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Imagine what it would be like for 
the world to flower into color with every 
letter, every word blossoming into a visual 
sensation.  Some people experience 
language in this truly unique way: they 
associate letters and numbers with colors.

Synesthesia can manifest in several 
ways.  For some, the condition merges 
two senses.  For example, sight mixes 
with smell or sound combines with flavor.  
A particular musical note might have a 
sweet taste to it.  Or touching something 
might produce the sensation of sound.  
More commonly, synesthetes experience 
letters, numbers, and words as colors.  For 
example, the letter e might be violet.  

This extraordinary sensory crosstalk can 
inspire great waves of creativity.  Pharrell 
Williams, urban musician and producer, 
explains, “I don’t know if (it) makes 
sense, but I could always visualize what 
I was hearing.  It’s like...weird colors.”  
Entertainer Lady Gaga experiences similar 
sensations.  “When I write songs, I hear 
melodies and I hear lyrics, but I also see 
color,” she notes.  “I see sound like…a 
wall of color.”  John Mayer, Jimi Hendrix, 
and even Stevie Wonder—who is legally 
blind—likewise sense music as color.  But 
synesthesia inspires more than just music.

Novelist Vladimir Nabokov once 
bestowed one of his characters with his 
own gift.  In Bend Sinister, Adam Krug 
described the visual sensation of the word 
loyalty as “a golden fork lying in the sun on 
a smooth spread of pale yellow silk.”

Marilyn Monroe didn’t put a name to 
her condition.  Nonetheless, she credited 
her acting skill to an extraordinary 
sensitivity and imagination that allowed her 
to visualize sounds.  Modern actress Tilda 
Swinton tastes language instead.  In her 
words, “The word word is a sort of gravy.  
Table is a slightly dry cake.  Tomato is not 
actually tomato, it’s lemony.”

Artist Vincent van Gogh crossed vision 
with sound.  He wondered if others viewed 
paintings and heard them, like him, as a 
shaky violin, a piano, or a stately organ.  
Artist Wassily Kandinsky, too, could hear 
tones and chords while he painted.  Edgar 
Degas saw colors as powerful emotions 
instead.

The world of displaced senses must at 
times seem disorienting to the synesthete.  
But this special gift of perception opens 
up a vibrant world, one that is often 
expressed in ways that allows all the world 
to appreciate this gift.
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the world to flower into color with every 
letter, every word blossoming into a visual 
sensation.  Some people experience 
language in this truly unique way: they 
associate letters and numbers with colors.

Synesthesia can manifest in several 
ways.  For some, the condition merges 
two senses.  For example, sight mixes 
with smell or sound combines with flavor.  
A particular musical note might have a 
sweet taste to it.  Or touching something 
might produce the sensation of sound.  
More commonly, synesthetes experience 
letters, numbers, and words as colors.  For 
example, the letter e might be violet.  

This extraordinary sensory crosstalk can 
inspire great waves of creativity.  Pharrell 
Williams, urban musician and producer, 
explains, “I don’t know if (it) makes 
sense, but I could always visualize what 
I was hearing.  It’s like...weird colors.”  
Entertainer Lady Gaga experiences similar 
sensations.  “When I write songs, I hear 
melodies and I hear lyrics, but I also see 
color,” she notes.  “I see sound like…a 
wall of color.”  John Mayer, Jimi Hendrix, 
and even Stevie Wonder—who is legally 
blind—likewise sense music as color.  But 
synesthesia inspires more than just music.

Novelist Vladimir Nabokov once 
bestowed one of his characters with his 
own gift.  In Bend Sinister, Adam Krug 
described the visual sensation of the word 
loyalty as “a golden fork lying in the sun on 
a smooth spread of pale yellow silk.”

Marilyn Monroe didn’t put a name to 
her condition.  Nonetheless, she credited 
her acting skill to an extraordinary 
sensitivity and imagination that allowed her 
to visualize sounds.  Modern actress Tilda 
Swinton tastes language instead.  In her 
words, “The word word is a sort of gravy.  
Table is a slightly dry cake.  Tomato is not 
actually tomato, it’s lemony.”

Artist Vincent van Gogh crossed vision 
with sound.  He wondered if others viewed 
paintings and heard them, like him, as a 
shaky violin, a piano, or a stately organ.  
Artist Wassily Kandinsky, too, could hear 
tones and chords while he painted.  Edgar 
Degas saw colors as powerful emotions 
instead.

The world of displaced senses must at 
times seem disorienting to the synesthete.  
But this special gift of perception opens 
up a vibrant world, one that is often 
expressed in ways that allows all the world 
to appreciate this gift.

21182—Focused Reading—Student Guided Practice Book © Teacher Created Materials

Lesson 22

132

21145s



Teacher’s Guide

L
evel 8 Level 8

TCM 21173



© Teacher Created Materials 21173—Focused Reading Intervention Level 8—Teacher’s Guide

Table of Contents 
Welcome
Program Welcome . . . . . . . . . . . . . . . . . . . . . . . . . 4

Research
Research on Reading Intervention . . . . . . . . . . . . 6
 The Need for Intervention . . . . . . . . . . . . . . . . 6
 Response to Intervention in English 

Language Arts  . . . . . . . . . . . . . . . . . . . . . . 7
 Components of Effective Reading 

Interventions  . . . . . . . . . . . . . . . . . . . . . . . 9
 High-Yield Strategies for Increasing 

Student Achievement  . . . . . . . . . . . . . . . 10
 The Reading/Writing Connection . . . . . . . . . 11
 Using Technology to Improve Literacy . . . . . 12
 Using Games to Motivate Struggling  

Readers . . . . . . . . . . . . . . . . . . . . . . . . . . . 13
 Assessment  . . . . . . . . . . . . . . . . . . . . . . . . . . . 14

Best Practices
Developing Key Reading Skills . . . . . . . . . . . . . . 16
 Word Recognition . . . . . . . . . . . . . . . . . . . . . . 16
 Academic Vocabulary . . . . . . . . . . . . . . . . . . . 18
 Fluency . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 19 
Comprehension Strategies for 

Informational Texts and Literature . . . . . . . . 20
Differentiation . . . . . . . . . . . . . . . . . . . . . . . . . . . 24
 Differentiating by Specific Needs . . . . . . . . . 24

How to Use This Product
Kit Components . . . . . . . . . . . . . . . . . . . . . . . . . . 26
Getting Started . . . . . . . . . . . . . . . . . . . . . . . . . . . 27
Teaching a Lesson  . . . . . . . . . . . . . . . . . . . . . . . . 28
Using the Literacy Games . . . . . . . . . . . . . . . . . . 30
 How to Organize and Manage Games . . . . . . 30
 Playing the Literacy Game Sets . . . . . . . . . . . 31
 Playing the Digital Literacy Games . . . . . . . . 34
Using the Technology Options. . . . . . . . . . . . . . . 35

Planning for Intervention
Pacing Plans . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 36
Correlations  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 40
 Reading Level Correlations . . . . . . . . . . . . . . 40
 Introduction to Correlations  . . . . . . . . . . . . . 43
 Standards Correlations . . . . . . . . . . . . . . . . . . 44
Series Scope and Sequence . . . . . . . . . . . . . . . . . 47

Lessons 
 Lesson 1: Evaluating Evidence:

Literature . . . . . . . . . . . . . . . . . . . . . . . . . 51
 Lesson 2: Evaluating Evidence:

 Informational Text  . . . . . . . . . . . . . . . . . 59
 Lesson 3: Analyzing Theme . . . . . . . . . . . . . . 67
 Lesson 4: Analyzing Central Idea  . . . . . . . . . 75
 Lesson 5: Analyzing Plot Development . . . . . 83
 Lesson 6: Analyzing Relationships 

in the Text . . . . . . . . . . . . . . . . . . . . . . . . . 91
 Lesson 7: Using Meaning Clues: 

Literature . . . . . . . . . . . . . . . . . . . . . . . . . 99
 Lesson 8: Using Meaning Clues: 

Informational Text . . . . . . . . . . . . . . . . . 107
 Lesson 9: Summarizing: Literature . . . . . . . 115
 Lesson 10: Summarizing:

 Informational Text  . . . . . . . . . . . . . . . . 123
 Lesson 11: Analyzing Point of View . . . . . . . 131
 Lesson 12: Determining Author’s Purpose . 139
 Lesson 13: Analyzing Point of View . . . . . . . 147
 Lesson 14: Analyzing Author’s Purpose . . . . 155
 Lesson 15: Drawing Inferences:

