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…We’re going to recover the people’s trust by standing up again for the 
values Americans admire.  The party of Lincoln, Roosevelt and Reagan is 
going to get back to basics.  In this country, we believe everyone has something 
to contribute.  Everyone deserves the opportunity to reach their God-given 
potential, from the boy whose descendants arrived on the Mayflower to the 
Latina daughter of migrant workers.  We’re all God’s children, and we’re all 
Americans.

We believe in low taxes, spending discipline, and open markets.  We believe 
in rewarding hard work and risk-takers.  We believe in letting people keep the 
fruits of their labor.  We believe in a strong defense, work, faith, service, and a 
culture of life.  We believe in personal responsibility, the rule of law, and judges 
who dispense justice impartially.   

…I will keep taxes low and cut them where I can.  My opponent will raise 
them.  I will open new markets to our goods and services.  My opponent will 
close them.  I will cut government spending.  He will increase it.  My tax cuts 
will create jobs; his tax increases will eliminate them.  My health-care plan will 
make it easier for more Americans to find and keep good health-care insurance.  
His plan will force small businesses to cut jobs and reduce wages.  His plan will 
force families into a health-care system where a bureaucrat stands between you 
and your doctor.

We all know that keeping taxes low helps small businesses grow and create 
new jobs.  Cutting the second-highest business tax rate in the world will help 

American companies compete.  This will keep jobs from going overseas.  
Doubling the child tax exemption from $3,500 to $7,000 will improve 

the lives of millions of American families.  Reducing government 
spending and getting rid of failed programs will let you keep more 

of your own money.  You will get to save, spend, and invest as 
you see fit.  

Excerpted and adapted from U.S. Senator John McCain’s 
acceptance speech for the Republican nomination for 

president September 4, 2008
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Teacher’s Guide
30 easy-to-use, standards-based lesson plans 

Student Guided Practice Book
Full-color reading passages and student 
activities

Assessment Guide
Includes a pretest, posttest, and oral reading 
record

3 Literacy Game Sets

Each game set includes a game board, 
directions, answer key, and game pieces.

Digital and Audio Resources 

3 Digital Literacy Games

Digital Literacy Games focus on key 
word-recognition skills, language conventions, 
and comprehension strategies

Digital Resources 
 • PDFs of all student materials (passages, 

game sets, activity sheets, assessments, 
etc.)

 • PDFs of teacher resources (graphic 
organizers, rubrics, pacing plans, etc.)

 • Digital Literacy Games
 • Digital versions of the Pretest and 

Posttest and recording tools
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Getting Started
 1. Prior to instruction, administer the 

Pretest.  This assessment covers all the 
comprehension skills and objectives 
for this level of the program.  It can 
be used to determine which concepts 
have already been mastered by each 
individual student, as well as which 
lessons concepts still need to be taught.  

 Note: Use the Pretest Item Analysis 
(filenames: pretestanalysis.doc; 
pretestanalysis.pdf, pretestanalysis.xls) 
to help monitor which skills are the 
most difficult for students and need to 
be focused on.  

 2. Determine the most appropriate pacing 
plan for students.  Use or modify the 
pacing plans located on pages 36–39 to 
best meet the needs of your students 
within instructional context.

© Teacher Created Materials 21172— Focused Reading Intervention Level 7—Teacher’s Guide21172— Focused Reading Intervention Level 7—Teacher’s Guide21172— Focused Reading Intervention Level 7—Teacher’s Guide

Sample Six-Week Pacing Plan
2 hours/day, 5 days/week
This pacing plan shows how this product can be used over a six-week intervention program.

6 Week Program (2 hours/day)

Week Day 1 Day 2 Day 3 Day 4 Day 5

1 Using Textual 
Evidence 
(pages 51–58)

Using Textual 
Evidence 
(pages 59–66)

Determining 
Main Ideas 
(pages 67–74)

Determining 
Theme 
(pages 75–82)

Analyzing 
Interactions 
(pages 83–90)

2 Analyzing  
Setting 
(pages 91–98)

Analyzing 
Character 
(pages 99–106)

Using Meaning 
Clues 
(pages 107–114)

Using Meaning 
Clues 
(pages 115–122)

Analyzing 
Structure: 
Step-by-Step 
(pages 123–130)

3 Analyzing 
Structure: Poetry  
(pages 131–138)

Analyzing 
Structure: Drama 
(pages 139–146)

Determining 
Author’s Purpose 
(pages 147–154)

Contrasting 
Points of View 
(pages 155–162)

Comparing and 
Contrasting 
Medium 
(pages 163–170)

4 Comparing 
Historical Fiction 
and Fact 
(pages 171–178)

Evaluating Claims 
(pages 179–186)

Drawing  
Inferences 
(pages 187–194)

Drawing 
Inferences 
(pages 195–202)

Analyzing 
Interpretations 
(pages 203–210)

5 Summarizing 
(pages 211–218)

Summarizing 
(pages 219–226)

Understanding 
Poetic Devices 
(pages 227–234)

Analyzing 
Events 
(pages 235–242)

Analyzing Word 
Choice 
(pages 243–250)

6 Comparing Points 
of View 
(pages 251–258)

Analyzing 
Organization of 
Ideas 
(pages 259–266)

Analyzing 
Author’s Craft 
(pages 267–274)

Analyzing 
Author’s Craft 
(pages 275–282)

Evaluating 
Argument 
(pages 283–290)

37

planning for 

intervention

21172— Focused Reading Intervention Level 7—Teacher’s Guide © Teacher Created Materials21172— Focused Reading Intervention Level 7—Teacher’s Guide21172— Focused Reading Intervention Level 7—Teacher’s Guide

Sample Four-Week Pacing Plan
2 hours/day, 5 days/week
This pacing plan includes 20 key lessons to be taught over a four-week intervention program.  
Teachers can adjust the pacing plan to best meet the needs of their students.

4 Week Program (2 hours/day)

Week Day 1 Day 2 Day 3 Day 4 Day 5

1
Using Textual 
Evidence 
(pages 51–58)

Using Textual 
Evidence 
(pages 59–66)

Determining 
Main Ideas 
(pages 67–74)

Determining 
Theme 
(pages 75–82)

Analyzing 
Interactions 
(pages 83–90)

2
Analyzing  
Setting 
(pages 91–98)

Analyzing  
Character 
(pages 99–106)

Using Meaning 
Clues 
(pages 107–114)

Using Meaning 
Clues 
(pages 115–122)

Analyzing 
Structure:  
Step-by-Step  
(pages 123–130)

3
Analyzing 
Structure:  
Poetry 
(pages 131–138)

Analyzing 
Structure:  
Drama 
(pages 139–146)

Determining 
Author’s Purpose 
(pages 147–154)

Contrasting 
Points of View 
(pages 155–162)

Comparing and 
Contrasting 
Medium 
(pages 163–170)

4
Comparing  
Historical  
Fiction and 
Fact 
(pages 171–178)

Evaluating 
Claims 
(pages 179–186)

Understanding 
Poetic Devices 
(pages 227–234)

Analyzing Word 
Choice 
(pages 243–250)

Analyzing 
Author’s Craft 
(pages 275–282)
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Pretest Item Analysis 
 

Directions: Type lowercase x's into cells to indicate where students have missed questions.  Add up the totals.  You can then view totals of:  
1) how many students missed each question; 2) how many questions were missed per student; and 3) the total number of questions missed in the diagnostic test. 
 

Correlated Lesson 1 3 5 7 9 11 13 16 18 21 22 23 28 27 2 4 6 8 10 12 14 15 17 19 20 24 25 26 29 30 #  of 
questions 

missed per 
student 

Question # 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22 23 24 25 26 27 28 29 30 

Answers A D C B C A B D C C A D B A C D B A D B C B A D A B D C A C 

Student Name                                 
Sample Student  x   x x    x      x     x     x  x   8 
                                
                                
                                
                                
                                
                                
                                
                                
                                
                                
                                
                                
                                
                                
                                
                                
                                
                                
                                
                                
# of students missing  

each question                                
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Sample 24-Week Pacing Plan
1 hour/day, 2 days/week

This pacing plan shows how the program can be used in a six-month, after-school program or 
pull-out intervention that meets for one hour twice a week.  Since each lesson is two hours in 
length, one-half of a lesson is completed each class.  Some lessons are excluded to fit the 24-
week program.  Teachers can adjust the pacing plan to best meet the needs of their students.

Week Day 1 Day 2

1 Lesson 1 (pages 51-56, Warm-Up, 
Word Work, Whole-Group)

Lesson 1 (pages 57-58, Writing,  
Fluency, Differentiated Instruction)

2 Lesson 2 (pages 59–64) Lesson 2 (pages 65–66)

3 Lesson 3 (pages 67–72) Lesson 3 (pages 73–74)

4 Lesson 4 (pages 75–80) Lesson 4 (pages 81–82)

5 Lesson 5 (pages 83–88) Lesson 5 (pages 89–90)

6 Lesson 6 (pages 91–96) Lesson 6 (pages 97–98)

7 Lesson 8 (pages 107–112) Lesson 8 (pages 113–114)

8 Lesson 9 (pages 115–120) Lesson 9 (pages 121–122)

9 Lesson 10 (pages 123–128) Lesson 10 (pages 129–130)

10 Lesson 11 (pages 131–136) Lesson 11 (pages 137–138)

11 Lesson 13 (pages 147–152) Lesson 13 (pages 153–154)

12 Lesson 14 (pages 155–160) Lesson 14 (pages 161–162)

13 Lesson 15 (pages 163–168) Lesson 15 (pages 169–170)

14 Lesson 16 (pages 171–176) Lesson 16 (pages 177–178)

15 Lesson 17 (pages 179–184) Lesson 17 (pages 185–186)

16 Lesson 18 (pages 187–192) Lesson 18 (pages 193–194)

17 Lesson 21 (pages 211–216) Lesson 21 (pages 217–218)

18 Lesson 23 (pages 227–232) Lesson 23 (pages 233–234)

19 Lesson 24 (pages 235–240) Lesson 24 (pages 241–242)

20 Lesson 25 (pages 243–248) Lesson 25 (pages 249–250)

21 Lesson 27 (pages 259–264) Lesson 27 (pages 265–266)

22 Lesson 28 (pages 267–272) Lesson 28 (pages 273–274)

23 Lesson 29 (pages 275–280) Lesson 29 (pages 281–282)

24 Lesson 30 (pages 283–288) Lesson 30 (pages 289–290)
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Teacher’s Guide

Each eight-page lesson is organized in a consistent format for ease of use.  Teachers may choose 
to complete some or all of the lesson activities in order to best meet the needs of their students. 
Each lesson includes: 

 • an overview page with key information for planning  
 • a key English Language Arts standard  
 • a Skill Overview providing background information 

 • a copy of the passage from the Student Guided Practice Book  
 • a Warm-Up Activity to build students’ automaticity in reading 

high-frequency words  
 • time markers to indicate the approximate time for instruction

  • a Word Work section focusing on foundational language and 
vocabulary skills

 • use of the Gradual Release of Responsibility Model in the 
Whole-Group Comprehension section 

 • a Written Response activity that ties to the reading skill  
 • fluency practice activities to build oral reading skills  
 • differentiation strategies to support and extend learning
 • literacy learning games to motivate students to develop and 

reinforce mastery of basic skills 
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Analyzing Organization 
of Ideas (cont.)

