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Teacher’s Guide

30 easy-to-use, standards-based lesson plans 

Student Guided Practice Book
Full-color reading passages and student 
activities

Assessment Guide

Includes a pretest, posttest, and oral reading 
record

3 Literacy Game Sets

Each game set includes a game board, 
directions, answer key, and game pieces.

Digital and Audio Resources 

Audio CD

Includes professional recordings of all 30 
passages.

3 Digital Literacy Games

Digital Literacy Games focus on key  
word-recognition skills, language conventions, 
and comprehension strategies

Digital Resources 
• PDFs of all student materials (passages,

game sets, activity sheets, assessments,
etc.)

• PDFs of teacher resources (graphic
organizers, rubrics, pacing plans, etc.)

• Digital Literacy Games
• Electronic versions of the Pretest and

Posttest and recording tools
directions

How to Win!
Be the first player to reach the finish line!

Setting Up!
 ❏ Burrow Bonanza game board ❏ 4 pawns

 ❏ cards

1. Place the game board in the middle of all the players.
2. Place “A” cards in a stack on the game board.  Place “B” 

cards in another stack on the game board.
3. Each player selects a pawn and one of the four paths. Game Time! 
1. Choose a card from stack “A.”  Read the word.   

Then, choose a card from stack “B.”  Read the word.
2. Decide if the two words rhyme.  If they do, move forward 

one space. 
3. If the words do not rhyme, do not move forward.
4. Place used cards in a separate stack.  If you run out,  

mix the cards and continue playing.5. The first player to reach the end of the path is the  
winner.  

  Note: If time runs out before you reach the end of your 
path, the player who has moved the most spaces is the 
winner.
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Getting Started
1.	 Prior to instruction, administer the

Pretest.  This assessment covers all the
comprehension skills and objectives
for this level of the program.  It can
be used to determine which concepts
have already been mastered by each
individual student, as well as which
lessons concepts still need to be taught. 

Note: Depending on students’ abilities, 
you may wish to read the Pretest aloud to 
students or use the professional recording 
found on the Audio CD.

Note: Use the Pretest Item Analysis 
(filenames: pretestanalysis.doc; 
pretestanalysis.pdf, pretestanalysis.xls) 
to help monitor which skills are the 
most difficult for students and need to 
be focused on.  

2.	 Determine the most appropriate pacing
plan for students.  Use or modify the
pacing plans located on pages 36–39 to
best meets the needs of your students
within instructional context.

© Teacher Created Materials 21166—Focused Reading Intervention Level 1—Teacher’s Guide

Option 1: Sample Six-Week Pacing Plan
2 hours/day, 5 days/week
This pacing plan shows how this product can be used over a six-week intervention program.

Six-Week Program (2 hours/day)

Week Day 1 Day 2 Day 3 Day 4 Day 5

1

Using the 5 Ws: 
Literature 
(pages 51–58)

Using the 5 Ws: 
Informational Text 
(pages 59–66)

Describing 
Characters 
(pages 67–74)

Using Details

(pages 75-82)

Understanding 
Major Events 
and Key Details 
(pages 83–90)

2

Understanding 
the Main Idea 
(pages 91–98)

Using Meaning 
Clues: Literature 
(pages 99–106)

Using Meaning 
Clues: 
Informational Text 
(pages 107–114)

Comparing and 
Contrasting 
Texts 
(pages 115–122)

Comparing and 
Contrasting Text 
or Illustrations 
(pages 123–130)

3

Making 
Predictions: 
Literature 
(pages 131–138)

Making 
Predictions: 
Informational Text 
(pages 139–146)

Making 
Connections 
(pages 147–154)

Connecting 
Two Pieces of 
Information 
(pages 155–162)

Summarizing: 
Literature 
(pages 163–170)

4 Summarizing: 
Informational 
Text 
(pages 171–178)

Understanding 
Dialogue 
(pages 179–186)

Using Text 
Features 
(pages 187–194)

Understanding 
the Central 
Message 
(pages 195–202)

Determining 
Supporting 
Reasons 
(pages 203–210)

5 Comparing and 
Contrasting 
Events 
(pages 211–218)

Connecting 
Events 
(pages 219-226)

Describing Events 
(pages 227–234)

Using Visual 
Information 
(pages 235–242)

Identifying 
Sensory Details 
(pages 243–250)

6 Using Mental 
Images 
(pages 251–258)

Identifying Point 
of View 
(pages 259–266)

Identifying 
Reasons 
(pages 267–274)

Understanding 
Characters, 
Setting, and 
Events 
(pages 275–282)

Using the 
Glossary 
(pages 283–290)
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Option 2: Sample Four-Week Pacing Plan  
2 hours/day, 5 days/week
This pacing plan includes 20 key lessons to be taught over a four-week intervention program.  
Teachers can adjust the pacing plan to best meet the needs of their students.

