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How to Use This Resource
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Introduction

Lesson Plans

For digital-only
reproducibles, digital
filenames are provided.

The learning outcomes
are the focus throughout
each lesson.

John Adams. |

An American Founder ‘

Learning Outcomes

. Students will dentify the 26
. Students will be able to explain i

ontributions made by John AdarT
United States.

omplishments of John Adarms |

%
e significance o
s to the founding of the:

The guiding questions
help support development
of inquiry by focusing on
the primary source being
studied.

Page references and
digital filenames make
lesson preparation easy.

f the John AT ary source card (adams.pdf)
« copies of "
copies of Adams's Life (po8® 33 bgadamsl.p

it (page 34; 7€
(t-based assessment

hn Adams document

the Dinner with Jo!

« copies of

Essential Question

dersipaet ments of historical figures?
e
is it important to un

e accomplist

- Wy

Guiding Questions ,
‘What were. Adams's most important accompli g
;i the different roles John Adams had througf

ishments?
ut s life?

« What were
« What were Adams's
- What ias Adams's role in the B

2
beliefs regarding the new ation
ston Massacre?

Essential questions
provide inquiry anchors
for students as they
investigate enduring
understandings.

Source

Introducing the Primary
1y know
from memory. on

Find
¥ the United States.
- create a list of the names.

bout the Found
chart paper,

1, sk students what they alreac
" out how many they can name
Siudents are able to generate.

. Use ths lst to discuss the 2c

Jis for future lessons.

complishments of each perser

« Save this rd. Give students a few

imary source ¢ n important figure-

tions that show he was 2"
stions to discuss
iy

the pri
2. Share the portrait of JD:\N ‘A‘deaar:lshovr; eb::wa
. lists of at
s 0 ke e
e provied 2
3. nrduco e esentl RO 7 8 Cesons o it (10 73

Adams. Encourage students 10,28

iy S Camthan & GO
isa—eporna

@ TCM e ot Mot
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—
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John Adams

These assessments
provide opportunities
for students to
independently
practice primary
source analysis.

Students collaborate to interact An American Founder ..,
with the primary source through
inquiry, textual analysis, and

engaging activities.

Analyzing the Primary Source

1. Have small
roups

of this e i o ‘ng f;::en(s read the background information, Agams-

Review key words wi . ;vrg 'IEVEV 1S provided in the Digital Resoy, cimssnm Al
fudents as neces: 'rees—bgadams2, p

annotate sary. As st o

the text by noting the various accompnsnme:in; Le: d, encourage them to,

fams,

2. Provide time for students (o comple

e
Primary source carg, te at least two of the activities from the bagf of gh,
e

PRIMARY SOURCES CARD AcviTs

3 /Duy:r/:‘:‘:e Sheets of paper. I the cener of
dmevwaﬁr:s In the space around the center,
e complishments of Adams,  Student,

COmPlshments affected the transition of e

have each student writg/About the
's should also write about how these
4. Adams's wife, Abigail Ad; s

lams, was als
8 her 54.year mar,
highlighting her acc,
s the lives of the Ad:

0 an important historicy

lgure. Study her
'en, have students create
dents into small groups tg
the members were affected by

omplishments. Py
lams family and e

Documenl-Based Assessment

+ Distrbute co
Pies of Diner
Provided i the Digita Regoupea ot 25 A i

ital

what theyve fea
spond thoughy|

ek
These key content we

ords o
Background information, - 0e1 " PO levels o the

* Have students think about
the primary source, and res I o ot

s lesson, carefu
Iy 10 the questions. " carefully anayze

1 \
.- I |

= denounceq-—

Key content vocabulary from the
historical background information
is bolded in student texts and
defined here for reference.

publicly announced to be ey
* "eBOiate—to sette something througn discussi
* ratified—approveq "

* Unanimously —completey agreeing

1190l Primary Souees: onstttion s e
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How to Use This Resource e

Background Information

The historical background information provides students with key information about both the
time period and the primary source. It is provided at two different reading levels to support
differentiation. When preparing for a lesson, decide which level best meets the needs of your
students. Use one level for all students, or differentiate the reading levels by student need.

