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How to Use This Resource

The Summer Scholars: Language Arts curriculum has been designed to meet the needs of summer
learning programs. Reading comprehension lessons, phonics and word study activities, and fluency
practice are presented in a flexible format to make learning (and teaching) fun for everyone.

What’s Included?

Teacher’s Guide Student Guided Practice Book

SuMMER

gd;d*r;‘sk Sﬂ:ul.?_rs
Scholars —

Lilnga s Student Guided
Teacher's Guide Practice Book

Rising 3rd Grade

Rising 3rd Grade

The daily lessons grounded in This book encourages growth
the Science of Reading enhance in students'reading, writing,
instruction with research-based speaking, listening, and
instructional practices. phonics skills.

12 Reading Comprehension Text Cards

. — B

These cards increase student interest and text- Excite students about reading and performing with
analysis skills through thought-provoking topics and fun reader’s theater stories. The scripts are provided in
meaningful images. The cards are provided in both the student books for their easy reference, as well as in
print and digital formats. the digital resources.

These resources increase student engagement and Inspire curiosity and a love of reading with a variety of
enhance instruction. Family Engagement Letters are fiction and nonfiction books for independent reading.

provided for a strong school-to-home connection.

© TCM |Teacher Created Materials
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This guide helps teachers plan
effectively with flexible lesson pacing

and a scope and sequence designed
specifically for varied summer settings.




I

Using Summer Scholars

How to Use This Resource ...

Reading Comprehension
The Gradual Release of Responsibility model is embedded into each of the 12 text card lessons. As you
progress through every two-day lesson, there is less emphasis on the teacher (I Do) and more ownership

given to the student (You Do).

- On the first day, students preview the text, are introduced to new words, and engage with the text as
the teacher models the reading strategy. Students practice reading the text together and are given
prompts to write about their learning. Rubrics to assess student writing are available in the digital
resources. See page 91 for details.

- On the second day, students use the reading strategy they are learning as they reread the text and
discuss the text structure and big idea. Helpful strategies enable teachers to support language

learners as they listen, speak, read, and write.

TIME For KiDs™ Text Cards

. //' '\\
j Key words are bolded within
the text and defined on the

back of each text card.

%

- ~
Be sure you introduce the
Essential Question with the

 first reading of the card.
A

/
[

Mr. Crenshaw’s Day

MR. CRENSHAW'S DAY

i bout to
liked to stick to a Mr. Crenshaw was al
et return to his dinner. Then he

|32 | ESCENTIAL
QUECTION

/ How do patterns help you?

chicken potpie while watching AN

By 10:00, he was ready for bed.
Every day was the same. That

was how Mr. Crenshaw wanted it

to be. But on a cloudy day in April,

something interrupted his routine.
Mr. Crenshaw had just sat down for

dinner when he heard music playing

outside. He peeked out the window.

On the bench across the street was a

young man playing a saxophone.

& Teaches Created Materials, Inc

TIME |3A USE TEXT FEATURES ‘ REALISTIC FICTION -

schedule, Every morning, his is di
alarm went off at 6:00 on the dot. He changed his mmd.. o é

read the newspaper while eating two He pulled ouF his ol _tr}l = ti

scrambled eggs. Then he went to the He walked outside and joi he

ith hi i saxophone player.
park with his dog, Juniper. 3 ot -
'h, he had a tuna fish For the next hour, interrupt: : oy -
satg:v}lcl}? CThen he rode the bus to men played music btogeéliler, I\;Ilr. by :nti nt; fc :ru ;etisomﬂhmg S 17
Ty ing, he ate Crenshaw remembered how he o er.ul.J)
Siee used to love to play. He realized Our card game was interrupted, BEGINNING
END

that he still loved to play.

That day was not the same as the
one before it.
Mr. Crenshaw
decided that

the next day
would be
different, too.
—By Suzanne
Zimble

©TIME For KiDs

Comprehension

are clearly noted.
A

strategy and genre

J

"/V

included for easy r

Additional activities are

eference.
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TAI( ABOU ]J\‘) WORK TOGCETHER W
Why do you think Think about your routine.

join: to go somewhere in
: orde
W|th_a berson or group rrobe
Sam joined hjs friends for Junch,

routine: activities always done the
same way and in the same order
Brushing pis teeth s the first step in
Jeremy’s morning routine, P

<

H
- HEO

scl;edule: a plan of things that wif be
one and when they will be done
Greg has a busy schedute,

Mr. Crenshaw chose to
have the same routine
every day?

*How did Mr, Crenshaw
change at the eng of the
story? What caused the
change?

*Do you think it is good

to have a daily routine?
Expiain.

* Discuss what you do
each morning, afternoon,
and evening. '

* Write down the activities
you do on a typical
v_veekday. Include what
time you do each thing.

. Corr.lpare your daify

routine with your

classmates’ routines,

ETIME For Kips.

© TCM |Teacher Created Materials



How to Use This Resource ..

Reading Comprehension o)
Lesson Plans

Read and Think

Mr. Crenshaw’s Day

the text.

2. Remind students that you already identified
the text asfiction, Say," know that fiction
texts usually have characters, settings, and
events.  am going fook for some of these
features as | preview the text card”

ot responses for evesy Question.

+ What character is named in the title?
What will we learn about the character by
reading the text?

+ What do you notice about the time of
day on the ight sice o the flstration

+ Adailyisaroutines apatiem because

87 —rr el a2 At o
« Me Censhaw fad
daybecause____

+ Attheend M; Cronshan
changedbecause "

e.

the same routine every

Adalyroutineisgoagn
because, . 0/ otgood

O

S Schos, g

Student Guided Practice Book

Date:

Words to Know

rd. Write notes for each word. Choose 3

Date:
—

How Words Work

Directians: Read about each wo
word from the text to add to the last row.

Notes -

Day 5

Definition

po—-—

wehen ouis used at the beginning or mic

Pronounced /oy, Idle of a woy i
| ETD Jou/asin out. rd, it is usually E
I interrupt | something to At the Beginning of 3 o @
| (verb) stop happening o W In the Middle of a word
| far a time hear

Directions: practj i
“ 3 tice writing
spelling pattern, 9 the words your teacher reads. Use the ou

)
1 jain

| (verb)
I

somewhere
in ordes to be
with a person or

activities always

1 routine done the same
1 (noun) way and in the
1 same order

1 a plan of things

| :\gzﬁ;"e that will be done
] and when they

| will be done

30

Y
Rule Qf'ﬂ_‘,ﬁl-’.‘ Some words spelled with ou haye the short

usound as in the woard young or touch,

R —

aaas00—sueer schlr:Larqe AT

25600 cni

s | 32
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Look Before You Leap {5 & “f': ‘an‘ﬂ Tl:lnllz {?}ﬂ@a "
S e cuion belowusngheshout 1. Expinostudents hat ey . :
. Do tequsmiegrurgtedod 1 gt st 1. Explain to students that they will