Four-Week Program (2 hours/day)

Week Day 1 Day 2 Day 3 Day 4 Day 5

1

Using the 5Ws: 
Literature  
(pages 51–58)

Using the 5Ws: 
Informational 
Text 
(pages 59–66)

Describing 
Characters 
(pages 67–74)

Understanding 
Major Events 
and Key Details 
(pages 83–90)

Understanding 
the Main Idea 
(pages 91–98)

2

Understanding 
the Central 
Message

(pages 195–202)

Connecting 
Events 
(pages 219–226)

Using Meaning 
Clues: Literature  
(pages 99–106)

Using Meaning 
Clues: 
Informational 
Text 
(pages 107–114)

Comparing and 
Contrasting 
Texts 
(pages 115–122)

3

Using Text 
Features 
(pages 187–194)

Identifying 
Point of View 
(pages 259–266)

Using Visual 
Information 
(pages 235–242)

Understanding 
Characters, 
Setting, and 
Events 
(pages 275–282)

Using Details 
(pages 75–82)

4

Comparing and 
Contrasting 
Events 
(pages 211–218)

Identifying 
Reasons 
(pages 267–274)

Comparing and 
Contrasting 
Texts or 
Illustrations 
(pages 123–130)

Making 
Connections 
(pages 147–154)

Making 
Predictions: 
Literature 
(pages 131–138)

38
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Option 3: Sample 24-Week Pacing Plan

1 hour/day, 2 days/week

This pacing plan shows how the program can be used in a six-month, after-school program, 
or pull-out intervention that meets for one hour twice a week.  Since each lesson is two hours 
in length, one-half of a lesson is completed each class.  Some lessons are excluded to fit the 
24-week program.  Teachers can adjust the pacing plan to best meet the needs of their students.

Week Day 1 Day 2

1
Lesson 1 (pages 51–56, 
Warm-Up Activity, Word Work, 
Whole-Group Lesson)

Lesson 1 (pages 57–58, Writing, 
Fluency, Progress Monitoring, 
Differentiated Instruction)

2 Lesson 2 (pages 59–64) Lesson 2 (pages 65–66)

3 Lesson 3 (pages 67–72) Lesson 3 (pages 73–74)

4 Lesson 4 (pages 75–80) Lesson 4 (pages 81–82)

5 Lesson 5 (pages 83–88) Lesson 5 (pages 89–90)

6 Lesson 6 (pages 91–96) Lesson 6 (pages 97–98)

7 Lesson 7 (pages 99–104) Lesson 7 (pages 105–106)

8 Lesson 8 (pages 107–112) Lesson 8 (pages 113–114)

9 Lesson 9 (pages 115–120) Lesson 9 (pages 121–122)

10 Lesson 10 (pages 123–128) Lesson 10 (pages 129–130)

11 Lesson 11 (pages 131–136) Lesson 11 (pages 137–138)

12 Lesson 12 (pages 139–144) Lesson 12 (pages 145–146)

13 Lesson 13 (pages 147–152) Lesson 13 (pages 153–154)

14 Lesson 14 (pages 155–160) Lesson 14 (pages 161–162)

15 Lesson 15 (pages 163–168) Lesson 15 (pages 169–170)

16 Lesson 16 (pages 171–176) Lesson 16 (pages 177–178)

17 Lesson 17 (pages 179–184) Lesson 17 (pages 185–186)

18 Lesson 18 (pages 187–192) Lesson 18 (pages 193–194)

19 Lesson 19 (pages 195–200) Lesson 19 (pages 201–202)

20 Lesson 22 (pages 219–224) Lesson 22 (pages 225–226)

21 Lesson 25 (pages 243–248) Lesson 25 (pages 249–250)

22 Lesson 26 (pages 251–256) Lesson 26 (pages 257–258)

23 Lesson 28 (pages 267–272) Lesson 28 (pages 273–274)

24 Lesson 29 (pages 275–280) Lesson 29 (pages 281–282)
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Name: _______________________________ Date: __________
Pretest 

Questions 1–5: Read the passages.  Then, answer the 
questions.

The Helpful Fish
Tom and Jack’s boat got a hole.  It began to sink!  
“Help!” called Tom.
A big fish swam into the hole and got stuck.  So the 

boys were able to row home.  
“Thank you, Fish!” called Tom.  Jack waved goodbye.  

Big Fish 
Carp are fish that can weigh over 50 pounds!  

1. Why does Tom cry for 
help in The Helpful 
Fish? 
	 A	He is afraid.
	 B	He wants Jack to 

help him.
	 C	He lost his fishing 

pole.
	 D	He fell into the 

water.

2. The Helpful Fish tells a
story.  What does Big 
Fish do?  
	 A	It tells a story.
	 B	It asks a question.
	 C	It makes the 

reader laugh.
	 D	It gives facts.

18

Pretest

Pretest Item Analysis

27
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Teacher’s Guide

Each eight‑page lesson is organized in a consistent format for ease of use.  Teachers may choose 
to complete some or all of the lesson activities in order to best meet the needs of their students. 
Each lesson includes: 

• an overview page with key information for planning
• a key English Language Arts standard
• a Skill Overview providing background information

• a copy of the passage from the Student Guided Practice Book
• a Warm-Up Activity to build students’ automaticity in reading

high‑frequency words
• time markers to indicate the approximate time for instruction

• a Word Work section focusing on foundational language and
vocabulary skills

• use of the Gradual Release of Responsibility Model in the
Whole-Group Comprehension section

• a Written Response activity that ties to the reading skill
Note: You may wish to use the digital version of the writing
prompt found on the Digital Resources USB Device to provide
practice for the electronic testing environments.