= Encourage students to write strong questions they have as they read these texts. The
Creating Strong Questions lesson on pages 28-30 will prepare students for this important
aspect of the inquiry arc.

= Suggestions for annotations students could make while reading are provided in each

lesson plan.

Adams's Life

negotiate the Trea
ireaty was importa"
Britain acknowledge:
independence.
or two more years, Adams worked -
with Frankin and Jefferson t0 Get 1re2
Signed. These would help America
survive as an mdeper\deun( T
the Unite:
dams returned o t g
e The Articles of Confederation Yer®

ty of Paris. The
nt because in it

small house ‘
d the United States’

bornina
John Adams was
in Massachusetts n 1735, e 2,:‘;\3\ .
-
wned a farm and value
rtoncied Harvard University where he,
2 odiod law. He served as @ Succes
Tawyer for 14 years
1 1764, Adams married Abigal th
They were married for 54 years a1
o s very strong team. Durng e
ary years of s mardiage, Ao DR rtified at i
i the British govern! N
writing against the BV S0 Cedthe  Later, Adams was clected S5 HE
Hewrote 8 PR e This broughtim  presidert under Gecrae

surepy IO @

Within the Teacher’s Guide,
the texts are leveled at a
seventh- to eighth-grade
reading level and are denoted
by a triangle in the top right

fair. oxthe second
Stamp Act was Ut leader  He was then electe"
on. He became ale e fted States. He .
2ot ol pposed Brtsh e presdent of e uned s B OT eacC age
for people W dence 4 diffcult times.
It independer face Jled the
Despite this, Adams fet INCoRE0C e ar with France. This was cale

last res t war,

§should be 3 fon 0 prevent war:
 the British soldiers who - yz Affair. 1130 S0 France to
 Boston Massacre ‘Adams sent a group

from Englant
even defende

h ed, and the war
re accused of t e. This workes

Mo ansured they had a fair ial: AL the  seek peace. T erer, Albcander
. he denounced mob violen<e e B others did not agree with

Hailton an :
\n 1774, Adams was chosen £ dams's decision and wanted hnm
N tts at the Jefferson was i
ropresent MassadsetS K00 o todeclare e A
Contren® moeegmg in Philadelphia. a”;‘ff; \ed a group who
Ieaders e e as a representative, a“pposed ‘Adams's policies.
During his o 5
apers about ult, Adams server
independence: He et T R ly on
ferson fired to
write the Declaration pdamsretredto L

yment was Massachusetts Wi
of Independence: TS doéu ress. the last 25 years of his fe: He ¥
unanimously adopted by Cone! « died on duly 4, 1826, justa
seel "
Next, Adams, saer: tc: E:::;eﬂ‘; fow hours after Jefferson A
s

died. It was the S0th

onh

anniversary of the 513
of the Declaration

Glossary terms are
bolded to highlight
their importance
to the content. All
glossary words

are included in
both levels of

the information.

A Student Glossary
is provided on the
digital resources.
This document
includes the
vocabulary words and
definitions from all
16 lessons.

of Independence

he was there,
the United States gain in
Later, he returned to Fr@

dependence.
nce to help

negotiate a treat

Y. It was calleg
the .
Lofem Thoyualiog e T of P The
3 Adams went 1o Haryarg United Stteq o
e studied law. He was 5 A

treaty was

. Britain accepted that the
was independent,

Adams worke
Jefferson for
helped to ge
These helpe

l with Franklin and
WO More years. They,

Surepy

Washington

Adams was then efecte,
President of the Uniteq s

hard times. There was e,

d as the second
ates. He faced
arly a war

trial. At the tria)

Vel the tria, he denounced mot
In 1774, Adams became 5

representative for Mage;

N opposing
te also led a
90Up who opposed Adame's
Policy. As a result, Adams
served only one term ag
president.

political party,

Congress accepted the

. Declarar
unanimoudly eclaration

Adams retired i
Massachusetts,
etts. He lived ther

for the last 25 years of his e,
o moke pe He died on July 4, 182¢

o. Jefferson died a fow hours
before him. It was the
S0th anniversary of the
signing of the Declaration
of Independence.