Literature . . . . . . . . . . . . . . . . . . . . . . . . 163
 Lesson 16: Drawing Inferences:

Informational Text . . . . . . . . . . . . . . . . . 171
 Lesson 17: Comparing Text Structures . . . . 179
 Lesson 18: Analyzing Structure . . . . . . . . . . 187
 Lesson 19: Analyzing Literary Themes . . . . 195
 Lesson 20: Analyzing Interpretations  . . . . . 203
 Lesson 21: Analyzing Word Choice . . . . . . . 211
 Lesson 22: Evaluating Claims  . . . . . . . . . . . 219
 Lesson 23: Analyzing Character 

Development . . . . . . . . . . . . . . . . . . . . . 227
 Lesson 24: Analyzing Argument . . . . . . . . . . 235
 Lesson 25: Analyzing Literary 

Character Types . . . . . . . . . . . . . . . . . . . 243
 Lesson 26: Analyzing Distinctions 

in the Text . . . . . . . . . . . . . . . . . . . . . . . . 251
 Lesson 27: Contrasting Text Structures . . . . 259
 Lesson 28: Analyzing Structure: Sequence . 267
 Lesson 29: Analyzing Word Choice . . . . . . . 275
 Lesson 30: Evaluating Medium . . . . . . . . . . 283

Appendices
Appendix A: References Cited  . . . . . . . . . . . . . 291
Appendix B: Glossary . . . . . . . . . . . . . . . . . . . . . 294
Appendix C: Digital and Audio 

Resources Charts . . . . . . . . . . . . . . . . . . . . . 301

3



21173—Focused Reading Intervention Level 8—Teacher’s Guide © Teacher Created Materials

Teacher’s Guide

30 easy-to-use, standards-based lesson plans 

Student Guided Practice Book

Full-color reading passages and student 
activities

Assessment Guide

Includes a pretest, posttest, and oral reading 
record

3 Literacy Game Sets

Each game set includes a game board, 
directions, answer key, and game pieces.

Digital and Audio Resources 

Audio CD

Includes professional recordings of all 30 
passages.

3 Digital Literacy Games

Digital Literacy Games focus on key 
word-recognition skills, language conventions, 
and comprehension strategies

Digital Resources 
 • PDFs of all student materials (passages, 

game sets, activity sheets, assessments, 
etc.)

 • PDFs of teacher resources (graphic 
organizers, rubrics, pacing plans, etc.)

 • Digital Literacy Games
 • Electronic versions of the Pretest and 

Posttest and recording tools

Assessment Guide

L
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directions

How to WinHow to WinHow to WinIdentify figures of speech to collect the most movie-themed game markers.

Identify figures of speech to collect the most movie-themed game markers.Setting UpSetting UpSetting Up
 Lights! Camera! Action! 
 Lights! Camera! Action! game boardgame markers
cards
Answer Key

1. Place the game board in the middle of all players.
2.2. Shuffle and stack the cards facedown on their game board space.  Then, place the game markers 

Shuffle and stack the cards facedown on their game board space.  Then, place the game markers 

Shuffle and stack the cards facedown on their game board space.  Then, place the game markers 

on the middle of the board.  Shuffle and place cards facedown on their game board space.

on the middle of the board.  Shuffle and place cards facedown on their game board space.

3.3. Each player selects a movie-themed corner of the game board and matching game markers.  

Each player selects a movie-themed corner of the game board and matching game markers.  

Each player selects a movie-themed corner of the game board and matching game markers.  

The shortest player goes first, and play continues to the left.Game TimeGame TimeGame Time1. For each turn, draw a card and read the question and answer choices aloud.

2. Select the best answer for the question and say your answer aloud.  If you are correct, place 

Select the best answer for the question and say your answer aloud.  If you are correct, place 

Select the best answer for the question and say your answer aloud.  If you are correct, place 

one game marker on your corner.  If not, it’s the next player’s turn.  (Check the Answer Key if 

one game marker on your corner.  If not, it’s the next player’s turn.  (Check the Answer Key if 

one game marker on your corner.  If not, it’s the next player’s turn.  (Check the Answer Key if 

needed.)3. The first player to collect 10 game markers wins!  If time runs out before anyone collects 10 

The first player to collect 10 game markers wins!  If time runs out before anyone collects 10 

The first player to collect 10 game markers wins!  If time runs out before anyone collects 10 

game markers, the player with the most game markers wins.  Play the game again for more 

game markers, the player with the most game markers wins.  Play the game again for more 
Place used cards in a separate stack as you play.  Shuffle and reuse them if you run out of 

Place used cards in a separate stack as you play.  Shuffle and reuse them if you run out of 

 are language used for a special effect.  Here are some examples: or as: “smooth as silk” is an implied comparison of one object or idea to another: “heart of stone”

is an expression that means something different than the meanings of its separate  

is an expression that means something different than the meanings of its separate  

is an expression that means something different than the meanings of its separate   is an exaggeration used for emphasis: “moving mountains”
 is a representation of an idea or thing in human form: “blind justice”

 is a representation of an idea or thing in human form: “blind justice”

 is the repetition of beginning consonant sounds: “helpful hint”

 is the repetition of beginning consonant sounds: “helpful hint” means the opposite of what you would expect: “sick of eating healthy”

: “smooth as silk” is an implied comparison of one object or idea to another: “heart of stone”

is an expression that means something different than the meanings of its separate   is an exaggeration used for emphasis: “moving mountains”
 is a representation of an idea or thing in human form: “blind justice”

 is the repetition of beginning consonant sounds: “helpful hint”

 is the repetition of beginning consonant sounds: “helpful hint”

 is the repetition of beginning consonant sounds: “helpful hint”

 is the repetition of beginning consonant sounds: “helpful hint”
 is the use of words to imitate sounds: “meow”

 means the opposite of what you would expect: “sick of eating healthy”

 is an exaggeration used for emphasis: “moving mountains”
 is a representation of an idea or thing in human form: “blind justice”

 is the repetition of beginning consonant sounds: “helpful hint”

 is the repetition of beginning consonant sounds: “helpful hint”

 is the repetition of beginning consonant sounds: “helpful hint”
 is the use of words to imitate sounds: “meow”

 means the opposite of what you would expect: “sick of eating healthy”
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“Peter Piper ate a pickled pepper” 
is an example of:

a. alliteration
b. irony
c. hyperbole

“I’m starving to death” is an  example of:

a. hyperbole
b. a metaphor
c. a simile

“The terrible twos” is an example  
of alliteration.

a. true
b. false

“Water, water everywhere…but 
not a drop to drink” is an example 
of irony. 

a. true
b. false

“The fat cat sat on the mat” is an 
example of alliteration. 

a. true
b. false

“Simone’s sister slept soundly in 
September” is an example of: 

a. a metaphor
b. onomatopoeia
c. alliteration

“With friends like you, who needs 
enemies?” is an example of irony.

a. true
b. false

“I can smell Grandma’s cookies 
from a mile away” is an example of:

a. alliteration
b. irony
c. hyperbole

“I aced the test” is an example of hyperbole.

a. true
b. false

3. The first player to collect 10 game markers wins!  If time runs out before anyone collects 10 

game markers, the player with the most game markers wins.  Play the game again for more 
Place used cards in a separate stack as you play.  Shuffle and reuse them if you run out of 

 are language used for a special effect.  Here are some examples:
is a comparison that uses like or  is an implied comparison of one object or idea to another: “heart of stone”

 is an implied comparison of one object or idea to another: “heart of stone”

is an expression that means something different than the meanings of its separate  “Simone’s sister slept soundly in 
September” is an example of: 

is an expression that means something different than the meanings of its separate  
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Getting Started
 1. Prior to instruction, administer the 

Pretest.  This assessment covers all the 
comprehension skills and objectives 
for this level of the program.  It can 
be used to determine which concepts 
have already been mastered by each 
individual student, as well as which 
lessons concepts still need to be taught.  

Note: Use the Pretest Item Analysis 
(filenames: pretestanalysis.doc; 
pretestanalysis.pdf, pretestanalysis.xls) 
to help monitor which skills are the 
most difficult for students and need to 
be focused on.  

 

 2. Determine the most appropriate pacing 
plan for students.  Use or modify the 
pacing plans located on pages 36–39 to 
best meets the needs of your students 
within instructional context.