• fluency practice activities to build oral reading skills
• differentiation strategies to support and extend learning
• literacy learning games to motivate students to develop and

reinforce mastery of basic skills
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Lesson 

1

Using the 5 Ws (cont.)

 1. Say,	“While	we	read,	we	stopped	and	asked	ourselves	questions	about	A Tasty Treat.”

 2. Remind students that asking questions can help readers understand a text.  Asking 

questions also shows that they are thinking about what is happening in the story.

 1. Ask, “What are some questions you asked as you read A Tasty Treat?  Why was your 

question helpful in understanding what was happening in the story?”  Provide time for 

students to share their responses.

 1. Give	students	a	minute	to	think	about	what	they	learned	about	using	questions	to	help	

them understand what they read.  Invite student pairs to discuss.

 2. Have students complete the Which W? activity sheet (Student Guided Practice Book, 

page	9)	either	now	or	during	the	Differentiated	Instruction	portion	of	the	lesson.

I Do

We Do

You Do

Whole-Group Lesson (cont.)

After Reading 
min.

56
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Using the 5 Ws (cont.)

 1. Have students first read A Tasty Treat independently. 2. Reread the first paragraph aloud, and say, “I’m going to ask a question here: What 
is the person searching for?  Notice how I used one of the 5 Ws, what, to start my 
question.  If I reread the paragraph, I can find the answer to my question.  The 
narrator is searching for jelly.”  

 3. Continue	reading	the	next	section,	and	say,	“Who	are	the	characters	in	A Tasty Treat?  
Notice that I used another one of the 5 Ws, who, to begin my question.  The passage 
says, ‘Mom’ and ‘I’, so when I reread these words my question is answered.”

 1. Choose	a	student	volunteer	to	read	the	last	paragraph	aloud.		Ask,	“Where	does	this	
passage take place?”  Tell students that there are a variety of answers for the setting. 
Even though it does not tell us, we can infer where the setting is.  Ask students to 
share some of their thoughts on where the story takes place and what made them 
believe that.  (kitchen; making a sandwich)  2. Ask, “What are some other questions we can ask and answer about A Tasty Treat?”  
Provide time for students to discuss and share their questions and answers.

 1. Have	students	complete	the	Yummy	Details	activity	sheet	(Student Guided Practice 
Book, page 8).

I Do

We Do

You Do

Whole-Group Lesson (cont.)
During Reading min.

Provide time for students to practice asking each other questions about foods they enjoy.  What is your favorite food?  Mine is ______.

Language Support

55
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Using the 5 Ws Learning Objectives Print Concepts: Recognize the distinguishing features of a 

sentence.

Vocabulary: Identify new meanings for familiar words and 

apply them accurately.
Reading Literature: Ask and answer questions about key 

details in a text.

Writing: Write about a favorite food.

Progress MonitoringThe Student Guided Practice Book pages below can be used 

to formally and informally assess student understanding of 

the concepts.

Materials
	 •	 Student Guided Practice Book (pages 6–11)•	 A Tasty Treat (filename: tastytreat.pdf)
•	 Audio	CD	(Track	01)•	 Literacy	Game	Sets•	 Digital	Literacy	Games•	 chart	paper

•	 lined	and	unlined	paper	

Skill Overview: Using the 5 Ws
Questioning throughout the reading process is an important skill that keeps readers actively engaged.  Questions can be asked before, during, and after reading.  As students read A Tasty Treat, they will focus on who,  what, when, where, and why questions in order  to understand  the passage.

21176—Focused Reading—Student Guided Practice Book © Teacher Created Materials

Lesson 1

6

Name: _______________________ Date: ________

Which W? 
Directions: Match the W question with the information it can tell you.

The 5 Ws Can tell me 
about…

 1 What? the characters

 2 When? the setting

 3 Where? time

 4 Why? the problem

 5 Who? details

Directions: Ask a why question about A Tasty Treat. 

© Teacher Created Materials 21175—Focused Reading—Student Guided Practice Book

Lesson  Lesson  

1

99

I
.

Name: _______________________ Date: ________Word Work Part 1: Making Sentences 
Directions: Look at each group of words below and 

fix them to make them a sentence.

 1 i like eating ice cream

 2 we are great friends

 3 my mom is nice

Part 2: Language and Vocabulary 
Directions: Match each picture to the correct word.

rock

bat

saw
© Teacher Created Materials 
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Name: _______________________ Date: ________Written ResponseDirections: Draw and write about your favorite 
food.  Tell how it tastes, smells, and feels.

21176—Focused Reading—Student Guided Practice Book 
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Name: _______________________ Date: ________
Yummy Details 

Directions: The setting is where a story takes place. 