1S iy S Consun G

©TEM eacer Crato i
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Texts leveled at
a fifth- to sixth-
grade reading
level are denoted
by a square and
are only provided
in the Digital
Resources.
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How to Use This Resource e

Student Activity Pages

John Adams

e Engraving .
Aot Sither in 1797, Itis from 2 painting &+ F00
eated by James BT eis considered one of the foun
: tal Congress-
tative to the Continen :
ce. After becoring the natior's
<ident. This engraving Was
Adams was Sworn in 25

is engraving was Cr
TAZ;ensgby John Singleton COpt:y Johenp s
asar
United States. He serve
! “:WZ\ d wite the Declaration of (ndehper\econd o
R resident, he was elected as the SeabTP L
ﬁmb:/shez "o February 15, 1797, just two e
publi

president on March &

Analyzing History /
. \What detals in this image show ‘:ae& -
importance of this persor? At earp(o
i his career does this image 2PP"
have been painted?
+ Why do you think Adams wes o™,

Historical Writing

Fiction Jefforson
s and Thomas Jeffers
John Ade f letters to each other

dered f their lives. AS

in the last 25 years ©

his 1o Jefferson
esident during wite a letter
msuccessm:; :usprdecwsvor\ regarding the },\dimnz back on your ife. Descrioeyour
7 How di¢ lookir ts.
ume idency? tant accomplishmen
fai affect his presi most importa
XYz Affai Ao
¢ Create 2 oD nd term as president. | - Nonfietion .
elected to @ se& claration O
be complishments, After writing the De e to his wife,

-term ac
Include his first-term et
:r\d persuade others ©© re-elect him. N andance,

ble
hort The most memorat
Adarms. Write a s
. \mag‘?f y:::mg Congress to send a oy of Am,e”,f::\:
SPee P to France to seck peace Lot danes i e
g O e frst group faled, and \{ the Dedlration
avoid wa
:1; o arminent, Explain why this effert
<hould be tried again

Epoch in the

‘ l
I T Writing Challenge M
.

the Boston
! | Briish soldiers in ¢ |
fended the o
‘\ |1 A v the event and the val et (2 i
| " act e
' | e ey exparing uhy Adams dedded Bt |
! ! hr - when no one else would. Be U ‘
the cas
Il |l row ths ial affected his cereer ‘

concise de

Background information provides a

source image students will study.

scription of the primary

opportunities

Activities for students increase in
complexity, providing scaffolded

for student engagement.

s begun.” Write

Fiction and nonfiction writing prompts
promote deeper connections to the
primary source.

the era following

W

Key information about the primary
source reproduction prepares
students for the activity.

Engaging activities encourage
students to use higher-order
thinking skills as they analyze the
primary source.

Extension challenges are provided

to engage students in more
complex tasks.

next level.

An inquiry-driven writing task challenges
students to take their learning to the

- Date

America’s First Constitution

About the Document

ghe Articles of Confedera

ed the

tion was America
ontinental Congress drafred e qum < "5t 9oVerMing document, The

During the document in 177g,
Period und, . and it was re
wouldmaay 1o under tho Artc s ratified in 1791

s

onger document t

Itincluded several components fro

Directions: Your job is 1o ¢,
€ongress in 1778. You will yor
same colony. Review the back,
With your group. You need 1o

underst

Confederation. Then, work together ma"wdn::ea”gms rouded b
onfederation, Yoy
and the document.

the Articles of

knowledge of the time periog

1. Which colony do yo represent?

o survive. The Cons
m the Articles of Coy

al
ke on the role of a representative o

K with 3 small
9roup of stud
9round information and the. i’:,i’f” representing the

s of
Confederation, it became cloar the nation

titution was then written,
nfederation

|

|

|

|

|

|

|
|
i
|

)0 sopmy ﬂ::':ﬂ

the Continental

eshuf Confederation

Y the Articles of

Sheech supporting or opposing the
should base your reasons on yoqr

uoneiapoy

2 What are f
1 four main rights provided by the Articies of Confed
federation?

3. Should your
your coleny support or oppose ratification? Explain

& Challenge ———
| tookatthes

| sign the dacum
| period, and ex;

gnatures and states on

O TEM eacher o Hatriy

the document. Severalsigners i o

ot until several weeks after July 9, 1775 Research the tim,
t
st uly 9, ime

your support.

ed these menj

bers from signing, |

B~k Py S Constuion s ow G

73

= Hint: Find and use the photograph button on your copier when copying student
reproducibles, including document-based assessments. This will produce clearer images

that will be easier to analyze.