 1. Tell students An Artist from the Start has four clear points, but the article contains 

more information than that.  Write the following sentence on the board: Horace Pippin 

took interest in art as a child.  Then he went to war and got injured.  He developed a 

new technique for doing his artwork.  Horace Pippin’s work was finally noticed.  

 2. Say, “If only the main points were written by the author, the passage would be short 

and	we	would	not	know	about	some	of	the	interesting	details.		The	main	points	exist	as	

a structure for the overall passage.”
 1. Ask,	“What	are	some	interesting	details	the	author	uses	to	support	the	main	point	of	

the first paragraph?”  (Horace Pippin was good at drawing, and he entertained his 

friends with it.  His teachers complained about it.)

 2. Say,	“Knowing	this	added	information	is	helpful	and	makes	the	story	more	interesting.		

I	can	picture	Horace	Pippin	as	a	child,	making	his	friends	laugh	and	being	a	distraction	

in	class.		It	makes	me	smile	to	think	of	him	having	fun	with	this,	but	I	can	imagine	how	

the teacher must have gotten frustrated by it.” 1. Have	students	complete	the	Great	Idea! activity sheet (Student Guided Practice Book, 

page 165) either now or during the Differentiated Instruction portion of the lesson.  

 2. 	Say,	“Take	a	minute	to	think	about	what	you	learned	today	about	analyzing	the	

organization of ideas.  Then, share one thing you learned about the importance of 

organizing ideas in writing with your partner.”

I Do

We Do

You Do

Whole-Group Lesson (cont.)

After Reading 
min.

Lesson  
27
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Analyzing Organization (cont.)
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Student Guided Practice Book, , 

page 165) either now or during the Differentiated Instruction portion of the lesson.  
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Analyzing Organization (cont.)

 has four clear points, but the article contains 
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page 165) either now or during the Differentiated Instruction portion of the lesson.  
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organization of ideas.  Then, share one thing you learned about the importance of 
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Analyzing Organization of Ideas (cont.)
Whole-Group Lesson  (cont.)
During Reading min.
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Discuss	the	different	kinds	of	work	artists	do,	pointing	out	that Pippin engaged in a variety of artistic forms.  He drew with charcoal, burned designs in wood, and painted.  Invite students to share how they engage in art as well as other art mediums	they	know	of.  My preferred art method is _____. Some other art mediums I know of are _____.

Language Support

 1. Instruct students to focus on the organization of ideas as they read An Artist from the 
Start (Student Guided Practice Book, page 162) independently. 2. Say,	“The	passage	makes	four	clear	main	points,	followed	by	a	summary	statement	at	the	
end.  When I read this, I see that each paragraph focuses on one main point.  As I revisit 
the	first	paragraph,	I	see	that	Horace	Pippin	took	an	interest	in	drawing	when	he	was	a	
child.		This	is	the	first	main	point,	and	I’m	going	to	record	it	as	such	on	my	chart.”

 1. Draw	students’	attention	to	the	second	paragraph	and	ask,	“What	is	the	main	point	of	
this next paragraph?”  (As a young man, Horace Pippin fought in World War 1 where he 
was shot, permanently damaging his right arm.)  2. Say, “We can record this as the second main point on the graphic organizer.  Then, we 
can analyze the remaining paragraphs to determine the main point of each of those 
before	making	a	concluding	statement	about	Horace	Pippin.”

 1. Have	students	complete	the	Get	Organized!	activity	sheet	(Student Guided Practice 
Book, page 164).

I Do

We Do

You Do

Lesson  
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Analyzing Organization of IdeasLearning Objectives Conventions: Spell correctly. 
Vocabulary Acquisition and Use: Distinguish among the 

connotations of words with similar denotations. Reading Informational Text: Analyze the structure an 
author uses to organize a text, including how the major 
sections contribute to the whole and to the development of 

the ideas.

Writing: Write an informative paragraph about Horace 
Pippin.

Progress MonitoringThe Student Guided Practice Book pages below will be used 

by students throughout the lesson to formally and informally 

assess student understanding of the concepts.   

Materials
	 •	 Student Guided Practice Book (pages 162–167) 	 •	 An Artist from the Start (filename:  

artistfromstart.pdf)	 •	 Audio	CD	(Track	27)	 •	 Literacy	Game	Sets	 •	 Digital	Literacy	Games	 •	 note	cards	
	 •	 article	with	bold	headings	about Horace Mann 

Skill Overview: Analyzing Organization of Ideas
Good	writers	organize	text	in	a way that is logical and helps the reader understand the ideas presented.  As students read An Artist from the Start, they will be able to identify a clear organizational structure  of ideas with main points  and supporting details.

Lesson  

27

Horace Pippin started drawing as soon as he was able to hold a chunk of charcoal 
in his hands.  When Pippin began school, he drew pictures for his friends, despite his 
teachers’ complaints.  Following the directions for copying a face printed in a magazine, 
Pippin submitted his work for a contest and won.  Pippin and his family were delighted 

when a package of art supplies arrived at their home. 

As Pippin grew older, he continued to draw, but he had 
to quit school in the eighth grade to work.  When he was a 
man, Pippin sailed to France to fight the Germans in World 
War I.  There, he lived the cold wet life of a soldier.  He 
and his compatriots lived for months listening to droning 
planes, exploding bombs and constant gunfire.  Pippin 
entertained himself and his friends by filling his notebooks 
with drawings.  This he did until the day he was shot in 
the shoulder and his right arm was permanently damaged.  
Pippin returned from the war and wanted to find work, but 
no one would hire a disabled man.  Pippin couldn’t work, and 
he couldn’t draw or paint.  

One night, Pippin picked up the fire poker standing in the corner next to the 
potbellied stove, and using his left arm to guide his right, he scorched lines onto a 
wooden board.  He learned to use both arms to paint, and friends and neighbors loved 
what Pippin was able to create.  With this new technique, Pippin made paintings and 
hung them in a local store window.  He traded a few for household goods, but no one 
would pay money for his paintings.

One day, the art critic Christian Brinton noticed Pippin’s paintings and invited the 
famous artist W.C. Wyeth to see them.  Wyeth agreed that Pippin’s paintings were 
excellent, and Pippin was granted a one-man exhibition at a local museum.  People 
came from all around to see Pippin’s work.  Reporters photographed the show and wrote 
about it for newspapers and magazines.  Art dealers promised to sell Pippin’s paintings 
in their New York galleries.   

Forty years after winning 
his first art contest, Pippin was 
recognized as an accomplished 
artist.  Art collectors and movie 
stars paid large sums for his artwork.  
This self-taught artist created over 
140 paintings.  His work can be seen 
today in museums across the country.

An Artist  Artist    Artist  Artist
from the Start

Pippin submitted his work for a contest and won.  Pippin and his family were delighted 
when a package of art supplies arrived at their home. 

the shoulder and his right arm was permanently damaged.  
Pippin returned from the war and wanted to find work, but 
no one would hire a disabled man.  Pippin couldn’t work, and 
he couldn’t draw or paint.  
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162

B

Name: ___________________________________________ Date: _________________

Great Idea! 
Directions: Use the information you recorded on the Get Organized! graphic organizer (page 164) to assist you as you complete this page.

List the most interesting detail from the first 
main point.

_____________________________________

_____________________________________

_____________________________________

List two interesting details about the second 
main point.

____________________________________

____________________________________

____________________________________

The third main point tells us about 
something great and something frustrating 
for Pippin.  What were those things?

Great:  _____________________________

Frustrating:  ________________________

List the most important detail from the 
fourth main point.

____________________________________

____________________________________

____________________________________

© Teacher Created Materials 21181—Focused Reading—Student Guided Practice Book
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165

B

Name: ___________________________________________ Date: _________________

B

Word Work 
Part 1: Spell Correctly

Directions: Work with a partner.  Cover the words on the left while your partner reads 

each word.  He or she repeats the word slowly so you can listen for the sounds of each word 

part.  Spell the word.  Check and correct your spelling.  Repeat the process for your partner.

Word
Spell in Parts

Spell the Word

 1 magazine
mag-a-zine

magazine

 2 compatriots
 3 permanently
 4 scorch

 5 exhibition

Part 2: Language and Vocabulary 

Directions: Read each sentence below.  Indicate whether each underlined word has a 

negative or a positive connotation.  Then, explain your reason. 
 1 He had to listen to the sound of droning planes.  Connotation:   __________________________________________________________

Reason:   _______________________________________________________________

 2 He drew pictures, despite the teacher’s complaints.  
Connotation:   __________________________________________________________

Reason:   _______________________________________________________________

 3 There, he lived the cold wet life of a soldier.Connotation:   __________________________________________________________

Reason:   _______________________________________________________________

 4 They played in the freshly fallen, cold white snow.  Connotation:   __________________________________________________________

Reason:   _______________________________________________________________
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negative
The sound of the planes went on and on.

