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21962 (i9568)—Focused Reading—Race Through the Rainforest Game Set 
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How to Win
Find words that help you understand meanings to reach the end of the rainforest trail.

Setting Up
 Race Through the Rainforest game board
 4 pawns
 cards
 Answer Key

1. Place the game board in the middle of all players.
2. Shuffle and place the cards facedown on their game board space.

3. Each player chooses a pawn and places it on Start.  The tallest player goes first.  

Then, play continues to the left.
Game Time

1. For each turn, draw a card and read the sentence aloud to the group.  Choose 

the best word or words to answer the question.  Or if you draw a card with 

instructions on it, follow them.2. If you choose the correct words, move forward one space.  Remember to follow 

any directions on your game board space.  If you are incorrect, stay on your space 

or at Start. (Check the Answer Key if needed.)  
3. The first player to reach Finish wins!  If time runs out before a player reaches 

Finish, the player closest to Finish wins the game. Note: Place used cards in a separate stack as you play.  Shuffle and use them again if 

you run out of cards during the game.   

21962 (i9568)—Focused Reading—Race Through the Rainforest Game Set

21962 (i9568)—Focused Reading—Race Through the Rainforest Game Set
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Targeted Reading—

Race through the Rainforest Punchouts 

©
 Teacher Created M

aterials

3

6

9

2

5

8

1

4

7

The colors of the rainforest are  so bright and vivid.

Which word(s) help you understand the meaning of the word vivid?

The aroma from the campfire is a delightful smell.

Which word(s) help you understand the meaning of the word aroma?

The soup we had for dinner was bland, with no flavor.

Which word(s) help you understand the meaning of the word bland?

May I get you a beverage to drink after our hike?

Which word(s) help you understand the meaning of the word beverage?

That absurd idea is too crazy to work!

Which word(s) help you understand the meaning of the word absurd?

The mountain’s summit was the highest point in the country.
Which word(s) help you understand the meaning of the word summit?

Snakes slither up the rainforest trees, gliding along the bark.
Which word(s) help you understand the meaning of the word slither?

This route is bumpier than the road we took yesterday.

Which word(s) help you understand the meaning of the word route?

I reassured my sister and made her feel better.

Which word(s) help you understand the meaning of the word reassured?

instructions on it, follow them.2. If you choose the correct words, move forward one space.  Remember to follow 

any directions on your game board space.  If you are incorrect, stay on your space 

or at Start. (Check the Answer Key if needed.)  
The first player to reach Finish wins!  If time runs out before a player reaches 

Finish, the player closest to Finish wins the game.  Place used cards in a separate stack as you play.  Shuffle and use them again if 

you run out of cards during the game.   
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The colors of the rainforest are  so bright and vivid.
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RESEARCH Kit Components  
HOW TO USE

THIS PRODUCT

Teacher’s Guide

30 easy-to-use, standards-based lesson plans 

Student Guided Practice Book

Full-color reading passages and student 
activities

Assessment Guide

Includes a pretest, posttest, and oral reading 
record

3 Literacy Game Sets

Each game set includes a game board, 
directions, answer key, and game pieces.

Digital and Audio Resources 

Audio CD

Includes professional recordings of all 30 
passages.

3 Digital Literacy Games

Digital Literacy Games focus on key 
word-recognition skills, language conventions, 
and comprehension strategies

Digital Resources 
 • PDFs of all student materials (passages, 

game sets, activity sheets, assessments, 
etc.)

 • PDFs of teacher resources (graphic 
organizers, rubrics, pacing plans, etc.)

 • Digital Literacy Games
 • Electronic versions of the Pretest and 

Posttest and recording tools

21170—Focused Reading Intervention Level 5—Teacher’s Guide © Teacher Created Materials
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Option 1: Sample Six-Week Pacing Plan
2 hours/day, 5 days/week
This pacing plan shows how this product can be used over a six-week intervention program.

Six-Week Program (2 hours/day)

Week Day 1 Day 2 Day 3 Day 4 Day 5

1

Quoting the Text 
(pp. 51–58)

Quoting the Text  
(pp. 59–66)

Determining 
Theme  
(pp. 67–74)

Determining 
Main Ideas  
(pp. 75–82)

Comparing and 
Contrasting 
Events 
(pp. 147–154)

2

Relating Ideas 
(pp. 283–290)

Using Meaning 
Clues 
(pp. 99–106)

Using Meaning 
Clues 
(pp. 107–114)

Understanding 
Story Structure 
(pp. 115–122)

Comparing and 
Contrasting Text 
Structure 
(pp. 123–130)

3

Analyzing Point 
of View 
(pp. 131–138)

Analyzing Sources 
(pp. 155–162)

Using Visuals 
(pp. 163–170)

Using Visuals 
(pp. 171–178)

Comparing and 
Contrasting 
Themes 
(pp. 179–186)

4 Identifying 
Supporting 
Reasons 
(pp. 187–194)

Making 
Inferences 
(pp. 195–202)

Combining 
Information  
(pp. 219–226)

Summarizing 
(pp. 227–234)

Making 
Inferences  
(pp. 203–210)

5 Comparing and 
Contrasting 
Events 
(pp. 83–90)

Summarizing  
(pp. 235–242)

Understanding 
Figurative 
Language 
(pp. 275–282)

Relating Events 
(pp. 267–274)

Sequencing 
(pp. 211–218)

6 Monitoring 
Comprehension 
(pp. 251–258)

Monitoring 
Comprehension 
(pp. 243–250)

Comparing and 
Contrasting 
Ideas 
(pp. 91–98)

Using Mental 
Images 
(pp. 259–266)

Comparing and 
Contrasting 
Points of View 
(pp. 139–146)

This pacing plan shows how this product can be used over a six-week intervention program.

21170—Level 5—Teacher’s Guide

Day 4 Day 5

Determining Comparing and 
Contrasting 
Events
(pp. 147–154)

Understanding 
Story Structure
(pp. 115–122)

Comparing and 
Contrasting Text 
Structure
(pp. 123–130)

Using Visuals
(pp. 171–178)

Comparing and 
Contrasting 
Themes
(pp. 179–186)

Summarizing 
(pp. 227–234)

Making 
Inferences 
(pp. 203–210)

Relating Events
(pp. 267–274)

Sequencing
(pp. 211–218)

Using Mental 

(pp. 259–266)

Comparing and 
Contrasting 
Points of View
(pp. 139–146)

Day 5

Comparing and 
Contrasting 

(pp. 147–154)

Comparing and 
Contrasting Text 

(pp. 123–130)

Comparing and 
Contrasting 

(pp. 179–186)

(pp. 203–210)

Sequencing
(pp. 211–218)

Comparing and 
Contrasting 
Points of View
(pp. 139–146)

37

planning for 

intervention
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Option 2: Sample Four-Week Pacing Plan  
2 hours/day, 5 days/week
This pacing plan includes 20 key lessons to be taught over a four-week intervention program.  
Teachers can adjust the pacing plan to best meet the needs of their students.

Four-Week Program (2 hours/day)
Week Day 1 Day 2 Day 3 Day 4 Day 5

1 Quoting the 
Text  
(pp. 51–28)

Quoting the 
Text  
(pp. 59–66)

Determining 
Theme 
(pp. 67–74)

Determining 
Main Idea 
(pp. 75–82)

Comparing and 
Contrasting 
Characters 
(pp. 147–154)

2 Relating Ideas 
(pp. 283–290)

Using Meaning 
Clues 
(pp. 99–106)

Using Meaning 
Clues 
(pp. 107–114)

Understanding 
Story Structure 
(pp. 115–122)

Comparing and 
Contrasting Text 
Structure 
(pp. 123–130)

3 Using Visuals 
(pp. 171–178)

Comparing and 
Contrasting 
Themes  
(pp. 179–186)

4 Understanding 
Figurative 
Language  
(pp. 275–282)

Monitoring 
Comprehension 
(pp. 251–258)

38

Pacing Plans
planning for 

intervention
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Option 3: Sample 24-Week Pacing Plan

1 hour/day, 2 days/week

This pacing plan shows how the program can be used in a six-month, after-school program or 
pull-out intervention that meets for one hour twice a week.  Since each lesson is two hours 
in length, one-half of a lesson is completed each class.  Some lessons are excluded to fit the 
24-week program.  Teachers can adjust the pacing plan to best meet the needs of their students.

Week Day 1 Day 2

1 Lesson 1 (pp. 51–56, Warm-up, 
word work, whole group)

Lesson 1(pp. 57-58, small group 
differentiation, writing)

2 Lesson 2 (pp. 59–64) Lesson 2 (pp. 65–66)

3 Lesson 3 (pp. 67–72) Lesson 3 (pp. 73–74)

4 Lesson 4 (pp. 75–80) Lesson 4 (pp. 81-82)

5 Lesson 5 (pp. 83–88) Lesson 5 (pp. 89–90)

6 Lesson 6 (pp. 91–96) Lesson 6 (pp. 97–98)

7 Lesson 7 (pp. 99–104) Lesson 7 (pp. 105–106)

8 Lesson 8 (pp. 107–112) Lesson 8 (pp. 113–114)

9 Lesson 9 (pp. 115–120) Lesson 9 (pp. 121–122)

10 Lesson 10 (pp. 123–128) Lesson 10 (pp. 129–130)

11 Lesson 11 (pp. 131–136) Lesson 11 (pp. 137–138)

12 Lesson 12 (pp. 139–144) Lesson 12 (pp. 145–146)

13 Lesson 13 (pp. 147–152) Lesson 13 (pp. 153–154)

14 Lesson 14 (pp. 155–160) Lesson 14 (pp. 161–162)

15 Lesson 15 (pp. 163–168) Lesson 15 (pp. 169–170)

16 Lesson 16(pp. 171–176) Lesson 16 (pp. 177–178)

17 Lesson 17 (pp. 179–184) Lesson 17 (pp. 185–186)

18 Lesson 18 (pp. 187–192) Lesson 18 (pp. 193–194)

19 Lesson 23 (pp. 227–232) Lesson 23 (pp. 233–234)

20 Lesson 26 (pp. 251–256) Lesson 26 (pp. 257–258)

21 Lesson 27 (pp. 259–264) Lesson 27 (pp. 265–266)

22 Lesson 28 (pp. 267–272) Lesson 28 (pp. 273–274)

23 Lesson 29 (pp. 275–280) Lesson 29 (pp. 281–282)

24 Lesson 30 (pp. 283–288) Lesson 30 (pp. 289–290)

39

Pretest Item Analysis 
 
Directions: Type lowercase x's into cells to indicate where students have missed questions.  Add up the totals.  You can then view totals of:  
1) how many students missed each question; 2) how many questions were missed per student; and 3) the total number of questions missed in the diagnostic test. 
 