111309—Exploring Primary Sources: Constitution & New Government
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How to Use This Resource cm

Document-Based Assessments

A document-based assessment (DBA) connected to the content of each lesson gives students
an opportunity to practice primary source analysis. These DBAs practice key skills needed for

many social studies assessments in middle school and high school.

pate _————

§ Nome _
Dinner with John Adams

T e Each DBA includes a visual
n ’ or textual primary source.

John Adams

ther
 room similar o and different from o
in

1. How is John Adams's dini
dining rooms?

he
a Washington in t
George and Mart!

be portraits of

2. Why would there

Adams's house?
hat might he and his guests

about Adams, W

in the lesson, and details in the
primary source to respond to the
constructed-response questions.

3. Based on what you have lea7med
" have discussed over dinner

Students use general knowledge of
the time period, what they learned

Constttion  New Ganermert
P

Digital Resources

Projecting primary sources while students are analyzing them allows for whole-class
discussions.

At times, projecting full-color versions of a primary source may be more beneficial than
copying them on black-and-white copiers.

© TCM | Teacher Created Materials 111309—Exploring Primary Sources: Constitution & New Government
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How to Use This Resource e

Culminating Activities

Project-Based Learning Activity

Engaging project-based learning (PBL)
activities provide opportunities for students
to work collaboratively and share what
they’ve learned about the content.

Student presentations of PBL work
are excellent for inviting guests to
visit and see what students are doing.

Document-based Questions

Tasks
Documem-l‘based ay

he Constitution

Question Ess

knowledge of t
115-117 and your
ents o PEEES 1 e o he folving 552 555
ern

complete the following steps:

gions: Use the docurm

Direc!
United States £V

and new
jour essay.

fore you begin Wrting ¥
e nosen essay task from this page

e documents to respond t0 the

tate your ¢
1. Read and anno ‘
I for in
2. Think about the evidence you need to look
. 1 be information you
. formation you can include in your €552 This ca
ine other infor

termir online.
> ieamed " lass or read about in a book of S I
fore you look a
4 Wit a first draft of your hesis Defore questions on those PaEES:

17, and respond to the

is
. Wiake sure you can support your e

5. Analyze the images on PageS 115-1

esis and make it clear and concis
1 the images you analyzed

6. Revise your th
with evidence fror

rican citizens?

Essay Task 1

How nstitution shaped the b s of Amer
has the U.S. Constitution sha asic right

to:
I your essa, e . Provide details and evidence {05

the language of the Jour answers.

"
e supports bas Ehts o

Constitution SUPY
American ciizens.
e an example to support how (e .
(on supports the basic rights ©

%, an introduction,

e
« Include a topic 52

go Conclusion.
o istory behind the writing of
Constituti
American ciizens.

gxplain the hi
the U.S. Constitution-

Essay Task 2

ernment.
fluential perser ed shape the new U-S. €0
ut one influer

o n who help
Write abol

I your essay, remember 10

onclusion.
actions. a body, and

f a1 significance
z « Describe the historic
how they
£ erson did and how e
E + Describe what this PESOL L L wls,  of these actord, B iean citizens
E these actions contributed o e e
: po - introduction,
z Describe the events leading UP 10 st g anence an Y
H

rt
. Provide details and evidence {0 SUPPC

jour answers. )
y o TOM Tescrr s Vi

114 pyaneeaperng rany Souees Constton S 1Y
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ProjectBased Learning Activiy

A
New Government for a New Land
Learning Outcomes

si
tudents will use what they learneq (o establi

sh 2 government for 5 fictioys place,
Materials

P —
ent Notes (page 117;