© Teacher Created Materials 21173—Focused Reading Intervention Level 8—Teacher’s Guide

Option 1: Sample Six-Week Pacing Plan
2 hours/day, 5 days/week
This pacing plan shows how this product can be used over a six-week intervention program.

Six-Week Program (2 hours/day)

Week Day 1 Day 2 Day 3 Day 4 Day 5

1

Evaluating 
Evidence: 
Literature 
(pages 51–58)

Evaluating 
Evidence: 
Informational	Text 
(pages 59–66)

Analyzing Theme 
(pages 67–74)

Analyzing 
Central	Idea 
(pages 75–82)

Analyzing Plot 
Development 
(pages 83–90)

2

Analyzing 
Relationships	 
in the Text 
(pages 91–98)

Using	Meaning	
Clues:	Literature 
(pages 99–106)

Using	Meaning	
Clues:	
Informational	Text 
(pages 107–114)

Summarizing:	
Literature 
(pages 115–122)

Summarizing:	
Informational	
Text 
(pages 123–130)

3

Analyzing Point 
of View 
(pages 131–138)

Determining 
Author’s Purpose 
(pages 139–146)

Analyzing Point  
of View 
(pages 147–154)

Analyzing 
Author’s 
Position  
(pages 155–162)

Drawing 
Inferences:	
Literature 
(pages 163–170)

4 Drawing 
Inferences:	
Informational	
Text 
(pages 171–178)

Comparing	Text	
Structures 
(pages 179–186)

Analyzing 
Structure	 
(pages 187–194)

Analyzing 
Literary Themes 
(pages 195–202)

Analyzing 
Interpretations 
(pages 203–210)

5 Analyzing Word 
Choice 
(pages 211–218)

Evaluating	Claims 
(pages 219–226)

Analyzing 
Character	
Development 
(pages 227–234)

Analyzing 
Argument 
(pages 235–242)

Analyzing 
Literary 
Character	Types 
(pages 243–250)

6 Analyzing 
Distinctions in 
the Text 
(pages 251–258)

Contrasting	Text	
Structures	 
(pages 259–266)

Analyzing 
Structure:	
Sequencing 
(pages 267–274)

Analyzing Word 
Choice 
(pages 275–282)

Evaluating 
Medium 
(pages 283–290)

37
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Option 2: Sample Four-Week Pacing Plan  
2 hours/day, 5 days/week
This pacing plan includes 20 key lessons to be taught over a four-week intervention program.  
Teachers can adjust the pacing plan to best meet the needs of their students.

Four-Week Program (2 hours/day)

Week Day 1 Day 2 Day 3 Day 4 Day 5

1

Evaluating 
Evidence: 
Informational	
Text 
(pages 59–66)

Analyzing 
Theme 
(pages 67–74)

Analyzing 
Central	Idea 
(pages 75–82)

Analyzing Plot 
Development 
(pages 83–90)

Using	Meaning	
Clues:	
Literature 
(pages 99–106)

2

Using	Meaning	
Clues:	
Informational	
Text 
(pages 107–114)

Analyzing Point 
of View 
(pages 131–138)

Determining 
Author’s Purpose  
(pages 139–146)

Summarizing:	
Literature 
(pages 115–122)

Summarizing:	
Informational	
Text 
(pages 123–130)

3

Drawing 
Inferences:	
Informational	
Text 
(pages 171–178)

Comparing	Text	
Structures 
(pages 179–186)

Analyzing 
Structure 
(pages 187–194)

Analyzing 
Literary Themes 
(pages 195–202)

Evaluating 
Claims 
(pages 219–226)

4

Analyzing 
Argument 
(pages 235–242)

Analyzing 
Literary 
Character	Types 
(pages 243–250)

Analyzing 
Distinctions in 
the Text 
(pages 251–258)

Analyzing 
Structure	
Sequence 
(pages 267–274)

Analyzing Word 
Choice 
(pages 275–282)
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intervention Pacing Plans (cont.)
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Pretest Item Analysis 
 

Directions: Type lowercase x's into cells to indicate where students have missed questions.  Add up the totals.  You can then view totals of:  
1) how many students missed each question; 2) how many questions were missed per student; and 3) the total number of questions missed in the diagnostic test. 
 

Correlated Lesson 1 3 5 7 9 11 13 16 18 21 22 23 28 27 2 4 6 8 10 12 14 15 17 19 20 24 25 26 29 30 #  of 
questions 

missed per 
student 

Question # 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22 23 24 25 26 27 28 29 30 

Answers A D C B C A B D C C A D B A C D B A D B C B A D A B D C A C 

Student Name                                 
Sample Student  x   x x    x      x     x     x  x   8 
                                
                                
                                
                                
                                
                                
                                
                                
                                
                                
                                
                                
                                
                                
                                
                                
                                
                                
                                
                                
# of students missing  

each question                                
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Option 3: Sample 24-Week Pacing Plan

1 hour/day, 2 days/week

This pacing plan shows how the program can be used in a six-month, after-school program, 
or	pull-out	intervention	that	meets	for	one	hour	twice	a	week.		Since	each	lesson	is	two	hours	
in	length,	one-half	of	a	lesson	is	completed	each	class.		Some	lessons	are	excluded	to	fit	the	
24-week program.  Teachers can adjust the pacing plan to best meet the needs of their students.

Week Day 1 Day 2

1
Lesson 1 (pages 51–56, 
Warm-Up	Activity,	Word	Work,	
Whole-Group Lesson)

Lesson 1 (pages 57–58, Writing, 
Fluency,	Progress	Monitoring,	
Differentiated	Instruction)

2 Lesson 2 (pages 59–64) Lesson 2 (pages 65–66)

3 Lesson 3 (pages 67–72) Lesson 3 (pages 73–74)

4 Lesson 4 (pages 75–80) Lesson 4 (pages 81–82)

5 Lesson 5 (pages 83–88) Lesson 5 (pages 89–90)

6 Lesson 6 (pages 91–96) Lesson 6 (pages 97–98)

7 Lesson 7 (pages 99–104) Lesson 7 (pages 105–106)

8 Lesson 8 (pages 107–112) Lesson 8 (pages 113–114)

9 Lesson 9 (pages 115–120) Lesson 9 (pages 121–122)

10 Lesson 10 (pages 123–128) Lesson 10 (pages 129–130)

11 Lesson 11 (pages 131–136) Lesson 11 (pages 137–138)

12 Lesson 12 (pages 139–144) Lesson 12 (pages 145–146)

13 Lesson 13 (pages 147–152) Lesson 13 (pages 153–154)

14 Lesson 14 (pages 155–160) Lesson 14 (pages 161–162)

15 Lesson 15 (pages 163–168) Lesson 15 (pages 169–170)

16 Lesson 16 (pages 171–176) Lesson 16 (pages 177–178)

17 Lesson 17 (pages 179–184) Lesson 17 (pages 185–186)

18 Lesson 18 (pages 187–192) Lesson 18 (pages 193–194)

19 Lesson 19 (pages 195–200) Lesson 19 (pages 201–202)

20 Lesson 22 (pages 219–224) Lesson 22 (pages 225–226)

21 Lesson 25 (pages 243–248) Lesson 25 (pages 249–250)

22 Lesson 26 (pages 251–256) Lesson 26 (pages 257–258)

23 Lesson 28 (pages 267–272) Lesson 28 (pages 273–274)

24 Lesson 29 (pages 275–280) Lesson 29 (pages 281–282)

39
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Name: _________________________________________  Date: ______________________

Pretest
Questions 1–6: Read the passage.  Then, answer the questions.

The End of NASA? 
For 30 years and 135 launches, working on the space-shuttle program was like playing for 

NASA’s all-star team.  People rooted for it.  They wanted to be part of it.  But now that the shuttle 
program has ended, NASA faces a huge challenge: holding onto their top talent.  

Sending astronauts into space was the ultimate mission, and it fired up NASA’s team members.  
Every time a shuttle launched, it was like making it to the World Cup.  Scientists around the world 
admired NASA’s work.  But now, with space shuttles out and unmanned, deep-space exploration 
in, NASA is like the team that didn’t make it into the playoffs.  It’s now more difficult to attract 
and retain top scientists.  The best thinkers are leaving to work on other more interesting 
projects—most often at private businesses.  Space experts call this the “Team B Effect.”