Correlated Lesson 5 9 13 23 27 6 10 12 14 22 26 2 20 15 21 29 11 3 4 16 18 24 28 30 8 17 25 19 7 1 #  of 
questions 

missed per 
student 

Question # 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22 23 24 25 26 27 28 29 30 

Answers C A B D B A C A D D B C A D B D A B C D C A B B D A B A B D 

Student Name                                 
Sample Student  x   x x    x      x     x     x  x   8 

                                

                                

                                

                                

                                

                                

                                

                                

                                

                                

                                

                                

                                

                                

                                

                                

                                

                                

                                

                                
# of students missing  

each question                                
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Pretest
Name:  ____________________________________ Date: _________________

Questions 1–5: Read the passage.  Then, answer the questions.

Lucky Hans: A German Folktale
Hans was a simple, hardworking man.  Each month, he received a lump of gold 

for his efforts and headed over the mountain to visit his mother.
In time, the gold grew heavy, so Hans traded it for a horse to ride.  But the horse 

bucked, and Hans fell off and landed, creating an explosion of dust.  Hans traded 
his horse for a milking cow, but the cow gave no milk.  Next, he traded his cow for a 
sharpening stone to earn money, but the heavy stone rolled into the river.

Finally, Hans arrived home empty-handed and told his mother his tale.  She 
sighed and rolled her eyes as Hans said, “I am free of the violent horse, the dry cow, 
and the heavy stone.  I am a lucky man!”

 1. In the story, Hans trades several 
items.  What do each of these actions 
have in common?  

	 A	They all take a long time.
	 B	They all involve animals. 
	 C	The trades appear strange, but 

they all make sense to Hans.
	 D	Hans asks his mother for advice 

about what to trade before he 
makes any decisions.

 2. How does the second paragraph 
contribute to the story? 

	 A	It introduces a problem and the 
actions Hans takes to solve it.

	 B	It tells why Hans wants to leave 
his job.

	 C	It explains that Hans believes in 
luck.

	 D	It shows that the story takes place 
in Germany.

 3. How is Hans’s mother different from Hans? 
	 A	She would be strong enough to carry the gold the whole way.
	 B	She doesn’t think it’s lucky to come home empty-handed.
	 C	She is lazy and does not like to work.
	 D	She never travels to visit anyone.

18
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Option 2: Sample Four-Week Pacing Plan  
2 hours/day, 5 days/week
This pacing plan includes 20 key lessons to be taught over a four-week intervention program.  
Teachers can adjust the pacing plan to best meet the needs of their students.

Four-Week Program (2 hours/day)
Day 1 Day 2 Day 3 Day 4 Day 5

Quoting the 

(pp. 51–28)

Quoting the 
Text 
(pp. 59–66)

Determining 
Theme
(pp. 67–74)

Determining 
Main Idea
(pp. 75–82)

Comparing and 
Contrasting 
Characters
(pp. 147–154)

Relating Ideas 
(pp. 283–290)

Using Meaning 
Clues
(pp. 99–106)

Using Meaning 
Clues
(pp. 107–114)

Understanding 
Story Structure
(pp. 115–122)

Comparing and 
Contrasting Text 
Structure
(pp. 123–130)

Using Visuals 
(pp. 171–178)

Comparing and 
Contrasting 
Themes 
(pp. 179–186)

Understanding 
Figurative 
Language 
(pp. 275–282)

Monitoring 
Comprehension 
(pp. 251–258)

21170—Level 5—Teacher’s Guide

Option 2: Sample Four-Week Pacing Plan  
2 hours/day, 5 days/week
This pacing plan includes 20 key lessons to be taught over a four-week intervention program.  
Teachers can adjust the pacing plan to best meet the needs of their students.

Week Day 1

1 Quoting the 
Text 
(pp. 51–28)

2 Relating Ideas 
(pp. 283–290)

3

4

21170—Level 5—Teacher’s Guide

Option 2: Sample Four-Week Pacing Plan  
2 hours/day, 5 days/week
This pacing plan includes 20 key lessons to be taught over a four-week intervention program.  
Teachers can adjust the pacing plan to best meet the needs of their students.

Week

2

3

4

Option 2: Sample Four-Week Pacing Plan  Option 2: Sample Four-Week Pacing Plan  

Pacing PlansPacing PlansPacing Plans
planning for

intervention
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This pacing plan shows how the program can be used in a six-month, after-school program or 
pull-out intervention that meets for one hour twice a week.  Since each lesson is two hours 
in length, one-half of a lesson is completed each class.  Some lessons are excluded to fit the 

week program.  Teachers can adjust the pacing plan to best meet the needs of their students.

Day 2

Lesson 1(pp. 57-58, small group 
differentiation, writing)

Lesson 2 (pp. 65–66)

Lesson 3 (pp. 73–74)

Lesson 4 (pp. 81-82)

Lesson 5 (pp. 89–90)

Lesson 6 (pp. 97–98)

Lesson 7 (pp. 105–106)

Lesson 8 (pp. 113–114)

Lesson 9 (pp. 121–122)

Lesson 10 (pp. 129–130)

Lesson 11 (pp. 137–138)

Lesson 12 (pp. 145–146)

Lesson 13 (pp. 153–154)

Lesson 14 (pp. 161–162)

Lesson 15 (pp. 169–170)

Lesson 16 (pp. 177–178)

Lesson 17 (pp. 185–186)

Lesson 18 (pp. 193–194)

Lesson 23 (pp. 233–234)

Lesson 26 (pp. 257–258)

Lesson 27 (pp. 265–266)

Lesson 28 (pp. 273–274)

Lesson 29 (pp. 281–282)

Lesson 30 (pp. 289–290)

21170—Level 5—Teacher’s Guide

This pacing plan shows how the program can be used in a six-month, after-school program or 
pull-out intervention that meets for one hour twice a week.  Since each lesson is two hours 
in length, one-half of a lesson is completed each class.  Some lessons are excluded to fit the 

week program.  Teachers can adjust the pacing plan to best meet the needs of their students.

Lesson 1(pp. 57-58, small group 
differentiation, writing)

Lesson 7 (pp. 105–106)

Lesson 8 (pp. 113–114)

Lesson 9 (pp. 121–122)

Lesson 10 (pp. 129–130)

Lesson 11 (pp. 137–138)

Lesson 12 (pp. 145–146)

Lesson 13 (pp. 153–154)

Lesson 14 (pp. 161–162)

Lesson 15 (pp. 169–170)

Lesson 16 (pp. 177–178)

Lesson 17 (pp. 185–186)

Lesson 18 (pp. 193–194)

Lesson 23 (pp. 233–234)

Lesson 26 (pp. 257–258)

Lesson 27 (pp. 265–266)

Lesson 28 (pp. 273–274)

Lesson 29 (pp. 281–282)

Lesson 30 (pp. 289–290)

This pacing plan shows how the program can be used in a six-month, after-school program or 

week program.  Teachers can adjust the pacing plan to best meet the needs of their students.
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RESEARCH

27

 1. Prior to instruction, administer the 
Pretest.  This assessment covers all the 
comprehension skills and objectives 
for this level of the program.  It can 
be used to determine which concepts 
have already been mastered by each 
individual student, as well as which 
lesson concepts still need to be taught.  

Note: Use the Pretest Item Analysis 
(filenames: pretestanalysis.doc; 
pretestanalysis.pdf, pretestanalysis.xls) 
to help monitor which skills are the 
most difficult for students and need to 
be focused on.  

 

 2. Determine the most appropriate pacing 
plan for students.  Use or modify the 
pacing plans located on pages 36–39 to 
best meets the needs of your students 
within instructional context.

RESEARCH

Determine the most appropriate pacing Determine the most appropriate pacing 

HOW TO USE
THIS PRODUCT

Pretest

Pretest Item Analysis
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Lesson  

1
Quoting the Text (cont.)

 1. Explain that sometimes you use quotes to directly state what an author has said.  Other 

times you can use them to support inferences in a text, or things that are hinted at 

rather than stated directly.  Say, “In the beginning of the passage, I know that Juan is 

left alone in a sandy desert because the author says, ‘He looked out across the desert’; 

but later I learn that the desert is actually a sandbox, and I can infer that Juan is 

actually a plastic soldier.” 
 2. Say, “The text says that Juan tumbled into a yellow plastic pail… and he was grateful 

to be home.”  By rereading and accurately quoting the text, I can find the places where 

the author has given me clues.” 

 1. Ask students, “What have learned about using quotes from the text?”  (they must be 

accurate, they can help you explain the meaning of the text)
 1. Have students complete the Using Quotes activity sheet (Student Guided Practice 

Book, page 9) either now or during the Differentiated Instruction portion of the 

lesson.

I Do

We Do

You Do

Whole-Group Lesson (cont.) 
After Reading 

min.
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Quoting the Text (cont.)
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Quoting the Text (cont.) 
Whole-Group Lesson (cont.) 
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Draw upon students’ prior knowledge of being in a hot, dry place. Allow them to describe the experience.  Then, ask a peer to recount what the other student said using explicit information and making inferences by making a concluding statement about the person’s experience.  You may use this sentence frame: I think _____, because he/she said _____.

Language Support

Lesson  

1

 1. Have students first read Plastic Panic (Student Guide Practice Book, page 6) 
independently.    

 2. Guide	students	in	reading	Plastic Panic.  Reread the first paragraph aloud.  Say, “As I 
am reading, I am thinking about what is happening.  I know that the character Juan is 
in a hot, dry place and is alone.  I know this because I can quote the passage where it 
says, ‘Where had everyone gone?’” 

 1. Ask, “What can you tell me about the setting?”  (It is in a desert.)  Say, “How do we 
know this?  What details does the author include that tell about the setting?  Let’s see 
if we can find the answer by quoting the text.”  (endless sea of sand, burning sun)  2. Have students reread the section to find the answer.  Allow students to turn to their 
neighbor to discuss possible quotations.  Then, allow time for students to share their 
answers aloud.  Direct the students to reference the text and make sure they are using 
the author’s words exactly as they appear.  3. As needed, direct students to the first paragraph to support the conclusion with a 
quote from the text.  Have students check the text after each statement to confirm 
that the quote is accurate.  (endless sea of sand, burning sun, he looked out across the 
desert) 

 1. Have students finish rereading the rest of the story and, either independently or in 
pairs, complete the Quote It! activity sheet (Student Guided Practice Book, page 8).