163

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________
______________________________________________________
______________________________________________________
______________________________________________________
______________________________________________________
______________________________________________________

Written ResponseDirections: Write an informative paragraph about Horace Pippin. 

Name: ___________________________________________ Date: _________________

21181—Focused Reading—Student Guided Practice Book 
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166

Name: ___________________________________________ Date: _________________

Get Organized! 

Directions: Use the graphic organizer below to outline the ideas presented in An Artist 

from the Start.

Summary Statement:___________________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________

Topic

Horace Pippin

Main Point #1

Main Point #3

Main Point #2

Main Point #4

___________________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________

21181—Focused Reading—Student Guided Practice Book 
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Quick Check

Name: ___________________________________________ Date: _________________

B

 1 Which of these words might help 

you to spell the word restraint? 

 A restaurant B paint C train D compare

 2 Which of these words has a negative 

connotation?  A chirping B whining C glistening D sparkling

 3 Which of these is one of the main 

points of An Artist From the Start? 

 A Pippin and his family were 
delighted when a package of 

art supplies arrived at their 
home. B Art collectors and movie stars 

paid large sums for his artwork.  

 C As Pippin grew older, he 
continued to draw, but he had 

to quit school in the eighth 
grade to work.  

 D One day, the president of the 

local art club noticed Pippin’s 

paintings and invited the 
famous artist W.C. Wyeth to 

see them.

 4 Which of these is an interesting 

detail that the author uses to tell 

us more about how Horace Pippin 

started drawing? A Following the directions for 
copying a face printed in a 

magazine, Pippin submitted his 

work for a contest and won.  

 B Pippin returned from the war 

and wanted to find work, but 

no one would hire a disabled 

man.   C Wyeth agreed that Pippin’s 
paintings were excellent, and 

Pippin was granted a one-man 

exhibition at a local museum.

 D His work can be seen today in 

public buildings and museums 

across the country.
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Analyzing Organization 

of Ideas (cont.)

Warm-Up Activity min.

Remind students that high-frequency words are the most commonly used words in texts.  

Recognition of and repeated exposure to these words is essential to fluent reading.  Select 

an assortment of high-frequency words from previous lessons, including the new ones 

below.  Write them on note cards.  Play a flashcard game, showing one card at a time while 

students	quickly	sa
y	the	word.		Shuffle	the	ca

rds	in	a	different	or
der	and	practice	ag

ain.

continue friends rolled bright hair

Lesson  

27
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outoutthat Pippin engaged in a variety of artistic forms.  He drew 
that Pippin engaged in a variety of artistic forms.  He drew with charcoal, burned designs in wood, and painted.  Invite 
with charcoal, burned designs in wood, and painted.  Invite students to share how they engage in art as well as other art 
students to share how they engage in art as well as other art   My preferred art method is _____. 

  My preferred art method is _____. 

Instruct students to focus on the organization of ideas as they read 

Instruct students to focus on the organization of ideas as they read An Artist from the An Artist from the An Artist from the An Artist from the An Artist from the An Artist from the An Artist from the An Artist from the An Artist from the An Artist from the 

summarysummarysummarysummarysummarysummary statementstatementstatementstatement
end.  When I read this, I see that each paragraph focuses on one main point.  As I revisit 

end.  When I read this, I see that each paragraph focuses on one main point.  As I revisit 

end.  When I read this, I see that each paragraph focuses on one main point.  As I revisit 

end.  When I read this, I see that each paragraph focuses on one main point.  As I revisit 

end.  When I read this, I see that each paragraph focuses on one main point.  As I revisit 

end.  When I read this, I see that each paragraph focuses on one main point.  As I revisit 

end.  When I read this, I see that each paragraph focuses on one main point.  As I revisit 

end.  When I read this, I see that each paragraph focuses on one main point.  As I revisit 

end.  When I read this, I see that each paragraph focuses on one main point.  As I revisit 

end.  When I read this, I see that each paragraph focuses on one main point.  As I revisit drawingdrawingdrawingdrawingdrawingdrawing whenwhenwhen hehehe was
suchsuchsuchsuchsuch onon mymy chart.”chart.”chart.”chart.”

“What“What“What isisis thethethe mainmainmain pointpointpointpointAs a young man, Horace Pippin fought in World War 1 where he 

As a young man, Horace Pippin fought in World War 1 where he 

As a young man, Horace Pippin fought in World War 1 where he 

As a young man, Horace Pippin fought in World War 1 where he 

As a young man, Horace Pippin fought in World War 1 where he 

As a young man, Horace Pippin fought in World War 1 where he 

As a young man, Horace Pippin fought in World War 1 where he 

As a young man, Horace Pippin fought in World War 1 where he 

As a young man, Horace Pippin fought in World War 1 where he 

As a young man, Horace Pippin fought in World War 1 where he 

As a young man, Horace Pippin fought in World War 1 where he 
Say, “We can record this as the second main point on the graphic organizer.  Then, we 

Say, “We can record this as the second main point on the graphic organizer.  Then, we 

Say, “We can record this as the second main point on the graphic organizer.  Then, we 

Say, “We can record this as the second main point on the graphic organizer.  Then, we 

Say, “We can record this as the second main point on the graphic organizer.  Then, we 

Say, “We can record this as the second main point on the graphic organizer.  Then, we 

Say, “We can record this as the second main point on the graphic organizer.  Then, we 

Say, “We can record this as the second main point on the graphic organizer.  Then, we 

Say, “We can record this as the second main point on the graphic organizer.  Then, we 

Say, “We can record this as the second main point on the graphic organizer.  Then, we 

Say, “We can record this as the second main point on the graphic organizer.  Then, we 

Say, “We can record this as the second main point on the graphic organizer.  Then, we 

Say, “We can record this as the second main point on the graphic organizer.  Then, we 

Say, “We can record this as the second main point on the graphic organizer.  Then, we 

Say, “We can record this as the second main point on the graphic organizer.  Then, we 
can analyze the remaining paragraphs to determine the main point of each of those 

can analyze the remaining paragraphs to determine the main point of each of those 

can analyze the remaining paragraphs to determine the main point of each of those 

can analyze the remaining paragraphs to determine the main point of each of those 

can analyze the remaining paragraphs to determine the main point of each of those 

can analyze the remaining paragraphs to determine the main point of each of those 

can analyze the remaining paragraphs to determine the main point of each of those 

can analyze the remaining paragraphs to determine the main point of each of those 

can analyze the remaining paragraphs to determine the main point of each of those 

can analyze the remaining paragraphs to determine the main point of each of those 

can analyze the remaining paragraphs to determine the main point of each of those 

can analyze the remaining paragraphs to determine the main point of each of those 
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pointingthat Pippin engaged in a variety of artistic forms.  He drew with charcoal, burned designs in wood, and painted.  Invite students to share how they engage in art as well as other art   My preferred art method is _____. 

Instruct students to focus on the organization of ideas as they read 

Instruct students to focus on the organization of ideas as they read 

summarysummaryend.  When I read this, I see that each paragraph focuses on one main point.  As I revisit 

end.  When I read this, I see that each paragraph focuses on one main point.  As I revisit drawingdrawing
suchsuch

“What“WhatAs a young man, Horace Pippin fought in World War 1 where he 

As a young man, Horace Pippin fought in World War 1 where he 
Say, “We can record this as the second main point on the graphic organizer.  Then, we 

Say, “We can record this as the second main point on the graphic organizer.  Then, we 
can analyze the remaining paragraphs to determine the main point of each of those 

can analyze the remaining paragraphs to determine the main point of each of those 
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Analyzing Organization of Ideas (cont.)

 1. Say, “A good writer organizes text in a way that is easy to understand.  He or she will 

stay focused on a particular topic and logically present information related to that 

topic, including details where appropriate.”  2. Draw	a	graphic	organizer	on	the	board,	similar	to	Get	Organized!	(Student Guided 

Practice Book, page 164).   3. Explain,	“Today,	you’ll	be	examining	the	organization	of	ideas	as	you	read	to	enhance	

your comprehension.” 4. Say, “This graphic organizer shows a basic format.  Not every passage is organized in 

the same way, but they are generally set up in this way.  Notice that there is one main 

topic.		In	this	case,	the	topic	is	Horace	Pippin,	a	well-known	artist.		I’ll	write	his	name	

in the first section of the graphic organizer.”

 1. Ask,	“We	won’t	know	until	we	read	An Artist from the Start,	but	what	do	you	think	

might be some information the author will tell us about Horace Pippin that might 

support the topic and be main points?”  (the kind of art he did, how he got started as 

an artist, his family life) 2. Say, “As we read An Artist from the Start,	we’ll	be	able	to	complete	the	graphic	

organizer, identifying four main points the author addresses and concluding with a 

final summary statement.”

 1. Ask,	“What	information	are	you	most	curious	to	learn	about	Horace	Pippin?”

  2. Have students discuss their ideas in small groups.  

I Do

We Do

You Do

Whole-Group LessonBefore Reading min.