the strategy of using text feature

versus the left side ofthellustation? 3. Pointto the ttle Sy, read inthettte the
What are n s M Crenshaw. | lso
the photograph? The same character s tead in the i that the story will be about
hown five times in the lustrtion. ! he seting can tellwhen something
E A i day. The seting
Howe does thislustration elte to thettle e n hetle tha his sty wil )
ofthetext? R e ina day | see n the husration.
5 ing, where the man is [ by |
+ What other chiracte s the llustation that the place,or setting.w -
with M. Crenshaw? Describe what they seems to change Mr. crenshaw’s Day o Text Features
afe doing; 4. Point o the bod wordsinthetent and 3y, Place students nto two groups ok wi
; st fiom 4 bold fontn the Whlethe other group is compieting the proeg2 0 7 P Tlk About f ac
1 the Stud Iseethat niemiped, 2 9 the ractice activitydescribed beom, ot e 1 QUK Check
e » ek s Tath about 1t Gelaw. Rotate ofter 15 mingtes
Letstuderts know ey w o00OWE o 5 Read the st e paragaphs ud. 1+ Retead the text card M Crenshaw's 0y Quick Chech ; (3
definitions after reacing Orscuss with siudents how the ilustzaions. 2. Leadadiscusson using he v "+ Qowde ime forstudents to complet h
- L stoh Fee 9 the foloying Suick Check rom page x n the Sydony
authors use diferent crafts as they wite. 52y, Character may change i the sory. - GuidectPractice ook t
The maincharacter in M. Crensiian’ 03y 5. 7o stcents thats theycontrwetoree  odoptens oz 2. Review student respons.
changes throughout the tory’ ettty ry toidentiy other parts o o3 T st chose (o Ao g5 W g,
& e s by v uees o of a fctional textthat ey have read.Tell et ame e ey oy Students toward text evidence thy o MR
g 2 h * Hawrdli i Crengt thea ence tha s
detalls (such as what does, students § aw change at the en cormect answers,
o ond hik o show that acharcter s the middlie and end of the story iton i oocd 12 prae
nC Sk + Doyou thin §
g 7 Gutetnesuens orexdhe st e ronerbn sl )
a rompt students ine? Explain. - Have students
5. Whatdetals o ft, A ech secion, romptstudens S G
changes in”Mr. Crenshaw's Day™? Give to preview the nex e Shore st get o i o small grogps to. Book Make sure sty d;\‘?’:"(!mdmpfa(h(e
tsan et 1e5ponses, creating iss of tey Crens e studentsfocus on what .
el parters ideas with supporting gty ' e ngtiw’mmsr‘ andthen how he
5 u think il happen ne : :
X Whatdoyou thi PV - Alowtime for students to combine i 2. If studer
SupportforLanguagetesmersi e 3191 910uS 10 share thei i . o oorts nish eary encourage them
the terms moming and evening that are U Techology: Adigtl copy ofthe text card, WP o speaeerel s and come 0 ¥l theic wiiing pice from the
i the text, rovide examples of events that G Doy o b sz e swer, Dreiousday
occur during each time of day. digital resources and displayed for the group)
9 gia Support for Language Leatmers: i
50N re5ponse fames, such as these

Using Summer Scholars

4 N
Icons indicate student

groupings: whole
group, collaborative,
and independent.

~
Stopwatch icons indicate

9 suggested durations.

Each lesson page and
student page clearly indicates
the instructional day for easy
implementation.

Assessment opportunities

are provided in every lesson.
A ,/

S~

™
There are many ways for students
to access the activities in the
Student Guided Practice Book:

» use individual books
(purchased separately)

» make copies from provided
book

e project pages on whiteboard

 print pages from digital
resources

» share on digital devices
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Using Summer Scholars

How to Use This Resource ..
Phonics and Word Study

Each of the eight phonics and word study units is organized over three days. These lessons offer a variety
of activities to enhance student learning while providing numerous opportunities for both guided and

independent practice.

" N
On the first day of the lesson, the phonics
focus is presented, and students apply
learned concepts as they read and speak
each word that is introduced.

. /

/
‘* / N

Short u Rimes

Phonics Focus
This lesson focus i one-syllable consonar-vowe-
consonant (CVC) patterns with shortu imes

Introduce the Focus &7 @

Each lesson includes a shareable
word list which focuses on the
phonetic patterns being studied.

~
Helpful Hints create meaningful
s connections between the phonics
: focus and specific words being
studied.
o /

34 Hetpful Hint

Rimes
word families, they can use different onsets to create new WOrds.

n1065—sumerSepsar: Lanisge Y
o oM 1senr Groseaoras

—_— ate
Rhyming Word:

%, Directions: Co or the pictures that rhyme with 4
>
v 2

Ci} (;—,Q hug
SRS

tag

4 N
Practice exercises in the
Student Guided Practice Book
allow for increased retention.

5 @) “m//,q
: =l —
N 2 o

e B

I

sun

931983—Summer Scholars: Language Arts Management Guide © TCM | Teacher Created Materials




How to Use This Resource ..

Phonics and Word Study ont)

Using Summer Scholars

S~

Short u Rimes

Phonics Focus
is one-sylable CYC patterns with

shattu

Revisit the Focus & @
1. Writeshort uand short 0 on two separate
papers. Sk for o studerts to hold the

On the second day, students
revisit the phonics focus and work
in small groups to interact with
the words presented in the unit.

~

2. Place students in pairs, and have them

i different places in the foom.
e f ‘skywrite words for the rest of the words in

‘Assign each remaining stderi a shortu
o short o word and ask them o find their R

Date!

mes
" Read, Write, Match

Write each word-

’ \‘““‘“““.\<.~ Date:
Picture Match

Directions: Draw 9 line from eqc; Picfure to the
h pictu h
matching word, Stretch out each sound as you drqw,
u draw.

Directions: Read ‘e&‘c‘hﬂv{;ﬁes each word:
wn i e

i the piciur
E Circle

(1m N

W

CUP

sun
bus
bug

gum

07— Svom amyga | 3

~

On the third day, students review
completed work as they revisit the

phonics focus a final time. )

pater _——————

Change @ Leﬂerh )
i the word-
irections: Look at each picture. Say the
g:':': out the letter (hfn changes.
word for the second picture:

Name:

4 N
Summative and formative

assessment opportunities
are provided in every lesson.

©TCM |Teacher Created Materials

§feq

Then, write the
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" N
Independent and partner

activities in the Student Guided
Practice Book help students
9 apply word study concepts.

Phioniics Focus

Thislescon focusis s
ortimes, 07 S1able U paterms i

Independent practice 5
1. Ask students o individ
page 3t
Revisit the Focus 3 (3 ——
. fe

assistance as ne
2 s for pages eded,

omplete

15, and offes

Quick Check s o]

1+ Adkstudents o spel hese two words:
2nd it Say each word siowy, re
asof Then, ask studen

behind choosing ch 2
ing the words
eachanser O ey dfor

T pate
Tapping Sound

Directions: 5q
: Say each word slowt
sounds, e £8 slowly. Stretch oyt gl
< /.S all the
. r for each missing sound.
2.

Days

P =
U O&
O J -
o | [

TCM escher S i



Using Summer Scholars

How to Use This Resource ..
Reader’s Theater

Each of th its i i i
achof reeafjhreeﬂﬂ uency unllts is orga.mzed over eight days. These lessons offer a variety of activities to
ing fluency while providing numerous opportunities for collaborative practice

Fluency and Oral Language

Camping Constitution

Introducing the Script & @ Coltaborative Activity &
1. Prsenthe follwing scenariofoutise: 1 Once students haveheard the st read Ve
beeq asked to join an after-school club. aloud, place students n pairs o 1l each ~
‘where you will go on a fied trip. But you other about a time in thelr lives when they O h ﬁ_ d \
p dh dtosohvead y fthel .
et i e n the first day of the lesson, the script
s prole” ths way, have them think of  ime when an d ﬂuenc . !
ot e s aEem Tles may e helped them solve a y f
\ oo o udent ocus are introduced, and
problem altogethes. Pointaut that f rules 2 Ask.aVewpafmevgroupsmsharerhsnr S uden ppl -l d
B ey s apply learmed concepts as they

on the rules.Tellstudents that they will
perform a reader's theater called Camping
Constitution about 3 group of kids who
realize they need to create a set of rules
‘while they are camping.

listen to, and reflect upon, the script.

3. Hold g the copy ofthe script you have,
which i n book form, and ask studens to
efer tothe scipt fom pages 1021081 the
Student Guided Practice Book. Give them
few minutes o familarize thernselves with
the scrpt’s format

4. Before reading the script, point out new
Vocabulary worts (o yout students. Show
them the glossary at the end of your
Script, and explain that a glossery s ke
minidictionary that provides definitions of
certain words n the script. Discuss urfarniizs
©words by reading the words aloud as each
appears in the story.