I Do

We Do

You Do
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Quoting the TextLearning Objectives Phonics and Word Recognition: Use combined knowledge 

of all letter-sound correspondences, syllabication patterns, and 

morphology to read accurately unfamiliar multisyllabic words 

in context and out of context.
Knowledge of Language: Expand, combine, and reduce 

sentences for meaning, reader/listener interest, and style.Reading Literature: Quote accurately from a text when 
explaining what the text says explicitly and when drawing 
inferences from the text.
Writing: Write an opinion piece about your “first rule of 
survival.”  

Progress Monitoring The Student Guided Practice Book pages below will be used 

by students throughout the lesson to formally and informally 

assess student understanding of the concepts.

Materials 
	 •	 Student Guided  Practice Book  (pages 6–11)

	 •	 Plastic Panic (filename: plasticpanic.pdf)	 •	 Audio	CD	(Track	01)	 •	 Literacy	Game	Sets	 •	 Digital	Literacy	Games	 •	 sticky	notes
	 •	 colored	highlighter

Skill Overview: Quoting the Text 
Readers show their understanding of a text by using it to support conclusions drawn from reading.  First, students must read closely to make meaning of the text, cite evidence, and incorporate an accurate and relevant quote.  Then, students make logical inferences, by using implicit and explicit ‘clues’ in the text.  As students read Plastic Panic, they will use the quotes from the text to support the conclusions  they draw when reading. 

Lesson  

1

The first rule of survival is “Don’t 
panic,” Juan reminded himself.  The 
burning sun beat down on his face.  
He looked out across the desert, but 
there was nothing around except 
an endless sea of sand.  Where had 
everyone gone?  Juan remembered 
marching through the desert with his 
buddies, heading to their next mission, 
but suddenly, he was all alone.  His 
fellow soldiers were nowhere to be 
found—even their usual caravan of 
jeeps and horses was gone.  Nothing 
about the situation made sense.  Juan 
was starting to panic.

The sun was high overhead.  I need 
to find water, or at least some shade, 
he thought.  He tried to walk, but his 
legs wouldn’t move in the heavy sand.  
Is this what melting feels like? he 
wondered.  After some long moments 
had passed, Juan heard a faraway 
voice calling his name.  It sounded 
like his friend Pablo, and it gave Juan 
hope.  

He waited and waited, but Pablo 
never appeared.  Instead, the sound 
of Pablo’s voice faded off into the 
distance.  Juan began to feel like 
he might never leave this lonely 
desert, until suddenly, a huge shadow 
appeared above him.  It loomed over 
him, blocking out the midday sun. 

“Here he is, Pablo,” said a woman’s 
voice.  “You must have forgotten this 
one in the sandbox.”  Juan felt himself 
being scooped up gently in a large 
hand.  

“Thanks, Mom!  He’s my favorite!” 
Pablo answered excitedly.  

Juan tumbled into a yellow plastic 
pail and saw the jeeps, the horses, and 
a pile of his army buddies grinning at 
him.  Juan smiled, too.  It had been 
an exciting adventure, but he was 
grateful to be home.

The first rule of survival is “Don’t He waited and waited, but Pablo 
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Lesson XXLesson 1

6

Name: ___________________________________________ Date: _________________

Using Quotes 
Directions: Reread the passage Plastic Panic.  Use evidence from the text to support the statement below.  Make sure to use quotation marks to indicate that the evidence comes from the text.

Challenge: What else can you infer from the text?  What evidence supports it?

________________________________________________________________
________________________________________________________________

Juan is a toy figure.

© Teacher Created Materials 21179—Focused Reading—Student Guided Practice Book

Lesson  Lesson  

1

9

Name: ___________________________________________ Date: _________________Word Work
Part 1: Word Parts 

Directions: Look at each word.  Break the word into decodable parts.  Then, 

read the word. 
 1 reminded _____________________________________________________

 2 suddenly ______________________________________________________

 3 wondered _____________________________________________________

 4 appeared _____________________________________________________
Part 2: Language and Vocabulary 

Directions: Read each of the sentences below.  Look at how the sentence is 

written.  Circle the conjunction and then break each sentence into two parts.
 1 He looked out across the desert, but there was nothing around except an endless sea of sand.

He looked out across the desert.

There was nothing around except  an endless sea  of sand. 2 I need to find water, or I need to find some shade.

 3 He waited and waited, but Pablo never appeared. 

 4 It sounded like his friend Pablo, and it gave him hope. 

 re  mind  ed
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Lesson  Lesson  

1

7

Name: ___________________________________________ Date: _________________Written Response
Written ResponseDirections: The passage states that the first rule of survival is “Don’t 

panic.”  Do you agree?  Write a paragraph that clearly states your 

opinion and is supported by evidence from the passage and from your 

personal experiences.  
_________________________________________________________
_________________________________________________________
_________________________________________________________
_________________________________________________________
_________________________________________________________
_________________________________________________________
_________________________________________________________
_________________________________________________________
_________________________________________________________
_________________________________________________________
_________________________________________________________
_________________________________________________________
_________________________________________________________
_________________________________________________________ ______________________________________________ ______________________________________________ ______________________________________________

21179—Focused Reading—Student Guided Practice Book 
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Lesson Lesson 

1

1010

Name: ___________________________________________ Date: _________________

Quote It!
Directions: Reread the passage Plastic Panic.  Use evidence from the text to 

support the statement below.  Make sure to use quotation marks to indicate 

that the evidence comes from the text. 

Juan was in a sandbox. 

21179—Focused Reading—Student Guided Practice Book 

© Teacher Created Materials

Lesson 
Lesson 

1

8

Name: ___________________________________________ Date: _________________

Quick Check
 1 What is the root word of 

preplanned?  A pre B plan C preplanned
 D -ed

 2 Marisol doesn’t usually mind 

going to school, yet she doesn’t 

want to go this morning.
  Which of these words is a 

conjunction?  A school B thought C mind D yet

 3 Which of these is a quote that 

tells us that Juan is alone? 

 A “Where had everyone 
gone?’ B Nothing about the 

situation made sense.

 C “It sounded like his friend 
Pablo, and it gave Juan 
hope.” D Juan couldn’t see any of his 

friends. 

 4 Which of these sentences 
quotes Juan directly and tells us 

what he is thinking? 
 A “Juan began to feel like 

he might never leave 
this lonely desert, until 
suddenly, a huge shadow 
appeared above him.”

 B “Nothing about the 
situation made sense.” 

 C “I need to find water, or at 

least some shade”
 D “The burning sun beat 

down on his face.”

© Teacher Created Materials 
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Lesson  
Lesson  
1

1111

The first rule of survival is “Don’t 

panic,” Juan reminded himself.  The 

burning sun beat down on his face.  

He looked out across the desert, but 

there was nothing around except 

an endless sea of sand.  Where had 

everyone gone?  Juan remembered 

marching through the desert with his 

buddies, heading to their next mission, 

but suddenly he was all alone.  His 

fellow soldiers were nowhere to be 

found—even their usual caravan of 

jeeps and horses was gone.  Nothing 

about the situation made sense.  Juan 

was starting to panic.

The sun was high overhead.  I need 

to find water, or at least some shade, 

he thought.  He tried to walk, but his 

legs wouldn’t move in the heavy sand.  

Is this what melting feels like? he 

wondered.  After some long moments 

had passed, Juan heard a faraway 

voice calling his name.  It sounded 

like his friend Pablo, and it gave Juan 

hope.  

He waited and waited, but Pablo 

never appeared.  Instead, the sound 

of Pablo’s voice faded off into the 

distance.  Juan began to feel like 

he might never leave this lonely 

desert, until suddenly, a huge shadow 

appeared above him.  It loomed over 

him, blocking out the midday sun. 

“Here he is, Pablo,” said a woman’s 

voice.  “You must have forgotten this 

one in the sandbox.”  Juan felt himself 

being scooped up gently in a large 

hand.  

“Thanks, Mom!  He’s my favorite!” 

Pablo answered excitedly.  

Juan tumbled into a yellow plastic 

pail and saw the jeeps, the horses, and 

a pile of his army buddies grinning at 

him.  Juan smiled, too.  It had been 

an exciting adventure, but he was 

grateful to be home.

The first rule of survival is “Don’t He waited and waited, but Pablo 
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Lesson  

1 Quoting the Text (cont.)

Warm-Up Activity min.

Remind students that high-frequency words are the most commonly used words 

in texts.  Recognition of and repeated exposure to these words is essential to fluent 

reading.  Draw a checkerboard on the board with a high frequency word in each square.  

Use two different colored sticky notes to represent the checker pieces and play against 

the class using standard checkers rules…with one exception.  Students must be able to 

read the word in the square correctly before they are able to move their checker into a 

square.  

across gone never suddenly wouldn’t

Quoting the Text 

21170—Focused Reading Intervention Level 5—Teacher’s Guide
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Draw upon students’ prior knowledge of being in a hot, dry 
Draw upon students’ prior knowledge of being in a hot, dry place. Allow them to describe the experience.  Then, ask a 
place. Allow them to describe the experience.  Then, ask a peer to recount what the other student said using explicit 
peer to recount what the other student said using explicit information and making inferences by making a concluding 
information and making inferences by making a concluding statement about the person’s experience.  You may use this 
statement about the person’s experience.  You may use this sentence frame: I think _____, because he/she said _____.
sentence frame: I think _____, because he/she said _____.
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Draw upon students’ prior knowledge of being in a hot, dry place. Allow them to describe the experience.  Then, ask a peer to recount what the other student said using explicit information and making inferences by making a concluding statement about the person’s experience.  You may use this sentence frame: I think _____, because he/she said _____.