* copies of New Government Plann o)
* technology or art supplies

8 (page 118; newgov,paf)
netions’ governments andior access to the internet

* €oples of PBL Rubric (vbirubri. ), apionay

Procedure

1 Tell students
's they have moved
s now g 10 a new fictitioys land. 1t
b . It can b
mae et ting a new working government. They he it of it
, ‘ernment exactly right for their new land, e so much o ik outte
. Ploce studnts o groups o g

arole to deseribe o ne students each,

ifferent aspects Explain that they i

respe of their govern y will ach play
Pective parts to create one whole “new. givewlz:{ Then, they will assemble theny
3. Distribute New Goyern, project.

4. Review each groups
BIOUD's notes to be
their new govern, Sure they have though
i R throu
describes aqch et Then, distribute New Govermgnt procr ' B2Neral outine of
<h person’s responsibiy 1o 1 2nning. Explain that this page

h
Aeciding WHo will work on what before neg‘:n?;gm Students should spend  fow minutes

5. Help stude;
nts gather and or
e st 83N1Z€ needed materials. Then, give fhem time to creat
create their
6
;xgz;n that s students complete their ot of
€7 Who may need additional assistance to

the project, the,
. they should assi
i in time, 2SSt other graup

8. Use the PBL Rubyic, which j5 provi
o evaluste student work. If cegpec
1o the group project, evaluate tne
individual contribution, and one fo

S3LLIALLIY INLLYNIWINg

ded i the 0
igital Resources (; blrubrig

d, you may evaluate eacl ente et
Brict 53 o rouy
" the groun rosntstn

©TM Teschr oot

1105 —Exorg rimary S Contion s

Document-Based Questions

Document-based questions
(DBQs) require students to analyze
multiple DBAs and then respond
to essay tasks in cohesive,
well-supported essays.

Two essay tasks allow students
to choose which DBQ they’d like
to answer.

Each has a specific question
and indicators to guide student
responses.

© TCM |Teacher Created Materials



Constitutional Convention

Crafting the Constitution

Learning Outcomes

= Students will describe the conflicts that led to compromises
during the Constitutional Convention.

= Students will be able to explain the events that took place
within Independence Hall by creating brochures to share
their knowledge.

Materials

SAILIAILIY @Y¥YI SIIUN0S AYYWINYd

= copies of the Constitutional Convention primary source card (constitutional.pdf)
= copies of Constitution Creation (page 45; bgconstitutionall.pdf)

= copies of the /Independence Hall document-based assessment (page 46;

independencehall.pdf) __E_
v

f Essential Question _!_,
= How are governments created, structured, and changed? . =
——

Guiding Questions ——
= Who are some people you recognize in this room? i

= Using evidence from the painting, what are these people doing? ;

= How would you describe the mood of the people in this room? ;

= This room looks the same today. What do you think it is used for now? ii
D —

Introducing the Primary Source

1. Ask students to draw a picture of what they think of when they hear the word convention.
Have students share their pictures, and let them know they will be learning about the
Constitutional Convention of 1787.

2. Share the painting of the Constitutional Convention on the primary source card. Give
students a few minutes to make lists of at least five observations or questions they have
about the image.

3. Introduce the essential question, and use the provided guiding questions to discuss the
painting. Encourage students to ask their own questions to facilitate further inquiry.

© TCM |Teacher Created Materials 111309—Exploring Primary Sources: Constitution & New Government 43
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Constitutional Convention
Crafting the Constitution

Analyzing the Primary Source

1. Have small groups of students read the background information, Constitution Creation.
(A copy of this text at a lower reading level is provided in the Digital Resources—
bgconstitutional2.pdf). Review key words with students as necessary. As students read,
they should annotate the text by circling conflicts and underlining compromises that were
made as the Constitution was being written.

2. Provide time for students to complete at least two of the activities from the back of the
primary source card.

(%]
L
—
=
[—
Q
=C
(=]
o<
=T
(-]
(%]
L
(2]
o<
-
(=]
(%]
S
(-4
=T
=
(-4
o.

3. Discuss the conflicts students found in the historical background information. Have a
discussion about how some of these conflicts were resolved.