NASA has offered financial bonuses and other benefits for those who have stayed, but unless 
NASA can come up with some exciting new plays for their playbook, it’s unlikely they will be able 
to recruit top-tier players.

 1. Which phrase from the passage supports the inference that unmanned space 
exploration is less interesting to scientists than manned missions?

	 A	“But now, with space shuttles out and unmanned, deep-space exploration in, NASA 
is like the team that didn’t make it into the playoffs.”

	 B	“…it’s unlikely they will be able to recruit top-tier players.”
	 C	“Space experts call this the “Team B Effect.’”
	 D	“For 30 years and 135 launches, working on the space-shuttle program was like 

playing for NASA’s all-star team.”

 2. The passage suggests reasons why 
scientists might choose to continue 
working at NASA.  Which one is not 
mentioned?

	 A	exciting research prospects
	 B	the respect of other scientists
	 C	publication of their ideas in a 

professional journal 
	 D	money

 3. Based on the comparison the passage 
makes between science and sports, 
which nickname would most likely 
be given to an important employee at 
NASA?  

	 A	Big Fish
	 B	Most Valuable Player
	 C	Rocket Man
	 D	Head Honcho
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Teacher’s Guide

Each eight-page lesson is organized in a consistent format for ease of use.  Teachers may choose 
to complete some or all of the lesson activities in order to best meet the needs of their students. 
Each lesson includes: 

 • an overview page with key information for planning  
 • a key English Language Arts standard  
 • a Skill Overview providing background information 

 • a copy of the passage from the Student Guided Practice Book  
 • a Warm-Up Activity to build students’ automaticity in reading 

high-frequency words  
 • time markers to indicate the approximate time for instruction

 • a Word Work section focusing on foundational language and 
vocabulary skills

 • use of the Gradual Release of Responsibility Model in the 
Whole-Group Comprehension section 

 • a Written Response activity that ties to the reading skill  
  Note: You may wish to use the digital version of the writing 

prompt found on the Digital Resource USB Device to provide 
practice for the electronic testing environments.

 • fluency practice activities to build oral reading skills  
 • differentiation strategies to support and extend learning
 • literacy learning games to motivate students to develop and 

reinforce mastery of basic skills 
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Lesson  

1
Evaluating Evidence (cont.)

 1. Explain	that	all	text	evidence	is	not	created	equal.		Say,	“Some	evidence	may	provide	

stronger	support	for	a	conclusion	or	an	idea	than	other	evidence.		It	is	important	to	

be able to cite the evidence that best proves your point.  The strongest evidence is the 

evidence that is most directly connected to your conclusion.”
 1. Direct students’ attention to the first and second paragraphs of Daedalus and Icarus.  

Say,	“During	reading,	we	drew	the	inference	that	Daedalus	planned	to	escape	by	air.		

Remind	me	of	the	evidence	for	that	inference.”		Have	students	use	highlighters	or	

markers to mark the text evidence.  (the sky certainly lies open, he does not possess the 

air, set his mind to invention, began putting together feathers in a row, to mimic the 

wing of a true bird)
 2. Ask,	“Which	of	the	highlighted	phrases	is	most	helpful	in	proving	our	point	that	

Daedalus	is	planning	to	escape	by	air?”		Lead	a	class	discussion	in	which	students	

evaluate	the	text	evidence.		Responses	will	vary,	but	students	must	provide	reasons	for	

their opinions.  

 1. Have	students	complete	the	Evaluate	the	Evidence activity sheet (Student Guided 

Practice Book,	page	9)	either	now	or	during	the	Differentiated	Instruction	portion	of	

the lesson. 2. Ask,	“How	did	citing	text	evidence	for	your	conclusions	affect	your	overall	

comprehension	of	the	passage?”		Give	student	pairs	two	minutes	to	discuss.		If	time	

allows, have students share aloud.
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Whole-Group Lesson (cont.)
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Evaluating Evidence (cont.)
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1
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Evaluating Evidence (cont.)

 1. Have	students	first	read	Daedalus and Icarus (Student Guided Practice Book, page 6) 
independently.		If	students	need	additional	support	reading	the	passage,	reread	it	
aloud,	or	play	the	professional	recording	from	the	Audio	CD.		 2. Guide students in rereading Daedalus and Icarus.		Reread	the	first	paragraph	aloud.		
Say,	“As	I	read,	I	am	trying	to	figure	out	what	the	main	character	is	doing.		I	can	infer	
that Daedalus is trapped on an island against his will because the passage tells me that 
he loathed being exiled, he longed for his hometown, and that the sea closed him in on 
all sides.”

 3. Reread	the	second	paragraph.		Say,	“As	I	continue	to	read,	I	also	infer	that	he	has	
figured out that if he could somehow fly, he could escape.  The evidence shows that 
Daedalus,	in	considering	an	escape,	says	that	Minos,	his	captor,	did	not	possess	the	air,	
and he set his mind to invention and started putting together feathers in a row.”

 1. Ask,	“What	can	you	infer	about	Daedalus’s	escape	plan?”		(He is making wings so he 
can fly off the island.)

 2. Ask,	“What	text	evidence	helped	you	to	infer	the	plan?”		(He began putting together 
feathers in a row... to mimic the wing of a true bird; the sky certainly lies open) 

 1. Have	students	finish	rereading	the	rest	of	the	story	and,	either	independently	or	in	
pairs,	complete	the	How	Do	You	Know?	activity	sheet	(Student Guided Practice Book, 
page 8).

I Do

We Do

You Do

Whole-Group Lesson (cont.)
During Reading min.
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Evaluating EvidenceLearning Objectives Phonics and Word Recognition: Explain the function of 

verbals in general and their function in particular sentences.Language and Vocabulary: Use	context	as	a	clue	to	the	
meaning of a word or phrase.
Reading Literature:	Cite	the	textual	evidence	that	most	
strongly supports an analysis of what the text says explicitly as 

well as inferences drawn from the text.
Writing:	Write	a	letter	to	persuade	Icarus	to	obey	his	father.Progress MonitoringThe Student Guided Practice Book pages below can be used 

to formally and informally assess student understanding of 

the concepts.

Materials
	 •	 Student Guided Practice Book (pages 6–11) 	 •	 Daedalus and Icarus (filename: daedalus.pdf)	 •	 Audio	CD	(Track	01)	 •	 Literacy	Game	Sets	 •	 Digital	Literacy	Games	 •	 sticky	notes

	 •	 highlighters	or	markers

Skill Overview: Evaluating Evidence
When citing textual evidence in their analysis of literature, secondary students must recognize strong evidence as evidence that convinces the reader and expresses the central ideas or the themes present in the	text.		Mastery	of	this	skill	requires	students	to	read	closely	to determine both explicit and inferred meanings, author’s purpose and overall message, and identify the details that best support the central idea or theme.  As students read Daedalus and Icarus, they will evaluate the textual evidence in order  to cite the evidence  that most strongly  supports their  analysis of  

the passage.

Daedalus Daedalus Daedalus andandand Icarus Icarus Icarus
Excerpted and Adapted from Ovid’s Metamorphoses, Book VIII

Daedalus Daedalus Daedalus Daedalus Daedalus Daedalus andandand Icarus Icarus Icarus Icarus Icarus Icarus
Excerpted and Adapted from Ovid’s Metamorphoses, Book VIII

Daedalus loathed being exiled on Crete and yearned to return to his 
birthplace, but the sea closed him in on all sides.  One day, he came to a 
realization, “Although the King of Crete obstructs the land and waves, the sky 
certainly lies open.  Minos may possess everything solid, but he does not possess 
the air.”

As he spoke, he set his mind to invention and began putting together feathers 
in a row, beginning with the littlest, following longer with shorter, and building 
them up as if upon an incline.  Then, he bound the middle feathers with thread 
and the lower feathers with wax before bending his creation 
to mimic the wing of a true bird.

Standing with his father, Daedalus, the boy Icarus was unaware that he was 
facing danger.  With a beaming face, he captured feathers that the wind swept 
away, diligently softening the yellow wax with his thumb and interrupting the 
marvelous labors of his father with his play.

After the finishing touches had been placed, the craftsman balanced his young 
son’s body in twin wings, suspending the boy in open air.  “I warn you to travel 
 in the middle course, Icarus: If too low, the waves may weigh down your wings; if 
you fly too high, the fires might scorch your wings!”  