Student Guide Practice Book, 
Student Guide Practice Book, 

.  Reread the first paragraph aloud.  Say, “As I 

.  Reread the first paragraph aloud.  Say, “As I 

.  Reread the first paragraph aloud.  Say, “As I 
am reading, I am thinking about what is happening.  I know that the character Juan is 
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in a hot, dry place and is alone.  I know this because I can quote the passage where it 

in a hot, dry place and is alone.  I know this because I can quote the passage where it 
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(endless sea of sand, burning sun) Have students reread the section to find the answer.  Allow students to turn to their 

Have students reread the section to find the answer.  Allow students to turn to their 
neighbor to discuss possible quotations.  Then, allow time for students to share their 
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answers aloud.  Direct the students to reference the text and make sure they are using 

answers aloud.  Direct the students to reference the text and make sure they are using 

answers aloud.  Direct the students to reference the text and make sure they are using 
As needed, direct students to the first paragraph to support the conclusion with a 

As needed, direct students to the first paragraph to support the conclusion with a 
quote from the text.  Have students check the text after each statement to confirm 
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Have students finish rereading the rest of the story and, either independently or in Student Guided Practice Book
Student Guided Practice Book
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Lesson  

1 Quoting the Text (cont.)

 1. Explain what it means to quote a text.  Say, “A quote is a group of words from the text 

or a speech that you are repeating.”   2. Say, “When quoting a text or speech, I use quotation marks to indicate that the words 

are not my own but those of someone else, the author or speaker.  Because you are 

using someone else’s words, it is important to quote accurately.” 

 3. Say, “In this lesson, we will be practicing using accurate quotes to explain the text.” 

 4. Have students turn to the passage titled Plastic Panic (Student Guided Practice Book, 

page 6).  You may wish to display the PDF version.  
 5. Read the first sentence in the passage.  Say, “This passage opens with the main 

character quoting another text.  The words ‘Don’t panic’ are not the speaker’s original 

words.  I know this from the quotation marks that are used.”

 1. Say, “We will also be using quotes when discussing and writing about the text, in order 

to explain what it means and provide evidence directly from the author.  Since we are 

using other people’s words, it is important that we use them correctly.” 

 2. Ask, “When and how have you seen authors use quotations?”  Allow students to turn 

to their neighbor to discuss possible responses.  Then, allow time for students to share 

their answers aloud.  (in dialogue and to tell what someone else has written)

 1. Have students look through the passages in the Student Guided Practice Book to 

locate quotes from a speech or another text. 

I Do

We Do

You Do

Whole-Group Lesson Before Reading min.
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Quoting the Text (cont.)
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to to 

Quoting the Text (cont.)

Word Work 

Word Parts min.

 1. Say, “One way to help figure out the meaning of an unknown multisyllabic word is to 

break the word into parts.”

 2. Write the word reminded on the board.  Ask, “What are the parts of the word?”  (re-, 

mind, and -ed)  Ask, “How does breaking the word into parts help you read it?”  (The 

parts are familiar even if the whole word is not.) 

 3. Have students complete Part 1 of the Word Work activity sheet (Student Guided Practice 

Book, page 7) for additional practice with word parts. 

Language and Vocabulary min.

and but or yet

 1. Say, “Like words, sentences can be reduced to smaller parts in order to better understand 

the meaning.  Authors often use conjunctions like after, but, or, and instead.  By looking 

at how and where authors use these words, we can reduce sentences into meaningful 

chunks.” 

 2. Next, write the sentence Juan remembered marching through the desert with his 

buddies, heading to their next mission, but suddenly he was all alone. Point out the 

conjunction in this sentence. Explain that by finding the conjunction we can reduce the 

sentence. Ask, “How can we reduce this sentence into meaningful parts?”  Have students 

come to the board and circle or underline each part.  Point out the conjunction but and 

the use of commas to separate parts of the sentence. 

 3. Discuss other conjunctions such as and, or, and yet. 

 4. Have students complete Part 2 of the Word Work activity sheet (Student Guided Practice 

Book, page 7) for additional practice with language and vocabulary.
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conjunction in this sentence. Explain that by finding the conjunction we can reduce the 

“How can we reduce this sentence into meaningful parts?”  Have students 

come to the board and circle or underline each part.  Point out the conjunction but and 

Student Guided Practice 

Quoting the Text 
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Explain what it means to quote a text.  Say, “A quote is a group of words from the text 
Say, “When quoting a text or speech, I use quotation marks to indicate that the words 

Say, “When quoting a text or speech, I use quotation marks to indicate that the words 

are not my own but those of someone else, the author or speaker.  Because you are 

are not my own but those of someone else, the author or speaker.  Because you are 
Say, “In this lesson, we will be practicing using accurate quotes to explain the text.” 
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-, 
The 

Student Guided Practice 
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.  By looking 

at how and where authors use these words, we can reduce sentences into meaningful 

conjunction in this sentence. Explain that by finding the conjunction we can reduce the 
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 and 
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Lesson  

1

Teaching a Lesson

Lesson  

0
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Literacy Game Sets

Digital Literacy Games

Literacy Games
Divide students into groups.  Assign each 
group to one game.  For instructions on 
how to organize, manage, and play the 
Literacy	Games	see	pages	30–34.

 Extend Learning
 1. Think about the passage.  Have students think of two inferences from the text.  (the soldiers were not really marching, Pablo’s mom found Juan)  Then, have students find words and phrases in the text that support their inferences.  2. Have each student work with a partner to write two sentences on paper stating the inference and supporting text quote.  

Lesson  

 1 Quoting the Text (cont.) 
Differentiated Instruction min.
While the teacher meets with each group below, the remaining students will play the Literacy Games.		

Reteach  
 1. Reread the passage aloud, or play the 

professional recording from the Audio CD.  
 2. Explain to students that the words in the 

passage give us meaning. Make a statement that can be supported by the passage such as Pablo’s mom found Juan. 
 3. Have each student use a colored 

highlighter to mark the words in the 
passage that support the statement.  Work together to write a new statement about 
the passage, using quotation marks and an accurate quotation. 

Reinforce 
 1. Reread the passage aloud, or play the 

professional recording from the Audio CD.
 2. Discuss inferences students can make 

from the text.  (the soldiers were not 
really marching)  Have students come up 
with their own inference and then use a 
highlighter to find words and phrases in 
the text that support their inference.  Then, work together to create a statement that 
accurately quotes the text. 

© Teacher Created Materials

Literacy Game Sets

Digital Literacy Games

Literacy Games
Divide students into groups.  Assign each 
group to one game.  For instructions on 
how to organize, manage, and play the 

Games see pages 30–34.

Think about the passage.  Have students think of two inferences from the text.  the soldiers were not really marching, Pablo’s mom found Juan)  Then, have students find words and phrases in the text that support their inferences. 
Have each student work with a partner to write two sentences on paper stating 

Quoting the Text (cont.)

min.min.
While the teacher meets with each group below, the remaining students will play the Literacy 

Quoting the Text (cont.)

Writing min.

Tell students to think about the passage Plastic Panic and the first rule of survival being “don’t 

panic.”  Then, read aloud the prompt from the Written Response activity sheet (Student 

Guided Practice Book, page 10).  You may wish to have students complete the digital version 

of the writing prompt found on the Digital Resources USB Device.

Fluency Practice min.

Utilize the student-adult reading strategy.  Read aloud the passage to model fluent reading, 

including an appropriate rate, expression, and phrasing.  Then, have students chorally reread 

the passage.  Note: You may wish to play the professional recording of the passage to model 

proper fluency.    

Progress Monitoring min.

 1. Have students complete the Quick Check activity 

sheet (Student Guided Practice Book, page 11) 

to gauge student progress toward mastery of the 

Learning Objectives.

 2. Based on the results of the Quick Check activity 

sheet and the teacher’s observations during the 

lesson, organize students into groups and continue 

with the Differentiated Instruction support and the 

Literacy	Games.		

57

 and the first rule of survival being “don’t 

activity sheet (Student 

.  You may wish to have students complete the digital version 

Utilize the student-adult reading strategy.  Read aloud the passage to model fluent reading, 

including an appropriate rate, expression, and phrasing.  Then, have students chorally reread 
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Literacy Game Sets

Digital Literacy Games

Literacy Games
Divide students into groups.  Assign each 
group to one game.  For instructions on 
how to organize, manage, and play the 

Games

Think about the passage.  Have students think of two inferences from the text.  the soldiers were not really marching, Pablo’s mom found Juan)  students find words and phrases in the text that support their inferences. 
Have each student work with a partner to write two sentences on paper stating 

Quoting the Text 

While the teacher meets with each group below, the remaining students will play the Literacy 
 and the first rule of survival being “don’t 

.  You may wish to have students complete the digital version 

Utilize the student-adult reading strategy.  Read aloud the passage to model fluent reading, 

including an appropriate rate, expression, and phrasing.  Then, have students chorally reread 

: You may wish to play the professional recording of the passage to model 
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Have students complete 

a timed reading of the 

passage.  This passage has 

275 words.  The fluency 

goal is 128 words per 

minute.  See pages 16–17 

of the Assessment Guide 

for instructions and the 

fluency rubric.

Assessment Opportunity

 Lesson 

1

Teacher’s Guide

Each eight-page lesson is organized in a consistent format for ease of use.  Teachers may 
choose to complete some or all of the lesson activities in order to best meet the needs of their 
students.  Each lesson includes: 

 • an overview page with key information for planning  
 • a key English Language Arts standard  
 • a Skill Overview providing background information 

 • a copy of the passage from the Student Guided Practice Book  
 • a Warm-Up Activity to build students’ automaticity in reading 

high-frequency words  
 • time markers to indicate the approximate time for instruction

  • a Word Work section focusing on foundational language and 
vocabulary skills

 • use of the Gradual Release of Responsibility Model in the 
Whole-Group Comprehension section 

 • a Written Response activity that ties to the reading skill  
  Note: You may wish to use the digital version of the writing 

prompt found on the Digital Resource USB Device to provide 
practice for the electronic testing environments.

 • fluency practice activities to build oral reading skills  
 • differentiation strategies to support and extend learning
 • literacy learning games to motivate students to develop and 

reinforce mastery of basic skills 

Teaching a Lesson
Teacher’s Guide

Each eight-page lesson is organized in a consistent format for ease of use.  Teachers may 
choose to complete some or all of the lesson activities in order to best meet the needs of their 
students.  Each lesson includes: 

 • an overview page with key information for planning  
 • a key English Language Arts standard  
 • a Skill Overview providing background information 

 • a copy of the passage from the 
 • a Warm-Up Activity to build students’ automaticity in reading 

high-frequency words  
 • time markers to indicate the approximate time for instruction

  • a Word Work section focusing on foundational language and 
vocabulary skills

 • use of the Gradual Release of Responsibility Model in the 
Whole-Group Comprehension section 

 • a Written Response activity that ties to the reading skill  
Note: You may wish to use the digital version of the writing 
prompt found on the Digital Resource USB Device to provide 
practice for the electronic testing environments.

