to serving you again soon!”

 4 What can we infer from the evidence below? 

You’ll never again need to check glucose levels.  Your diabetes will be a concern of the past.

 A 3-D Bio-Printer Labs has gone out of business. B Rich S. Aplenty has never gone to the doctor before. C Rich S. Aplenty needs a new pancreas because he has diabetes.
 D People with diabetes do not need to check their glucose levels. 
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Name: ___________________________________________ Date: _________________Digging for DetailsDirections: These questions will require you to think more deeply about the passage.  

Write your answers in the Answer column.  Write the text evidence in the Evidence column.

Challenge: Write your own deep-thinking question.  Trade questions with a partner.  

Find the answer and evidence from the text to support it.Question:  _________________________________________________________________ .

Answer: ___________________________________________________________________ . 

Evidence: _________________________________________________________________ .

Question
Answer

Evidence

 1 Why did Rich S. Aplenty most likely order a  bio-ink pancreas?

 2 What might be a drawback of bio-ink organs?

 3 What is the target market or customer base for  bio-ink organs?
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Lesson 

2Using Evidence from the Text
Learning Objectives 
Language Conventions: Ensure that pronouns are in the 
proper case .

Vocabulary Acquisition and Use: Use the relationship 
between particular words to better understand each of them .

Reading Informational Text: Cite textual evidence to 
support analysis of what the text says explicitly, as well as 
inferences drawn from the text .

Writing: Plan an event that celebrates the Omni Parker 
House Hotel’s haunted heritage .

Progress Monitoring
The Student Guided Practice Book pages below will be used 
to formally and informally assess student understanding of 
the concepts .

Materials
• Student Guided Practice

Book (pages 12–17)

• Boston Haunting
(filename:
bostonhaunting .pdf)

• Audio CD (Track 02)

• Literacy Game Sets

• Digital Literacy Games

• highlighters

• lined paper

Skill Overview: 
Using Evidence 
from the Text
Students need to develop the 
ability to closely examine and 
analyze informational texts .  
From these close examinations, 
students must also draw 
inferences .  To support their 
text analysis, students must cite 
specific facts and evidence from 
the text .  In Boston Haunting, 
students will support their 
comprehension with textual 
evidence to gain a deeper,  
more accurate  
understanding of it .

Name: ___________________________________________ Date: _________________Quick Check
 1 Which of these sentences contains an objective pronoun? 

 A She’s the best runner on the team.
 B That bicycle isn’t mine. C Did Mr. Blake find his car keys? 

 D That’s exactly the same book I gave him. 

 2 Use the context of the sentence below, as well as what you know about synonyms and antonyms, to determine the meaning of grogginess.
As you shake off your grogginess, the apparition disappears.  So you chalk up that vision to sleepiness and head to the dining room for breakfast.  A drowsiness B alertness

 C terror
 D hunger

 3 Which sentence provides evidence that the Omni Parker House Hotel’s former owner may be a ghost?  A “You suspect the same man visited you both that morning.” B “Yet, he’s no threat: He simply asks if you’re enjoying your stay.”
 C “There’s one problem: Harvey Parker died in 1884.” D “Then, after a clam-chowder supper, you return to your hotel near Boston Common.”

 4 The author mentions that the man at the foot of the bed is “...no threat.” What evidence supports this statement?
 A “And when you reach your room, a rocking chair is creaking away—but it must be invisible, because there’s no rocker in sight.” B “He simply asks if you’re enjoying your stay.” C “He seems out of place.”   D “You spend an ordinary day walking the Freedom Trail.”

© Teacher Created Materials 
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Name: ___________________________________________ Date: _________________

Lesson 

2
Isn’t It Evident?Directions: Use the passage to answer the questions below.  Complete the sentences by 

citing textual evidence.
 1 What might an ordinary trip to Boston include? _______________________________________________________________________

I know this, because the passage says  ________________________________________

 _______________________________________________________________________

 2 What was unusual about the man standing at the foot of the bed?
 _______________________________________________________________________

I know this, because the passage says  ________________________________________

 _______________________________________________________________________

 3 What real events happened on the hotel’s third floor that might be the source of the 

eerie events there today?
 _______________________________________________________________________

I know this, because the passage says  ________________________________________

 _______________________________________________________________________

Challenge: Write a question whose answer can be found in the passage.  Give it to a 

classmate to answer.  Make sure your classmate cites textual evidence in the answer.