As he spoke, Daedalus fit the untested wings on his own shoulders.  Between 
the work and warnings, his old cheeks grew wet with tears, and his fatherly hands 
trembled.  He gave kisses to his son, and then lifting himself up on his wings, 
launched into flight, fearing for his partner.  Just like a bird that has led a tender 
offspring from a high nest into the air,encouraging him to follow, Daedalus went 
forth, looking back toward his son.

The boy, however, began to rejoice in his bold flight and, attracted by a desire 
for the sky, deserted his leader as he took his path higher.  But the vicinity of the 
sun softened the fragrant wax, the chains of the feathers, and once the waxes 
melted, Icarus shook his arms but took up no air, lacking courage.  Shouting his 
father’s name, the boy was swept up in the blue sea.

The unlucky father, no longer a father, called out for his son.  “Icarus!  Where 
are you?  Icarus!”  As he cried plaintively, he caught sight of feathers in the waves 
and cursed his own arts.  
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Name: _____________________________________________________________ Date: _________________________

Evaluate the Evidence 
Directions: Read the excerpt from Daedalus and Icarus.  Then, answer the questions below.

Daedalus loathed being exiled on Crete and yearned to return to his birthplace, but the sea closed him in on all sides.  One day, he came to a realization: “Although the King of Crete obstructs the land and waves, the sky certainly lies open.  Minos may possess everything solid, but he does not possess the air.”

As he spoke, he set his mind to invention and began putting together feathers in a row, beginning with the littlest, following longer with shorter, and building them up as if upon an incline.  Then, he bound the middle feathers with thread and the lower feathers with wax before bending his creation to mimic the wing of a true bird.

 1 List details you inferred about Daedalus from this excerpt.

 _______________________________________________________________________
 _______________________________________________________________________
 _______________________________________________________________________
 _______________________________________________________________________
 _______________________________________________________________________

 2 Which sentence helped you make the most inferences about Daedalus?  Explain.
 _______________________________________________________________________
 _______________________________________________________________________
 _______________________________________________________________________
 _______________________________________________________________________
 _______________________________________________________________________

 3 Which sentence was the least helpful in making inferences about Daedalus?  Explain.
 _______________________________________________________________________
 _______________________________________________________________________
 _______________________________________________________________________
 _______________________________________________________________________
 _______________________________________________________________________
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Name: _____________________________________________________________ Date: _________________________Word Work 
Part 1: Word Parts  

Directions: Underline the present participle(s) in each sentence below.  Then, draw an 

arrow pointing to the noun each participle describes.
Present Participle — a present-tense (-ing) verb used as an adjective to describe a 

noun

 1 Standing with his father, the boy Icarus was unaware that he was facing danger.
 2 With a beaming face, he captured feathers that the wind swept away, diligently softening 

the yellow wax with his thumb and interrupting the marvelous labors of his father with 

his play.

 3 After the finishing touches had been placed, the craftsman balanced his young son’s 

body in twin wings, suspending the boy in open air. 4 Shouting his father’s name, the boy was swept up in the blue sea.
Part 2: Language and Vocabulary   

Directions: Use context clues to determine the meaning of the bold words below.  Then, 

circle the correct definition.
 1 Although the King of Crete obstructs the land and waves, the sky certainly lies open.  

Minos may possess everything solid, but he does not possess the air.

 a. own b. make  c. create 
 2 Then, he bound the middle feathers with thread and the lower feathers with wax before 

bending his creation to mimic the wing of a true bird.
 a. imitate b. make  c. destroy
 3 I warn you to travel in the middle course, Icarus: If too low, the waves may weigh down 

your wings; if you fly too high, the fires might scorch your wings! 

 a. scratch b. burn  c. destroy
 

© Teacher Created Materials 

21182—Focused Reading—Student Guided Practice Book

Lesson  Lesson  

1

7

Name: _____________________________________________________________ Date: _________________________

Written ResponseDirections: If you could persuade Icarus to obey his father, what would you say?  

Write a persuasive letter to Icarus. __________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________
______________________________________________________
______________________________________________________
______________________________________________________
______________________________________________________
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Name: _____________________________________________________________ Date: _________________________

How Do You Know? 

Directions: Reread Daedalus and Icarus.  Analyze the passage to answer the questions 

below.  Then, cite text evidence to support your conclusions.

 1 How did Daedalus feel at the beginning of the trip?

 _______________________________________________________________________

 _______________________________________________________________________

  How do you know?  Cite phrases from the passage that prove your point.

 _______________________________________________________________________

 _______________________________________________________________________

 _______________________________________________________________________

 2 Why did Icarus disobey his father?
 _______________________________________________________________________

 _______________________________________________________________________

  How do you know?  Cite phrases from the text that prove your point.

 _______________________________________________________________________

 _______________________________________________________________________

 _______________________________________________________________________

 3 What happened to Icarus? _______________________________________________________________________

 _______________________________________________________________________

  How do you know?  Cite phrases from the passage that prove your point.

 _______________________________________________________________________

 _______________________________________________________________________

 _______________________________________________________________________
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Name: _____________________________________________________________ Date: _________________________

Quick Check 1 Which of these sentences contains 

a present participle that acts as an 

adjective?  A The crowd grew restless as it 

got later and later.
 B I could hear the crowd 

screaming from a block away.

 C The screaming crowd waited 

for the concert to begin. 

 D The rock star was surrounded 

by a huge crowd.

 2 Use the context below to determine 

the meaning of the word scorch.  

  I warn you to travel in the middle 

course, Icarus: If too low, the waves 

may weigh down your wings; if you 

fly too high, the fires might scorch 

your wings! A burn B soak C create D clean

 3 Which inference does the evidence 

below support?     Between the work and warnings, his 

old cheeks grew wet with tears, and 

his fatherly hands trembled. 
 A Daedalus believes that his 

wings will be completely safe.

 B Daedalus does not want Icarus 

to leave the island.
 C Daedalus does not want to 

leave the island.
 D Daedalus is afraid that the trip 

might be dangerous for his son.

 4 Which of these best supports the 

inference that the King of Crete 

exiled Daedalus? A Standing with his father, the 
boy Icarus was unaware that he 

was facing danger.  
 B Although the King of Crete 

obstructs the land and waves, 

the sky certainly lies open.  

 C After the finishing touches had 

been placed, the craftsman 
balanced his young son’s body 

in twin wings, suspending the 

boy in open air.  
 D Daedalus loathed being exiled 

on Crete and yearned to return 

to his birthplace, but the sea 

closed him in on all sides.  
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Passage Overview:

This excerpt is from 

Metamorphoses, Book 

 by Ovid.  This book 

is about the inventor, 

Daedalus, who built 

the Labrynth where the 

Minotaur lives.		

Daedalus and his son are 

imprisoned on an island 

by the king who hired 

Daedalus to make the 

In this excerpt,

Daedalus has invented 

wings made of feathers 

and wax for him and his 

Icarus, so that they

can escape from the 

Crete.

Passage Overview:

This excerpt is from 

Metamorphoses, Book 

VIII by Ovid.  This book 

is about the inventor, 

Daedalus, who built 

the Labrynth where the 

dreaded Minotaur

Daedalus and his son are 

imprisoned on an island 

by the king who hired 

Daedalus to make the 

Labrynth. In

Daedalus has invented 

wings made of feathers 

and wax for him and his 

son, Icarus,

can escape from the 

island of Crete.

Passage Overview:
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Daedalus Daedalus Daedalus andandand Icarus Icarus Icarus
Excerpted and Adapted from Ovid’s Metamorphoses, Book VIIIDaedalus Daedalus Daedalus Daedalus Daedalus Daedalus andandand Icarus Icarus Icarus Icarus Icarus Icarus
Excerpted and Adapted from Ovid’s Metamorphoses, Book VIII

Daedalus loathed being exiled on Crete and yearned to return to his 

birthplace, but the sea closed him in on all sides.  One day, he came to a 

realization, “Although the King of Crete obstructs the land and waves, the sky 

certainly lies open.  Minos may possess everything solid, but he does not possess 

the air.”

As he spoke, he set his mind to invention and began putting together feathers 

in a row, beginning with the littlest, following longer with shorter, and building 

them up as if upon an incline.  Then, he bound the middle feathers with thread 

and the lower feathers with wax before bending his creation

to mimic the wing of a true bird.