 • fluency practice activities to build oral reading skills  
 • differentiation strategies to support and extend learning
 • literacy learning games to motivate students to develop and 

reinforce mastery of basic skills 

Teacher’s Guide

Each eight-page lesson is organized in a consistent format for ease of use.  Teachers may 
choose to complete some or all of the lesson activities in order to best meet the needs of their 
students.  Each lesson includes: 

 • an overview page with key information for planning  
 • a key English Language Arts standard  
 • a Skill Overview providing background information 

 • a copy of the passage from the 
 • a Warm-Up Activity to build students’ automaticity in reading 

 • time markers to indicate the approximate time for instruction

  • a Word Work section focusing on foundational language and 

 • use of the Gradual Release of Responsibility Model in the 

 • a Written Response activity that ties to the reading skill  
  

 • fluency practice activities to build oral reading skills  
 • differentiation strategies to support and extend learning
 • literacy learning games to motivate students to develop and 
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The first rule of survival is “Don’t panic,” Juan reminded himself.  The burning sun beat down on his face.  He looked out across the desert, but there was nothing around except an endless sea of sand.  Where had everyone gone?  Juan remembered marching through the desert with his buddies, heading to their next mission, but suddenly, he was all alone.  His fellow soldiers were nowhere to be found—even their usual caravan of jeeps and horses was gone.  Nothing about the situation made sense.  Juan was starting to panic.
The sun was high overhead.  I need to find water, or at least some shade, he thought.  He tried to walk, but his legs wouldn’t move in the heavy sand.  Is this what melting feels like? he wondered.  After some long moments had passed, Juan heard a faraway voice calling his name.  It sounded like his friend Pablo, and it gave  Juan hope.  

He waited and waited, but Pablo never appeared.  Instead, the sound of Pablo’s voice faded off into the distance.  Juan began to feel like he might never leave this lonely desert, until suddenly, a huge shadow appeared above him.  It loomed over him, blocking out the midday sun. 
“Here he is, Pablo,” said a woman’s voice.  “You must have forgotten  this one in the sandbox.”  Juan felt himself being scooped up gently in a large hand.  

“Thanks, Mom!  He’s my favorite!” Pablo answered excitedly.  
Juan tumbled into a yellow plastic pail and saw the jeeps, the horses, and a pile of his army buddies grinning at him.  Juan smiled, too.  It had been an exciting adventure, but he was grateful to be home.
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Lesson XXLesson 1

6

Name: ___________________________________________ Date: _________________

Word Work
Part 1: Word Parts Directions: Break the words below into decodable parts.  Then, read the word.  1 reminded _____________________________________________________ 2 suddenly ______________________________________________________ 3 wondered _____________________________________________________ 4 appeared _____________________________________________________Part 2: Language and Vocabulary Directions: Read each of the sentences below.  Circle the conjunction. Then, 

break each sentence into two parts.

 1 He looked out across the desert, but there was nothing around except an endless sea of sand.

He looked out across the desert.

There was nothing 
around except  
an endless sea  
of sand.

 2 I need to find water, or I need to find some shade.

 3 He waited and waited, but Pablo never 
appeared. 

 4 It sounded like his 
friend Pablo, and it gave him hope. 

 re  mind  ed
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Name: ___________________________________________ Date: _________________

Quote It!
Directions: Reread Plastic Panic.  Use evidence from the text to support 

the statement below.  Make sure to use quotation marks to indicate that the 

evidence comes from the text. 

Juan was stranded in the desert. 
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Lesson Lesson 

1
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Name: __________________________
_________________ Date: _________________

Written ResponseWritten Response

Directions: Plastic Panic states that the first rule of survival is “Don’t 

panic.”  Write a paragraph that clearly states your opinion about this 

rule.  Be sure to support your opinion with evidence from the passage 

and your personal experiences.  

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________

 ______________________________________________

 ______________________________________________

 ______________________________________________
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Name: ___________________________________________ Date: _________________
Quick Check

 1 What is the root word of preplanned? 
	 A	pre
	 B	plan
	 C	preplanned	 D	 -ed

 2 Which of these words is a conjunction? 
  Marisol doesn’t usually mind going to school, yet she doesn’t want to go this morning. 	 A	 school	 B	 thought	 C	mind	 D	yet

 3 Which of these sentences that tells us that Juan is alone? 	 A	Where had everyone gone?	 B	Nothing about the situation made sense.	 C	 It sounded like his friend Pablo, and it gave Juan hope.	 D	 Juan couldn’t see any of his friends. 

 4 Which of these sentences quotes Juan directly and tells us what he is thinking? 	 A	 “Juan began to feel like he might never leave this lonely desert, until suddenly, a huge shadow appeared above him.”	 B	 “Nothing about the situation made sense.” 	 C	 “I need to find water, or at least some shade”	 D	 “The burning sun beat down on his face.”

© Teacher Created Materials 
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Name: ___________________________________________ Date: _________________Using Quotes Directions: Reread Plastic Panic.  Use evidence from the text to support 

the statement below.  Make sure to use quotation marks to indicate that the 

evidence comes from the text.

Challenge: What else can you infer from the text?  What evidence supports 

it?

________________________________________________________________
________________________________________________________________

Juan is a toy figure.
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Student Guided Practice Book

Each lesson in the Teacher’s Guide has six corresponding student pages in the Student 
Guided Practice Book:  

 • a high-interest reading passage to engage students  
 • a variety of text types to meet the rigor and text complexity 

requirements

 • Word Work activities to reinforce foundational reading skills 
(Levels K–5) and language conventions (Levels 6–8) 

 • activities that support vocabulary acquisition and language 
development

 • comprehension activities that reinforce skills and prompt 
students to use the text when supporting their responses 

 • a Written Response activity to extend and enrich students’ 
reading/writing connection

 • a Quick Check to easily monitor students’ progress

The first rule of survival is “Don’t ” Juan reminded himself.  The burning sun beat down on his face.  He looked out across the desert, but there was nothing around except an endless sea of sand.  Where had everyone gone?  Juan remembered marching through the desert with his buddies, heading to their next mission, but suddenly, he was all alone.  His fellow soldiers were nowhere to be 
even their usual caravan of jeeps and horses was gone.  Nothing about the situation made sense.  Juan was starting to panic.

The sun was high overhead.  I need to find water, or at least some shade, he thought.  He tried to walk, but his legs wouldn’t move in the heavy sand.  Is this what melting feels like? he wondered.  After some long moments had passed, Juan heard a faraway voice calling his name.  It sounded like his friend Pablo, and it gave  

He waited and waited, but Pablo never appeared.  Instead, the sound of Pablo’s voice faded off into the distance.  Juan began to feel like he might never leave this lonely desert, until suddenly, a huge shadow appeared above him.  It loomed over him, blocking out the midday sun. 
“Here he is, Pablo,” said a woman’s voice.  “You must have forgotten  this one in the sandbox.”  Juan felt himself being scooped up gently in a large hand.  

“Thanks, Mom!  He’s my favorite!” 
“Thanks, Mom!  He’s my favorite!” Pablo answered excitedly.  
Juan tumbled into a yellow plastic pail and saw the jeeps, the horses, and a pile of his army buddies grinning at him.  Juan smiled, too.  It had been an exciting adventure, but he was grateful to be home.

The first rule of survival is “Don’t He waited and waited, but Pablo 

21179—Focused Reading—Student Guided Practice Book
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___________________________________________ Date: __________________________________

Word Work
Part 1: Word Parts  Break the words below into decodable parts.  Then, read the word. 

 Break the words below into decodable parts.  Then, read the word. 

 Break the words below into decodable parts.  Then, read the word. _____________________________________________________

_____________________________________________________

___________________________________________________________________________________________________________

______________________________________________________

___________________________________________________________________________________________________________

_____________________________________________________

__________________________________________________________________________________________________________

_____________________________________________________

_____________________________________________________Part 2: Language and Vocabulary  Read each of the sentences below.  Circle the conjunction. Then, 

 Read each of the sentences below.  Circle the conjunction. Then, 

 Read each of the sentences below.  Circle the conjunction. Then, 
break each sentence into two parts.

He looked out across the desert, but there was nothing around except an endless sea 

He looked out across the desert.

There was nothing 
around except  
an endless sea  
of sand.

I need to find water, or I need to find some 

He waited and waited, 

 mind 
_____________________________________________________

 mind 
_____________________________________________________ ed
_____________________________________________________ ed
_____________________________________________________ ed
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___________________________________________

Quote It!
Plastic Panic.  Use evidence from the text to support 

the statement below.  Make sure to use quotation marks to indicate that the 

evidence comes from the text. 

Juan was stranded in the desert. 

21179—Focused Reading—Student Guided Practice Book

____________________________
_______________ Date: _________________

Written ResponseWritten ResponseWritten Response
Plastic Panic states that the first rule of survival is “Don’t 

panic.”  Write a paragraph that clearly states your opinion about this 

rule.  Be sure to support your opinion with evidence from the passage 

and your personal experiences.  

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________

______________________________________________

______________________________________________

______________________________________________
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___________________________________________ Date: __________________________________
Quick Check

What is the root word of preplanned? 
pre
plan
preplanned
-ed

2 Which of these words is a conjunction? 
  Marisol doesn’t usually mind going to school, yet she doesn’t want to go this morning.	 A	 school	 B	 thought	 C	mind	 D	yet

Which of these sentences that tells us that Juan is alone? Where had everyone gone?Nothing about the situation made sense.It sounded like his friend Pablo, and it gave Juan hope.
Juan couldn’t see any of his friends. 

4 Which of these sentences quotes Juan directly and tells us what he is thinking? 	 A	 “Juan began to feel like he might never leave this lonely desert, until suddenly, a huge shadow appeared above him.”	 B	 “Nothing about the situation made sense.” 	 C	 “I need to find water, or at least some shade”	 D	 “The burning sun beat down on his face.”
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___________________________________________

Quote It!
.  Use evidence from the text to support 

the statement below.  Make sure to use quotation marks to indicate that the 

Juan was stranded in the desert. 

21179—Focused Reading—Student Guided Practice Book

the statement below.  Make sure to use quotation marks to indicate that the 

Name:___________________________________________ Date: __________________________________Using Quotes Directions: Reread Plastic Panic.  Use evidence from the text to support 

.  Use evidence from the text to support 

the statement below.  Make sure to use quotation marks to indicate that the 

the statement below.  Make sure to use quotation marks to indicate that the 

evidence comes from the text.