___________________________________________________________________________

___________________________________________________________________________

21180—Focused Reading—Student Guided Practice Book 
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Name: ___________________________________________ Date: _________________

Written Response
Directions: Plan an event that celebrates the Omni Parker House Hotel’s 
haunted heritage.

Event Name: _______________________________

Event Details 

Date:__________________________

Time:__________________________

Location: _______________________

_______________________________

_______________________________

Planned Activities

Menus

Dinner:

Late-Night Snacks:

Breakfast:

Extra Details

 (special guests, bands, rattles, 
prizes, souvenirs): 

21180—Focused Reading—Student Guided Practice Book © Teacher Created Materials
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Name: ___________________________________________ Date: _________________
Lesson 

2Word Work
Part 1: Pronoun Cases

Directions:  Circle the correct pronouns in the sentences below.  Write subjective, objective, or possessive on the lines to name the pronoun cases.

 1  ___________________________ (Yours/You) spend an ordinary day walking the 
Freedom Trail.

 2  ___________________________ (You, Your) suspect the same man visited 
___________________________ (you, your) both that morning.  

 3 There,  ___________________________ (you/your) mom goes ghostly white when 
___________________________ (her, she) views a portrait of the Omni Parker House 
Hotel’s former owner.

 4 It seems ___________________________ (he, his) never retired from 
___________________________ (he, his) role, even in death.  

Part 2: Language and Vocabulary
Directions: Examine the relationships between the bold words.  Write synonym, antonym, or homograph on the Relationship line.  Then, write a definition for each word.

 1 As you shake off your grogginess, the apparition disappears.  So you chalk up that vision to sleepiness and head to the dining room for breakfast.

Relationship:  ___________________________________________________________

Definitions:  ____________________________________________________________

_______________________________________________________________________

 2 As you shake off your grogginess, the apparition disappears.  So you chalk up that vision to sleepiness and head to the dining room for breakfast.

Relationship:  ___________________________________________________________

Definitions:  ____________________________________________________________

_______________________________________________________________________

© Teacher Created Materials 21180—Focused Reading—Student Guided Practice Book
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Name: _____________________
______________________

 Date: _________________ Lesson 

2
What I Learned

Directions: Use the chart below as the L column (What I learned) from the KWL chart 

you started before reading.

Challenge: Make a list of questions you still have after reading Boston Haunting. 

___________________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________

What I Learned

I learned,
because the passage said _____

© Teacher Created Materials 
21180—Focused Reading—Student Guided Practice Book 15

Imagine yourself on vacation in Boston.  You spend an 

ordinary day walking the Freedom Trail.  Then, after a  

clam-chowder supper, you return to your hotel near  

Boston Common.

Ordinary becomes eerie.  The elevator stops at the third 

floor, where no one is waiting.  Your mom thinks she’s so tired 

she’s seeing spots—only you spot the same orbs floating in the 

hallway.  And when you reach your room, you hear a rocking 

chair creaking away—but it must be invisible, because there’s 

no rocker in sight.

You decide something was off in the chowder, climb into 

bed, and sleep through the night.  You must still be half asleep 

the next morning, because you see a man at the foot of your 

bed.  He seems out of place.  First, there’s his dated clothing 

and odd moustache.  Then, there’s the fact that he’s standing 

in your room.  Yet, he’s no threat: He simply asks if you’re 

enjoying your stay.

As you shake off your grogginess, the apparition disappears.  

So you chalk up that vision to sleepiness and head to the dining 

room for breakfast.  There, your mom goes ghostly white 

when she views a portrait of the Omni Parker House Hotel’s 

former owner.  You suspect the same man visited you both that 

morning.  There’s one problem: Harvey Parker died in 1884.

In life, Parker was always checking up on and entertaining 

visitors.  It seems he never retired from his role, even in death.  

Parker even plays host to ghostly guests who never rolled out 

their luggage.

An actress died in her room on the third floor in 1876.  

Some believe she’s the one calling the elevator.  Others 

think it’s the man who died in Room 303, where the sound 

of laughter was reported until the room was turned into a 

closet.  Tales of men in stovepipe hats suggest the third floor 

might lodge the “Saturday Club,” a group of writers including 

Henry Wadsworth Longfellow, Henry David Thoreau, Charles 

Dickens, and Ralph Waldo Emerson.