Draw a picture of the setting in A Tasty Treat.

Directions: Answer the following questions.

 1 Who are the main characters in A Tasty Treat?
 2 What kind of sandwich does the girl make?

21175—Focused Reading—Student Guided Practice Book 
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Lesson 
Lesson 

1
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Name: _______________________ Date: ________Quick Check
 1 Which one corrects 

the sentence below?
  i have an idea A i have an idea!
 B I have an idea!
 C Correct as is.
 D I have an idea

 2 Which one is a homograph? A think B car C sky D spread 3 Which one tells us 
who is in the story?

 A “Mom!” I call. “Where is the jelly?” B And it is time to eat! C It spreads smoothly on the bread. D PB and yum!

 4 Which of the 5Ws 
does the sentence 

below answer? And it is time to eat!
 A Who is in the story? B Where does the story take place?

 C When does the story take place?
 D What does the narrator search for?
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Using the 5 Ws (cont.)

Warm-Up Activity min.

Remind students that high-frequency words are the most commonly used words in texts.  

Recognition of and repeated exposure to these words is essential to fluent reading.  Write 

the words below on the board.  Read each word aloud.  Have student pairs take turns 

writing each word on a sheet of paper.  Then, say each word one at a time while students 

point to the high-frequency word on their page as quickly as possible. 

idea               and               eat               big               put
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Lesson 

1
Using the 5 Ws (cont.)

 1. Explain the importance of asking questions before, during, and after we read.  Using 

the 5 Ws (who, what, when, where, and why) typically answers these.  Write them on 

five separate sheets of chart paper and post for students to see.  

 2. Explain the 5 Ws and what each W asks.  Add the questioning sentence to each 

corresponding W on	chart	paper.		Discuss	each	one.
	 	 •	 Who:	Who	does	it	involve?		(characters: a person or animal)

	 	 •	 What:	What	happened?		(the action, what is going on)
	 	 •	 When:	When	did	it	happen?		(sequence of events/time)
	 	 •	 Where:	Where	did	it	happen?		(setting/place)
	 	 •	 Why:	Why	did	it	happen?		(cause/reason)
 3. Introduce A Tasty Treat (Student Guided Practice Book,	page	6)	or	display	the	PDF	

version.

 1. Ask students to brainstorm some generic who, what, when, where, and why questions, 

such as “Who brought you to school?” or “When did you go to bed last night?” 

 1. Have student pairs ask and answer each other’s who, what, when, where, and why 

questions.

I Do

We Do

You Do

Whole-Group LessonBefore Reading min.Note: The passage (A Tasty Treat) will be used again in lessons 26 (Itchin’ to Ride)	and	30	

(The Great Tomato Debate).  Be sure students do not tear out this passage from their Student 

Guided Practice Book.
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Word Work
Making Sentences min.

1. Write the following sentence on the board: i grab peanut butter.  Ask students to read 

the words as you point to them.

2. Ask, “What is wrong with this sentence?  What is missing?”  (The sentence needs a capital 

letter and some punctuation at the end of the sentence.)  Write the correctly punctuated 

sentence on the board.  (I grab peanut butter.)

3. Ask students to name other types of punctuation.  (question mark, exclamation point, 

apostrophe, comma)

4. Have students complete Part 1 of the Word Work activity sheet (Student Guided Practice 

Book, page 7) for additional practice making sentences. 

Language and Vocabulary min.  

spot               slice               spread

1. Tell students that there are some words that have the same spelling and pronunciation 

but have different meanings.  These words are called homographs.

2. Write the word spot on the board.  Explain that spot is an example of a homograph.  

Read the following sentence aloud: I spot a banana on the counter.  Ask students what 

the word spot means in this sentence.  (see)  Ask them if there are any other meanings 

for the word spot.  (a small amount, a small mark, a particular area, a certain order in a 

competition, a short announcement on television)  Have them share their thinking with 

their neighbor.

3. Repeat the process with slice and spread.  Encourage students to think of other 

homographs.  Make a list on the board.

4. Have students complete Part 2 of the Word Work activity sheet (Student Guided Practice 

Book, page 7) for additional practice with language and vocabulary.

Using the 5 Ws (cont.)
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Literacy Game Sets

Digital Literacy Games

Literacy Games
Divide	students	into	groups.		Assign	each	
group	to	one	game.		For	instructions	on	
how to organize, manage, and play the 
Literacy	Games,	see	pages	30–34.

Extend Learning
Choose	another	story	that	students	have	already	read	or	heard.		Play	a	trivia	game,	asking students to answer 5 W questions about the story.

Using the 5 Ws (cont.)

Differentiated Instruction min.
While the teacher meets with each group below, the remaining students will play the Literacy	Games.		

Reteach
1. Remind students that the 5 W questions 

give them an easy way to check that they 
are understanding what they are reading.

2. Reread part of A Tasty Treat aloud, or play the professional recording from the Audio CD.		Stop	after	every	sentence	and	have	
students ask one of the 5 W questions.  
Write the questions on the board.