Challenge: What else can you infer from the text?  What evidence supports 

What else can you infer from the text?  What evidence supports 

What else can you infer from the text?  What evidence supports 

it?

________________________________________________________________

________________________________________________________________

________________________________________________________________
________________________________________________________________

________________________________________________________________

________________________________________________________________

Juan is a toy figure.
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Quote It!
.  Use evidence from the text to support 

Juan was stranded in the desert. 
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___________________________________________

Quote It!
.  Use evidence from the text to support 

the statement below.  Make sure to use quotation marks to indicate that the 

Juan was stranded in the desert. 

___________________________________________

Quote It!
.  Use evidence from the text to support 

the statement below.  Make sure to use quotation marks to indicate that the 

Juan was stranded in the desert. 

21179—Focused Reading—Student Guided Practice Book

 has six corresponding student pages in the Student 

_________________

.  Use evidence from the text to support 

the statement below.  Make sure to use quotation marks to indicate that the 

Lesson Lesson Lesson 

1
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Comparing and Contrasting 
Points of View

Learning Objectives  
Conventions: Use verb tense to convey various times, 
sequences, states, and conditions.

Vocabulary Acquisition: Use context as a clue to the 
meaning of a word or phrase.

Reading Informational Text: Analyze multiple accounts 
of the same event or topic, noting important similarities and 
differences in the point of view they represent.

Writing: Write a short paragraph responding to a quote from 
the text. 

Progress Monitoring 
The Student Guided Practice Book pages below can be used 
to formally and informally assess student understanding of 
concepts.  

Materials 
 • Student Guided Practice 

Book (pages 72–77) 

 • Trapped for 69 Days 
(filename: trapped.pdf)

 • Audio CD (Track 12)

 • Literacy Game Sets

 • Digital Literacy Games

 • highlighters

 • notebook paper

Skill Overview: 
Comparing and 
Contrasting 
Points of View 
Authors write informational 
texts for a variety of purposes: 
to answer a question, to explain, 
or to describe.  When students 
can analyze an author’s purpose, 
point of view, and point out 
similarities or differences, 
students begin to realize that the 
point of view can influence how 
events are described.  In this 
lesson, students will be 
analyzing the events in 
Trapped for 69 Days 
from different points 
of view. 

Lesson 

12

For 69 days in 2010, people around the world wondered if the 33 

miners trapped in a mine in northern Chile would ever make it out 

alive.  The saga began August 5 when the entrance to the San José 

gold and copper mine collapsed.  The men, ranging from 19 to 63 

years old, were buried alive.  

During the first 17 days, there was no contact from the men.  Their 

families and friends feared the worst.  But just as hope was waning, 

the good news came from the rescue team: All 33 men were alive!

The group had found an emergency shelter off one of the mine’s 

tunnels.  Despite the heat and darkness, the group remained in 

good spirits.  For those first 17 days, the men drank water from 

radiator tanks.  They shared food that was meant to only last for 48 

hours.  Once they were located, rescuers drilled small holes and sent 

down tubes with food, water, clothes, and other supplies.  The men 

received letters from their families, a TV, an MP3 player, and games.

But how would they get out?  Rescuers devised a plan to build 

a tunnel that could transport a 13-foot capsule down 2,041 feet.  It 

would be sent down to retrieve the men, one by one.  On October 

13, the first miner was rescued, soon followed by his 32 colleagues.  

It was the longest time anyone had ever survived being trapped 

underground.

The crowd cheered as the men emerged.  Some became 

superstars.  Many had trouble adjusting to their new life.  But all 

were glad to be alive.    
Time Line

0 days- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - 69 days

A boulder 

seals the exit.

The miners survive 17 

days without contact 

from above ground.

Experts from around the world 

race to save the miners.

Trapped- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - Rescued!

Trapped for 
69 days

21179—Focused Reading—Student Guided Practice Book 
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72

Name: ____________________
_____________________

__ Date: _________________

Comparing and  

Contrasting Points of View  

Directions: Compare and contrast two points of view from Trapped for 69 

Days on the chart below.  Make sure to identify the points of view on the lines 

below.  Then, answer the question below.

What did you learn about these two points of view?

________________________________________________________________

________________________________________________________________

Similarities

© Teacher Created Materials 
21179—Focused Reading—Student Guided Practice Book
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Name: ___________________________________________ Date: _________________

Word Work 
Part 1: Verb Tense

Directions: Read the sentence below.  Underline the verb that indicates it is in present tense.  Then, rewrite the sentence to indicate present tense and then to  indicate future tense. 

 1 Past: The group found an emergency shelter.  

 2 Present:  _____________________________________________________

 3 Future:  ______________________________________________________

Part 2: Language and Vocabulary 
Directions: Read each sentence below.  Use the context to determine the meaning of the underlined word or phrase.  Then, write the meaning on the line. 

 1 Their family and friends feared the worst, but they got good news that all the miners were alive.  

   _____________________________________________________________

 2 Despite the unpleasant conditions, the group remained in good spirits.  

   _____________________________________________________________

 3 The saga began on August 5 and didn’t end for 69 days.  

   _____________________________________________________________
Challenge: Rewrite one of the sentences from Part 2 to indicate present or future tense. 

________________________________________________________________

________________________________________________________________

© Teacher Created Materials 21179—Focused Reading—Student Guided Practice Book
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Written Response
Directions: In the text, it says, “The crowd cheered as the men 
emerged.  Some became superstars.  Many had trouble adjusting to 
their new life.  But all were glad to be alive.”  Why do you think some 
men had trouble adjusting to their new life?  Use details from the 
passage to support your writing.

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________

 ______________________________________________

 ______________________________________________

 ______________________________________________

Name: ___________________________________________ Date: _________________

21179—Focused Reading—Student Guided Practice Book © Teacher Created Materials
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Name: ___________________________________________ Date: _________________
Consider Points of View

Directions: Think about the different points of view that may have developed 

when the major event in Trapped for 69 Days occurred.  Use your opinions 

and evidence from the text to answer the questions below. 
 1 How do you think the trapped miners felt?   _____________________________________________________________ 

   _____________________________________________________________

   _____________________________________________________________

 2 How do you think the rescue team felt as they were trying to save the 

miners?

   _____________________________________________________________ 

   _____________________________________________________________

   _____________________________________________________________

 3 How do you think the families of the trapped miners felt?
   _____________________________________________________________ 

   _____________________________________________________________

   _____________________________________________________________

 4 How do you think you would have felt if you were trapped in the mine?

   _____________________________________________________________ 

   _____________________________________________________________

   _____________________________________________________________

21179—Focused Reading—Student Guided Practice Book 

© Teacher Created Materials
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74

Quick Check
 1 How would you change the sentence below so that it happens in the future?   The children found the treasure after a long search.	 A	The children found the treasure after a long search.	 B	The children find the treasure after a long search.	 C	The children have found the treasure after a long search.	 D	The children will find the treasure after a long search. 

 2 Use sentences below to determine the meaning of lost.   The miners thought that all was lost. But hope finally came when they heard the rescuers.	 A	mislaid	 B	hopeless	 C	away	 D	confused

 3 The sentence below tells how the miners felt.  What did the miners’ family and friends probably feel during those first 17 days?  
  Despite the heat and darkness, the group remained in good spirits. 

	 A	They were probably afraid, since they did not know the miners were alive.	 B	They were in good spirits like the miners were. 	 C	They were angry with the miners.	 D	They were very excited because the miners were rescued.

 4 Based on the sentence below, how do you think the rescuers felt when the miners came out?    The crowd cheered as the men emerged. 
	 A	They were probably angry that the miners survived.	 B	They were probably hungry and afraid.	 C	They were probably proud.

	 D	They were probably angry at the crowd. 

Name: ___________________________________________ Date: _________________

© Teacher Created Materials 
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For 69 days in 2010, people around the world wondered if the 33 
miners trapped in a mine in northern Chile would ever make it out 
alive.  The saga began August 5 when the entrance to the San José 
gold and copper mine collapsed.  The men, ranging from 19 to 63 
years old, were buried alive.  

During the first 17 days, there was no contact from the men.  Their 
families and friends feared the worst.  But just as hope was waning, 
the good news came from the rescue team: All 33 men were alive!

The group had found an emergency shelter off one of the mine’s 
tunnels.  Despite the heat and darkness, the group remained in 
good spirits.  For those first 17 days, the men drank water from 
radiator tanks.  They shared food that was meant to only last for 48 
hours.  Once they were located, rescuers drilled small holes and sent 
down tubes with food, water, clothes, and other supplies.  The men 
received letters from their families, a TV, an MP3 player, and games.

But how would they get out?  Rescuers devised a plan to build 
a tunnel that could transport a 13-foot capsule down 2,041 feet.  It 
would be sent down to retrieve the men, one by one.  On October 
13, the first miner was rescued, soon followed by his 32 colleagues.  
It was the longest time anyone had ever survived being trapped 
underground.

The crowd cheered as the men emerged.  Some became 
superstars.  Many had trouble adjusting to their new life.  But all 
were glad to be alive.    

Time Line
0 days- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - 69 days

A boulder 
seals the exit.

The miners survive 17 
days without contact 
from above ground.

Experts from around the world 
race to save the miners.

Trapped- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - Rescued!

Trapped for 
69 days
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Lesson 

12
Comparing and Contrasting 

Points of View (cont.)

Warm-Up Activity min.

Remind students that high-frequency words are the most commonly used words in texts.  
Recognition of and repeated exposure to these words is essential to fluent reading.  Write 
the words below on the board.  Read each word aloud.  Also, write a sentence for each 
word, but leave the high-frequency word out and draw a line.  Ask students to figure out 
which word belongs in each sentence.  Challenge students to think of their own sentences, 
leaving out the word for other students to fill in.

group life mine small world



Comparing and Contrasting 
Points of View (cont.)

Word Work 
Verb Tense min.

 1. Review the idea that verbs are words that describe various times, sequences, states, 
and conditions.  Explain that the tense, or form of the verb, indicates when the action 
took place. 

 2. Say, “The tense of the verb tells you if the action happens in the past, present, or future.” 

 3. Write the sentence The group had found an emergency shelter off one of the mine’s 
tunnels.  Underline the verb found.  Ask students, “Does this verb tense indicate past, 
present, or future?”  (past)  Point out that often past tense verbs end in -ed but found is 
an irregular verb.  (not “finded”)

 4. Have students practice changing the tense of the verb to present (find) and future (will 
find) in the sentence. 

 5. Have students complete Part 1 of the Word Work activity sheet (Student Guided Practice 
Book, page 73) for additional practice with verb tenses. 