No one lives on the third and tenth floors of the Omni Hotel, 

but some presence resides there.  It’s easy to dismiss tales that 

come from ghost hunters, who have something to prove.  But it’s 

hard to dispute unsuspecting guests.  How would you respond if 

you encountered spirits while on a family vacation?

Boston Haunting

21180—Focused Reading—Student Guided Practice Book 
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Imagine yourself on vacation in Boston.  You spend an 
ordinary day walking the Freedom Trail.  Then, after a  
clam-chowder supper, you return to your hotel near  
Boston Common.

Ordinary becomes eerie.  The elevator stops at the third 
floor, where no one is waiting.  Your mom thinks she’s so tired 
she’s seeing spots—only you spot the same orbs floating in the 
hallway.  And when you reach your room, you hear a rocking 
chair creaking away—but it must be invisible, because there’s 
no rocker in sight.

You decide something was off in the chowder, climb into 
bed, and sleep through the night.  You must still be half asleep 
the next morning, because you see a man at the foot of your 
bed.  He seems out of place.  First, there’s his dated clothing 
and odd moustache.  Then, there’s the fact that he’s standing 
in your room.  Yet, he’s no threat: He simply asks if you’re 
enjoying your stay.

As you shake off your grogginess, the apparition disappears.  
So you chalk up that vision to sleepiness and head to the dining 
room for breakfast.  There, your mom goes ghostly white 
when she views a portrait of the Omni Parker House Hotel’s 
former owner.  You suspect the same man visited you both that 
morning.  There’s one problem: Harvey Parker died in 1884.

In life, Parker was always checking up on and entertaining 
visitors.  It seems he never retired from his role, even in death.  
Parker even plays host to ghostly guests who never rolled out 
their luggage.

An actress died in her room on the third floor in 1876.  
Some believe she’s the one calling the elevator.  Others 
think it’s the man who died in Room 303, where the sound 
of laughter was reported until the room was turned into a 
closet.  Tales of men in stovepipe hats suggest the third floor 
might lodge the “Saturday Club,” a group of writers including 
Henry Wadsworth Longfellow, Henry David Thoreau, Charles 
Dickens, and Ralph Waldo Emerson.

No one lives on the third and tenth floors of the Omni Hotel, 
but some presence resides there.  It’s easy to dismiss tales that 
come from ghost hunters, who have something to prove.  But it’s 
hard to dispute unsuspecting guests.  How would you respond if 
you encountered spirits while on a family vacation?

Boston Haunting
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Lesson 

2
Using Evidence from 

the Text (cont.) 

Warm-Up Activity min.

Remind students that high-frequency words are the most commonly used words in texts .  
Recognition and repeated exposure to these words is essential to fluent reading .  Write 
the words on the board .  Read each word aloud .  Ask students to work with partners .  
Challenge students to use funny voices to read each word .  Students should take turns 
reading the list of words using their funny voices .

weather lay window felt ready



Using Evidence from 
the Text (cont.) 

Word Work
Pronoun Cases min.

 1. On the board, make a three-column chart .  Label the chart Pronouns .  Label the columns 
Subjective, Objective, and Possessive .  Say, “Pronouns are words used to replace nouns .”

 2. Say, “Subjective pronouns are pronouns acting as the subjects of sentences .”  Write the 
following under Subjective: She went to school .  Underline the pronoun .  (she)  Say, “This 
pronoun is acting as the subject of the sentence .  That makes it a subjective pronoun .  
Add she to the chart under Subjective .  

 3. Say, “Objective pronouns are pronouns acting as the objects of verbs or prepositions .  
An object is a word that completes the meaning of a verb or a preposition .”  Write the 
following under Objective: Ben told her the answer .  Underline the pronoun .  (her)  
Say, “This pronoun is acting as the object of the verb told .  That makes it an objective 
pronoun .”  Add her to the chart under Objective .

 4. Say, “Possessive pronouns are pronouns that show ownership .”  Write the following 
under Possessive: That backpack is mine .  Underline the pronoun .  (mine)  Say, “This 
pronoun is showing possession or ownership of the backpack .  That makes it a possessive 
pronoun .”  Add mine to the chart under Possessive.

 5. Have students complete Part 1 of the Word Work activity sheet (Student Guided Practice 
Book, page 13) for additional practice with pronouns .