4. Have the class plan a field trip to the Independence Hall National Historic Park in
Philadelphia, Pennsylvania. Use the internet and other travel resources to have your
students figure out what they’'d need to travel to the location.

5. After completing their research, have small groups of students create travel brochures
that tell what they could learn at Independence Hall. The brochures should describe the
sights and explain the historical events that took place there.

Document-Based Assessment

= Distribute copies of Independence Hall. Digital copies of the primary sources are
provided in the Digital Resources (independencehalll.jpg and independencehall?.jpg).

= Have students think about what they’ve learned throughout this lesson, carefully analyze
the primary source, and respond thoughtfully to the prompt.

| SR i) BN B

Y|

Rey Words

These key content words are included in both levels of the
background information.

1Rl N
(Bl iy N

= committee—a group of people who were elected to study a problem, plan an
event, or perform a specific duty

= convention—a meeting of people for a common purpose

= overthrow—cause a downfall

44 111309—Exploring Primary Sources: Constitution & New Government © TCM |Teacher Created Materials
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Name

Date

Constitution Creation

Independence Hall was built in 1732.
It is located in Philadelphia and once
served as the Pennsylvania Statehouse.
It was one of the largest buildings in the
colonies at the time. The Continental
Congress met there. The representatives
wanted to keep their meetings and
debates secret. So, they closed the
doors and windows. That way, no one
could overhear them.

The Articles of Confederation did
not work. It became clear that a better
government needed to be created.
The Constitutional Convention was
proposed. The representatives met in
Independence Hall. George Washington
attended. Benjamin Franklin, Alexander
Hamilton, James Madison, and Thomas
Jefferson were also there. However,
Patrick Henry did not attend. He
thought Madison would force a strong
central government. Representatives
from 12 of the 13 colonies attended the
convention. The representatives from
Rhode Island refused to attend. They felt
the other men were trying to overthrow
the existing government.

The representatives debated about
the form they believed the new
government should take. Several
representatives proposed plans for the
new government. Some of these plans
were the Virginia Plan, the New Jersey
Plan, and the Hamilton Plan. These plans
were vigorously debated because each
man felt his plan represented the ideal

a two-fold system of congressional
representation. The House of
Representatives would allow for each
state to have representatives based

on the size of its population. All states
would have the same number of seats in
the Senate.

Another very important issue was
between the northern and southern
states. They could not agree on how
slaves should be counted for taxes and
representation. Southerners did not
want slaves counted as people. This is
because they would then have to pay
taxes. But they did want the slaves to
count in their population. This would
help the states have higher numbers
of congressional representatives. The
compromise was to count slaves as
three-fifths of a person for taxes and
representation. It was known as the
Three-Fifths Compromise.

A committee was selected to draft a
new Constitution. The final version of
the Constitution was ratified in July 1788.
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It took about two months of debate
before the Great Compromise was
reached. This compromise provided
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Independence Hall

Directions: These pictures of Independence Hall show the location where the
Constitutional Convention was held. There were 55 men who filled this room for
several months as they debated and wrote the Constitution. No reporters were
allowed in the room. Write an article as if you were a reporter peeking in the
window during the convention. Use the pictures to describe what you see in the
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Constitutional Convention

About the Painting

Congressional representatives first met in Independence Hall in Philadelphia to form a new
government. The Declaration of Independence was written in this room. The Constitution
was also written there. Important leaders such as George Washington, Benjamin Franklin,
Alexander Hamilton, and James Madison all attended the Constitutional Convention. The
title of this painting is Scene at the Signing of the Constitution. It was painted by Howard

Chandler Christy in 1940.

Analyzing History /

e Knowing that 55 members attended the
Constitutional Convention, what do you think
the atmosphere in the room was like?

*  What types of procedures were probably in
place for the representatives to speak and give
their speeches?

* Franklin supported a strong, but balanced,
central government. Hamilton favored a very
strong ruler at the center of the government.
Write a conversation between the two men
about this issue.

e Patrick Henry refused to attend this meeting,
because he felt it was a conspiracy to
overthrow the government. If Patrick Henry
had attended the Constitutional Convention,
what might his role in history have been?