5. Play the recording of the script for students,
which s available as audio only or as 3
reackalong ebook in the digital resources.
Encourage students to read along with the
poem or sing along with the song.

o TeMfscnrCrs Maeras 551088Summar S Larioge AT

Dpatet _——————

CAMPING GO“S‘HIITI‘“
Act |

plan for our camping 1P this

B\ Freedom: Lot me bow when Yo Kids have &
£ ad,
£ weekend. .
o
% Okay, Let me think—we need food, water, and atent, Whate
T 150 o 4
3 e we need? Lev's make @ list.
®
< San: 1 can't wait to sieep outside under the siafs:
i Thisisgoing o be fun 1 can't
George: § want to cook hot dogs over 2 -
o Sam: T
i for buried 11easus : 1 would &
- pee ! 5[ M ave probably forgorten all the stuff we need to
: ot dogs! We necd 1o add b2 dison P —— e
Thomas: £ S
A g my toothbrush! . toothpaste, and maybe ev
Grorger 1'm going to bring SOmE £ A -
i I N And we'd just be swimming or fishing, W
3 oo ing. We wou
e pmprnging s SO ) 3 M und to looking for buried treasure, 1d never even get
o it to go SWImming! & rs. Freedom: Okay, kids—isn's
ca - it about time we went to the store?
ampinf omas: s )
= s Suismming? Are we CamP? ———— /
" ot N N
Thoma: by aiver so that W could q S . \

Sam:

Scripts are included in the
Student Guided Practice Book so

1S awesome, M
. Mrs. Preedom! We
‘preamble, “We the peaple of this

even included o
. ‘ amping trip . .
reedom: Welt, it sounds like you have come

b 105
Tomorow, you'll e alotof S O

ur very own

‘:;ic:::\:mgawu Thomas: With our new constitution, I know our ca Students can easﬂy hlghllght thelr
At bkl e lines and practice them both in

We'll also have time to do aif the things we want to d W let
-

@ things we want to do. Now let’s

thing in the morning. Then we

Mre, Freedom: Yes, exastly-

school and while at home.

The Constitution s 359 get some sleep. We want to leave first

Sam: e
fressuret an swim, fish, and search for buri \
: s that—and 50 e i
Mrs. Freedoms: Sure, it’s 1 /
Sam: (s the supreme 12w ¢

102 | gnsurmer scpos Langsie

[ ——

931983—Summer Scholars: Language Arts Management Guide |
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How to Use This Resource ..

Reader’s Theater (ont)

]
Camping Constitution < )
practicing the Script & @ collaborative Activity &7 G

ntains a poem entitled
1. Give students time 10 practice the script 1 Tescprarnapen i |
within theirgroups. Encourage students O mane St culded Pracice
tofocus eading with expression 3 they B el Compromsng 5
(et students read along

2. Students can listen to the audio of interact
with the read-along ebook of the scrpt if
they need strong models of fluent reading.

lable In the dioi

2. Askstudents to pay attention 1o the types
of expréssions used as the poem is ead.

various vocah expressons nthe

Fluency and Ora)
y and Oral Language

Camping Constitution .,
Assigning Roles & @ :

. Place sudent.
71 0 GrOUDS o ix o fess These
will e thit readier’s theater groups oy
performing his scrip,

Cotlaborative Activity & @
- Explain 0 studentsthat it s important
use the proper voice and facial expression
o when performing, as jr helps the audience
o S (P of the character,
ftisimportant that the, 3 S
a "y fead materials at or
below theit reading levels so th e

interesting,

ey can focus 2+ Weie che following senences from the

sctipt anstrips of paer,

Jpenton s focusedt on sounding out words
and comrefension rather than fluency,
oproximte reading fevels for the roles in
this script are as follows:

+ George: second halfof 2nd grade
+ Thomas: second half o 21d gradee
+ Madison: st halfof 3rd race
* Sarm st haifof 3td grade

+ Nartator second half of 3d grage

M Freedom second i 3 ae
Practicing the script 3

- Gve studentstime a practic thescript
ot thel groups. Ao, encourage them
rictc thel ittt romewith fmiy
members Encourage students to foc
e Encourage stdens o focs on

* Mis Freedomn;

A yousi ey o
outdoor club n A

Camping adventyre?”
+ Madison: olan on swimming at gyt

+ NaratorBur, then more protems occurt
* 53 "Can we o swimming?*

* Thomas:
s We need hot dogs—and what

3. Have fiue volunteers
e each drawa strip from
Your hand. Ask each of them to read theiy
assigned sentence aloud,

classmates read the sentences,

S Askfornew volunteers o reread the

g intonation and facial
expressions. Discuss how the w;

o some
is read can affect, understanding, il

RS e Lo AT

2 Students can listen to the audio or intey,
With thereadalong ebook of the sy
they needsrong model of fluent reaging.
Both are available n the digital resourres

STOM s Crtes s

e

On the final two days, students
continue to practice fluently reading
their scripts. They also create props
and present their final performances
of the reader's theater.

©TCM |Teacher Created Materials

Using Summer Scholars

During the second through sixth days
of the lessons, students revisit the
fluency focus and work collaboratively
to improve their reading fluency
through targeted exercises.

Fluency and Oral Language

Camping Constitution .
Collaborative Activity & () Prai

1. Acting out a reader theater can bea fun b
way for students to enjoy reading thiough
performing arts. Students may wish 0
create masks and props o enhance their
performances, Provide students with
construction paper and att supplies.

2. Have each student draw a mask to represent
their character. They should think about
what they've leasned about their characters.
5o far.Those detallswill help them 10 make:
their masks more imeresting and unlaue.

The masks should only cover the top halves
of their faces. This willallowfot e voices.
<o carry better during performances.

punch holes on bath sides of each
o s Foldnga plecef13pe

‘over each sde of the mask before hole-
punching s a great way to einforce the
“rea Add sring to the masks for studens
wear them comfortably. Or they can attach
their masks o ticks and hald them up i
front of theirfaces

4. Have students use construction paper
10 create props o their performances.
Suggested props include the following
items.

- compass
+ fashlight
- toothpaste

a1 -Sumer S Laroge S

931983—Summer Scholars: Language Arts Management Guide

characters/narra

Ll ——

cticing the Scrip
Place students into their small groups for
performance reading practice. Have grouf
vactice reading thet ofes inthe scrpt with
verbal expression, facial expression, and
body language. f possible, place groups i
areas where they can practice projecting
e voces ithout disturbiog others

2. Provide students more time to practice
reading the scrpt o ncrease fluency and
prepare for the presentation on the next
day. They should finalize where they are
Standing or each scene and any actions
or expressions they will make while other

tors are alking. Encourage

ce while wearing any

Mrs. Freedom: You should make o fist of

George:
Thomas:
Sam,

Madison:

Thomas:

Mrs. Freedom:

Thomas:

t i &

Act 6

vote. “That way, you can be in agroement,
We can vote on where we’l| 8o,
who will do what chores,

how fate we will stay up,

and whether or not we’|| bring our owa toothpaste and s
oap.

Vating was necessary to rasi
agree. The states held spec
Constitution, Nine states w
ratifi

Act 7

<an’t believe how muc plang; 8 it akes to get ready for o camp ing

Well, we could have Just
mountains. But we would

i only have a bunch of
I Common—camping. 11°s » great idea, 3¢
out how to make jt ‘happen. . o

Wi
P"::lubl:l aplan, we might have made it to the campsite, But ]
'y wauld have fefi the tent and sleeping bag at home.

some of these decisions, Then, you should
.

1y the Constitution. Raify means to
ial c.onvﬂlmm\s 1o vote for or against the.
‘ere in favor, and so the Constitution was

erabbed a fow things and then headed for the

DS Senos: Larcusge s

0302y} 5, 19peSy
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Using Summer Scholars

How to Use This Resource ...

Classroom Library

There are many benefits to wide reading, including an increase in vocabulary development. Reading widely
increases listening comprehension and contributes to increased reading comprehension. It can be done
through independent reading or through teacher read alouds. Richard Anderson, Paul Wilson, and Linda
Fielding's (1988) research shows that the amount of words read per year greatly increased based on the
minutes of independent reading completed per day.

Anderson, Wilson, and Fielding ranked students by the number of minutes they read per day. For example,
a student in the 70th percentile read almost 10 minutes per day. These students encountered a little more
than 600,000 words per year, while a student in the 90th percentile, who read approximately 21 minutes
per day, encountered over 1.8 million words each year. Students who encounter more new words apply
the strategies they have been taught, and they start to learn the meanings of new words. All these factors
associated with reading widely lead to increased comprehension.