Language and Vocabulary min.

vision sleepiness grogginess ordinary eerie apparition

 1. Write the vocabulary words on the board .  Say, “Readers can often figure out the 
meaning of an unfamiliar word from its context .  Synonyms, antonyms, and homographs 
give us good clues about word meanings in context .  Examining the relationship between 
these words can help us better understand each of them .”

 2. Have students turn to Boston Haunting (Student Guided Practice Book, page 12) .  Have 
them read the first two paragraphs and underline the two vocabulary words in the first 
sentence of the second paragraph .  (ordinary, eerie)

   3. Ask, “What is the relationship between the word ordinary and the word eerie in this 
context?”  (They are opposites)

 4. Say, “The author used these two words to show the contrast between the expected events 
of the day and the unexpected events of the night .  In this context, we can figure out that 
ordinary means ‘commonplace’ and eerie means ‘unexpected .’”  Repeat this process with 
the remaining words .

 5. Have students complete Part 2 of the Word Work activity sheet (Student Guided  
Practice Book, page 13) for additional practice with language and vocabulary .

© Teacher Created Materials 21171— Focused Reading Intervention  Level 6—Teacher’s Guide
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Lesson  

2
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Lesson  

2
Using Evidence from 

the Text (cont.) 

 1. Say, “In this lesson, we will practice using evidence from the text to support our 
analysis of the informational passage Boston Haunting .  We can begin analyzing and 
looking for text evidence before we begin reading .”

 2. Say, “I think this passage is going to be about ghosts in Boston .  The word haunting in 
the title means that ‘ghosts are inhabiting a place .’  The artwork adds more evidence 
that this passage is going to be about something mysterious, perhaps ghosts .”

 1. Explain that this passage is an informational text, which means it is nonfiction .  Ask, 
“How could a passage about ghosts be nonfiction?  Use your prior experiences to 
explain what we might read about in this passage .”  (It could be a true story about 
mysterious events in Boston; it could be written by a ghost hunter who has evidence 
that ghosts are real; it could be a story about how spooky happenings turned out to be 
something ordinary.)

 1. Have students work in pairs to begin a KWLH chart about the passage .  Remind 
them to use evidence from the title and artwork on the page, as well as their own 
background knowledge, to fill out the K (what I know), W (what I want to know), and 
H (how I found out) columns of the chart .  Provide time for pairs to share their ideas 
with the class .

I Do

We Do

You Do

Whole-Group Lesson
Before Reading min.

Put students in pairs and assign each pair a vocabulary word 
from the Language and Vocabulary section .  Ask them to 
create silent signals to help them remember the definitions . 
(Hands to face with head tilted to the side for sleepiness)  
Have them share their new signals with the class .

Language Support



Using Evidence from 
the Text (cont.) 

Whole-Group Lesson (cont.)

During Reading min.

© Teacher Created Materials 21171— Focused Reading Intervention  Level 6—Teacher’s Guide
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Lesson  

2

 1. Have students first read the remainder of Boston Haunting (Student Guided Practice 
Book, page 12) independently .  If students need additional support reading the text, 
reread the passage aloud, or play the professional recording from the Audio CD .

 2. Guide students in a close read of the first part of Boston Haunting .  To perform a close 
read, read and analyze a text as if it were under a microscope .  Ask, “How did the 
ordinary become eerie at the hotel?”

 3. Say, “I am going to go back and look at the text to find evidence of eerie events .”  
Reread the first three paragraphs aloud .  “The text gave four examples of strange 
events .”  Make a list of evidence on the board .  (a mysterious elevator stop, orbs in the 
hallway, creaking of an invisible rocking chair, a man by the bed)

 1. Ask, “Why does the mom go ‘ghostly white’ in the dining room?  How do you know?”  
Have students reread the fourth paragraph with partners .  Have them discuss possible 
answers and highlight evidence in the text .  (views a portrait of the Omni Parker 
House Hotel’s former owner; the same man visited you both that morning; Harvey 
Parker died in 1884)

 2. Say, “I think she turned white with fear, because she knew she had seen a ghost in 
her room that morning .  The text says, ‘You suspect the same man visited you both 
that morning .’  That means the narrator recognized the man as the ghostly visitor, 
too .  From my own experiences, I know that people turn white when they’re scared .  I 
would be scared if I’d been visited by a dead man’s ghost in my hotel room!”