3. Afterwards, go back and answer the 
questions on the board with students.  

Reinforce
1. To practice using the 5 Ws, give students 

a sheet of paper that has been folded into 
six	boxes.		(Fold	it	in	half	lengthwise	and	
then into three sections.  When opened up, there will be six boxes.)

2. Have them write My 5 Ws in the box in the upper left corner, and have them write one of the 5 Ws in each of the remaining boxes. Then, help them to write a who, what, 
when, where, and why question in each box about sandwiches.

Lesson  

1
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Have students complete a 

timed reading of the passage.  

This passage has 92 words.  

The	fluency	go
al	is	60	words	

per	minute.		See	pag
es	

16–17 of the Assessment 

Guide for instructions and 

the fluency rubric.

Assessment Opportunity
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Using the 5 Ws (cont.)

Writing min.

Tell students to think about A Tasty Treat and something they like to eat.  Then, read aloud 

and discuss the prompt from the Written Response activity sheet (Student Guided Practice 

Book, page	10).		Yo
u	may	wish	to	have	stu

dents	complete	the	digita
l	version	of	the

	writing	

prompt	found	on	th
e	Digital	Resources	USB	Device.		Note: If time permits, have students 

discuss their writing in pairs.

Fluency Practice min.

Utilize the student-adult reading strategy.  Read aloud A Tasty Treat to model fluent reading, 

including an appropriate rate, expression, and phrasing.  Then, have students chorally reread  

A Tasty Treat.  Note: You may wish to play the professional recording provided on the Audio 

CD	of	the	passage
	to	model	proper	flu

ency.

Progress Monitoring min.

 1. Have	students	co
mplete	the	Quick	Check	activity	

sheet (Student Guided Practice Book, page 11) to 

gauge	student	
progress	toward	mastery	of	the	L

earning	

Objectives.  Note:	Depending	on	st
udents’	abilitie

s,	

you may wish to read the multiple-choice questions and 

answer choices aloud.

 2. Based	on	the
	results	of	the	

Quick	Check	activity	sh
eet	

and the teacher’s observations during the lesson, organize 

students	into	g
roups	and	con

tinue	with	the	Differentiated	

Instruction	sup
port	and	the	L

iteracy	Games.

57

28

HOW TO USE 
THIS PRODUCT



© Teacher Created Materials� 21166—Focused Reading Intervention Level 1—Teacher’s Guide

Student Guided Practice Book

Each lesson in the Teacher’s Guide has six corresponding student pages in the Student 
Guided Practice Book:  

• a high-interest reading passage to engage students
• a variety of text types to meet the rigor and text complexity

requirements

• Word Work activities to reinforce foundational reading skills
(Levels K–5) and language conventions (Levels 6–8)

• activities that support vocabulary acquisition and language
development

• comprehension activities that reinforce skills and prompt
students to use the text when supporting their responses

• a Written Response activity to extend and enrich students’
reading/writing connection

• a Quick Check to easily monitor students’ progress

Note: Depending on students’ abilities, you may wish to read
the  multiple-choice questions and answer choices aloud.

21175—Focused Reading—Student Guided Practice Book © Teacher Created Materials

Lesson 1

6

I .

Name: _______________________ Date: ________

Word Work 
Part 1: Making Sentences Directions: Fix each group of words below to make them a sentence .

 1 i like eating ice cream

 2 we are great friends

 3 my mom is nice

Part 2: Language and Vocabulary Directions: Match each picture to the correct word .

rock

bat

saw

© Teacher Created Materials 
21175—Focused Reading—Student Guided Practice Book

Lesson  Lesson  

1

7

Name: _______________________ Date: ________

Yummy Details 
Directions: Answer the following questions .

 1 Who are the main characters in A Tasty Treat?

 2 What kind of sandwich does the narrator make?

Directions: Draw a picture of the setting in A 
Tasty Treat .

21175—Focused Reading—Student Guided Practice Book © Teacher Created Materials

Lesson Lesson 

1

88

Name: _______________________ Date: ________

Written Response
Directions: Draw and write about your favorite 

food .  Tell how it tastes, smells, and feels .

21175—Focused Reading—Student Guided Practice Book 
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Lesson Lesson 

1

1010

Name: _______________________ Date: ________

Quick Check
 1 Which one corrects the sentence below?

i have an idea
	 A	i have an idea!	 B	I have an idea!	 C	Correct as is .	 D	I have an idea

 2 Which one is a homograph?
	 A	think
	 B	car
	 C	sky
	 D	spread

 3 Which one tells us who is in the story?	 A	“Mom!” I call .“Where is the jelly?”
	 B	And it is time to eat!
	 C	It spreads 

smoothly on the bread .
	 D	PB and yum!

 4 Which of the 5Ws does the sentence below answer?
And it is time to eat!	 A	Who is in the story?

	 B	Where does the story take place?	 C	When does the story take place?	 D	What does the narrator search for?