Language and Vocabulary min.

 1. Explain that authors often use words in unfamiliar contexts in a way that do not match 
their literal meaning.  Say, “When you come across a word where you know the meaning 
but it is used in an unusual way, you can use the literal meaning of the word and the 
context as a clue to the meaning of a word or phrase.” 

 2. Write the sentences Their family and friends feared the worst.  But just as hope was 
waning, the good news came from the rescue team: All 33 were alive.  Next, underline 
the word worst.  Say, “I know the word worst normally means not good, but that is not 
how the author means it here.  I can use the context to tell me that in this sentence worst 
means ‘the opposite of alive, or dead.’”  Provide clarification as needed.

 3. Have students complete Part 2 of the Word Work activity sheet (Student Guided Practice 
Book, page 73) for additional practice with language and vocabulary.

141

Comparing and Contrasting 

Review the idea that verbs are words that describe various times, sequences, states, 
and conditions.  Explain that the tense, or form of the verb, indicates when the action 

Say, “The tense of the verb tells you if the action happens in the past, present, or future.” 

The group had found an emergency shelter off one of the mine’s 
.  Ask students, “Does this verb tense indicate past, 

)  Point out that often past tense verbs end in -ed but found

find) and future (will 

Student Guided Practice 

Explain that authors often use words in unfamiliar contexts in a way that do not match 
their literal meaning.  Say, “When you come across a word where you know the meaning 
but it is used in an unusual way, you can use the literal meaning of the word and the 

Their family and friends feared the worst.  But just as hope was 
waning, the good news came from the rescue team: All 33 were alive.  Next, underline 

not good, but that is not 
how the author means it here.  I can use the context to tell me that in this sentence worst

Provide clarification as needed.

Student Guided Practice 

and conditions.  Explain that the tense, or form of the verb, indicates when the action 

Say, “The tense of the verb tells you if the action happens in the past, present, or future.” 

.  Ask students, “Does this verb tense indicate past, 
found is 

will 

Student Guided Practice 

Explain that authors often use words in unfamiliar contexts in a way that do not match 
their literal meaning.  Say, “When you come across a word where you know the meaning 

Next, underline 
, but that is not 

worst

Student Guided Practice 
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Lesson 

12
Comparing and Contrasting 

Points of View (cont.)

 1. Explain to students that just like in real life, people can have different perspectives or 
thoughts on the same event.  Say, “This difference is referred to as a point of view.”

 2. Explain that most times informational texts are written like the author is someone 
outside looking in.  (objective third person point of view)  Other times, the author 
overtly adds his or her opinions to a passage (first person point of view).  Say, “No 
matter who is telling the story, we can think about the thoughts, feelings, opinions, 
and points of view of all the people involved in the passage.  Today, we will read an 
informational text and think about the events from different points of view.”

 1. Have students turn to Trapped for 69 Days (Student Guided Practice Book, page 72) 
or display the PDF version.  Say, “By reading the title, I can begin to understand why 
there might be different points of view.  I know that we may hear the author’s point of 
view and also the point of view of the people who were trapped.  The point of view of 
families and friends of those trapped and the people who rescued them may be shared 
as well.” 

 2. Then ask, “How do you think these points of view might be different?”  Allow students 
to turn to their neighbor and discuss possible responses.  Allow students time to 
respond.  If necessary, help students understand that each person may have a different 
experience and account of what happened because they were in different roles. 

 1. Have students, either in small groups or in pairs, make predictions about how each 
point of view would be different in the passage Trapped for 69 Days (Student Guided 
Practice Book, page 72).

 1.  1.  1.  1.  1.  1. I Do

 1.  1.  1.  1.  1. 
We Do

 1.  1.  1.  1.  1. You Do

Whole-Group Lesson 
Before Reading min.



Comparing and Contrasting 
Points of View (cont.)

Whole-Group Lesson (cont.) 
During Reading min.

143

Comparing and Contrasting 
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Put students into pairs.  Have them create small skits 
representing a tricky word from the text.  Have students act 
out the word for the group to guess. 

Language Support

 1. Have students turn to Trapped for 69 Days (Student Guided Practice Book, page 72).  
Remind students that as you are reading, you will be thinking about each person’s 
point of view or how their thinking and feeling might be different than the thinking 
and feeling of others.  Have students read the passage independently. 

 2. Then say, “The passage mentions that people around the world were wondering about 
the 33 miners.  I am sure that it was all over the news.  I actually remember this and 
I was also following this story, hoping that the miners would be found and saved.  I 
felt very sad for these miners, but I know that my point of view as a spectator was very 
different from their points of view as the victims of this accident.”  

 1. Reread the first paragraph aloud.  Ask, “What do you think the miners were thinking 
and feeling?  What was their point of view?”  (nervous, hopeless, hungry, scared)  

 2. Reread the next paragraph aloud.  Then say, “Let’s think about the point of view of the 
families.  What do you think they were thinking and feeling during the first 17 days?” 
(sad, nervous, scared, hopeful)  Allow students to share their answers aloud. 

 3. Say, “Let’s think about the miners and their families.  What are some similarities and 
differences in the points of view?”  (They were both probably sacred and nervous, the 
families probably felt hopeful, and the miners might have felt hungry.)  Have students 
use the passage to support their answers.

 1. Have students finish rereading the rest of the text and, either in small groups or in 
pairs.  Have them stop occasionally to discuss the points of view of the miners, the 
families, and the rescue team. 

 2. Then, have students, either independently or in pairs, complete the Consider Points 
of View activity sheet (Student Guided Practice Book, page 74).

 1.  1.  1.  1.  1. I Do

 1.  1.  1.  1. 
We Do

 1.  1.  1.  1.  1. You Do

Lesson 

12
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Lesson 

12
Comparing and Contrasting 

Points of View (cont.)

 1. Explain that sometimes points of view can be similar and sometimes they can be very 
different.  Say, “When reading this passage, I kept thinking about how horrible it must 
have been for the trapped miners.  I also kept thinking of how hard it must have been 
on their families.”

 2. Say, “In order to really think about the different points of view mentioned in the text, 
we had to consider both the miners and their families.  They both had unique points of 
view that were different and similar in many ways.  For example, although the miners 
and their families may have felt similar emotions, since they had different experiences 
during the ordeal, their points of view were different.”  

 1. Say, “What have you learned today about considering points of view?  Turn to your 
neighbor and share what you have learned.”  You may provide the sentence frame: 
Something I learned about considering point of view is _______.

 1. Have students complete the Comparing and Contrasting Points of View activity sheet 
(Student Guided Practice Book, page 75) either now or during the Differentiated 
Instruction portion of the lesson.  

 1.  1.  1.  1.  1. I Do

 1.  1.  1. 
We Do

 1.  1.  1.  1. You Do

Whole-Group Lesson (cont.) 
After Reading min.



Comparing and Contrasting 
Points of View (cont.)

Writing min.

Tell students to think about Trapped for 69 Days.  Then, read aloud the prompt from the 
Written Response activity sheet (Student Guided Practice Book, page 76).  You may wish 
to have students complete the digital version of the writing prompt found on the Digital 
Resources USB Device.  

Fluency Practice min.

Explain to students that fluent readers “catch” several words at a time with their eyes rather 
than reading words one by one.  Pair students and ask them to sit knee to knee.  Have one 
student read the passage aloud while the partner observes the reader’s eye movements.  Then, 
the observer records a tally mark for each time the reader’s eye “jumps.”  Each reader rereads 
the passage two more times, trying to “catch” more words with each “jump” of the eye.  Have 
observers discuss their observations with the readers.  Finally, partners switch roles and repeat 
the activity.  

Progress Monitoring min.

 1. Have students complete the Quick Check activity 
sheet (Student Guided Practice Book, page 77) 
to gauge student progress toward mastery of the 
Learning Objectives.

 2. Based on the results of the Quick Check activity 
sheet and the teacher’s observations during the 
lesson, organize students into groups and continue 
with the Differentiated Instruction support and the 
Literacy Games.  

Have students complete 
a timed reading of the 
passage.  This passage has 
262 words.  The fluency 
goal is 128 words per 
minute.  See pages 16–17 
of the Assessment Guide 
for instructions and the 
fluency rubric.

Assessment Opportunity
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.  Then, read aloud the prompt from the 
page 76).  You may wish 

to have students complete the digital version of the writing prompt found on the Digital 

Explain to students that fluent readers “catch” several words at a time with their eyes rather 
than reading words one by one.  Pair students and ask them to sit knee to knee.  Have one 
student read the passage aloud while the partner observes the reader’s eye movements.  Then, 
the observer records a tally mark for each time the reader’s eye “jumps.”  Each reader rereads 
the passage two more times, trying to “catch” more words with each “jump” of the eye.  Have 
observers discuss their observations with the readers.  Finally, partners switch roles and repeat 

Have students complete 
a timed reading of the 
passage.  This passage has 
262 words.  The fluency 
goal is 128 words per 
minute.  See pages 16–17 

Assessment Guide
for instructions and the 
fluency rubric.

Assessment Opportunity

Explain to students that fluent readers “catch” several words at a time with their eyes rather 
than reading words one by one.  Pair students and ask them to sit knee to knee.  Have one 
student read the passage aloud while the partner observes the reader’s eye movements.  Then, 
the observer records a tally mark for each time the reader’s eye “jumps.”  Each reader rereads 
the passage two more times, trying to “catch” more words with each “jump” of the eye.  Have 
observers discuss their observations with the readers.  Finally, partners switch roles and repeat 
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Skip your 

next tu
rn!

Take an 

extra
 tu

rn!

Skip your 

next turn!

Take an 

extra turn!

Literacy Game Sets

Digital Literacy Games

Literacy Games
Divide students into groups.  Assign each 
group to one game.  For instructions on 
how to organize, manage, and play the 
Literacy Games see pages 30–34.

 Extend Learning
  Think about Trapped for 69 Days.  Have students write a mock diary entry on 

notebook paper from the point of view of either one of the family members, 
a miner, or one of the rescue teams.  Have students share their diary entries 
aloud.  Discuss how the students’ diary entries are similar and how they are 
different. 