Historical Writing
Fiction

Pretend you are a
representative attending the
Constitutional Convention.
Write a journal entry reflecting
on the discussions and debates
that happened. Include
details on who said what,
people’s reactions, and how
disagreements were solved.

Nonfiction

Why did Washington
participate very little in the
Constitutional Convention?
Describe whether you agree or
disagree with his decision.

‘ Writing Challenge

your job?

" A room that looks very much like this one was created in the Capitol

y building in Washington. Representatives used to prefer to sit by the \|
| fireplace. Now, they prefer to sit farther back in the modern room. This

is because of CSPAN. Study CSPAN and its role in Congress today. If

you were a representative in Congress today, how would CSPAN affect "

i

Io
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Plan for Washington, DC

Mapping a Capital

Learning Outcomes

= Students will be able to explain how the location for
Washington, DC, was chosen.

= Students will plan their own capital city and be able to identify
all the key elements needed to house a country’s government.

Materials
= Plan for Washington, DC reproduction (plan.pdf)
= copies of Capital Plan (page 95; bgplanl.pdf)

copies of Washington, DC, Map (page 96; dcmap.pdf); optional
= copies of The New Capital City (page 97; newcapital.pdf)
= copies of the Philadelphia Map document-based assessment (page 98; philadelphia.pdf)

-

Essential Question

= How can the design of a location help to represent something greater? .

Guiding Questions

= The design of the streets of the city is called a “wagon wheel” design. Look at the
Plan for Washington, DC, and explain why this term fits the street design.

= Which building forms the center of the capital city?

S3ILIAILIY NOILINA0YdIY 37UNOS AYYINIYd

= What other building occupies a large area of the city?

= What natural resources are near the city that may have helped the people living
there?

Introducing the Primary Source

1. Have students draw a map of their school from memory. Once students have finished,
display a map of the school (or show them the school on Google Maps™) for comparison.
Ask students if they left anything out. Discuss the sites of buildings and classrooms,
pointing out the possible reasons for various locations. Explain that students will be
learning about the layout of the capital city of the United States.

2. Share the Plan for Washington, DC reproduction, and ask students to study it carefully.
(You may also choose to display the digital version of the map or distribute copies
of Washington, DC, Map.) Give students a few minutes to make lists of at least five
observations or questions they have about the map.
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PRIMARY SOURCE REPRODUCTION ACTIVITIES

Plan for Washington., DC
Mapping a CapitOI (cont.)

Introducing the Primary Source (ont)

3. Introduce the essential question, and use the provided guiding questions to discuss the
city. Encourage students to ask their own questions to facilitate further inquiry.

Analyzing the Primary Source

1. Have small groups of students read the background information, Capital Plan. (A copy
of this text at a lower reading level is provided in the Digital Resources—bgplan2.pdf).
Review key words with students as necessary. As students read, they should annotate the
text by highlighting sections that explain how the city was designed.

2. Distribute copies of The New Capital City, and have students complete the activity in
small groups or independently. Students will assume the role of architects designing a
new capital city for the country today. They will plan a capital that not only includes all
the elements the present capital contains, but also landmarks or design elements that
would be relevant for modern times. They should reference the symbolism Pierre L'Enfant
included in his plan for the capital and include some symbols in their own plans.

3. After students have finished their plans, have them write descriptions of the locations of
their capitals and explain why they chose those locations. Further, have them explain the
political, cultural, security, and geographic benefits to their nation’s capitals that make
them better than the current one.

Document-Based Assessment

= Distribute copies of Philadelphia Map. A digital copy of the primary source is provided in
the Digital Resources (philadelphia.jpg).

= Have students think about what they’ve learned throughout this lesson, carefully analyze
the primary source, and respond thoughtfully to the questions.

A

Rey Words

These key content words are included in both levels of the background information.