Standing with his father, Daedalus, the boy Icarus was unaware that he was 

facing danger.  With a beaming face, he captured feathers that the wind swept 

facing danger.  With a beaming face, he captured feathers that the wind swept 

facing danger.  With a beaming face, he captured feathers that the wind swept 

away, diligently softening the yellow wax with his thumb and interrupting the 

marvelous labors of his father with his play.

After the finishing touches had been placed, the craftsman balanced his young 

son’s body in twin wings, suspending the boy in open air.  “I warn you to travel

 in the middle course, Icarus: If too low, the waves may weigh down your wings; if 

you fly too high, the fires might scorch your wings!”  

As he spoke, Daedalus fit the untested wings on his own shoulders.  Between 

the work and warnings, his old cheeks grew wet with tears, and his fatherly hands 

trembled.  He gave kisses to his son, and then lifting himself up on his wings, 

launched into flight, fearing for his partner.  Just like a bird that has led a tender 

offspring from a high nest into the air,encouraging him to follow, Daedalus went 

forth, looking back toward his son.

The boy, however, began to rejoice in his bold flight and, attracted by a desire 

for the sky, deserted his leader as he took his path higher.  But the vicinity of the 

sun softened the fragrant wax, the chains of the feathers, and once the waxes 

melted, Icarus shook his arms but took up no air, lacking courage.  Shouting his 

father’s name, the boy was swept up in the blue sea.

The unlucky father, no longer a father, called out for his son.  “Icarus!  Where 

are you?  Icarus!”  As he cried plaintively, he caught sight of feathers in the waves 

and cursed his own arts.  

Evaluating Evidence (cont.)

Warm-Up Activity Warm-Up Activity min.min.

Remind studentsstudents that high-
frequency words are the most commonly used words in texts.texts.		

Recognition ofof and repeated exposure to these words is essential to
fluent reading.		WriteWrite

five sentences on the board using each of the the high-frequency words below.		(Owen 

wanted very much to
wanted very much to catch a firefly.  Sarah climbed a tree to hide from her little brother.)

 a tree to hide from her little brother.)  

Cover up the sightsight words with sticky notes.		First, have students guess the
word with no

letters showing.showing.		Uncover the first letter or two as needed to help students narrow their

guesses.		CrossCross out any guesses that are eliminated until all of the words are found.

catch         climbed         child         design         shouted
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(cont.)(cont.)

Student Guided Practice Book, 
Student Guided Practice Book, 
Student Guided Practice Book, 
Student Guided Practice Book, 
Student Guided Practice Book, 
Student Guided Practice Book, 
Student Guided Practice Book, 

passage,passage,passage,passage,passage,passage, rereadrereadreread

firstfirstfirst paragraphparagraphparagraphparagraphparagraph aloud.aloud.
isis doing.doing.doing.doing.		II cancancan

that Daedalus is trapped on an island against his will because the passage tells me that 

that Daedalus is trapped on an island against his will because the passage tells me that 

that Daedalus is trapped on an island against his will because the passage tells me that 

that Daedalus is trapped on an island against his will because the passage tells me that 

that Daedalus is trapped on an island against his will because the passage tells me that 

that Daedalus is trapped on an island against his will because the passage tells me that 

that Daedalus is trapped on an island against his will because the passage tells me that 

that Daedalus is trapped on an island against his will because the passage tells me that 

that Daedalus is trapped on an island against his will because the passage tells me that 
he loathed being exiled, he longed for his hometown, and that the sea closed him in on 

he loathed being exiled, he longed for his hometown, and that the sea closed him in on 

he loathed being exiled, he longed for his hometown, and that the sea closed him in on 

he loathed being exiled, he longed for his hometown, and that the sea closed him in on 

he loathed being exiled, he longed for his hometown, and that the sea closed him in on 

he loathed being exiled, he longed for his hometown, and that the sea closed him in on 

he loathed being exiled, he longed for his hometown, and that the sea closed him in on 

he loathed being exiled, he longed for his hometown, and that the sea closed him in on 

he loathed being exiled, he longed for his hometown, and that the sea closed him in on 

alsoalso inferinferinferinferinferinfer thatthatthat hehehe hashashas
figured out that if he could somehow fly, he could escape.  The evidence shows that 

figured out that if he could somehow fly, he could escape.  The evidence shows that 

figured out that if he could somehow fly, he could escape.  The evidence shows that 

figured out that if he could somehow fly, he could escape.  The evidence shows that 

figured out that if he could somehow fly, he could escape.  The evidence shows that 

figured out that if he could somehow fly, he could escape.  The evidence shows that 

figured out that if he could somehow fly, he could escape.  The evidence shows that 

figured out that if he could somehow fly, he could escape.  The evidence shows that 

figured out that if he could somehow fly, he could escape.  The evidence shows that 
diddid notnotnot possesspossesspossesspossess thethe

and he set his mind to invention and started putting together feathers in a row.”

and he set his mind to invention and started putting together feathers in a row.”

and he set his mind to invention and started putting together feathers in a row.”

and he set his mind to invention and started putting together feathers in a row.”

and he set his mind to invention and started putting together feathers in a row.”

and he set his mind to invention and started putting together feathers in a row.”

and he set his mind to invention and started putting together feathers in a row.”

and he set his mind to invention and started putting together feathers in a row.”

and he set his mind to invention and started putting together feathers in a row.”

He is making wings so he 
He is making wings so he 
He is making wings so he 
He is making wings so he 
He is making wings so he 
He is making wings so he 
He is making wings so he 
He is making wings so he 
He is making wings so he 
He is making wings so he 

(He began putting together 
(He began putting together 
(He began putting together 
(He began putting together 
(He began putting together 
(He began putting together 
(He began putting together 
(He began putting together 
(He began putting together 
(He began putting together 

feathers in a row... to mimic the wing of a true bird; the sky certainly lies open) 

feathers in a row... to mimic the wing of a true bird; the sky certainly lies open) 

feathers in a row... to mimic the wing of a true bird; the sky certainly lies open) 

feathers in a row... to mimic the wing of a true bird; the sky certainly lies open) 

feathers in a row... to mimic the wing of a true bird; the sky certainly lies open) 

feathers in a row... to mimic the wing of a true bird; the sky certainly lies open) 

feathers in a row... to mimic the wing of a true bird; the sky certainly lies open) 

feathers in a row... to mimic the wing of a true bird; the sky certainly lies open) 

feathers in a row... to mimic the wing of a true bird; the sky certainly lies open) 

eithereither independentlyindependentlyindependentlyindependentlyindependentlyindependentlyindependentlyindependentlyindependently ororor ininStudent Guided Practice Book
Student Guided Practice Book
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Evaluating Evidence (cont.)

Student Guided Practice Book, 
Student Guided Practice Book, 

passage,

firstfirst
charactercharacterthat Daedalus is trapped on an island against his will because the passage tells me that 

that Daedalus is trapped on an island against his will because the passage tells me that 
he loathed being exiled, he longed for his hometown, and that the sea closed him in on 

he loathed being exiled, he longed for his hometown, and that the sea closed him in on 

alsoalsofigured out that if he could somehow fly, he could escape.  The evidence shows that 

figured out that if he could somehow fly, he could escape.  The evidence shows that 
didand he set his mind to invention and started putting together feathers in a row.”

and he set his mind to invention and started putting together feathers in a row.”

He is making wings so he 
He is making wings so he 

(He began putting together 
(He began putting together 

feathers in a row... to mimic the wing of a true bird; the sky certainly lies open) 

feathers in a row... to mimic the wing of a true bird; the sky certainly lies open) 

eithereither
Student Guided Practice Book
Student Guided Practice Book
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Lesson  

1 Evaluating Evidence (cont.)

 1. Say,	“When	we	analyze	literature,	we	draw	inferences	and	formulate	ideas	about	the	

meaning of a text.  Good readers support their inferences with evidence from the text.  

Evidence is proof.” 2. Say,	“In	this	lesson,	we	will	identify	textual	evidence	that	supports	our	inferences.		We	

will also evaluate several pieces of evidence to decide which best proves our point.”

 3. Have	students	turn	to	Daedalus and Icarus (Student Guided Practice Book, page 6).  

You may wish to display the PDF version. 

 1. Say,	“Let’s	preview	the	passage	together.		Read	the	title	and	the	author’s	name	and	

examine	the	artwork.”		Have	students	turn	to	a	neighbor	and	talk	about	what	they	see.