 1. Have students finish rereading the rest of the passage and, either independently or 
in pairs, complete the Isn’t it Evident? activity sheet (Student Guided Practice Book, 
page 14) .

I Do

We Do

You Do
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Lesson  

2
Using Evidence from 

the Text (cont.) 

 1. Say, “As I read Boston Haunting, I wondered why the guests stayed at the spooky 
hotel .  I think I would have gotten out of there!  Let’s see if the passage can help us 
figure out why the people spent the night at the haunted hotel .”

 2. Reread the second, third, and fourth paragraphs aloud .  As you find evidence to 
answer your question, highlight it in the passage .  Say, “I see some evidence that 
explains why the people spent the night .  In the second paragraph, the text explains 
the floating orbs by saying, ‘…mom thinks she’s so tired she’s seeing spots .’  In the 
third paragraph, the guest excuses the creaking noise by saying ‘something was off in 
the clam chowder .’  In the fourth paragraph, the guest decides not to worry about the 
man at the foot of the bed, saying, ‘So you chalk up that vision to sleepiness… .’  This 
evidence tells me that the guests found reasonable explanations for the eerie events .”

 1. Say, “Let’s continue analyzing this passage, citing textual evidence for our answers .”

 2. Ask, “What do we know about Harvey Parker?”  Let’s go back to the text to find out 
about this man .”  Have students skim the third, fourth, and fifth paragraphs .  Invite 
volunteers to write their findings on the board .  (Harvey Parker owned the Omni 
Parker House Hotel; died in 1884; had a moustache that we would now consider odd; 
Harvey was always checking up on his guests and making sure they were enjoying 
themselves; Harvey’s ghost is said to haunt the hotel today; Harvey’s ghost is said to be 
friendly.)

 1. Have students finish rereading the passage independently .  Then, have them complete 
the What I Learned activity sheet (Student Guided Practice Book, page 15) either 
now or during the Differentiated Instruction portion of the lesson .  Provide time for 
students to share their ideas with the class .

 2. Ask, “When you took the time to reread the text and find evidence in it, do you think 
you learned more?”  Give student pairs two minutes to discuss .

I Do

We Do

You Do

Whole-Group Lesson (cont.)

After Reading min.



Have students complete 
a timed reading of the 
passage .  This passage 
has 384 words .  The oral 
fluency goal is 145 words 
per minute .  See pages 
16–17 of the Assessment 
Guide for instructions and 
the fluency rubric .

Assessment Opportunity

Using Evidence from 
the Text (cont.) 

Writing min.

Tell students to think about Boston Haunting .  Then, read aloud the prompt from the Written 
Response activity sheet (Student Guided Practice Book, page 16) .  You may wish to have 
students complete the digital version of the writing prompt found on the Digital Resources 
USB Device .

Fluency Practice min.

Encourage students to perform the passage as a divided reading .  Divide students into groups 
of seven .  Assign one paragraph to each student so that everyone in the group has his or her 
own part .  Allow time for students to practice reading their own parts, as well as to practice 
reading sequentially in their groups .  Then, encourage each group to perform for the class .  

Progress Monitoring min.

 1. Have students complete the Quick Check activity 
sheet (Student Guided Practice Book, page 17) 
to gauge student progress toward mastery of the 
Learning Objectives .

 2. Based on the results of the Quick Check page and 
observations during the lesson, organize students 
into groups and continue with the Differentiated 
Instruction and Learning Games .
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2



Lesson  
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Literacy Game Sets

Digital Literacy Games

Literacy Games
Divide students into groups .  Assign each 
group to one game .  For instructions on 
how to organize, manage, and play the 
Literacy Games see pages 30–34 .

 Extend Learning
 1. Begin a discussion of the unique style of the Boston Haunting passage .  Ask, 

“Is it hard to tell that this is a nonfiction passage?  Can you find any evidence in 
the passage that lets us know this information is factual?”  (the historic events 
and real people mentioned in the sixth paragraph; the last paragraph says, 
“But it’s hard to dispute unsuspecting guests,” which indicates that guests have 
reported hauntings.)

 2. Challenge student pairs to create analogies about the passage .  Have them cite 
the textual evidence that supports their analogies .

Lesson  

2
Using Evidence from 

the Text (cont.) 
Differentiated Instruction min.

While the teacher meets with each group below, the remaining students will play the  
Literacy Games .