= centralized—Iocated at a central place; bring together in one area
= commissioners—head officials of government departments

= surveyed—examined; looked over
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Date

Capital Plan

In 1787, the new government was
just being formed. The Constitution
gave Congress the power to create a
capital city for the new nation. Many
members of Congress debated about
where the new capital should be located.
Philadelphia, Baltimore, and New York
were all suggested as locations. But
the southern representatives wanted
a more centralized location. It had
been very difficult for them to travel
to Philadelphia for meetings of the
Continental Congress.

The congressmen finally agreed
on a southern location for the new
capital. Virginia and Maryland both
gave some land where the capital could
be built. This 100-square-mile piece of
land was selected. President George
Washington chose a Frenchman named
Pierre LEnfant to design the city.

Since this land was unsettled, the
country had a unique opportunity. An
entire city could be created from scratch.
Benjamin Banneker was a self-educated,
free black man living in the area. He and
Andrew Ellicott surveyed the area. They
laid the boundary stones in a diamond
shape around the land. This would
eventually become the nation’s capital.

In LEnfant's plan, he placed the
Capitol building on a high point with a
view of the Potomac. In Europe, it was
customary to save the grandest spot for
the leader’s palace. But the goal was to
have the city reflect the idea that every
citizen was equally important. L'Enfant
named a number of streets after states in
the union. These streets were connected
by squares and circles. Many elements

© TCM | Teacher Created Materials

of his plan have evolved over time.

Many of the circles and squares have
been renamed for Civil War heroes. For
example, DuPont Circle was named after
Samuel Francis DuPont. He was a rear
admiral in the United States Navy during
the Civil War.

The city streets were designed in a
grid system with diagonal avenues that
would intersect them. This resulted in
streets that are wagon wheel designs
spread over a grid. L'Enfant also
included large areas of grass in front of
the Capitol building. Today, this area is
called the Mall. It is now surrounded by
the Smithsonian museums that attract
millions of visitors each year.

After just one year of work, L'Enfant
was fired as the planner for the
city. He was defiant of some of the
commissioners. He destroyed a
resident’s house to make room for an
avenue. He also was delayed in getting
a map for the sale of city lots. George
Washington hired Andrew Ellicott to
finish the job.

Ellicott used the same ideas that
'Enfant had created and made few
changes. The Plan for Washington, DC,
was intended to serve as a model for
other cities. Today, the city looks very
similar to its original plan.
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Washington, DC, Map

Name
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Name Date

The New Capital City

About the Map

It was very important for the framers of the Constitution to create a strong seat

of government. Several locations were suggested for the new capital city. A
compromise was made, and Virginia and Maryland gave up part of their land to create
the nation’s capital. The decision to choose this location was very controversial. At
the time, there were only the 13 original states. Other suggested locations were New
York City, Philadelphia, and Baltimore.

Directions: Assume the role of an architect who is designing a new capital for the
country today. Plan a capital city that includes all the elements of Washington, DC,
but that also includes landmarks or new elements that people need today.

1. What are some current elements in the capital that you want to highlight?

2. What are some new elements or locations that you think should be included?

3. Think about the symbols LEnfant included in his plan for the capital and
include some in your plan. For each of the elements you include, draw a
symbol next to it that you can use on the map. Sketch your symbols here.

4. Use a large sheet of paper to draw your newly planned capital.

T é Challenge

Washington, DC, has streets named after letters of the alphabet. But if you
zoom in on a map of Washington, DC, you find no J, X, or Y streets. Research
possible reasons for the omission of these streets in Washington, DC.

© TCM |Teacher Created Materials 111309—Exploring Primary Sources: Constitution & New Government

D ‘uoyburgysem I0J ue[d

97

0l BN (RN (WRER |



]|

|
[l
[

SR e RN

L
‘\

Plan for Washington, DC

98

Name Date

Philadelphia Map

Directions: Use the map to answer the questions.

PUTLADRLEH A

"/.?vayé/{r'l., ’/_._.«_.»9'_/{,,}’.@6:

EXGRAVED by WILL" FABEN,
Ty »

FLE VAT ION op 7 ST TE Hores

Philadelphia, 1777

1. What other state is near this city?

2. Why might the building be included at the bottom of the map?

3. How might water have played a part in this city’s businesses?

111309—Exploring Primary Sources: Constitution & New Government
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