Lesson  

27
Analyzing Organization 
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Say, “A good writer organizes text in a way that is easy to understand.  He or she will 

Say, “A good writer organizes text in a way that is easy to understand.  He or she will 

Say, “A good writer organizes text in a way that is easy to understand.  He or she will 

Say, “A good writer organizes text in a way that is easy to understand.  He or she will 

Say, “A good writer organizes text in a way that is easy to understand.  He or she will 

Say, “A good writer organizes text in a way that is easy to understand.  He or she will 

Say, “A good writer organizes text in a way that is easy to understand.  He or she will 

stay focused on a particular topic and logically present information related to that 

stay focused on a particular topic and logically present information related to that 

stay focused on a particular topic and logically present information related to that 

stay focused on a particular topic and logically present information related to that 

stay focused on a particular topic and logically present information related to that 

stay focused on a particular topic and logically present information related to that 

stay focused on a particular topic and logically present information related to that 
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Say, “This graphic organizer shows a basic format.  Not every passage is organized in 

Say, “This graphic organizer shows a basic format.  Not every passage is organized in 

Say, “This graphic organizer shows a basic format.  Not every passage is organized in 

Say, “This graphic organizer shows a basic format.  Not every passage is organized in 

Say, “This graphic organizer shows a basic format.  Not every passage is organized in 

Say, “This graphic organizer shows a basic format.  Not every passage is organized in 

the same way, but they are generally set up in this way.  Notice that there is one main 

the same way, but they are generally set up in this way.  Notice that there is one main 

the same way, but they are generally set up in this way.  Notice that there is one main 

the same way, but they are generally set up in this way.  Notice that there is one main 

the same way, but they are generally set up in this way.  Notice that there is one main 

the same way, but they are generally set up in this way.  Notice that there is one main 

the same way, but they are generally set up in this way.  Notice that there is one main I’llI’ll writewritewrite hishishis namename

do youyouyou thinkthinkthinkthink

might be some information the author will tell us about Horace Pippin that might 

might be some information the author will tell us about Horace Pippin that might 

might be some information the author will tell us about Horace Pippin that might 

might be some information the author will tell us about Horace Pippin that might 

might be some information the author will tell us about Horace Pippin that might 
the kind of art he did, how he got started as 

the kind of art he did, how he got started as 

the kind of art he did, how he got started as 

the kind of art he did, how he got started as 

the kind of art he did, how he got started as 

the kind of art he did, how he got started as 

graphicgraphicgraphic

organizer, identifying four main points the author addresses and concluding with a 

organizer, identifying four main points the author addresses and concluding with a 

organizer, identifying four main points the author addresses and concluding with a 

organizer, identifying four main points the author addresses and concluding with a 

Analyzing Organization 
Analyzing Organization 

of Ideas (cont.)

Word Work
Spell Correctly min.

 1. Say the word complaint aloud to students.  Explain, “A complaint is a statement 

expressing	displeasure	a
bout	something.		For	example,	a	person	might	make	a	complaint	

about the food in a restaurant.”   

 2. Say,	“You	may	not	immediately	know	how	to	spell	words	you	don’t	use	very	o
ften,	but	

breaking	the	words	into	parts	and	think
ing	about	the	sounds	can

	be	helpful.”

 3. Say the word again in parts.  (com-plaint)		After	each	word	part,	ask	students	to
	

contribute their ideas for spelling it.  Repeat the process with magazine.

 4. Have	students	complete	Part	1	of	the	Word	Work	activity	sheet	(Student Guided Practice 

Book, page 163) for additional spelling correctly.

Language and Vocabulary min.

delighted droning complaints cold accomplished

 1. Explain, “A word can have a negative or positive connotation.  It will have a basic 

definition with an implied association.  For example, the word delighted, which means ‘to 

be	happy,’	obviously	has	
a	positive	connotation,	b

ut	it’s	even	more	positive	than	the	word	

happy.  Someone who is delighted is not just happy, they are surprised by something that 

makes	them	particularly	happy.”		

 2. Read the following sentence aloud: “He listened to the droning planes.”  Say, “A drone 

is a dull, continuous noise.  In this case, it has a negative connotation because it conveys 

that this sound went on and on and on.”  Repeat this process with the remainig words.

 3. Have	students	complete	Part	2	of	the	Word	Work	activity	sheet	(Student Guided Practice 

Book, page 163) for additional practice with language and vocabulary. 
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aloud to students.  Explain, “A complaint is a statement 

might make a complaint

use very often, but

helpful.”

students to

magazine.

Student Guided Practice 

accomplished

Explain, “A word can have a negative or positive connotation.  It will have a basic 

delighted, which means ‘to 

positive than the word

.  Someone who is delighted is not just happy, they are surprised by something that 

Read the following sentence aloud: “He listened to the droning planes.”  Say, “A drone

is a dull, continuous noise.  In this case, it has a negative connotation because it conveys 

that this sound went on and on and on.”  Repeat this process with the remainig words.

Student Guided Practice 

page 163) for additional practice with language and vocabulary. 
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complaint

but

Student Guided Practice 

accomplished

, which means ‘to 
word

.  Someone who is delighted is not just happy, they are surprised by something that 

drone

is a dull, continuous noise.  In this case, it has a negative connotation because it conveys 

that this sound went on and on and on.”  Repeat this process with the remainig words.
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Teaching a Lesson

Lesson  
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Literacy Game Sets

Digital Literacy Games

Literacy Games
Divide students into groups.  Assign each 
group to one game.  For instructions on 
how to organize, manage, and play the 
Literacy	Games,	see	pages	30–34.

Reteach  
 1. It is important for readers to examine the 

organization of ideas in a text to help them understand what they are reading.  
 2. Display an article with headings having 

students name them and determine the 
main idea of the section.  Next, help them create one heading for An Artist from the 
Start.  Finally, have student pairs write 
an additional heading.  Allow time for 
students to share aloud.

Reinforce 
 1. Display the article with headings from the Reteach	section.		Say,	“Some	authors	make	it easy for us to locate their main points, 

because they use headings to organize their ideas.”

 2. Have	students	use	their	Get	Organized!	
graphic organizer and An Artist from the 
Start to compare the sections of the two 
articles. As a group, create a summary 
statement about the distinctions between 
them.

Differentiated Instruction min.
While the teacher meets with each group below, the remaining students will play the  Literacy	Games.		

Analyzing Organization 
of Ideas (cont.)

 Extend Learning
 1. Have each student create headings for an article about his or her own life as an artist. 

 2. Provide time for student pairs to share.

Lesson  

27
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Literacy Game Sets

Digital Literacy Games

Literacy Games
Divide students into groups.  Assign each 
group to one game.  For instructions on 
how to organize, manage, and play the 

Games, see pages 30–34.

min.min.
While the teacher meets with each group below, the remaining students will play the 

Analyzing Organization 
of Ideas 

Analyzing Organization 
of Ideas 

Analyzing Organization 
(cont.)

Have each student create headings for an article about his or her own life as an 

Writing min.

Remind students about the artist Horace Pippin.  Then, read aloud the prompt from the 

Written Response activity sheet (Student Guided Practice Book, page 166).  You may wish 

to have students complete the digital version of the writing prompt found on the Digital 

Resources USB Device.

Fluency Practice min.

Explain that reading proper nouns can cause us to stumble when trying to read with fluency.  

Review the proper nouns from An Artist from the Start (Horace Pippin, World War I, France, 

Germans,	W.C.	Wyeth).		Have	students	p
ractice	reading

	the	names	aloud,	and	t
hen,	practice	

reading the passage as a whole.  Note: You may wish to play the professional recording from 

the	audio	CD	to	model	proper	flu
ency.

Progress Monitoring min.

 1. Have	students	c
omplete	the	Quick	Check	activity	

sheet (Student Guided Practice Book, page 167) 

to gauge student progress toward mastery of the 

Learning	Objectives.

 2. Based	on	the
	results	of	the	

Quick	Check	activity	

sheet	and	the	
teacher’s	obser

vations	during
	the	

lesson, organize students into groups and continue 

with the Differentiated Instruction support and the 

Literacy	Games.		

Analyzing Organization 

of Ideas (cont.)

Have students complete 

a timed reading of the 

passage.  This passage has 

388 words.  The fluency 

goal is 167 words per 

minute.  See pages 16–17 

of the Assessment Guide 

for instructions and the 

fluency rubric.

Assessment Opportunity
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Remind students about the artist Horace Pippin.  Then, read aloud the prompt from the 

page 166).  You may wish 

to have students complete the digital version of the writing prompt found on the Digital 

Explain that reading proper nouns can cause us to stumble when trying to read with fluency.  

 (Horace Pippin, World War I, France, 

and then, practice

 You may wish to play the professional recording from 

Have students complete 

a timed reading of the 

passage.  This passage has 

388 words.  The fluency 

goal is 167 words per 

minute.  See pages 16–17 

Assessment Guide 

for instructions and the 

fluency rubric.

Assessment Opportunity
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Explain that reading proper nouns can cause us to stumble when trying to read with fluency.  

 (Horace Pippin, World War I, France, 

practice

 You may wish to play the professional recording from 

Have students complete 

passage.  This passage has 

388 words.  The fluency 

minute.  See pages 16–17 

Assessment Guide 

for instructions and the 

Assessment Opportunity
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Teaching a Lesson
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Student Guided Practice Book

Each lesson in the Teacher’s Guide has six corresponding student pages in the Student 
Guided Practice Book:  

 • a high-interest reading passage to engage students  
 • a variety of text types to meet the rigor and text complexity 

requirements

 • Word Work activities to reinforce foundational reading skills 
(Levels K–5) and language conventions (Levels 6–8) 

 • activities that support vocabulary acquisition and language 
development

 • comprehension activities that reinforce skills and prompt 
students to use the text when supporting their responses 

 • a Written Response activity to extend and enrich students’ 
reading/writing connection

 • a Quick Check to easily monitor students’ progress

Sarah darted through the narrow cobblestone streets, dodging rolling carts and mothers pushing prams, stumbling past street vendors selling fruit and small boys waving newspapers.  Determined to deliver this message to her mother before the midday factory-shift change, she raced on.  As Sarah rounded the corner of High Street, the baker, dusted in flour like a ghost, startled her from his shop door. 

“Miss Crocker, where are you off to in such a hurry?”

“Oh, I must run, Mr. Bickle.  I need to deliver a message to my mother straightaway,” Sarah gasped, skittering on one foot.  
“But Miss Crocker, your mother owes me money!”  Mr. Bickle’s eyes doubled in size.  “Her bill has come due.  Past due!” 
With a noticeable wince, Sarah dashed on through the thicket of obstacles nearly toppling an oak barrel stacked with bruised apples.  She almost upturned the elderly merchant holding a box of brightly colored oranges.  Once around the crowded corner, Sarah ran head on into a river of charging pigs on their way to slaughter, and the pigmonger hollered and waved his fist from behind the herd, “Clear the way, missy, unless you want to join these sows for supper!”  Sarah held her breath and hugged the tavern wall as the pigs and their guardian thundered by.

Exhaling and counting her blessings, Sarah recalibrated her route, cutting to the right and scooting down an even narrower side street.  It was here she heard a chambermaid from the heights above call out, “Gardyloo!” Sarah knew what that meant and she jumped under the eaves with a gasp, the splash nearly missing her skirts as she clung to the sooty sides of the building.  