Reteach 
 1. Ask, “What evidence of haunting is there 

at the Omni Parker House Hotel?  Let’s 
look at the Boston Haunting passage again 
to answer the question .”  Work together 
as a group to answer the question .  (a 
mysterious elevator stop, orbs in the 
hallway, creaking of an invisible rocking 
chair, a man by the bed)  Model for 
students how to highlight supporting 
evidence in the text .

 2. Create a T-chart together to accompany the 
informational passage, with Haunting titling 
the left side and Evidence atop the right .

Reinforce 
 1. Ask, “Would you want to stay at the Omni 

Parker House Hotel?  Use evidence from 
the text to support your answer .”  Although 
responses will be opinions, students can 
practice citing evidence from the text to 
support their opinions .

 2. Invite student pairs to draw one of the 
rooms from the hotel .



Imagine yourself on vacation in Boston.  You spend an 
ordinary day walking the Freedom Trail.  Then, after a  
clam-chowder supper, you return to your hotel near  
Boston Common.

Ordinary becomes eerie.  The elevator stops at the third 
floor, where no one is waiting.  Your mom thinks she’s so tired 
she’s seeing spots—only you spot the same orbs floating in the 
hallway.  And when you reach your room, you hear a rocking 
chair creaking away—but it must be invisible, because there’s 
no rocker in sight.

You decide something was off in the chowder, climb into 
bed, and sleep through the night.  You must still be half asleep 
the next morning, because you see a man at the foot of your 
bed.  He seems out of place.  First, there’s his dated clothing 
and odd moustache.  Then, there’s the fact that he’s standing 
in your room.  Yet, he’s no threat: He simply asks if you’re 
enjoying your stay.

As you shake off your grogginess, the apparition disappears.  
So you chalk up that vision to sleepiness and head to the dining 
room for breakfast.  There, your mom goes ghostly white 
when she views a portrait of the Omni Parker House Hotel’s 
former owner.  You suspect the same man visited you both that 
morning.  There’s one problem: Harvey Parker died in 1884.

In life, Parker was always checking up on and entertaining 
visitors.  It seems he never retired from his role, even in death.  
Parker even plays host to ghostly guests who never rolled out 
their luggage.

An actress died in her room on the third floor in 1876.  
Some believe she’s the one calling the elevator.  Others 
think it’s the man who died in Room 303, where the sound 
of laughter was reported until the room was turned into a 
closet.  Tales of men in stovepipe hats suggest the third floor 
might lodge the “Saturday Club,” a group of writers including 
Henry Wadsworth Longfellow, Henry David Thoreau, Charles 
Dickens, and Ralph Waldo Emerson.

No one lives on the third and tenth floors of the Omni Hotel, 
but some presence resides there.  It’s easy to dismiss tales that 
come from ghost hunters, who have something to prove.  But it’s 
hard to dispute unsuspecting guests.  How would you respond if 
you encountered spirits while on a family vacation?

Boston Haunting
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Name: _____________________________________________________________ Date: _________________________
Lesson

2Word Work
Part 1: Pronoun Cases

Directions:  Circle the correct pronouns in the sentences below.  Then, write subjective, 
objective, or possessive on the lines to name the pronoun cases.

 1  ___________________________ (Yours/You) spend an ordinary day walking the 

Freedom Trail.

 2  ___________________________ (You, Your) suspect the same man visited 

___________________________ (you, your) both that morning.  

 3 There,  ___________________________ (you/your) mom goes ghostly white when 

___________________________ (her, she) views a portrait of the Omni Parker House 

Hotel’s former owner.

 4 It seems ___________________________ (he, his) never retired from 

___________________________ (he, his) role, even in death.  

Part 2: Language and Vocabulary
Directions: Examine the relationships between the bold words.  Write synonym, antonym, 
or homograph on the Relationship line.  Then, write a definition for each word.

 1 As you shake off your grogginess, the apparition disappears.  So you chalk up that 
vision to sleepiness and head to the dining room for breakfast.

Relationship:  ___________________________________________________________

Definitions:  ____________________________________________________________

 _______________________________________________________________________

 _______________________________________________________________________

 2 As you shake off your grogginess, the apparition disappears.  So you chalk up that 
vision to sleepiness and head to the dining room for breakfast.

Relationship:  ___________________________________________________________

Definitions:  ____________________________________________________________

 _______________________________________________________________________

 _______________________________________________________________________

Imagine yourself on vacation in Boston.  You spend an 
ordinary day walking the Freedom Trail.  Then, after a  
clam-chowder supper, you return to your hotel near  
Boston Common.