 2. Ask,	“Based	on	that	quick	look,	what	can	you	infer	about	this	passage?”		(It was written 

a long time ago.)  Record	student	ideas	on	the	board.		

 1. Ask,	“What	evidence	do	you	have	to	support	your	inferences?”		Have	students	work	

with partners to try to provide one piece of evidence to support an inference on the 

board.  (I recognize the names in the title from mythology.)  Provide time for students 

to discuss the evidence.  

I Do

We Do

You Do

Whole-Group LessonBefore Reading min.

Reteach	the	vocabulary	words	loathed, mimic, possess, 
scorch, and yearned.  Act out the meaning of each word 
with gestures, facial expressions, and simple props from 
your	desk.		Have	students	guess	which	word	you	are	
portraying.  Then, have students act out the words for 
one another.

Language Support
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Evaluating Evidence (cont.)

ideasideasideas aboutaboutabout thethe

meaning of a text.  Good readers support their inferences with evidence from the text.  

meaning of a text.  Good readers support their inferences with evidence from the text.  

meaning of a text.  Good readers support their inferences with evidence from the text.  

meaning of a text.  Good readers support their inferences with evidence from the text.  

meaning of a text.  Good readers support their inferences with evidence from the text.  

meaning of a text.  Good readers support their inferences with evidence from the text.  

inferences.inferences.inferences.inferences.inferences.				WeWeWe

will also evaluate several pieces of evidence to decide which best proves our point.”

will also evaluate several pieces of evidence to decide which best proves our point.”

will also evaluate several pieces of evidence to decide which best proves our point.”

will also evaluate several pieces of evidence to decide which best proves our point.”

will also evaluate several pieces of evidence to decide which best proves our point.”Student Guided Practice Book
Student Guided Practice Book, page 6).  , page 6).  , page 6).  , page 6).  , page 6).  

namename andandand
whatwhat theytheytheythey see.see.see.
(It was written 
(It was written 
(It was written 
(It was written 
(It was written 

workworkworkwork

with partners to try to provide one piece of evidence to support an inference on the 

with partners to try to provide one piece of evidence to support an inference on the 

with partners to try to provide one piece of evidence to support an inference on the Provide time for students 
Provide time for students 
Provide time for students 

loathed, mimic, possess, .  Act out the meaning of each word 
with gestures, facial expressions, and simple props from 

Evaluating Evidence 

ideasideas

meaning of a text.  Good readers support their inferences with evidence from the text.  

meaning of a text.  Good readers support their inferences with evidence from the text.  

inferences.inferences.

will also evaluate several pieces of evidence to decide which best proves our point.”

will also evaluate several pieces of evidence to decide which best proves our point.”Student Guided Practice Book
Student Guided Practice Book

namename
whatwhat

(It was written 
(It was written 

workwork

with partners to try to provide one piece of evidence to support an inference on the 

with partners to try to provide one piece of evidence to support an inference on the Provide time for students 
Provide time for students 

loathed, mimic, possess, .  Act out the meaning of each word 
with gestures, facial expressions, and simple props from 
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Word Work
Word Parts min.

 1. Say,	“A	present	particip
le	is	a	present-tense	verb

	that	is	being	used	as	an	
adjective.		

Present participles end in -ing.”

 2. Write the following sentences on the board: The crying child ran to his mother.  I woke 

my sleeping sister to tell her the good news.  The teacher asked the giggling students 

to quiet down.		Ask,	“Can	you	find	the	present	p
articiple	in	each	sentenc

e?”		Have	

volunteers	underline	the
	participles.		Ask,	“What	noun	is	each	particip

le	modifying?”		

Have	students	draw	arrows	from	the	participles	to	the	no
uns	they	modify.		 

(crying—child, sleeping—sister, giggling—students) 

 3. Have	students	complete	Part	1	of	the	Word	Work activity sheet (Student Guided Practice 

Book, page 7) for additional practice with participles. 

Language and Vocabulary min.

loathed          mimic         possess         scorch         yearned

 1. Remind	students	that	readers
	can	often	figure	out	the

	meaning	of	an	unfamiliar	word	

from its context.  For example, the word’s position or function in a sentence provides 

clues to its meaning.

 2. Have	students	open	their	S
tudent Guided Practice Book	to	page	6.		Have	them	find	and	

underline the word loathed in	the	first	paragraph.		S
ay,	“This	sentence	says	D

aedalus	

loathed being exiled.  That tells us that loathed is something a person can do, which 

makes loathed a verb.”

 3. Say,	“The	sentence	say
s	‘Daedalus	loathed	being	ex

iled	on	Crete	and	yearned	to	retu
rn	

to	his	birthplace....’		I	kn
ow	that	exile	means	‘sent	away.’		Being	exiled	is	usua

lly	a	

punishment, so how would a person probably feel about being sent away from his or her 

birthplace?”		(strongly dislike it)  Say,	“It	would	make	sense,	then,	that	Daedalus	strongly	

disliked	being	exiled.		Ba
sed	on	context	clues,	we	can	be	fairly	certain	th

at	loathed means 

‘strongly	disliked’.”		Repeat	this	process	for	the
	remaining	words.

 4. Have	students	complete	Part	2	of	the	Word	Work	activity	sheet	(Student Guided Practice 

Book, page 7) for additional practice with language and vocabulary.

Evaluating Evidence (cont.)
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Literacy Game Sets

Digital Literacy Games

Literacy Games
Divide students into groups.  Assign each 
group to one game.  For instructions on 
how to organize, manage, and play the 
Literacy Games, see pages 30–34.

.  Label .  Write one of Daedalus’s character traits in the left 

support for the

Evaluating Evidence (cont.)

While the teacher meets with each group below, the remaining students will play the Literacy 

Lesson  

1

© Teacher Created Materials

Literacy Game Sets

Digital Literacy Games

Literacy Games
Divide students into groups.  Assign each 
group to one game.  For instructions on 
how to organize, manage, and play the 
Literacy Games, see pages 30–34.

Character Trait.  Label .  Write one of Daedalus’s character traits in the left 

strongest support
opinions.

Evaluating Evidence (cont.)

min.min.
While the teacher meets with each group below, the remaining students will play the Literacy 

Have
timed reading of the passage.  

This passage has 400 words.  

The fluency goal is 171 

words
16–17 of the 

Guide
the fluency rubric.

Assessment Opportunity

students complete

timed reading of the passage.  

This passage has 400 words.  

The fluency goal is 171 

words per minute.		See

16–17 of the Assessment 

Guide for instructions and 

the fluency rubric.

Assessment Opportunity

complete a

timed reading of the passage.  

This passage has 400 words.  

The fluency goal is 171 
See pages

Assessment 

 for instructions and 

Assessment Opportunity
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Evaluating Evidence (cont.)(cont.)

Writing min.min.

Think about the theme of Daedalus and Icarus.  Then, read aloud the prompt from the 

.  Then, read aloud the prompt from the 

Written Response activity sheet (Student Guided Practice Book, page 10).

Fluency Practice min.min.

Utilize the student-adult r
eading strategy.		Read aloud the passage to modelmodel fluent rea

ding,reading,

including an appropriate rate, expression, and phrasing.  Then, have students chorally reread 

including an appropriate rate, expression, and phrasing.  Then, have students chorally reread 

including an appropriate rate, expression, and phrasing.  Then, have students chorally reread 

the passage.  Note: You may wish to play the professional recording of the passage to model 

 You may wish to play the professional recording of the passage to model 

 You may wish to play the professional recording of the passage to model 

proper fluency.  

Progress Monitoring min.min.

1. Have students complete the Quick Check activity

sheet (Student Guided Practice Book, page 11) to 

gauge student progress toward mastery of the Learning 

Objectives.