Summer Scholars includes a classroom library of 10 books in each kit. While these books can help students
read widely, they also include a variety of fiction and nonfiction texts. This can spark student interest and
lead to additional connections in grade-level concepts.

These books are a flexible tool that can help teachers tailor Summer Scholars to meet their unique needs.
The books are provided in print and digital formats. They are as shareable PDFs within the digital resources.

4 Susan B Anthony &
ez Llizabeth Cady S[djllll()ll ‘

Early Suffra

Heather E.Schwartz =
Harriet Isecke
\J =\ "
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How to Use This Resource ...

Assessment

Assessment is a critical piece of any intervention or summer
school program. Summer Scholars includes several
opportunities for assessment.

Each kit includes a preassessment and a postassessment
to measure student growth. These assessments are
provided in the Student Guided Practice Book. They can
also be accessed as both Google Forms™ and Microsoft
Forms® documents. See below for more information. The
pages can be ripped out of the student books to make

implementation easier.

- Alignments of the preassessments and postassessments
are provided digitally. They show the lesson and standard
that each question assesses. This can be used to guide

further instruction.

- The activity pages from the Student Guided Practice Book can be used

as formative assessments.

- Quick Check activities provide the teacher with valuable insight which enables
them to guide students toward text evidence that supports correct answers and reinforces the
reading comprehension strategy focus of the lesson.

Digital Assessment in Summer Scholars

Digital versions of the preassessments and postassessments are provided digitally as fillable PDFs. They can
also be accessed as Google Forms™ documents, and Microsoft Forms® documents. Please see page 90 for

links to these resources.

Using Google Forms™

The Google Forms™ version of each assessment is best for use with Google Classroom. The links on page 90
prompt a copy of the assessment to be saved to your Google Drive™. From there, a share link can be copied
and shared with students to take the assessment from any device that has a web browser and internet
connection. Having the assessment in Google Drive™ allows you to easily collect and analyze student data
and results. These results can then be shared with administrators as needed.

Using Microsoft Forms®

The Microsoft Forms® version of the assessment is best for use with Office 365 Education. The links on
page 90 prompt a copy of the assessment to be saved to your OneDrive account. From there, a share link
can be copied and shared with students to take the assessment from any device that has a web browser
and internet connection. Having the assessment in OneDrive allows you to collect and analyze student
data and results. These results can then be shared with administrators as needed.

© TCM |Teacher Created Materials

The digital games can be used for additional practice and to monitor student progress.

\

Using Summer Scholars

Name:

map. Map legends mi
. Legends can help you figure out

nort
Another toolis
tell you f som
you can read any map!

|
£000053

05 0000

)5 000

6. How does the author supper
@ with
@ byus
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Grade Level Details

Rising 3rd Grade Text Cards

This chart includes important information about the TIME For Kips™ Text Cards.

Title Genre Lexile Description
Measure
A Plate of Pasta? rea!lst|c 380L Harry plans a park clea.n—up \{Vlth‘ his baseball team after he slips
fiction on a plate of pasta while sliding into home plate.
Narrative Learn about Second Life Bikes, a bike shop in New Jersey that
Wheels in Motion , 590L takes in old bicycles, repairs them, and donates them to kids in
nonfiction )
the community.
ealistic Mr. Crenshaw sticks to the same routine every day. One day,
Mr. Crenshaw’s Day fiction 480L Mr. Crenshaw hears a man playing saxophone in the park and
breaks his routine to play trumpet alongside the man.
A Sea Turtles Life informational 660L Learn about the life cycle Qf sea turtles, from hatchlings to
text adults, and how they continue to repeat this cycle.
Three brothers reunite after being apart on their own
Three Brothers folktale 540L adventures in this folktale from Israel. They choose to use gifts
they found on their expeditions to help a sick princess.
informational Kids have different rules for what clothes they can wear to
Clothes for Class toxt 570L school. Learn about how dress codes can be important, and
about how students can make choices on what they wear.
informational Kanzi is a bonobo who knows over 300 human words. Jeffrey
Talking with Apes oxt 480L Kluger writes about how he communicates with the intelligent
Kanzi.
The Little Red Hen: ‘ The ||tt|e,red heh is frustrateq that her friends QOnt help her any
fiction 320L time she’s cooking. She convinces them to assist her through
What Happened Next . )
choosing her words wisely.
. ) Learn about how soccer players stay safe through wearing
informational : . .
A Safer Sport toxt 570L equipment and creating rules and suggestions to prevent
injuries.
Debate: Should Kids Two opposing viewpoints are presented on whether kids
Be Allowed to Take On | opinion 590L PPOsIng P P .
should be allowed to take on dangerous challenges and risks.
Dangerous Challenges?
_ ) Can bugs actually be healthy to eat? The company Bitty Foods
! informational ) .
Bug Business toxt 590L educates people on the health benefits that eating certain
insects can have.
Two students share their contrasting opinions on the same day
Today poetry 370L | atschool. One student has a great day, while the other has a

boring day. Each human can see the same thing differently.

© TCM |Teacher Created Materials
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Grade Level Details

o o , ®
Rising 3rd Grade Reader’s Theater Scripts
This chart includes important information about the Reader’s Theater Scripts.
Title Characters Setting Description
Narrator | This reader’s theater takes ) . ) -
Narrator 2 . A fox tries to outwit a crow into giving up a
place in a forest. The forest . .
The Fox and the | Fox . . piece of cheese. These two clever animals face
is filled with trees. Many . o .
Crow Crow ) . off in a battle of wits in front of the insects of
animals make their homes
Beetle the forest.
. there.
Cricket
Narrator . .
Jason Jason and Mike have to write poems for
Mike This reader’s theater takes Kindness Week in school. Through the help of
Poetry? Yuck! Nicolle place in the homes of Mike | an older sibling and reading different types
Chris and Jason. of poems, the two boys shift their opinion of
Cassie poetry being lame to actually being cool.
Narrator 1 Sophia struggles with the huge change of
Narrator 2 This reader’s theater takes moving to a new town. She'll be far away
Moving Sophia place both near Sophia’s from many of the things and people she loves,
Forward Dad old home and at her new including her“Gram!To quell Sophia’s fears,
Gram home. Gram recounts her story of immigrating to the
Rachel United States from Russia.

931983—Summer Scholars: Language Arts Management Guide

©TCM |Teacher Created Materials




\

Grade Level Details

Rising 3rd Grade Classroom Library

This chart includes important information about the books included in the Classroom Library.

Lexile" *Guided
Book Title Reading Summary
Measure
Level

If you lived long ago, how different would your life be from how

America Then and 490L M it is today? Many things have changed. But many things are just

Now like they always were!
America is a land of immigrants. It is filled with people from
Coming to America 500L P around the world. The story of immigration is the story of
America.
Escape from Pacaya 430L J Juan’s family must escape from the fiery volcano!
Are you ready for adventure? Maps and globes make it easy to
Maps and Globes 4301 y see th.e world. From your'ne|ghborhood to the vvho!e planet,
there is a map for everything you want to explore. Pick a
destination, and away you go!
Pablos Haircut 101 ] Pablo is nervous about getting sheared. But with the help of his

friend Esteban, he will learn to love getting his haircut!

Sadie and Gus go to visit Grandma at her home in the Mojave
Sand and Snow 540L L Desert. They are excited to explore a new place. But the next day,
they wake up to a big surprise!

Chip learns that an earthquake could threaten his family’s home.

Shake and Quatke >0 L So, he decides they need to be ready. But will it be too late?

Annabelle wants an extra special goodnight story that will also
Skeleton Picnic 570L M spook her a little—and make her laugh. Well, Dad has the perfect
story to tell. It's“Skeleton Picnic” coming right up!

There are different places to live in the United States. But, how
Where People Live 470L 0 do people choose where to go? Let’s explore the reasons why
people live where they do.

Meet six women who did great things. They were leaders in

Women Who 101 p health care, science, politics, civil rights, and sports. They helped
Changed the World and inspired others. All of them followed their dreams. Discover
the journeys they took.