Ordinary becomes eerie.  The elevator stops at the third 
floor, where no one is waiting.  Your mom thinks she’s so tired 
she’s seeing spots—only you spot the same orbs floating in the 
hallway.  And when you reach your room, you hear a rocking 
chair creaking away—but it must be invisible, because there’s 
no rocker in sight.

You decide something was off in the chowder, climb into 
bed, and sleep through the night.  You must still be half asleep 
the next morning, because you see a man at the foot of your 
bed.  He seems out of place.  First, there’s his dated clothing 
and odd moustache.  Then, there’s the fact that he’s standing 
in your room.  Yet, he’s no threat: He simply asks if you’re 
enjoying your stay.

As you shake off your grogginess, the apparition disappears.  
So you chalk up that vision to sleepiness and head to the dining 
room for breakfast.  There, your mom goes ghostly white 
when she views a portrait of the Omni Parker House Hotel’s 
former owner.  You suspect the same man visited you both that 
morning.  There’s one problem: Harvey Parker died in 1884.

In life, Parker was always checking up on and entertaining 
visitors.  It seems he never retired from his role, even in death.  
Parker even plays host to ghostly guests who never rolled out 
their luggage.

An actress died in her room on the third floor in 1876.  
Some believe she’s the one calling the elevator.  Others 
think it’s the man who died in Room 303, where the sound 
of laughter was reported until the room was turned into a 
closet.  Tales of men in stovepipe hats suggest the third floor 
might lodge the “Saturday Club,” a group of writers including 
Henry Wadsworth Longfellow, Henry David Thoreau, Charles 
Dickens, and Ralph Waldo Emerson.

No one lives on the third and tenth floors of the Omni Hotel, 
but some presence resides there.  It’s easy to dismiss tales that 
come from ghost hunters, who have something to prove.  But it’s 
hard to dispute unsuspecting guests.  How would you respond if 
you encountered spirits while on a family vacation?  _______________________________________________________________________ _______________________________________________________________________ _______________________________________________________________________
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Name: _____________________________________________________________ Date: _________________________
Lesson

2 Isn’t It Evident?
Directions: Use the information in Boston Haunting to answer the questions below.  Then, 
complete the sentences by citing textual evidence.

 1 What might an ordinary trip to Boston include?

 _______________________________________________________________________

I know this, because the passage says  ________________________________________

 _______________________________________________________________________

 2 What was unusual about the man standing at the foot of the bed?

 _______________________________________________________________________

I know this, because the passage says  ________________________________________

 _______________________________________________________________________

 3 What real events happened on the hotel’s third floor that might be the source of the 
eerie events there today?

 _______________________________________________________________________

I know this, because the passage says  ________________________________________

 _______________________________________________________________________

Challenge: Write a question whose answer can be found in the passage.  Give the question 
to a classmate to answer.  Make sure your classmate cites textual evidence in the answer.

Question:___________________________________________________________________

___________________________________________________________________________

Answer: ____________________________________________________________________

___________________________________________________________________________

Classmate’s Name: ___________________________________________________________
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Name: _____________________________________________________________ Date: _________________________
Lesson

2What I Learned
Directions: Complete the chart below by writing what you learned and how you learned it.

Challenge: Make a list of questions you still have after reading Boston Haunting. 

___________________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________

What I Learned How I Learned
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Name: _____________________________________________________________ Date: _________________________

Written Response
Directions: Plan an event that celebrates the Omni Parker House Hotel’s haunted 
heritage.

Event Name: _______________________________

Event Details 

Date: __________________________

Time: __________________________

Location: ______________________

_______________________________

_______________________________

Planned Activities

Menu

Breakfast: 

Lunch: 

Dinner:

Extra Details

Special Guests:

Band:

Raffles:

Prizes:
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Name: _____________________________________________________________ Date: _________________________

Quick Check

 1 Which of these sentences contains 
an objective pronoun? 

 A She’s the best runner on the 
team.

 B That bicycle isn’t mine.

 C Did Mr. Blake find his car 
keys? 

 D That’s exactly the same book I 
gave him. 

 2 Use the context of the sentence 
below, as well as what you know 
about synonyms and antonyms, 
to determine the meaning of 
grogginess.