© Teacher Created Materials 
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Lesson  Lesson  

1
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Name: _______________________ Date: ________

Which W ? Directions: Match the W question with the 
information it tells you .
 1 What?

the characters 2 When?
the setting

 3 Where?
time

 4 Why?
the action

 5 Who?
reasonsDirections: Write a why question about A Tasty Treat .

© Teacher Created Materials 
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Lesson Lesson 

1
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Connecting Two Pieces 
of Information

Learning Objectives 
Conventions: Spell untaught words phonetically, drawing 
on phonemic awareness and spelling conventions.

Vocabulary: Define words by category and by one or more 
key attributes.

Reading Informational Text: Describe the connection 
between two individuals, events, ideas or pieces of 
information in a text. 

Writing: Write about an insect or spider. 

Progress Monitoring
The Student Guided Practice Book pages below can be used 
to formally and informally assess student understanding of 
the concepts.  Note: The Student Guided Practice Book 
pages can be completed in a multitude of settings depending 
on students’ needs, such as orally, one-on-one, in a small 
group, in a whole group, or independently.

Materials 
• Student Guided Practice

Book (pages 84–89)

• Spiders Are Not Insects
(filename: spiders.pdf)

• Audio CD (Track 14)

• Literacy Game Sets

• Digital Literacy Games

• note cards

• chart paper

• pictures of spiders and
insects

• unlined paper

Skill Overview: 
Connecting 
Two Pieces of 
Information
Connecting two pieces of 
information in a text helps readers 
monitor comprehension and 
make connections.  Students can 
compare and contrast information 
to make these connections.  In 
Spiders Are Not Insects, students 
will identify key details and 
describe connections 
between ideas in a text.

21175—Focused Reading—Student Guided Practice Book 
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Lesson 14

84

Name: _______________________ Date: ________

A Web of Facts

Directions: Connect the spider facts in blue with the 

matching insect fact in red to make a web .

Spiders have two 

body parts .Spiders have 

eight eyes .

Spiders 
have eight 
legs .

Spiders 
cannot 
fly .

Insects have 

two eyes .

Some insects 

can fly .

Insects have 

three body parts .

Insects have 

six legs .

© Teacher Created Materials 
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Lesson 
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Name: _______________________ Date: ________

Word Work 
Part 1: Spelling Words Phonetically

Directions: Color the boxes with long vowel words 
orange and the boxes with short vowel words blue .

them is not see
get boat meat heat

green each had week

Part 2: Language and Vocabulary  
Directions: Draw a line from the picture to the 
correct category .  

spiders

bees

© Teacher Created Materials 21175—Focused Reading—Student Guided Practice Book
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Name: _______________________ Date: ________

Written Response
Directions: Draw and write if you would rather 
be an insect or a spider .  Include two reasons .

21175—Focused Reading—Student Guided Practice Book © Teacher Created Materials

Lesson 
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Name: _______________________ Date: ________Creepy Crawly CrittersDirections: Write two details about a spider . 1 

 2 

Write two details about an insect . 1 

 2 

Directions: Draw a picture of a spider in one box and 

an insect in the other box .  Label each picture .

21175—Focused Reading—Student Guided Practice Book 
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Name: _______________________ Date: ________
Quick Check 1 Which word has a long vowel sound? 	 A	had

	 B	six
	 C	web
	 D	eat

 2 Which one is true about spiders? 	 A	They make webs .	 B	They sting .	 C	They are yellow and black .	 D	They have six legs .

 3 How are insects and spiders alike?	 A	Both are insects .	 B	Both have wings .	 C	Both are animals .	 D	Both have only six legs and two body parts .

 4 How are insects and spiders different?	 A	Insects and spiders have two eyes .
	 B	Some insects have wings . But spiders do not .	 C	They live outside .	 D	They use webs to catch their food .

Lesson Lesson 

14
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Connecting Two Pieces 
of Information (cont.)

Warm-Up Activity min.

Remind students that high-frequency words are the most commonly used words in texts.  
Recognition of and repeated exposure to these words is essential to fluent reading.  Write 
the words below on the board.  Read each word aloud.  Choose one word.  The first time you 
read it, read it aloud in a whisper.  The second time, use a squeaky voice.  The third time, 
use a loud voice.  Let students choose the method for reading it the fourth time.  Repeat the 
process with the remaining words.

all only have an eyes

156



© Teacher Created Materials� 21166—Focused Reading Intervention Level 1—Teacher’s Guide

Word Work
Spelling Words Phonetically min.

1.	 Write the following words on note cards: web, see, eat, six, three, and had.

2.	 Distribute the cards to various students.  Have one student stand up, and read the word. 
Invite the class to spell the word aloud, using what they know about letters and sounds. 
Say, “We use what we know about letters and their sounds to spell new words.  For
example, I know how to spell run,  r-u-n.  If I come across fun, I’ll use what I know about
run, (its short vowel sound and consonant sounds), to help me spell f-u-n.”  Repeat the
process with the remaining words. 

3.	 Challenge students to put the words into two different groups: long vowel and short
vowel sounds.

4.	 Brainstorm words that have long vowel sounds and short vowel sounds.  Write these
words on the board.  Have students take turns reading the words aloud.