*These titles have been officially leveled using the F&P Text Level Gradient™ Leveling System.

© TCM | Teacher Created Materials 931983—Summer Scholars: Language Arts Management Guide
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Days 1-2 Overview

‘Big ldea

¢dUna base de pasta? (
Learning Outcomes e

« Analyze the traits of the characters in a story and how their thoughts, words, . -

and actions reveal their personalities and contribute to the plot and theme. . 'ﬁséhtial

+ Summarize information. Question

« Carry out assigned roles for a group project by following agreed-upon rules. Wt T

« Use basic elements of structural analysis to decode words that contain a silent u. community?

Reading Strategy: Retell Narrative Fiction

To summarize, readers will retell the main events in the narrative. This begins with

identifying relevant events in the plot and summarizing these events in their own

words. In this lesson, students will read “A Plate of Pasta?,"and use the story map to record key events in the
story.

summary of the Text Card

The story is about a fictional baseball team and the importance of working as a community. In the story,
the field that the team plays on is littered with trash, which makes it hard to play. The team decides to ban
food on the field and work together to come up with a solution for the trash problem. (Realistic Fiction)

Words with que, qui, gue, and gui

Learning Outcome
« Know and apply grade-level phonics and word analysis skills in decoding words.

Phonics Focus

Students will focus on words in which the letter u is silent. The combinations que, qui, gue, and gui are
introduced. Students will complete sentences using these words, find synonyms and antonyms, and write
different types of sentences using the words in context.

La zorray el cuervo

Learning Outcome
« Deliver oral presentations and read passages fluently, focusing on correct phrasing.

Fluency Focus

Students will listen to the script, discuss the themes, and think about how narrators tell stories. Students will
be assigned to groups and begin practicing the script. They will also focus on fluently reading the poem.

Summary of the Script

A hungry fox comes upon a crow with a piece of cheese in its beak. The fox would like to eat that cheese.
Of course, the crow also wants to eat the cheese. Can the sly fox trick the crow into giving up the cheese?

Materials
» Cuaderno de prdcticas quiadas para el  drawing paper

estudiante pages 8-15 « crayons or markers
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Day 1

:Una base de pasta?
Look Before You Leap &

1.

Discuss the questions below using the Whip
Around protocol. For this protocol, have
students sit in a circle. Pose one question to
each student, allowing time for students to
scan the text and respond. If a student does
not have an answer, you can skip them and
come back to them later. Use the following
prompts:

« What can you tell about the setting or
where and when the story takes place?

« What does it tell you about the topic?

« Do any of the words in the title relate to
baseball?

Read and Think &%

1. Explain to students that they will practice

the strategy of retelling summarize the text.
Use the following think aloud to model the
strategy as you read the first two paragraphs:

« Say,"What happens in this section? We
learn that it was a perfect day. We learn
that the story is taking place at the park.
The coach is standing on home plate
yelling at Harry to slide toward him!

 “I' know a lot of information so far. To retell
the beginning of the story, | would say
that during a baseball game, the coach
tells a player named Harry to slide into
home!

2. Review the key words‘list from page 4 in the « "By retelling what I've read, | can identify
Student GU/deq Practlce Book. Read each and summarize only the most important
word and definition aloud. Let students things in my own words”
know they will add to the definitions after
reading the words in context. . Have students reread the text card (provided

, , , , on page 5 of the Student Guided Practice

3. Explain that sometimes in fiction text, Book). Depending on students' abilities, have
authﬂors use different crafts as they write. them choral read (all students read aloud
S{ay, In th”|s st.ory the author has !ncluded simultaneously), whisper read (all students
?@Iogue. Guide students by saying, whisper the text aloud simultaneously),

Dialogue is a conyersahon between the or use the Jump-In Reading protocol (one
characters. Someﬂme;, readers mus't use student starts reading aloud, then the other
clues ’Fo ﬁ"gure out which character is students take turns “jumping in” to take
speaking over the reading). After each section, have

4. Look at the dialogue in the story. Say, “Who students discuss what they learned with

are the characters that speak during the
story?” Give students time to locate different
speakers.

partners using the following prompt:
« What happened in this section? Let's retell.

Technology: A digital copy of the text card,
“;Una base de pasta?,’can be accessed in the
digital resources and displayed for the group.

5. Say,"“Since there are multiple characters
speaking in the story, we should make sure
to read the story differently every time
someone new speaks so that it is clear”

Support for Language Learners: Clarify the
meaning of base (home plate in baseball) and
of pasta (spaghetti) used in the text.

151201—Summer Scholars: Language Arts—Spanish © TCM | Teacher Created Materials




:Una base de pasta?

Place students into two groups. Work with one group on the Read the Way You Speak activity while the
other group is completing the Write It activity described below. Rotate after 15 minutes.

Read the Way You Speak & Write It ¢

1.

Explain the importance of reading the way
you speak.

« Say,"When we read the way we speak,
the text is easier to understand. One
way to do this is to pay attention to all
punctuation marks as you read. Every
time you see em-dashes, you know it
is dialogue, which means someone is
talking. When you read dialogue, pause,
then begin to speak like the character!

. Highlight the dialogue, "—jPrepdrate para

deslizarte, Ernesto!” Model reading the
preceding sentence in a neutral voice and
switching to a slight yell for the coach’s
dialogue.

Circle the comma in the highlighted
sentence. Say, “This comma tells me | should
make a slight pause between the words
deslizarte and Ernesto’”

. Guide students to highlight all dialogue and

circle all commas in the selected text from

page 5 in the Student Guided Practice Book.

. Direct students to read the selected section

several times in their heads, then aloud
individually, and finally with partners.

. Once students have practiced reading the

selected section with appropriate pauses,
have students independently highlight the
rest of the text and read the entire story in
baby voices.

© TCM |Teacher Created Materials

Day 1

1. Have students respond to the prompt from
page 6 in the Student Guided Practice Book:
Make a poster. Help Harry’'s community see
that they need to take better care of the
park.

2. Remind students to edit and revise their
writing to make sure it includes the
following:

« capital letters at the start of each sentence
« correct punctuation in each sentence

¢ events from the text

« capital letter for all proper nouns

Technology: If students are ready to work
independently, they can access a digital copy
of the text card,”;Una base de pasta?”’In the
interactive text card, students are given a
purpose for reading and can use annotation
tools to record their thinking. The Help button
provides model annotations if students need
additional support.
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Day 1

Phonics and Word Study

Phonics Focus

This unit’s focus is two-letter combinations where
the u is silent. The combinations que, qui, gue, and
gui are introduced.

Introduce the Focus &7

1. This lesson focuses on two phonics
concepts. First, students will work with
words that include the syllables que and
qui. Have students repeat the /ke/ and
/Ki/ sounds after you. Display the syllables
qgue and qui. Ask students to name as many
words with que and qui as they can. Write
them for all to see as students call them out.
If a student includes a word with c or k, start
a second list to the side. At the end of the
brainstorm, review how the words with c or
k sound if any came up. Then, point out that
in que and qui, the letter g is pronounced
/k/, but the u is silent.

2. Students will also work with the syllables
gue and gui. Write gue and gui for all to see.
Model pronouncing gue. Point out that the
letter g is pronounced /g/, but the u is silent.
Repeat with the syllable gui. Then, have
students brainstorm words with gue and
gui. If a student includes a word with j, ge, or
gi, start a second list to the side. At the end
of the brainstorm, review them. Ask, “;Qué
tienen en comun las silabas que, qui, gue y
gui?” (The u is silent.)

_n
A Helpful Hint

151201—Summer Scholars: Language Arts—Spanish

Words with que, qui, gue, and gui

Introduce the Words &35
1.

Share the list of words for this unit's phonics
focus:

« alguien e juguete
e equipo e parque
« estanque e querer
e guerrero e quitar
e guiso e seguir

. For each word, say the word syllable by

syllable. Make sure to emphasize the /k/ and
/g/ sounds. Circle que, gue, qui, and gui.
Have students repeat each word as you draw
your hand under it, helping them see how
the syllables sound.