Whipping through the skinny streets, Sarah finally arrived breathless at the factory door.  She banged the metal door with both her fists and then banged again.  The door flung open, revealing a pinch-faced man clutching a record book and a tarnished pocket watch.

“Please sir, “ implored Sarah.  “I need to deliver this note to Mrs. Crocker.”
“Indeed!” boomed the pinch-faced man, snatching the paper.  “We’ll just see about that,” he concluded and slammed the door shut.  Shoulders dropping, Sarah sighed and wondered if the news would make it to her mother.  She would find out later that evening.

The Message

Orange Woman, 1872,  wood  engraving after Gustave Dorè

Sarah darted through the narrow cobblestone streets, dodging rolling carts 

The 
Whipping through the skinny streets, Sarah finally arrived breathless at the factory door.  She banged the metal door with both 

Message
cobblestone streets, dodging rolling carts and mothers pushing prams, stumbling past street vendors selling fruit and small boys waving newspapers.  Determined to deliver this message to her mother before the midday factory-shift change, she raced on.  As Sarah 

deliver a message to my mother straightaway,” Sarah gasped, skittering on one foot.  
“But Miss Crocker, your mother owes me money!”  Mr. Bickle’s eyes doubled in size.  “Her bill has come due.  Past due!” 
With a noticeable wince, Sarah dashed on through the thicket of obstacles nearly toppling an oak barrel stacked with bruised apples.  She almost upturned the elderly merchant holding a box of brightly colored oranges.  Once around the crowded corner, Sarah ran head on into a river of charging pigs on their way to slaughter, and the pigmonger 

and wondered if the news would make it to her mother.  She would find out later that 

Sarah recalibrated her route, cutting to the right and scooting down an even narrower side street.  It was here she heard a chambermaid from the heights above call out, “Gardyloo!” Sarah knew what that meant and she jumped under the eaves with a gasp, the splash nearly missing her skirts as she clung to the sooty sides of the building.  

Sarah finally arrived breathless at the factory door.  She banged the metal door with both her fists and then banged again.  The door flung open, revealing a pinch-faced man clutching a record book and a tarnished 

“Please sir, “ implored Sarah.  “I need to 

“Indeed!” boomed the pinch-faced man, snatching the paper.  “We’ll just see about that,” he concluded and slammed the door 

Sarah finally arrived breathless at the factory 

21181—Focused Reading—Student Guided Practice Book © Teacher Created Materials
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168

B

Name: ___________________________________________ Date: _________________
Word Work 

Part 1: Root Words and AffixesDirections: Circle the root in each word below.  Then, write the meaning of the word.  
Confirm its meaning by checking the glossary in the back of this book and amend the 
meaning if needed.  Record the page number.
 1 breathless

Meaning:  ______________________________________________________________Definition: page: ________________________________________________________ 2 guardian

Meaning:   ______________________________________________________________Definition: page: ________________________________________________________ 3 noticeable

Meaning:  ______________________________________________________________Definition: page: ________________________________________________________ 4 elderly

Meaning:  ______________________________________________________________Definition: page: ________________________________________________________Part 2: Language and VocabularyDirections: Use context in the sentences below to determine the meaning of each 
underlined word or words.  
 1 She stumbled past street vendors selling fruit. 

Meaning:   ______________________________________________________________ 2 Sarah recalibrated her route, cutting to the right instead of going straight.Meaning:   ______________________________________________________________ 3 I need to deliver a message to my mother straight away. Meaning:   ______________________________________________________________

Sarah darted through the narrow cobblestone streets, dodging rolling carts and mothers pushing prams, stumbling past street vendors selling fruit and small boys waving newspapers.  Determined to deliver this message to her mother before the midday factory-shift change, she raced on.  As Sarah rounded the corner of High Street, the baker, dusted in flour like a ghost, startled her from his shop door. 

“Miss Crocker, where are you off to in such a hurry?”

“Oh, I must run, Mr. Bickle.  I need to deliver a message to my mother straightaway,” Sarah gasped, skittering on one foot.  
“But Miss Crocker, your mother owes me money!”  Mr. Bickle’s eyes doubled in size.  “Her bill has come due.  Past due!” 

With a noticeable wince, Sarah dashed on through the thicket of obstacles nearly toppling an oak barrel stacked with bruised apples.  She almost upturned the elderly merchant holding a box of brightly colored oranges.  Once around the crowded corner, Sarah ran head on into a river of charging pigs on their way to slaughter, and the pigmonger hollered and waved his fist from behind the herd, “Clear the way, missy, unless you want to join these sows for supper!”  Sarah held her breath and hugged the tavern wall as the pigs and their guardian thundered by.
Exhaling and counting her blessings, Sarah recalibrated her route, cutting to the right and scooting down an even narrower side street.  It was here she heard a chambermaid from the heights above call out, “Gardyloo!” Sarah knew what that meant and she jumped under the eaves with a gasp, the splash nearly missing her skirts as she clung to the sooty sides of the building.  

Whipping through the skinny streets, Sarah finally arrived breathless at the factory door.  She banged the metal door with both her fists and then banged again.  The door flung open, revealing a pinch-faced man clutching a record book and a tarnished pocket watch.

“Please sir, “ implored Sarah.  “I need to deliver this note to Mrs. Crocker.”
“Indeed!” boomed the pinch-faced man, snatching the paper.  “We’ll just see about that,” he concluded and slammed the door shut.  Shoulders dropping, Sarah sighed and wondered if the news would make it to her mother.  She would find out later that evening.

Orange Woman, 1872,  wood  engraving after Gustave Dorè

out of breath

People who sell things.

© Teacher Created Materials 
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Name: ___________________________________________ Date: _________________

Make a Comparison 
Directions: Analyze the picture of the wood engraving below.  Find evidence in The 

Message that shows that the author used the wood engraving as inspiration for the story.

 _____________________________

 _____________________________

 _____________________________

 _____________________________

 _____________________________

 _____________________________

 _____________________________

 _____________________________

 _____________________________

 _____________________________

 _____________________________

 _____________________________

 _____________________________

 _____________________________

 _____________________________

Sarah darted through the 

cobblestone streets.

21181—Focused Reading—Student Guided Practice Book © Teacher Created Materials
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Written Response

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

______________________________________________________

______________________________________________________

______________________________________________________

______________________________________________________

______________________________________________________

Written Response

Directions: Compare your life and surroundings to the setting in The Message.  

How does your community and your home compare?  Write a description of it. 

Name: __________________________
_________________ Date: _________________

21181—Focused Reading—Student Guided Practice Book 
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Name: ___________________________________________ Date: _________________

B

Quick Check
 1 The affix on the word painless tells us that this word means 	 A	without pain	 B	with a great deal of pain	 C	 an ache	 D	 having no time

 2 Use the context in the sentence below to determine the meaning of a monger.
  Sarah ran head-on into a river of charging pigs on their way to slaughter, and the pig monger hollered and waved his fist from behind the herd, “Clear the way, missy, unless you want to join these sows for supper! 	 A	 a person who studies art	 B	 a special kind of building	 C	 a kind of pig	 D	 a dealer or trader in something

 3 What does the sentence below tell us about the street where the ‘Orange Woman’ might have worked?  With a noticeable wince, Sarah dashed on through the thicket of obstacles nearly toppling an oak barrel stacked with bruised apples. 	 A	 It was probably wide and lined with trees.	 B	 It was probably lonely and dark.	 C	 It was probably full of cars and buses.	 D	 It was probably very cluttered and crowded.

 4 Which sentence tells us more about what it might be like to sell oranges in the street?
	 A	The door flung open, revealing a pinch-faced man clutching a record book and a tarnished pocket watch.	 B	 Sarah darted through the narrow cobblestone streets, dodging rolling carts and mothers pushing prams, stumbling past street vendors selling fruit and small boys waving newspapers.	 C	 “Oh, but I must run, Mr. Bickle.  I need to deliver a message to my mother straight away,” Sarah gasped, skittering on one foot.  	 D	 Shoulders dropping, Sarah sighed and wondered if the news would make it to her mother.  
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___________________________________________

Make a Comparison
 Analyze the picture of the wood engraving below.  Find evidence in 

 that shows that the author used the wood engraving as inspiration for the story.

_____________________________

_____________________________

_____________________________

Sarah darted through the 

cobblestone streets.

21181—Focused Reading—Student Guided Practice Book

___________________________________________

Make a Comparison
 Analyze the picture of the wood engraving below.  Find evidence in 

 that shows that the author used the wood engraving as inspiration for the story.

_____________________________

_____________________________

_____________________________

Sarah darted through the 

cobblestone streets.

___________________________________________

Make a Comparison
 Analyze the picture of the wood engraving below.  Find evidence in 

 that shows that the author used the wood engraving as inspiration for the story.

_____________________________

_____________________________

_____________________________

Sarah darted through the 

cobblestone streets.

B

Name: ___________________________________________ Date: _________________Read All About It! Directions: Use the wood engraving of “Orange Woman” to inspire your own writing.  

Analyze the art below, and then, complete the story map.

Title:  ________________________________________________

Setting:  ______________
 _____________________
 _____________________

Chartacters:  __________
 _____________________
 _____________________

Problem:  _____________
 _____________________
 _____________________

Solution:  ___________________________________________________________
 ___________________________________________________________________

© Teacher Created Materials 
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Analyzing Structure: 
Step-by-Step (Procedural)

Learning Objectives 
Conventions: Explain the function of phrases and clauses in 
general and their function in specific sentences.   

Vocabulary Acquisition and Use: Distinguish among the 
connotations of words with similar denotations. 

Reading Informational Text: Analyze the structure an 
author uses to organize a text, including how the major 
sections contribute to the whole and to the development of 
the ideas.

Writing: Describe the process of decomposition.

Progress Monitoring
The Student Guided Practice Book pages below will be used 
by students throughout the lesson to formally and informally 
assess student understanding of the concepts.