5.	 Help students, if needed, to complete Part 1 of the Word Work activity sheet (Student
Guided Practice Book, page 85) for additional practice spelling words phonetically.

Language and Vocabulary min.

spiders bees

1.	 Prior to this lesson, fold a large sheet of chart paper in two long equal sections.  Write the
words Spiders and Bees on the top of each section of the chart paper. 

2.	 Discuss the categories and what they are.  Have students turn and tell their neighbor
about the attributes of spiders.  (make webs, have eight eyes, eight legs)

3.	 Write some of their responses on the chart.  Continue to have students discuss attributes
of bees.  (insects, live in hives, make honey)

4.	 Help students, if needed, to complete Part 2 of the Word Work activity sheet (Student
Guided Practice Book, page 85) for additional practice with language and vocabulary.
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Connecting Two Pieces 
of Information (cont.)
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Connecting Two Pieces 
of Information (cont.)

1.	 Tell students that they are going to use a strategy that good readers use.  Explain that
good readers make connections.  Say, “We will be practicing making connections
between two pieces of information in the same text.  We can do this by looking for
similarities or differences in the information we read.”

2.	 Introduce Spiders Are Not Insects (Student Guided Practice Book, page 84) or display
the PDF version.

3.	 Say, “Before I start reading, I first look at the title.  Then, I ask myself, What do
I already know about spiders and insects?  By making connections between what
I already know about spiders and insects, it will be easier for me to understand
information that is new to me when I read.”

1.	 Have students discuss if they agree with the title.  Tell them to share the reasons why
they agree or disagree. 

1.	 Ask students to turn to a neighbor to share their prior knowledge about spiders and
insects.  Move around the room to ensure that all students have an opportunity to
share.

2.	 Come back together as a class and invite student volunteers to share some of their
prior knowledge.

I Do

We Do

You Do

Whole-Group Lesson
Before Reading min.

Lesson 

14
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Connecting Two Pieces 
of Information (cont.)

1.	 Tell students that when they connect two pieces of information, it allows them to
notice the similarities and differences between the two items.

2.	 Have students read Spiders Are Not Insects.

3.	 Reread Spiders Are Not Insects together as a group, either reading the passage aloud
or playing the recording from the Audio CD.

4.	 Say, “Good readers connect two ideas and pieces of information by looking at how they
are alike and different.”

5. Say, “In this first paragraph, we learn that spiders are not insects.  This is interesting. 
I did not know that.  The text tells us that insects have six legs and spiders have
eight legs.  By connecting this information, I understand how insects and spiders are
different.”

1. Ask, “What other pieces of information does the author present that helps us make
connections and learn about how spiders and insects are different?”  (Spiders have two
body parts, while insects have three; insects can have wings, spiders do not; spiders
make webs, insects do not; spiders have eight eyes, insects have two.)  Encourage
students to share aloud. 

2. Have a student volunteer read aloud the first section of Spiders Are Not Insects.  Have
students share some of the things that are similar and different.

1. Have students finish reading the last section of the passage with a partner. 

2. Encourage students to share with their partner any similarities or differences they
notice about spiders and insects.

3. Have students complete the Creepy Crawly Critters activity sheet (Student Guided
Practice Book, page 86).

I Do

We Do

You Do

Whole-Group Lesson (cont.)

During Reading min.

Lesson 
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Connecting Two Pieces 
of Information (cont.)

	 1.	 Remind students that making connections and comparing information as we read helps 
us to better understand new information.  As they read, they looked for the similarities 
and differences of spiders and insects.

	 2.	 Say, “By looking for similarities and differences, I was able to make connections 
between two pieces of information.  I can make a statement such as spiders eat insects, 
but are not insects because I have connected and understood the information from 
Spiders Are Not Insects.”

	 1.	 Ask, “What kinds of statements can you make from the connections you made in 
the text?”

	 2.	 Ask, “Why is it important for readers to connect information in a text?”  (It monitors 
comprehension and helps readers organize new information.)

	 1.	 Have students complete the A Web of Facts activity sheet (Student Guided Practice 
Book, page 87) either now or during the Differentiated Instruction portion of 
the lesson.

I Do

We Do

You Do

Whole-Group Lesson (cont.)

After Reading min.

Lesson  

14

Draw a sketch or diagram of a spider and an insect.  Have 
students help you name and label the parts they know, 
such as legs, body, and eyes.  Provide students with time to 
share what they know about each of the parts.  Spiders have 
______.  Insects have ______.

Language Support
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Have students complete a 
timed reading of the passage.  
This passage has 88 words.  
The fluency goal is 60 words 
per minute.  See pages 
16–17 of the Assessment 
Guide for instructions and 
the fluency rubric.

Assessment Opportunity
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Connecting Two Pieces 
of Information (cont.)

Writing min.

Tell students to think about Spiders Are Not Insects and how spiders and insects are alike and 
different.  Then, read aloud and discuss the prompt from the Written Response activity sheet 
(Student Guided Practice Book, page 88).  You may wish to have students complete the digital 
version of the writing prompt found on the Digital Resources USB Device.  Note: If time 
permits, have students discuss their writing in pairs.