. Ask students to tell you what each word

means. Allow time for students to turn and
talk to partners as you ask for the definitions.

Once you've shared a definition of each word,
have a student volunteer create a hand or body
motion that represents the word. (For example,
guerrero could be a vertical movement of the
arm, brandishing an imaginary sword.) For each
word, have the group pronounce the syllables
correctly and make the motion while you point
to the letters.

Independent Practice §
1.

Read the directions on page 7 from the
Cuaderno de prdcticas guiadas para el
estudiante. Complete the first sentence by
demonstrating how to read the sentence and
modeling how to decide what word fits best.

2. Ask students to individually complete the

rest of the page. Circulate among students
offering assistance as needed.

Comparing similar-sounding words may be useful. For example, notice that the letter cin ce and ciis
pronounced /s/, as in ceja or cien, as opposed to gueja or quien. The letter g in ge and gi is pronounced
/j/,as in gema or gira, as opposed to guerra or guia.
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Day 1

Fluency and Oral Language

La zorray el cuervo
Introducing the Script &35 Collaborative Activity &3

1. Begin a discussion by asking, “What is a 1. Once students have heard the script read
fable?” Discuss with students that fables are aloud, ask them to work in pairs to draw
short stories featuring animals, insects, forces pictures of characters from the story. Tell
of nature, and/or inanimate objects that are them to include the setting of the story in
given human characteristics and abilities, their pictures. They can refer to their scripts
such as thinking and speaking. In addition, as they work.

each fable includes a moral lesson. .
2. Aska few partner groups to share their

2. Tell students that they will perform a reader’s pictures and talk about the details they
theater called The Fox and the Crow:. In this included.
fable, a fox tries to outwit a crow while other
animals watch and listen.

3. Before reading the script, introduce new
vocabulary words to your students. Start
by using the words in the glossary. Have
students help you define the words as you
read them aloud.

4. Hold up the copy of the script you have,
which is in book form, and ask students to
refer to the script from pages 8-15 in the
Student Guided Practice Book. Give them a
few minutes to familiarize themselves with
the script’s format.

5. Read aloud the list of characters at the
beginning of the script. Note that Narrators 1
and 2 will be describing the story as it
happens. However, the Beetle and Cricket
are also narrators of the story. Ask students
to pay attention to how the different
narrators of the tale are alike and how they
are different as they listen to the script.

6. Play the recording of the script for students,
which is available as audio only or as a
read-along ebook in the digital resources.
Encourage students to read along with the
poem or sing along with the song.

7. At the end of the story, encourage students
to figure out the intended moral. This can be
done as a whole group, in small groups, or
with partners. The moral of this fable is never
trust a flatterer.
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Day 2

:¢Una base de pasta?
Read and Find &5

1. Explain that"A Plate of Pasta?”has a story
text structure with the events of the story
being told in one place. This means that the
setting, as connected to the plot of the story,
is important.

2. Explain that the story is divided into major
events that happen at the beginning of the
story, middle, and end of the story. Remind
students that they cannot explain every
event that happens throughout the story,
but should focus on the main things that
happen in each of these areas of the story.

3. Refer back to the first sentence of the story
("It was a perfect sunny day for baseball
practice at the town park!) Say, “Right away,
we know where and when the story is taking
place!

4, Tell students to pay attention to the setting
of the story. As they come across a detail
that describes the setting, have them
stop and discuss what is happening with
partners. Students can use the following
prompts for discussion:

« What are the story elements of the story?

« Who are the people in the story? Who was
the main (most important) character in
the story?

« What was the setting of the story? Where
were the characters in the story?

« What happened in the beginning of the
story? What happened in the middle?
What happened at the end?

« When does the story take place? In the
past? In the present? In the future?

Support for Language Learners: Have
students add transition words, such as

al principio, luego, or finalmente to the
beginning, middle, and end boxes on the
story map.

151201—Summer Scholars: Language Arts—Spanish

How Words Work &5

1. Have students learn about words with a
silent u from page 16 in the Student Guided
Practice Book.

2. Read the instructional section at the top of
the page. Then, skip to the bottom and read
and clarify the Rule Breaker! section.

3. Guide students to read the example words
and identify the silent u in the syllables que,
qui, gue, and gui.

4, Read aloud the following words. Have
students write them in the correct columns
and underline the silent u in each word.

aqui parque
Guille guerra
guitarra Roque
equipo guiso

5. Provide corrective feedback, and identify the
silent u in the words.

Essential Question &%

1. Have students talk to partners about the
Essential Question: What is a community?

2. Allow time for students to share their ideas
with the whole group.
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Day 2

:Una base de pasta?

Place students into two groups. Work with one group on the Talk About It activity and the Quick Check
while the other group is completing the Practice activity described below. Rotate after 15 minutes.

Talk About It &3 Quick Check §
1. Reread the text card, "A Plate of Pasta?” 1. Provide time for students to complete the
. _ Quick Check from page 17 in the Student
2, H.ave st'udents mdependerﬁly thnjk about a Guided Practice Book.
discussion prompt, recording their thoughts
on sticky notes. Select from these prompts: 2. Review student responses as a whole group.

Acknowledge incorrect answers and guide
students toward text evidence that supports
the correct answers.

» Coach Peralta says, “We have got a
community right here"What community
is he talking about?

« In this story, the characters are faced with Practice §
a problem. What is the problem? How do '

they decide to solve it? 1. Have students fill in the graphic organizer

from page 18 in the Student Guided
Practice Book. Make sure students focus
on where the story is taking place and all
the important events that happen at that
location.

« Who is responsible for taking care of a
community’s parks and other outdoor
areas?

3. Have students get in pairs or small groups to
share their responses, creating lists of their

, , , , 2. If students finish early, encourage them
ideas with supporting details.

to revisit their writing piece from the

4. Allow time for students to combine into previous day.

larger groups to share their ideas and come
up with one agreed-upon answer.

Support for Language Learners: Provide
discussion response frames, such as these:

o The community in the story is

 The problem is . They solved the
problem by .

. is/are responsible for community
areas.
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Day 2

Phonics and Word Study

Phonics Focus

This unit’s focus is two-letter combinations where
the u is silent. The combinations que, qui, gue, and
gui are reviewed.

Revisit the Focus &35

1. Write the syllables que, qui, gue, and gui for
all to see. Review how these syllables sound,
using que and gue as an example. Review
how the letter u is silent in these syllables.
Have students repeat the syllables que
and gue.

Words with que, qui, gue, and gui
Guided Practice &%

1. Model writing mnemonic sentences for the

words. For example, for the syllable que, the
sentence could be Hay que querer queso.

. Place students in small groups, and have

them write mnemonic sentences for the rest
of the words on this unit’s list.

. Ask student groups to share their sentences

with the whole group. As they do, write
them for all to see, and circle the syllables
que, qui, gue, and gui. Discuss what was

. . easy and hard about this activity.
2. Have students work with partners to practice

reading the words from this unit’s list. 4, Talk students through the directions
on pages 19-20 from the Cuaderno de
prdcticas guiadas para el estudiante.

Independent Practice §

Ask students to individually complete pages 19-20
from the Cuaderno de prdcticas guiadas para el
estudiante. Circulate among the students offering
assistance as needed.

151201—Summer Scholars: Language Arts—Spanish © TCM | Teacher Created Materials




Day 2

Fluency and Oral Language

La zorray el cuervo
Assigning Roles i

1. Place students in groups of six or less. These

Collaborative Activity &3

1. This script contains a song and a poem.

will be their reader’s theater groups for
performing this script.

. Assign roles to students based on reading
proficiency. When students practice fluency,
itis important that they read materials at or
below their reading levels so they can focus
on accuracy, expression, and reading rate.

If a student reads text that is too difficult,
attention is focused on sounding out words
and comprehension rather than fluency.
Approximate reading levels for the roles in
this script are as follows:

« Fox and Crow: second half of 1st grade
« Beetle and Cricket: first half of 2nd grade

o Narrators 1 and 2: second half of
2nd grade

Practicing the Script &

1. Give students time to practice the script

within their groups. Also, encourage them
to practice their parts at home with family
members. Encourage students to focus on
proper phrasing as they read.