Materials
 • Student Guided Practice 

Book (pages 60–65) 

 • Lizard Leftovers 
(filename: 
lizardleftovers.pdf)

 • Audio CD (Track 10)

 • Literacy Game Sets

 • Digital Literacy Games

 • note cards

 • copies of Lizard 
Leftovers 
(one for each student)

 • scissors

 • lined paper

Skill Overview: 
Analyzing 
Structure
Authors present information in 
different ways, but informational 
text is usually presented in a 
logical, sequential way.  By 
reading Lizard Leftovers, 
students will learn to identify the 
organizational structure of the 
text and how it lends itself to 
their overall understanding 
of the topic.

Lesson 

10

Lesson 10

Creatures may live thousands of minutes or thousands of years.  But eventually 

everything dies.  Decomposition is a natural process that breaks down bodies into matter 

that can be recycled by other nearby species.  Decay begins shortly after death and may 

continue for days, weeks, or months depending on the size and structure of the species.  

Small insects, fungi, and microscopic bacteria play a big role in decomposition.  The 

rotting tissue that smells so unappetizing to us is a vital source of food to these species.  

The ground also absorbs nutrients from the tissue.  This, in turn, provides living plants and 

animals with richer soil for grazing.   

To better understand what happens after one animal dies, scientists studied the decay 

of the savannah monitor lizard.  This lizard can be found living wild in the Sahara Desert 

or as a pet in homes around the world.  It is also a common source of leather.  As it decays, 

it provides nutrients to the soil, scavengers, and insects.  As with other animals, the 

decomposition occurs in five major stages.

Stage One: Fresh Meat 

Flies lay eggs in the carcass.  The larvae, or maggots, eat 

dead muscles, fat, organs, fecal matter, and skin.

Stage Two: Bloated Carcass

Microbes breed and produce gases in the body.  The lizard’s 

belly becomes bloated until the body ruptures.   

Stage Four: Advanced Decay

Unsupported by organs and tissue, the skin collapses around 

the bones.  Beetles and microbes strip the sinew from the 

bones.  

Stage Five: Dry Decay

The remaining skin is too tough for the beetles to consume.  

It remains along with the bones.  Depending on the 

environment, bones may be preserved for millions of years.

Stage Three: Active Decay

Active decay occurs when body mass is rapidly consumed by 

the maggots and fluids are lost into the soil. 

Lizard Leftovers 

Stage One: Fresh Meat 
Five Stages of Decomposition

21181—Focused Reading—Student Guided Practice Book 
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B

Name: _____________________
______________________

 Date: _________________

B

Questions, Questions 

Directions: Using information from Lizard Leftovers, rewrite each question below. 

Basic Question
Rewritten Question

Why do all creatures decay at different 

rates?
The passage state

s that 

decomposition ca
n take days, 

weeks, or months.
  Why does this 

vary?

Do insects and fungi only eat decaying 

carcasses?

How does rich soil help grazing 

animals?

How does a decaying body provide 

nutrients?

What are the gases in a decaying body?

© Teacher Created Materials 
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Doves are thought of as beautiful and peaceful.

B

Name: ___________________________________________ Date: _________________

Word Work
Part 1: Independent Clauses

Directions: Circle each subject and underline each verb in the sentences below.  Write a check mark beside each sentence that is an independent clause (contains a subject and a verb).  

 1 To better understand.

 3 Scientists study decay.

 5 The lizard’s belly.

 2 Decay begins shortly.

 4 A common source of leather.

 6 Flies lay eggs.

Part 2: Language and Vocabulary
Directions: Identify whether each underlined word has a negative or positive connotation.    Then, explain your answer. 

 1 The dove perched on a branch.  

Connotation:  ___________________________________________________________

Reason:  _______________________________________________________________

 2 Flies lay eggs on rotting food.  

Connotation:  ___________________________________________________________

Reason:  _______________________________________________________________

 3 Decay begins shortly after death.

Connotation:  ___________________________________________________________

Reason:  _______________________________________________________________

 4 There’s no place like home.  

Connotation:  ___________________________________________________________

Reason:  _______________________________________________________________

positive

© Teacher Created Materials 21181—Focused Reading—Student Guided Practice Book
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__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

______________________________________________________

______________________________________________________

______________________________________________________

______________________________________________________

______________________________________________________

Written Response
Directions: Describe the step-by-step process of decomposition. 

Name: ___________________________________________ Date: _________________

21181—Focused Reading—Student Guided Practice Book © Teacher Created Materials
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Name: ___________________________________________ Date: _________________Step-by-Step Directions: The author of Lizard Leftovers uses a step-by-step (procedural) 

organizational structure.  Use information from the passage to describe the stages of 

decomposition in your own words.

Stage 1
After an animal dies, flies lay eggs on the dead body.  

Once those eggs hatch, the maggots begin eating parts of 

the carcass.

Stage 2

Stage 3

Stage 4

Stage 5

Challenge: Why do you think the author labeled the stages rather than just explaining 

the process using a narrative structure?___________________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________

21181—Focused Reading—Student Guided Practice Book 
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Name: ___________________________________________ Date: _________________

B

Quick Check
 1 Which of these is an independent clause? 

	 A	The ground is muddy. 	 B	 and wet	 C	 the ground	 D	 is muddy

 2 Which of these words has a negative connotation? 	 A	 friendly 	 B	 bright	 C	 fresh	 D	 rotten
 3 In the sentence below, what happens directly before the skin of the lizard collapses? 

  Unsupported by organs and tissue, the skin collapses around the bones.  Beetles and microbes strip the sinew from the bones.   	 A	Flies lays eggs in the carcass.  	 B	Active decay occurs when body mass is rapidly consumed by the maggots and fluids are lost into the soil.	 C	The remaining skin is too tough for the beetles to consume.  	 D	Microbes breed and produce gases in the body.  

 4 In the sentences below, which question is answered?  The remaining skin is too tough for the beetles to consume.  It remains along with the bones.   	 A	Where do lizards generally live? 
	 B	What is a lizard?	 C	Why do some parts of animals decay but not others?	 D	Why do lizards die? 

© Teacher Created Materials 
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Creatures may live thousands of minutes or thousands of years.  But eventually 
everything dies.  Decomposition is a natural process that breaks down bodies into matter 
that can be recycled by other nearby species.  Decay begins shortly after death and may 
continue for days, weeks, or months depending on the size and structure of the species.  

Small insects, fungi, and microscopic bacteria play a big role in decomposition.  The 
rotting tissue that smells so unappetizing to us is a vital source of food to these species.  
The ground also absorbs nutrients from the tissue.  This, in turn, provides living plants and 
animals with richer soil for grazing.   

To better understand what happens after one animal dies, scientists studied the decay 
of the savannah monitor lizard.  This lizard can be found living wild in the Sahara Desert 
or as a pet in homes around the world.  It is also a common source of leather.  As it decays, 
it provides nutrients to the soil, scavengers, and insects.  As with other animals, the 
decomposition occurs in five major stages.

Stage One: Fresh Meat 

Flies lay eggs in the carcass.  The larvae, or maggots, eat 
dead muscles, fat, organs, fecal matter, and skin.

Stage Two: Bloated Carcass

Microbes breed and produce gases in the body.  The lizard’s 
belly becomes bloated until the body ruptures.   

Stage Four: Advanced Decay

Unsupported by organs and tissue, the skin collapses around 
the bones.  Beetles and microbes strip the sinew from the 
bones.  

Stage Five: Dry Decay

The remaining skin is too tough for the beetles to consume.  
It remains along with the bones.  Depending on the 
environment, bones may be preserved for millions of years.

Stage Three: Active Decay

Active decay occurs when body mass is rapidly consumed by 
the maggots and fluids are lost into the soil. 

Lizard Leftovers 

Stage One: Fresh Meat 

Five Stages of Decomposition
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Analyzing Structure: 
Step-by-Step (Procedural) (cont.)

Warm-Up Activity min.

Remind students that high-frequency words are the most commonly used words in texts.  
Recognition of and repeated exposure to these words is essential to fluent reading.  Review 
the words below.  Divide students into small groups, providing each group with five note 
cards.  Have each group write each word on a different card.  One student in each group 
begins by turning to the student beside him or her.  That student shows each card, one at a 
time, while the other reads the words as quickly as possible.  Continue this process until all 
students have the chance to quickly read the words.

continue understand found common produce

Lesson 

10



Analyzing Structure: 
Step-by-Step (Procedural) (cont.)

Word Work
Independent Clauses min.

 1. Say, “There are independent clauses and dependent clauses.  In order to better 
understand dependent clauses, it’s helpful to first understand independent clauses.”

 2. Say, “An independent clause is merely a simple sentence.  It contains a subject and a verb 
that can stand on its own.”  Write the following sentence on the board: Decomposition 
is a natural process.  Read it aloud.  Say, “Decomposition is the subject and is is the 
verb.  This is a simple sentence.”  Contrast this with the following: The ground also.  
Say, “Ground is the subject, but there is no action, so this is not a complete or simple 
sentence.  It’s not an independent clause.”  

 3. Ask, “What could we add to make this a simple sentence?  (The ground also absorbs 
nutrients.)  With the addition of the verb, absorbs, we now have a complete sentence.”

 4. Have students complete Part 1 of the Word Work activity sheet (Student Guided Practice 
Book, page 61) for additional practice with independent clauses.   

Language and Vocabulary min.

decay maggot

 1. Say, “A word can have a negative or positive connotation.  There is a meaning associated 
with the word that is implied, but is not the actual definition.  For example, the word 
decay, which refers to rotting, often has a negative connotation.  We think of a rotting 
thing as gross and having a bad smell.  So, when we hear the word decay, we associate it 
with something bad.  We might even describe a mean person as rotten.”

 2. Ask, “What do you think of when you hear the word maggot?  Is it positive or negative?  
Maggot has a negative connotation because we think of a worm that is usually on food.  
Let’s contrast this with the word pet, referring to an animal owned by a family.  Pet 
usually has a positive connotation because we think of a cute little dog or cat that is 
loved.”

 3. Have students complete Part 2 of the Word Work activity sheet (Student Guided Practice 
Book, page 61) for additional practice with language and vocabulary. 