 Extend Learning Extend Learning
Think about 

Lesson 

12
Comparing and Contrasting 

Points of View (cont.)

Differentiated Instruction min.

While the teacher meets with each group below, the remaining students will play the Literacy 
Games.  

Reteach  
  1. Reread Trapped for 69 Days aloud, or play 

the professional recording from the Audio 
CD.

 2. Make a chart with three columns.  Title 
the first column Miners, title the second 
column Families, and title the third 
column Rescuers.  Fill in the chart with 
the different points of view.  Add where 
the evidence is found if it comes from the 
passage. 

Reinforce 
 1. Reread Trapped for 69 Days aloud, or play 

the professional recording from the Audio 
CD.  

 2. Have students reread the passage and with 
a colored highlighter mark the areas they 
feel would be different if the passage was 
told from a different point of view.  When 
done, have students explain where they 
marked and how it might be different. 



For 69 days in 2010, people around the world wondered if the 33 
miners trapped in a mine in northern Chile would ever make it out 
alive.  The saga began August 5 when the entrance to the San José 
gold and copper mine collapsed.  The men, ranging from 19 to 63 
years old, were buried alive.  

During the first 17 days, there was no contact from the men.  Their 
families and friends feared the worst.  But just as hope was waning, 
the good news came from the rescue team: All 33 men were alive!

The group had found an emergency shelter off one of the mine’s 
tunnels.  Despite the heat and darkness, the group remained in 
good spirits.  For those first 17 days, the men drank water from 
radiator tanks.  They shared food that was meant to only last for 48 
hours.  Once they were located, rescuers drilled small holes and sent 
down tubes with food, water, clothes, and other supplies.  The men 
received letters from their families, a TV, an MP3 player, and games.

But how would they get out?  Rescuers devised a plan to build 
a tunnel that could transport a 13-foot capsule down 2,041 feet.  It 
would be sent down to retrieve the men, one by one.  On October 
13, the first miner was rescued, soon followed by his 32 colleagues.  
It was the longest time anyone had ever survived being trapped 
underground.

The crowd cheered as the men emerged.  Some became 
superstars.  Many had trouble adjusting to their new life.  But all 
were glad to be alive.    

Time Line
0 days- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - 69 days

A boulder 
seals the exit.

The miners survive 17 
days without contact 
from above ground.

Experts from around the world 
race to save the miners.

Trapped- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - Rescued!

Trapped for 
69 days
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For 69 days in 2010, people around the world wondered if the 33 
miners trapped in a mine in northern Chile would ever make it out 
alive.  The saga began August 5 when the entrance to the San José 
gold and copper mine collapsed.  The men, ranging from 19 to 63 
years old, were buried alive.  

During the first 17 days, there was no contact from the men.  Their 
families and friends feared the worst.  But just as hope was waning, 
the good news came from the rescue team: All 33 men were alive!

The group had found an emergency shelter off one of the mine’s 
tunnels.  Despite the heat and darkness, the group remained in 
good spirits.  For those first 17 days, the men drank water from 
radiator tanks.  They shared food that was meant to only last for 48 
hours.  Once they were located, rescuers drilled small holes and sent 
down tubes with food, water, clothes, and other supplies.  The men 
received letters from their families, a TV, an MP3 player, and games.

But how would they get out?  Rescuers devised a plan to build 
a tunnel that could transport a 13-foot capsule down 2,041 feet.  It 
would be sent down to retrieve the men, one by one.  On October 
13, the first miner was rescued, soon followed by his 32 colleagues.  
It was the longest time anyone had ever survived being trapped 
underground.

The crowd cheered as the men emerged.  Some became 
superstars.  Many had trouble adjusting to their new life.  But all 
were glad to be alive.    

Time Line
0 days- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - 69 days

A boulder 
seals the exit.

The miners survive 17 
days without contact 
from above ground.

Experts from around the world 
race to save the miners.

Trapped- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - Rescued!

Trapped for 
69 days

Name: ___________________________________________________ Date: ____________________

Word Work 
Part 1: Verb Tense

Directions: Read the sentence below.  Underline the verb that indicates it is 
in past tense.  Then, rewrite the sentence to indicate present tense and then to  
indicate future tense. 

 1 Past: The group found an emergency shelter.  

 2 Present:  _____________________________________________________

 3 Future:  ______________________________________________________

Part 2: Language and Vocabulary 
Directions: Read each sentence below.  Use the context to determine the 
meaning of the underlined word or phrase.  Then, write the meaning on 
the line. 

 1 Their family and friends feared the worst, but they got good news that all 
the miners were alive.  

   _____________________________________________________________

 2 Despite the unpleasant conditions, the group remained in good spirits.  

   _____________________________________________________________

 3 The saga began on August 5 and didn’t end for 69 days.  

   _____________________________________________________________

Challenge: Rewrite one of the sentences from Part 2 to indicate present or 
future tense. 

________________________________________________________________

________________________________________________________________
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Name: ___________________________________________________ Date: ____________________

Consider Points of View
Directions: Think about the different points of view that may have developed 
when the major event in Trapped for 69 Days occurred.  Use your opinions 
and evidence from the text to answer the questions below. 

 1 How do you think the trapped miners felt?

   _____________________________________________________________ 

   _____________________________________________________________

   _____________________________________________________________

 2 How do you think the rescue team felt as they were trying to save the 
miners?

   _____________________________________________________________ 

   _____________________________________________________________

   _____________________________________________________________

 3 How do you think the families of the trapped miners felt?

   _____________________________________________________________ 

   _____________________________________________________________

   _____________________________________________________________

 4 How do you think you would have felt if you were trapped in the mine?

   _____________________________________________________________ 

   _____________________________________________________________

   _____________________________________________________________
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Name: ___________________________________________________ Date: ____________________

Comparing and 
Contrasting Points of View  

Directions: Compare and contrast two points of view from Trapped for 69 
Days on the chart below.  Make sure to identify the points of view on the lines 
below.  Then, answer the question below.

What did you learn about these two points of view?

________________________________________________________________

________________________________________________________________

Similarities
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Written Response
Directions: In the text, it says, “The crowd cheered as the men 
emerged.  Some became superstars.  Many had trouble adjusting to 
their new life.  But all were glad to be alive.”  Why do you think some 
men had trouble adjusting to their new life?  Use details from the 
passage to support your writing.

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________

 ______________________________________________

 ______________________________________________

 ______________________________________________

Name: ___________________________________________________ Date: ____________________
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Quick Check

 1 How would you change the 
sentence below so that it 
happens in the future? 

  The children found the treasure 
after a long search.

 A The children found the 
treasure after a long 
search.

 B The children find the 
treasure after a long 
search.

 C The children have found 
the treasure after a long 
search.

 D The children will find the 
treasure after a long search. 

 2 Use the words below to 
determine the meaning of lost. 
The miners thought that all 
was lost. But hope finally came 
when they heard the rescuers.

 A mislaid
 B hopeless
 C away
 D confused

 3 The sentence below tells how 
the miners felt.  What did the 
miners’ families and friends 
probably feel during those first 
17 days?  

  Despite the heat and darkness, 
the group remained in good 
spirits. 

 A They were probably afraid, 
since they did not know 
the miners were alive.

 B They were in good spirits 
like the miners were. 

 C They were angry with the 
miners.

 D They were very excited 
because the miners were 
rescued.

 4 Based on the sentence below, 
how do you think the rescuers 
felt when the miners came out?  
The crowd cheered as the men 
emerged. 

 A They were probably angry 
that the miners survived.

 B They were probably 
hungry and afraid.

 C They were probably proud.
 D They were probably angry 

at the crowd. 

Name: ___________________________________________________ Date: ____________________
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Oral Reading RecordOral Reading Record

Name:  ______________________________Date:  _________________

Assessor:  ___________________________________________________

Comparing and Contrasting
Points of View

Total Word Count Codes

130 E = errors SC = self-corrections M = meaning S = structure V = visual

Cumulative  
Word  Count Text E SC

Cues  Used
E SC

9

18

27

36

44

54

56

65

73

82

91

94

102

111

118

127

130

For  69  days  in  2010,  people  around  the  world  

wondered  if  the  33  miners  trapped  in  a  mine  

in  northern  Chile  would  ever  make  it  out  alive.    

The  saga  began  August  5  when  the  entrance  to  

the  San  José  gold  and  copper  mine  collapsed.    

The  men,  ranging  from  19  to  63  years  old,  were  

buried  alive.    

During  the  first  17  days,  there  was  no  contact  

from  the  men.    Their  families  and  friends  feared  

the  worst.    But  just  as  hope  was  waning,  the  

good  news  came  from  the  rescue  team:  All  33  

men  were  alive!

The  group  had  found  an  emergency  shelter  off  

one  of  the  mine’s  tunnels.    Despite  the  heat  and  

darkness,  the  group  remained  in  good  spirits.    

For  those  first  17  days,  the  men  drank  water  

from  radiator  tanks.    

TOTALS

Error  
Rate:

Self-Correction  
Rate:

Accuracy  
Percentage:

Time:

For 69 days in 2010, people around the world wondered if the 33 
miners trapped in a mine in northern Chile would ever make it out 
alive.  The saga began August 5 when the entrance to the San José 
gold and copper mine collapsed.  The men, ranging from 19 to 63 
years old, were buried alive.  

During the first 17 days, there was no contact from the men.  Their 
families and friends feared the worst.  But just as hope was waning, 
the good news came from the rescue team: All 33 men were alive!The group had found an emergency shelter off one of the mine’s 
tunnels.  Despite the heat and darkness, the group remained in 
good spirits.  For those first 17 days, the men drank water from 
radiator tanks.  They shared food that was meant to only last for 48 
hours.  Once they were located, rescuers drilled small holes and sent 
down tubes with food, water, clothes, and other supplies.  The men 
received letters from their families, a TV, an MP3 player, and games.But how would they get out?  Rescuers devised a plan to build 
a tunnel that could transport a 13-foot capsule down 2,041 feet.  It 
would be sent down to retrieve the men, one by one.  On October 
13, the first miner was rescued, soon followed by his 32 colleagues.  
It was the longest time anyone had ever survived being trapped 
underground.

The crowd cheered as the men emerged.  Some became superstars.  Many had trouble adjusting to their new life.  But all 
were glad to be alive.    

Time Line0 days- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - 69 daysA boulder 
seals the exit.

The miners survive 17 days without contact from above ground.
Experts from around the world race to save the miners.Trapped- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - Rescued!

Trapped for 
69 days
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