Fluency Practice min.

Timed readings are an effective way to help students monitor their rate while reading. Have 
students work in pairs.  One student reads Spiders Are Not Insects aloud while the other 
monitors for accuracy and notes uncorrected errors.  Time the reading for one minute.  At the 
end of the minute, students mark the last word read and count the words accurately read up to 
that point.  Compare that number to the targeted number for the grade level.  If time permits, 
have student pairs practice a few times together (choral, echo).  Re-time and notice any 
changes.  Note: You may wish to play the professional recording provided on the Audio CD of 
the passage to model proper fluency.

Progress Monitoring min.

1.	 Have students complete the Quick Check activity
sheet (Student Guided Practice Book, page 89) to
gauge student progress toward mastery of the Learning
Objectives.  Note: Depending on students’ abilities,
you may wish to read the multiple-choice questions and
answer choices aloud. 

2.	 Based on the results of the Quick Check activity sheet
and the teacher’s observations during the lesson, organize
students into groups and continue with the Differentiated
Instruction support and the Literacy Games.
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Literacy Game Sets

Digital Literacy Games

Literacy Games
Divide students into groups.  Assign each 
group to one game.  For instructions on 
how to organize, manage, and play the 
Literacy Games, see pages 30–34.

	 Extend Learning
Have students create a poster of a spider and an insect, labeling their respective 
parts.

Connecting Two Pieces 
of Information (cont.)

Differentiated Instruction min.

While the teacher meets with each group below, the remaining students will play the  
Literacy Games.  

Reteach  
	 1.	 Remind students that connecting two 

pieces of information helps the reader 
deepen their understanding of the overall 
topic.  

	 2.	 To practice, give each student a picture 
of a spider or an insect.  Have them form 
groups based on whether their picture is a 
spider or an insect.  Discuss the differences 
between spiders and insects. 

Reinforce 
To practice connecting two pieces of 
information, have students draw and label 
pictures showing how spiders and insects are 
alike and different.

Lesson  
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Name:_ _______________________	 Date:_ ________

Word Work 
Part 1: Spelling Words Phonetically

Directions: Color the boxes with long vowel words 
orange and the boxes with short vowel words blue.

them is not see

get boat meat heat

green each had week

Part 2: Language and Vocabulary 
Directions: Draw a line from the picture to the 
correct category.  

spiders

bees

© Teacher Created Materials� 21175—Focused Reading—Student Guided Practice Book
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Name:_ _______________________	 Date:_ ________

Creepy Crawly Critters
Directions: Write two details about a spider.

	1	

	2	

Write two details about an insect.

	1	

	2	

Directions: Draw a picture of a spider in one box and 
an insect in the other box.  Label each picture.
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Name:_ _______________________	 Date:_ ________

A Web of Facts
Directions: Connect the spider facts in blue with the 
matching insect fact in red to make a web.

Spiders have two 
body parts.

Spiders have 
eight eyes.

Spiders 
have eight 
legs.

Spiders 
cannot 
fly.

Insects have 
two eyes.

Some insects 
can fly.

Insects have 
three body parts.

Insects have 
six legs.

© Teacher Created Materials� 21175—Focused Reading—Student Guided Practice Book
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Name:_ _______________________	 Date:_ ________

Written Response
Directions: Draw and write if you would rather 
be an insect or a spider.  Include two reasons.

21175—Focused Reading—Student Guided Practice Book� © Teacher Created Materials
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Name:_ _______________________	 Date:_ ________

Quick Check
	1	Which word has a 

long vowel sound? 
	 A	had
	 B	six
	 C	web
	 D	eat

	2	Which one is true 
about spiders? 

	 A	They make webs.
	 B	They sting.
	 C	They are yellow 

and black.
	 D	They have six 

legs.

	3	How are insects and 
spiders alike?

	 A	Both are insects.
	 B	Both have wings.
	 C	Both are animals.
	 D	Both have only six 

legs and two body 
parts.

	4	How are insects and 
spiders different?

	 A	Insects and 
spiders have two 
eyes.

	 B	Some insects have 
wings. But spiders 
do not.

	 C	They live outside.
	 D	They use webs to 

catch their food.

Lesson Lesson 
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Lesson  

14

Oral Reading Record

Name: _______________________________Date: __________________

Assessor: ____________________________________________________

Connecting Two Pieces 
of Information

Total Word Count Codes

86 E = errors SC = self-
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Think  you  know  an  insect  when  you  see  one?    

Not  all  creepy-crawly  things  are  insects.    Most  

people  think  a  spider  is  an  insect.    But  it  is  

not.    Insects  have  six  legs  and  three  body  parts.    

Spiders  have  eight  legs  and  two  body  parts.    

Some  insects  have  wings.    But  spiders  do  not.    

Spiders  can  make  webs.    They  use  them  to  

catch  the  insects  they  eat.    Insects  cannot  make  

webs.    Insects  have  two  eyes.    Spiders  have  

eight  eyes.    How  much  could  you  see  if  you  had  

eight  eyes?
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