© Teacher Created Materials 21172— Focused Reading Intervention Level 7—Teacher’s Guide

(cont.)

Say, “There are independent clauses and dependent clauses.  In order to better 
understand dependent clauses, it’s helpful to first understand independent clauses.”

Say, “An independent clause is merely a simple sentence.  It contains a subject and a verb 
that can stand on its own.”  Write the following sentence on the board: Decomposition 

 is the subject and is is the 
The ground also.  

 is the subject, but there is no action, so this is not a complete or simple 

Ask, “What could we add to make this a simple sentence?  (The ground also absorbs 
, we now have a complete sentence.”

Student Guided Practice 

Say, “A word can have a negative or positive connotation.  There is a meaning associated 
with the word that is implied, but is not the actual definition.  For example, the word 

, which refers to rotting, often has a negative connotation.  We think of a rotting 
decay, we associate it 

with something bad.  We might even describe a mean person as rotten.”

?  Is it positive or negative?  
has a negative connotation because we think of a worm that is usually on food.  

, referring to an animal owned by a family.  Pet 
usually has a positive connotation because we think of a cute little dog or cat that is 

Student Guided Practice 

© Teacher Created Materials 21172— Focused Reading Intervention Level 7—Teacher’s Guide

Say, “An independent clause is merely a simple sentence.  It contains a subject and a verb 
Decomposition 

 is the subject, but there is no action, so this is not a complete or simple 

, we now have a complete sentence.”

Student Guided Practice 

Say, “A word can have a negative or positive connotation.  There is a meaning associated 
with the word that is implied, but is not the actual definition.  For example, the word 

, which refers to rotting, often has a negative connotation.  We think of a rotting 
, we associate it 

?  Is it positive or negative?  
has a negative connotation because we think of a worm that is usually on food.  

Student Guided Practice 
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Analyzing Structure: 
Step-by-Step (Procedural) (cont.)

 1. Say, “Authors use different kinds of organizational structures when they write.  Lizard 
Leftovers is about the process of decomposition or the breaking down of an animal 
body after death.  Since the text is going to tell us about a process, I imagine that it 
will be organized in a step-by-step (procedural) manner that will help us understand 
it.  Today, you will examine the text structure to help you understand the content 
presented in Lizard Leftovers.”

 1. To access students’ background knowledge, ask, “What do you already know about 
decomposition?  Have you ever seen a dead bird or the bones of an animal in nature?  
What did it look like?  Was there any kind of smell?”

 2. Ask, “What do you think the process involves?  What do you think happens first?  How 
does an entire animal end up as a pile of bones and nothing else?”

 1. Allow students to discuss their ideas about this process in small groups and help them 
to understand that the process has a sequence so the author presents the information 
in that way. 

 1.  1.  1.  1.  1.  1. I Do

 1.  1.  1.  1.  1. 
We Do

 1.  1.  1.  1. You Do

Whole-Group Lesson
Before Reading min.

Lesson 

10



Analyzing Structure: 
Step-by-Step (Procedural) (cont.)

Whole-Group Lesson  (cont.)

During Reading min.
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Help students understand the step-by-step (procedural) 
text structure.  Explain that often times numbering or signal 
words are used.  Have them practice by explaining the steps 
they go through to get ready for school.  First, _____.  Then, 
_____.  Finally, _____.

Language Support

Lesson 

10

 1. Say, “As you read today, focus on the structure of an informational text.  What is the 
process described?”  

 2. Have students read Lizard Leftovers (Student Guided Practice Book, page 60) 
independently.

 3. Say, “Just from looking at this, I can tell there is a specific structure.  I notice that 
the author labels the stages of decomposition, so it is clear that it is structured in a 
particular way with regard to sequence.”

 1. Ask, “What is the first thing that happens in the decomposition process?  (Flies lay 
eggs in the carcass and the larvae eat the flesh.)  What happens next?”  (The body 
bloats from gases and then bursts.)

 2. Point out the organized manner in which the information is presented.

 1. Have students complete the Step-by-Step activity sheet (Student Guided Practice 
Book, page 62).

 1.  1.  1.  1.  1.  1. I Do

 1.  1.  1.  1. 
We Do

 1.  1.  1.  1. You Do
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Analyzing Structure: 
Step-by-Step (Procedural) (cont.)

 1. Remind students that the author began Lizard Leftovers with general information 
about decomposition, then told the story of scientists who observed the decaying body 
of a monitor lizard, and finally listed the stages of decomposition.

 2. Say, “Even though the author structured the text in a specific way, I might still have 
questions about the text.  I can structure my questions sequentially as well.  For 
example, when I read the first three sentences I am curious about the use of the word 
recycled.  I think about recycling trash, but what does it mean that dead bodies are 
recycled?  If I read on, I may find out.”

 1. Say, “Let’s look at the rest of that paragraph.  What are some questions that come 
to mind?”  (What nearby species are there?  Are there animals that feast on dead 
carcasses in every climate, or are they unique to certain ones?  How long would it take 
a bird, for example, to completely decompose?)

 2. Tell students that asking questions in a structured way by mentioning information 
and then asking the question not only involves a depth of understanding, but makes 
it easier for someone to answer.  Say, “For example, I could ask, ‘Why doesn’t 
decomposition happen at the same pace for all creatures?,’  or I could ask, ‘The 
passage says that decomposition can happen in a few days, weeks, or months.  Why is 
that pace not the same for all?’”

 3. Encourage students to reframe their questions, prefacing them with information from 
the passage.

 1. Have students work in pairs to reframe their questions about the passage, basing them 
on information from the text.  

 2. Have students complete the Questions, Questions activity sheet (Student Guided 
Practice Book, page 63) either now or in the Differentiated Instruction portion of the 
lesson.  

 3. Ask, “How will you approach the next text you read differently knowing what you now 
know about text structure?  Take two minutes to discuss with a partner, and then write 
a sentence response at the bottom of your activity sheet.”

 1.  1.  1.  1.  1.  1. I Do

 1.  1.  1.  1.  1. 
We Do

 1.  1.  1.  1. You Do

Whole-Group Lesson (cont.)

After Reading min.

Lesson 

10



Writing min.

Remind students about Lizard Leftovers.  Then, read aloud the prompt from the Written 
Response activity sheet (Student Guided Practice Book, page 64).  You may wish to have 
students complete the digital version of the writing prompt found on the Digital Resources 
USB Device.

Fluency Practice min.

Explain that it is important to read aloud clearly and smoothly.  Point out that Lizard Leftovers 
has a section of information presented in paragraphs.  It also has a list of stages and each stage 
is labeled.  Model for them how to say each stage heading, pause briefly, and then read the 
description of the stage.  Encourage students to practice reading the passage aloud.  Note: 
You may wish to play the professional recording from the audio CD to model proper fluency.

Progress Monitoring min.

 1. Have students complete the Quick Check activity 
sheet (Student Guided Practice Book, page 65) 
to gauge student progress toward mastery of the 
Learning Objectives.

 2. Based on the results of the Quick Check activity 
sheet and the teacher’s observations during the 
lesson, organize students into groups and continue 
with the Differentiated Instruction support and the 
Literacy Games.  

Analyzing Structure: 
Step-by-Step (Procedural) (cont.)

Have students complete 
a timed reading of the 
passage.  This passage has 
299 words.  The fluency 
goal is 167 words per 
minute.  See pages 16–17 
of the Assessment Guide 
for instructions and the 
fluency rubric.

Assessment Opportunity

© Teacher Created Materials 21172— Focused Reading Intervention Level 7—Teacher’s Guide

.  Then, read aloud the prompt from the Written 
page 64).  You may wish to have 

students complete the digital version of the writing prompt found on the Digital Resources 

Explain that it is important to read aloud clearly and smoothly.  Point out that Lizard Leftovers
has a section of information presented in paragraphs.  It also has a list of stages and each stage 
is labeled.  Model for them how to say each stage heading, pause briefly, and then read the 
description of the stage.  Encourage students to practice reading the passage aloud.  Note:
You may wish to play the professional recording from the audio CD to model proper fluency.

(cont.)

Have students complete 
a timed reading of the 
passage.  This passage has 
299 words.  The fluency 
goal is 167 words per 
minute.  See pages 16–17 
of the Assessment Guide 
for instructions and the 
fluency rubric.

Assessment Opportunity
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students complete the digital version of the writing prompt found on the Digital Resources 

Lizard Leftovers
has a section of information presented in paragraphs.  It also has a list of stages and each stage 
is labeled.  Model for them how to say each stage heading, pause briefly, and then read the 

Note:
You may wish to play the professional recording from the audio CD to model proper fluency.

Have students complete 
a timed reading of the 
passage.  This passage has 
299 words.  The fluency 

minute.  See pages 16–17 
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Literacy Game Sets

Digital Literacy Games

Literacy Games
Divide students into groups.  Assign each 
group to one game.  For instructions on 
how to organize, manage, and play the 
Literacy Games, see pages 30–34.

 Extend Learning
 1. Have each student write a letter to a family member telling about the article.

 2. Have students introduce the overall topic of the article, general information, 
and then the stages involved.

 Extend Learning Extend Learning
 1. Have each student write a letter to a family member telling about the article.

Lesson 

10
Analyzing Structure: 

Step-by-Step (Procedural) (cont.)

Differentiated Instruction min.

While the teacher meets with each group below, the remaining students will play the 
Literacy Games.  

Reteach  
 1. Tell students that a strong organizational 

structure helps a reader to make sense of 
the information presented in a text.    

 2. Provide each student with a copy of Lizard 
Leftovers and have each student cut apart 
the stages (omitting the headings) and mix 
them up.  Help students to understand 
the importance of a strong organizational 
structure and how confusing the passage 
would be if not properly sequenced.

 3. Have each student arrange the stages in 
the correct sequence.   

Reinforce 
 1. Explain that when retelling information, 

organizational structure is important. 

 2. Have students label the passage as you 
point out the introduction, general 
information, the work of scientists, and 
the stages of decomposition.  Have them 
practice retelling this information to a 
partner using this structure of sequence.  