. Students can listen to the audio or interact
with the read-along ebook of the script if
they need strong models of fluent reading.
Both are available in the digital resources.

© TCM |Teacher Created Materials

Assign each group member a line of the
poem, “One Crow Means Sorrow.” Explain
that the entire group will read the seventh
line of the poem together.

. Tell students to create actions to go along

with their assigned lines. The actions should
relate to the number of crows. For example,
in line two, the action might be for two
students to jump for joy.

. Have each group member practice

reciting their lines using repeated readings.
Encourage the groups to concentrate on
fluency, especially correct phrasing. Tell
them they will perform the poem for the
whole group.
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Dia 1

Nombre:

Palabras importantes

Instrucciones: Lee sobre cada palabra. Escribe notas para cada palabra.

Escoge una palabra del texto para agregar a la Ultima fila.

| Palabra Definicion
|

| explotar reventar

| (verbo)

|

|

I marchito

| (adjetivo)
|

mustio; caido

precipitadamente

muy
rapidamente

|
|
I (adverbio)
I
|

frotar una
| raspar superficie
| (verbo) para quitar
I algo
|
|
|
|
[ |

135908—Summer Scholars: Language Arts—Spanish
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Nombre:

dia de sol 1deal parad

practicar béisbol en el parque
municipal.

El entrenador Peralta estaba de
pie junto a la base.

—iPrepdrate para deslizarte,
Ernesto! -le dijo al jugador de
10 afios que corria hacia él.

Ernesto acelerd. Luego se deslizé
rumbo a la base.

iPero no lo logrd!

Su zapato chocé con algo del
suelo. Un envase que contenia
comida exploto. Los pantalones de
Ernesto se cubrieron de espaguetis
babosos y lechuga marchita.

El resto del equipo corrié
precipitadamente hacia €l.

—iEstds bien? —pregunté Natalia.
Era su mejor amiga.

—Eso creo. —Ernesto encontré

i28856 ©Teacher Created Materials, Inc.
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Il eld

- jﬁ:ﬁn cotLing

ina ramita para rasparse los
pantalones y quitar la comida-—. jEste
parque estd lleno de basura!

—Debemos pedirle a la comunidad
que lo limpie —dijo Natalia.

—Tenemos que ir a la
municipalidad? —pregunt6 Ernesto.

—Hay una comunidad justo aqui
—dijo el entrenador Peralta.

Ernesto mir6 a su alrededor.

—:Doénde?

Natalia se rio.

—Nos encanta el béisbol, sno?
—dijo—. Nosotros podemos limpiar
la cancha.

Ahora Ernesto entendid.

—iBien! —dijo, mientras sacaba los
espaguetis de sus zapatos—. Como
miembro de esta comunidad, digo
que aprobemos una nueva regla. ;No
mids alimentos durante las practicas!

Por Bill Doyle

©TIME For Kibs
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Nombre: Fecha:

Escribelo

Instrucciones: Haz un cartel. Ayuda a la comunidad de Ernesto a
entender que debe cuidar mejor el parque.

Tu respuesta debe incluir:

] mayusculas al comienzo de cada oracién
[ la puntuacidn correcta en cada oracién
[ sucesos del texto

[ mayuscula inicial en todos los sustantivos propios
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Nombre: Fecha:

Completar oraciones

Instrucciones: Usa una palabra del Banco de palabras para completar
cada oracion.

L eld

Banco de palabras

alguien equipo estanque guerrero  guiso
juguete parque querer quitar sequir
1. ;Podemos alimentar a los peces del ?
2. Mati sabore6 con ganas el de su abuela.
3. Losjugadores intentan el balén a sus rivales.

4, Los mineros trabajan en para sacar el carbon.

5. Un es una persona que pelea en el campo de batalla.

6. Algo accidental es algo que se hace sin

7. Lisa se demord porque en el camino se encontré con

8. Cuando te aburres, no quieres jugando.

9. Lanina se alegré al ver el que le regalaron.

10. A mi hermano y a mi nos encanta ir al los domingos.
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Teatro leido

Nombre:

Fecha:

Narrador 2:

Narrador 2:

Cuervo:

Narrador 2:

Cuervo:

Cuervo:

Narrador 2:

Escarabajo:

Escarabajo:

Grillo:

Narrador 2:

La zorray el cuervo

Primer acto

Hay un espacio vacio en un bosque.
Un grupo pequefio de campistas acaban de salir del area.

Pero también dejaron algunas cosas. En la tierra hay migajas de su
comida.

Y un trozo pequefio de queso amarillo estd sobre una mesa vieja de
dia de campo.

Desde arriba en el aire, un cuervo de plumas negras y suaves se
desliza hacia abajo.

iCroac! jCroac!

Aterriza en la mesa. Luego se tambalea en sus patas flacas hacia el
queso.

[ Qué tenemos aqui? ;Un bocado sabroso?
El cuervo se arrima y picotea el queso.

iEs un bocado sabroso! Ah, si. Es queso: queso suave, delicioso y
amarillo. jCroac! jCroac!

El cuervo recoge el queso cuidadosamente con su pico.
([ Ves eso? ;Codmo se me perdio tal bocado?
Un escarabajo pequefio de color marron mira al cuervo y al queso.

Ay, como me gustaria darle un mordisco a ese queso dorado.
(Suspiro)

Pues, pienso que el cuervo tiene toda la suerte...

...se queja un grillo enojon.
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Nombre:

Fecha:

Grillo:

Zorra:

Narrador 2:

Zorra:

Grillo:

Narrador 2:

Cuervo:

Zorra:

Zorra:
Narrador 2:

Zorra:

El cuervo solo toma lo que quiere, cuando lo quiere. ;Cémo me
daria gusto ver que alguien le gane al cuervo y le quite ese queso!

Segundo acto

El grillo quizas vera su deseo cumplido. Se puede ver una zorra
astuta cerca.

Hmmm. Tengo un poquito de hambre. ;Qué hay para comer en
este bosque para una joven astuta como yo?

La zorra ve al cuervo.

El cuervo es sabroso. Pero no tengo ganas de comérmelo ahora
mismo.

El cuervo tiene la comida que quiero. Miralo alardear tan
complacido.

iY como el cuervo alardea!

Tiene el queso en su pico, alza su cabeza y menea las plumas de su
cola.

iQué ave tan astuta soy! Comeré como rey mientras todas las

criaturas del bosque mordisquean hojas y otras cosas desagradables.

jCroac! jCroac!

El cuervo estd muy complacido. Pero, jqué ruido tan horrible hace!
En ese momento, la cara de la zorra se ilumina de alegria.

iAja! Pienso que sé que hacer.

La zorra sonrie. Ya casi puede saborear ese queso.

El cuervo pronto se arrepentira. Es exactamente como el poema
viejo dice:
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Teatro leido

10

Nombre:

Fecha:

Zorra:

Escarabajo:
Gerillo:

Escarabajo:
Narrador 2:

Grillo:

Narrador 2:

Zorra:

Cuervo:

Un cuervo trae tristeza
Tradicional

Un cuervo trae tristeza,

Dos cuervos—dos picos,

Tres cuervos una chica,

Cuatro cuervos un chico.

Cinco cuervos traen plata,

Seis cuervos traen oro,

Siete cuervos cantan secretos en coro.

iPero yo soy la que sabe el secreto!

Tercer acto

Los otros animales no saben lo que la zorra esta pensando.
. Qué esta haciendo esa zorra?

No sé¢, pero la zorra esta tramando algo.

Algo travieso, sospecho.

El escarabajo y el grillo observan la accion.

Espero que sea algo travieso, porque nunca pasa nada interesante
en este bosque.

El cuervo orgulloso ha volado con su queso a una rama en un arbol.

Y la zorra astuta camina lentamente a ese arbol. La zorra pretende
que no ve al cuervo.

(Suspiro). Aqui estoy sin nada mas que hacer. Nada me interesa.
Qué bosque tan aburrido.

Qué malo para esa zorra que no es astuta como yo...