As you shake off your grogginess, the 
apparition disappears.  So you chalk 
up that vision to sleepiness and head 
to the dining room for breakfast. 

 A drowsiness

 B alertness

 C terror

 D hunger

 3 Which sentence provides evidence 
that the Omni Parker House Hotel’s 
former owner may be a ghost? 

 A You suspect the same man 
visited you both that morning.

 B Yet, he’s no threat: He simply 
asks if you’re enjoying your 
stay.

 C There’s one problem: Harvey 
Parker died in 1884.

 D Then, after a clam-chowder 
supper, you return to your hotel 
near Boston Common.

 4 The author mentions that the 
man at the foot of the bed is “...no 
threat.”  What evidence supports this 
statement?

 A And when you reach your 
room, a rocking chair is 
creaking away—but it must be 
invisible, because there’s no 
rocker in sight.

 B He simply asks if you’re 
enjoying your stay.

 C He seems out of place.  

 D You spend an ordinary day 
walking the Freedom Trail.
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Total Word Count Codes

127 E = errors SC = self-corrections M = meaning S = structure V = visual
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Word Count Text E SC
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69 

78 

86
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111 

122 
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Imagine  yourself  on  vacation  in  Boston.    You  

spend  an  ordinary  day  walking  the  Freedom  

Trail.    Then,  after  a  clam-chowder  supper,  you  

return  to  your  hotel  near  Boston  Common.

Ordinary  becomes  eerie.    The  elevator  stops  at  

the  third  floor,  where  no  one  is  waiting.    Your  

mom  thinks  she’s  so  tired  she’s  seeing  spots—

only  you  spot  the  same  orbs  floating  in  the  

hallway.    And  when  you  reach  your  room,  you  

hear  a  rocking  chair  creaking  away—but  it  must  

be  invisible,  because  there’s  no  rocker  in  sight.

You  decide  something  was  off  in  the  chowder,  

climb  into  bed,  and  sleep  through  the  night.    

You  must  still  be  half  asleep  the  next  morning,  

because  you  see  a  man  at  the  foot  of  your  bed.    

He  seems  out  of  place.

TOTALS

Error    
Rate:

Self-Correction    
Rate:

Accuracy    
Percentage:

Time:

Oral Reading Record

Name:  ______________________________Date:  _________________

Assessor:  ___________________________________________________

Imagine yourself on vacation in Boston.  You spend an ordinary day walking the Freedom Trail.  Then, after a  clam-chowder supper, you return to your hotel near  Boston Common.

Ordinary becomes eerie.  The elevator stops at the third floor, where no one is waiting.  Your mom thinks she’s so tired 
she’s seeing spots—only you spot the same orbs floating in the 
hallway.  And when you reach your room, you hear a rocking chair creaking away—but it must be invisible, because there’s no rocker in sight.

You decide something was off in the chowder, climb into bed, and sleep through the night.  You must still be half asleep 
the next morning, because you see a man at the foot of your bed.  He seems out of place.  First, there’s his dated clothing and odd moustache.  Then, there’s the fact that he’s standing in your room.  Yet, he’s no threat: He simply asks if you’re enjoying your stay.

As you shake off your grogginess, the apparition disappears.  
So you chalk up that vision to sleepiness and head to the dining 
room for breakfast.  There, your mom goes ghostly white when she views a portrait of the Omni Parker House Hotel’s former owner.  You suspect the same man visited you both that 
morning.  There’s one problem: Harvey Parker died in 1884.In life, Parker was always checking up on and entertaining visitors.  It seems he never retired from his role, even in death.  

Parker even plays host to ghostly guests who never rolled out their luggage.

An actress died in her room on the third floor in 1876.  Some believe she’s the one calling the elevator.  Others think it’s the man who died in Room 303, where the sound of laughter was reported until the room was turned into a closet.  Tales of men in stovepipe hats suggest the third floor might lodge the “Saturday Club,” a group of writers including Henry Wadsworth Longfellow, Henry David Thoreau, Charles 
Dickens, and Ralph Waldo Emerson.

No one lives on the third and tenth floors of the Omni Hotel, 
but some presence resides there.  It’s easy to dismiss tales that come from ghost hunters, who have something to prove.  But it’s 
hard to dispute unsuspecting guests.  How would you respond if 
you encountered spirits while on a family vacation?

Boston Haunting

Using Evidence from the Text
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