Lesson 10

Creatures may live thousands of minutes or thousands of years.  But eventually 
everything dies.  Decomposition is a natural process that breaks down bodies into matter 
that can be recycled by other nearby species.  Decay begins shortly after death and may 
continue for days, weeks, or months depending on the size and structure of the species.  

Small insects, fungi, and microscopic bacteria play a big role in decomposition.  The 
rotting tissue that smells so unappetizing to us is a vital source of food to these species.  
The ground also absorbs nutrients from the tissue.  This, in turn, provides living plants and 
animals with richer soil for grazing.   

To better understand what happens after one animal dies, scientists studied the decay 
of the savannah monitor lizard.  This lizard can be found living wild in the Sahara Desert 
or as a pet in homes around the world.  It is also a common source of leather.  As it decays, 
it provides nutrients to the soil, scavengers, and insects.  As with other animals, the 
decomposition occurs in five major stages.

Stage One: Fresh Meat 

Flies lay eggs in the carcass.  The larvae, or maggots, eat 
dead muscles, fat, organs, fecal matter, and skin.

Stage Two: Bloated Carcass

Microbes breed and produce gases in the body.  The lizard’s 
belly becomes bloated until the body ruptures.   

Stage Four: Advanced Decay

Unsupported by organs and tissue, the skin collapses around 
the bones.  Beetles and microbes strip the sinew from the 
bones.  

Stage Five: Dry Decay

The remaining skin is too tough for the beetles to consume.  
It remains along with the bones.  Depending on the 
environment, bones may be preserved for millions of years.

Stage Three: Active Decay

Active decay occurs when body mass is rapidly consumed by 
the maggots and fluids are lost into the soil. 

Lizard Leftovers 

Stage One: Fresh Meat 

Five Stages of Decomposition
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Doves are thought of as beautiful and peaceful.

B

Name: _____________________________________________________________ Date: _________________________

Word Work
Part 1: Independent Clauses

Directions: Circle each subject and underline each verb in the sentences below.  Write a 
check mark beside each sentence that is an independent clause (contains a subject and 
a verb).  

 1 To better understand.

 3 Scientists study decay.

 5 The lizard’s belly.

 2 Decay begins shortly.

 4 A common source of leather.

 6 Flies lay eggs.

Part 2: Language and Vocabulary
Directions: Identify whether each underlined word has a negative or positive 
connotation.  Then, explain your answer. 

 1 The dove perched on a branch.  

Connotation:  ___________________________________________________________

Reason:  _______________________________________________________________

 2 Flies lay eggs on rotting food.  

Connotation:  ___________________________________________________________

Reason:  _______________________________________________________________

 3 Decay begins shortly after death.

Connotation:  ___________________________________________________________

Reason:  _______________________________________________________________

 4 There’s no place like home.  

Connotation:  ___________________________________________________________

Reason:  _______________________________________________________________

Creatures may live thousands of minutes or thousands of years.  But eventually 
everything dies.  Decomposition is a natural process that breaks down bodies into matter 
that can be recycled by other nearby species.  Decay begins shortly after death and may 
continue for days, weeks, or months depending on the size and structure of the species.  

Small insects, fungi, and microscopic bacteria play a big role in decomposition.  The 
rotting tissue that smells so unappetizing to us is a vital source of food to these species.  
The ground also absorbs nutrients from the tissue.  This, in turn, provides living plants and 
animals with richer soil for grazing.   

To better understand what happens after one animal dies, scientists studied the decay 
of the savannah monitor lizard.  This lizard can be found living wild in the Sahara Desert 
or as a pet in homes around the world.  It is also a common source of leather.  As it decays, 
it provides nutrients to the soil, scavengers, and insects.  As with other animals, the 
decomposition occurs in five major stages.

Stage One: Fresh Meat 

Flies lay eggs in the carcass.  The larvae, or maggots, eat 
dead muscles, fat, organs, fecal matter, and skin.

Stage Two: Bloated Carcass

Microbes breed and produce gases in the body.  The lizard’s 
belly becomes bloated until the body ruptures.   

Stage Four: Advanced Decay

Unsupported by organs and tissue, the skin collapses around 
the bones.  Beetles and microbes strip the sinew from the 
bones.  

Stage Five: Dry Decay

The remaining skin is too tough for the beetles to consume.  
It remains along with the bones.  Depending on the 
environment, bones may be preserved for millions of years.

Stage Three: Active Decay

Active decay occurs when body mass is rapidly consumed by 
the maggots and fluids are lost into the soil. 

Lizard Leftovers 

Five Stages of Decomposition

positive
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Name: _____________________________________________________________ Date: _________________________

Step-by-Step 
Directions: The author of Lizard Leftovers uses a step-by-step (procedural) 
organizational structure.  Use information from the passage to describe the stages of 
decomposition in your own words.

Stage 1
After an animal dies, flies lay eggs on the dead body.  
Once those eggs hatch, the maggots begin eating parts of 
the carcass.

Stage 2

Stage 3

Stage 4

Stage 5

Challenge: Why do you think the author labeled the stages rather than just explaining 
the process using a narrative structure?

___________________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________

____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
21181—Focused Reading—Student Guided Practice Book © Teacher Created Materials
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B

Name: _____________________________________________________________ Date: _________________________

B

Questions, Questions 
Directions: Using information from Lizard Leftovers, rewrite each question below. 

Basic Question Rewritten Question

Why do all creatures decay at different 
rates?

The passage states that 
decomposition can take days, 
weeks, or months.  Why does this 
vary?

Do insects and fungi only eat decaying 
carcasses?

How does rich soil help grazing animals?

How does a decaying body provide 
nutrients?

What are the gases in a decaying body?

© Teacher Created Materials 21181—Focused Reading—Student Guided Practice Book
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__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

______________________________________________________

______________________________________________________

______________________________________________________

______________________________________________________

______________________________________________________

Written Response
Directions: Describe the step-by-step process of decomposition. 

Name: _____________________________________________________________ Date: _________________________
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Name: _____________________________________________________________ Date: _________________________

B

Quick Check

 1 Which of these is an independent 
clause? 

 A The ground is muddy. 
 B and wet
 C the ground
 D is muddy

 2 Which of these words has a negative 
connotation? 

 A friendly 
 B bright
 C fresh
 D rotten

 3 In the sentence below, what happens 
directly before the skin of the lizard 
collapses? 

Unsupported by organs and tissue, 
the skin collapses around the bones.  
Beetles and microbes strip the sinew 
from the bones.   

 A Flies lays eggs in the carcass.  
 B Active decay occurs when body 

mass is rapidly consumed by 
the maggots and fluids are lost 
into the soil.

 C The remaining skin is too tough 
for the beetles to consume.  

 D Microbes breed and produce 
gases in the body.  

 4 In the sentences below, which 
question is answered?

  The remaining skin is too tough for 
the beetles to consume.  It remains 
along with the bones.   

 A Where do lizards generally live? 
 B What is a lizard?
 C Why do some parts of animals 

decay but not others?
 D Why do lizards die? 
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Oral Reading RecordOral Reading Record

Name:  ______________________________Date:  _________________

Assessor:  ___________________________________________________

Analyzing Structure: 
Step-by-Step

Total  Word  Count Codes

124 E  =  errors SC  =  self-corrections M  =  meaning S  =  structure V  =  visual

Cumulative  
Word  Count Text E SC

Cues  Used
E SC

7

13

20

28

35

43

51

55

61

69

79

87

94

102

106

113

121

124

Creatures  may  live  thousands  of  minutes  or  

thousands  of  years.    But  eventually  everything  

dies.    Decomposition  is  a  natural  process  that  

breaks  down  bodies  into  matter  that  can  be  

recycled  by  other  nearby  species.    Decay  begins  

shortly  after  death  and  may  continue  for  days,  

weeks,  or  months  depending  on  the  size  and  

structure  of  the  species.    

Small  insects,  fungi,  and  microscopic  bacteria  

play  a  big  role  in  decomposition.    The  rotting  

tissue  that  smells  so  unappetizing  to  us  is  a  vital  

source  of  food  to  these  species.    The  ground  

also  absorbs  nutrients  from  the  tissue.    This,  

in  turn,  provides  living  plants  and  animals  with  

richer  soil  for  grazing.      

To  better  understand  what  happens  after  one  

animal  dies,  scientists  studied  the  decay  of  the  

savannah  monitor  lizard.    

TOTALS

Error  
Rate:

Self-Correction  
Rate:

Accuracy  
Percentage:

Time:

Creatures may live thousands of minutes or thousands of years.  But eventually 
everything dies.  Decomposition is a natural process that breaks down bodies into matter 
that can be recycled by other nearby species.  Decay begins shortly after death and may 
continue for days, weeks, or months depending on the size and structure of the species.  Small insects, fungi, and microscopic bacteria play a big role in decomposition.  The 
rotting tissue that smells so unappetizing to us is a vital source of food to these species.  
The ground also absorbs nutrients from the tissue.  This, in turn, provides living plants and 
animals with richer soil for grazing.   

To better understand what happens after one animal dies, scientists studied the decay 
of the savannah monitor lizard.  This lizard can be found living wild in the Sahara Desert 
or as a pet in homes around the world.  It is also a common source of leather.  As it decays, 
it provides nutrients to the soil, scavengers, and insects.  As with other animals, the 
decomposition occurs in five major stages.

Stage One: Fresh Meat 
Flies lay eggs in the carcass.  The larvae, or maggots, eat dead muscles, fat, organs, fecal matter, and skin.

Stage Two: Bloated Carcass
Microbes breed and produce gases in the body.  The lizard’s belly becomes bloated until the body ruptures.   

Stage Four: Advanced Decay
Unsupported by organs and tissue, the skin collapses around the bones.  Beetles and microbes strip the sinew from the bones.  

Stage Five: Dry Decay
The remaining skin is too tough for the beetles to consume.  It remains along with the bones.  Depending on the environment, bones may be preserved for millions of years.

Stage Three: Active Decay
Active decay occurs when body mass is rapidly consumed by the maggots and fluids are lost into the soil. 

Lizard Leftovers 

Stage One: Fresh Meat 

Five Stages of Decomposition
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