...piensa el cuervo.
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Nombre:

Fecha:

Narrador 2:

Zorra:

Escarabajo:

Grillo:

Narrador 2:

Zorra:

Cuervo:

Narrador 2:

Zorra:

Zorra:
Escarabajo:
Grillo:
Zorra:

Cuervo:

Narrador 2:
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El cuervo no habla en voz alta. Si lo hiciera...
ise le caeria el queso!

Desearia que hubiera algo en este bosque que valiera la pena mirar.
(Suspiro).

(Que juego esté jugando esa zorra?

No sé, jpero sera muy entretenido descubrirlo!

El cuervo observa a la zorra.

El cuervo no sabe que la zorra también lo esta observando de reojo.
(Qué hacer? ;Qué¢ hacer?

Qu¢ zorra vieja tan ridicula. Seguramente puede encontrar algo
interesante que hacer en este bosque vasto...

...piensa el cuervo para si mismo. Se mueve en la rama para ver
mejor a la zorra.

(Qué fue eso? ;Oigo un sonido desde los arboles!

Cuarto acto

(Mis 0jos me engafian?

(Qué?

Solo observa.

(Es una vision lo que veo en las ramas? Es una belleza.
(La zorra habla de mi?

El cuervo alza su cabeza un poquito mas alto y aletea las plumas de
su cola.

La zorra mira fijamente al cuervo con asombro.
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iAh, qué belleza! Debo voltear mi cabeza, jporque tu belleza es tan
brillante!

El cuervo sonrie con su pico. Pero tiene cuidado de sostener el
queso fuertemente.

(Como es posible que tal criatura viniera a vivir en este bosque?
Nunca he visto plumas tan finas. Nunca he visto un pico con una
punta tan aguda. Eres una belleza.

Tiene que estar bromeando.

. Ves al cuervo viejo? jQué risa me da!

El cuervo apenas puede contener su orgullo.

Es hora de que alguien note mi esplendor y encanto...
...el cuervo piensa a si mismo.

Te ves tan fino y majestuoso como te posas en esa rama. jMe
pregunto qué tan glorioso te veras en vuelo! Otras aves deben tener
vergilienza cuando estan cerca de ti. ;Como se pueden comparar?

El cuervo casi grita de gozo a causa de los elogios.

Pero el cuervo se acuerda del queso y no habla.

En vez de eso, cierra los 0jos como si estuviera sofiando...
...y escucha con alegria los halagos de la zorra.

iAy, caramba! No puedo creer que el cuervo crea lo que dice la
zorra.

Yo sé. jEsto es magnifico!

No hay palabras para expresar como te admiro. Intentaré cantar mi
elogio.
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ﬁ ) p Sofiadora bella ﬁ  »

por Stephen Foster

Sofiadora bella, jdespiértate ya!
La noche clara trae la verdad,;
Los sonidos de dia, van a partir,
i Vente ahora no te voy a mentir!
Sonadora bella, reina tan fina,
Te cantaremos bonito a ti;

Ya se fue lo malo del dia,
Sofiadora bella, jdespiértate ya!
Sofiadora bella, jdespiértate ya!

Acto 5

Si ese cuervo es bello, entonces yo soy una hermosa mariposa azul.

Solo sigue observando. Creo que s¢€ de lo que se trata esto, y si
estoy correcto, la zorra es mas traviesa de lo que pensaba.

La zorra sigue con los halagos.
Y el cuervo se sigue hinchando de orgullo.

Eres verdaderamente bello, mi amigo de plumas finas. Solo puedo
imaginar qué tan bellos serian tus cantos.

Ah, acerté. jLa zorra va a terminar ganando!

(Qué quieres decir? Ese cuervo no suena bien. ;Has escuchado
sus chillidos terribles?

Si, los he escuchado. Y también los ha escuchado la zorra. Pero
eso no viene al caso. Solo observa.

Esta bien.

Por favor ave bonita. Debo escucharte cantar. ;Me cantas una
cancion?
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El cuervo apenas se puede creer que la zorra esté hablando sobre
sus cantos. jNadie nunca elogia los cantos de un cuervo!

Pues, quizas pueda cantar algo...
...el cuervo piensa para si mismo.
iCreo que el cuervo va a cantar!
Si, creo que si. jTapate los oidos!

. Que dices, ave fina? ;Cantaras para mi y me dejaras oir tus tonos
tan hermosos?

El cuervo inclina la cabeza.

Por favor no me hagas esperar mas. |S¢€ que tu canto debe ser el
mas bonito de todas las aves!

El cuervo esta listo.
Suspira profundamente y...
jCuidado!
iEl cuervo va a trinar!
iCroac! jCroac! jCroac!
Y con eso, el queso se cae del pico del cuervo...
...en la boca abierta de la zorra que esperaba abajo.
(Trago) ;Delicioso!
Qué?

Gracias, cuervo. Esa fue la comida mas buena que he comido en
dias.

iPero ese era mi queso!

Si, era tu queso. Gracias por darmelo a mi.
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Pero...pero...

Vaya, esa zorra es muy astuta. Me gustaria haber pensado en ese
plan. Entonces pudiera haberme comido el queso.

Sabia que la zorra tramaba algo.

(Por qué escuché a esa zorra vieja? jMe engaid y me robd mi
queso delicioso!

Si, te engaiié¢. Pero quizas la proxima vez recordaras esta leccion
importante. Nunca confies en los que te halagan excesivamente.

Y la zorra sale lentamente. ..

...Jamiéndose los labios mientras camina.
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Cémo funcionan las palabras

Mira estas silabas: que, qui, gue, gui.

La ues muda cuando estd en una de estas silabas. Eso quiere decir que

no la pronuncias.

queso quitar

espaguetis

aguila

Instrucciones: Lee las palabras. Escribelas en la columna correcta.
Subraya la u muda.

Banco de palabras

aqui

guitarra parque

Roque

Guille

equipo guerra

guiso

que, qui

m

gue, gui

[
\

O
iUn romperreglas!
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En algunas palabras con las silabas gue o
gui, escribimos dos puntos, o diéresis, sobre
la u para mostrar que si se pronuncia la u.
;Pronuncias la u cuando lees las palabras

pinglinoy cigtena?
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Repaso de comprensién

Instrucciones: Escoge la mejor respuesta para cada pregunta.

cela

1. ;Cudles son dos maneras de resolver el problema del parque?
(») Crear una regla que prohiba la comida en el parque.
Todos ayudan a limpiar el parque.
(©) Irse a un parque mas limpio.

@ AyB

2. ;Qué opcion describe mejor a la comunidad del cuento?

(») estudiantes de una clase

personas que trabajan en la municipalidad
(©) personas que comparten un parque

(®) personas a las que les gusta la pasta

3. ;Qué aprende Ernesto sobre como una comunidad puede trabajar
junta para resolver un problema?

17
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Lee y busca

~ Instrucciones: ;Cuando se desarrolla el cuento? ;Donde ocurre? Escribe
g detalles en los recuadros.
e Hora Lugar,
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Sinénimos y anténimos

Instrucciones: Usa una palabra del Banco de palabras para completar

g )
cada seccion. Ty
N
Banco de palabras
alguien equipo estanque guerrero  guiso
juguete parque querer quitar seguir
Escribe un sinbnimo para cada Escribe un anténimo para cada
palabra. palabra.
1. amar 5. dar
2. grupo 6. nadie
3. laguna 7. parar
4, soldado

Escribe una palabra que corresponda a cada categoria.

8. sopa, ensalada, tacos,

9. muneca, naipes, dados,

10. plaza, patio, jardin,
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Tipos de oraciones

Instrucciones: Observa cada ejemplo. Escribe una oracion con cada
palabra. En cada oracién, usa los mismos signos de puntuacion que se
usan en el ejemplo.

Dia 2

PREGUNTA Ej. quitar: ;Recordaste quitar la traba de la puerta?

1. alguien:

2. juguete:

AFIRMACION Ej. quedarnos: Decidimos quedarnos en casa.

3. parque:

4. guiso:

EXCLAMACION Ej. dguila: {Vimos un dguila volando sobre las
montanas!

5. equipo:

6. sequir:
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