2. Based on the results of the Quick Check activity sheet

and the teacher’s observations during the lesson, organize 

students into groups and continue with the Differentiated 

Instruction support and the Literacy Games.		
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Student Guided Practice Book

Each lesson in the Teacher’s Guide has six corresponding student pages in the Student 
Guided Practice Book:  

 • a high-interest reading passage to engage students  
 • a variety of text types to meet the rigor and text complexity 

requirements

 • Word Work activities to reinforce foundational reading skills 
(Levels K–5) and language conventions (Levels 6–8) 

 • activities that support vocabulary acquisition and language 
development

 • comprehension activities that reinforce skills and prompt 
students to use the text when supporting their responses 

 • a Written Response activity to extend and enrich students’ 
reading/writing connection

 • a Quick Check to easily monitor students’ progress

To Americans, nothing is simpler than using cross streets to indicate a geographical location.  For example, indicating that you live on 81st Street at Harvard Avenue would help someone find the block where your home is located.  But in Japan, most streets don’t have names—only highways and important avenues do.  Instead, the blocks are named—or more accurately, numbered.
To find a building, you must first know how to read the address.  The Japanese use a top-down naming system, starting with the general and narrowing down to the more specific.  They begin by listing the prefecture, next the municipality, and then three numbers representing the district  (ch me), the block (banchi—or ban, for short), and the building (g ).

So, for example, if you wanted to write the address for Tokyo Tower, it would be Tokyo, Minato-ku, Shiba-koen, 4-2-8.  Within Tokyo, it might be shortened further to “Minato-ku, Shiba-koen, 4-2-8.
The mail service also uses postal codes to indicate the part of the city; however, for the common civilian, the district accomplishes that by providing you with the name of the neighborhood.  The challenge begins after you find the appropriate district.

Finding the ban you want is not intuitive.  You have several options.  The majority of Japanese use a personal GPS to orient themselves, especially now that they are so readily at hand with smart phones.  If you don’t have GPS access, finding a bantypically requires consulting a map.  Luckily, most ch me have maps posted around the neighborhood.  

If the ch me map is missing (or worse, outdated), you can look for a printed ad with a map.  (It’s not uncommon for marketers to hand out fliers or tissue packs with printed ads.)  Many businesses also include maps on their business cards.  And if all else fails, the officers at the local police station can help direct you.

After you’ve found the ban, it’s time to find the g .  Each building is assigned a number—but don’t expect those numbers to be sequential.  The buildings are assigned numbers according to the order in which they were built.  So, if there were two buildings on the block when it was named, those will be 1 and 2.  But each new building gets the next subsequent number.  So, building 11 could be next to 3 and across from 7.  Thankfully, blocks are typically small, so finding a g  won’t take you all day, even when walking.

Finding Your Way

3939393939393939393939393939393939393939
40404040404040404040404040404040

41414141414141414141414141

424242424242424242424242
4343434343434343434343434343434343434343434343

4646464646464646464646464646464646464646

banchibanchibanchibanchibanchibanchibanchibanchibanchibanchibanchi

gogogogochomechomechome 4040404040

banchibanchibanchibanchibanchi

gogogogogogogo
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Lesson 28

168

Word Work 
Part 1: Conditional Mood Directions: Read each sentence from Finding Your Way.  If it is in the conditional mood, 

 Read each sentence from Finding Your Way.  If it is in the conditional mood, 

 Read each sentence from Finding Your Way.  If it is in the conditional mood, 
write conditional on the line.  If it is not in the conditional mood, rewrite it so that it is in 

 on the line.  If it is not in the conditional mood, rewrite it so that it is in 

 on the line.  If it is not in the conditional mood, rewrite it so that it is in 
the conditional mood. 

Conditional Mood—presents a hypothetical situation and its consequences
 1 But in Japan, most streets don’t have names—only highways and important avenues do.  

But in Japan, most streets don’t have names—only highways and important avenues do.  

But in Japan, most streets don’t have names—only highways and important avenues do.  ______________________________________________________________________________________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________ 2 To find a building, you must first know how to read the address. _______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________ 3 So, for example, if you wanted to write the address for Tokyo Tower, it would be Tokyo, 

So, for example, if you wanted to write the address for Tokyo Tower, it would be Tokyo, 

So, for example, if you wanted to write the address for Tokyo Tower, it would be Tokyo, 
Minato-ku, Shiba-koen, 4-2-8.
_______________________________________________________________________

_______________________________________________________________________

______________________________________________________________________________________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________ 4 The challenge begins after you find the appropriate district._______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________Part 2: Language and Vocabulary Directions: Complete each sentence with the correct word below.
banchi (ban) chbanchi (ban) ch me gme g prefecture municipality

prefecture municipality
 1 If you don’t have GPS access, finding a ____________________ typically requires 

If you don’t have GPS access, finding a ____________________ typically requires 
consulting a map.  

 2  If the ____________________ map is missing (or worse, outdated), you can look for a 

 If the ____________________ map is missing (or worse, outdated), you can look for a 

 If the ____________________ map is missing (or worse, outdated), you can look for a 
printed ad with a map.  

 3 The Japanese use a top-down naming system, starting with the general and narrowing 

The Japanese use a top-down naming system, starting with the general and narrowing 

The Japanese use a top-down naming system, starting with the general and narrowing down to the more specific.  They begin by listing the ____________________, next the 

down to the more specific.  They begin by listing the ____________________, next the 

down to the more specific.  They begin by listing the ____________________, next the ____________________.

If you are looking for a street in Japan,  you won’t find it by its name- 

If you are looking for a street in Japan,  you won’t find it by its name- 

If you are looking for a street in Japan,  you won’t find it by its name- 

_______________________________________________________________________

If you are looking for a street in Japan,  you won’t find it by its name- 

_______________________________________________________________________

_______________________________________________________________________

If you are looking for a street in Japan,  you won’t find it by its name- 

_______________________________________________________________________

_______________________________________________________________________

If you are looking for a street in Japan,  you won’t find it by its name- 

_______________________________________________________________________only highways and important avenues have names. 
_______________________________________________________________________

only highways and important avenues have names. 
_______________________________________________________________________

Name:_____________________________________________________________ Date: __________________________________________________
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Step by Step 
Directions: In the chart below, outline the steps involved in finding an address in Japan. In the chart below, outline the steps involved in finding an address in Japan.

In Your Own Words

Step 1

Step 2

Step 3

Step 4

Step 5

Name:_____________________________________________________________
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Written ResponseWritten Response

Directions: Explain how to find an address in America.  Remember to use words 

 Explain how to find an address in America.  Remember to use words 

that indicate sequence.
that indicate sequence.
that indicate sequence.

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

______________________________________________________

______________________________________________________

______________________________________________________

______________________________________________________

Name:__________________________
____________________________

_______ Date: _________________________

21182—Focused Reading—Student Guided Practice Book

21182—Focused Reading—Student Guided Practice Book

21182—Focused Reading—Student Guided Practice Book

21182—Focused Reading—Student Guided Practice Book

21182—Focused Reading—Student Guided Practice Book

21182—Focused Reading—Student Guided Practice Book
© Teacher Created Materials

Lesson Lesson 

28

172

Name:_____________________________________________________________ Date: _________________________
_________________________

Quick Check
 1 Which sentence is in the conditional mood?

	 A	What time will you be getting home from work?	 B	Make sure you call me if you get home early.	 C	 If you get home from work by five, we can go to the game.	 D	 I’m glad you’re home from work early. 

 2 Which of these words refers to the block on which a Japanese address is located?
	 A	 prefecture	 B	 banchi (ban)	 C	municipality	 D	 chō meō meō

 3 Which sentence gives us evidence that this text structure is a sequence structure? 
	 A	To find a building, you must first know how to read the address.  	 B	The majority of Japanese use a personal GPS to orient themselves, especially now that they are so readily at hand with smart phones.	 C	Within Tokyo, it might be shortened further to Minato, Shibakoen, 4-2-8.	 D	And if all else fails, the officers at the local police station can help direct you.

 4 If you are looking for a particular address in Japan, which of these would be the last step you would take? 
  They begin by listing the prefecture, next the municipality, and then three numbers representing the district(chō meo meo ), the block (banchi—or ban, for short), and the building (gō).ō).ō	 A	Find the municipality. 	 B	Find the banchi.	 C	Find the prefecture.	 D	Find the gō.
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Step by Step 
 In the chart below, outline the steps involved in finding an address in Japan.

In Your Own Words

_____________________________________________________________

21182—Focused Reading—Student Guided Practice Book

Step by Step 
 In the chart below, outline the steps involved in finding an address in Japan.

_____________________________________________________________

Step by Step 
 In the chart below, outline the steps involved in finding an address in Japan.

_____________________________________________________________

21182—Focused Reading—Student Guided Practice Book

Design Your Own OrganizerDirections: After reading paragraphs four and five of Finding Your Way, design your own 
, design your own 
, design your own 

graphic organizer to help you analyze the details.

Name:_____________________________________________________________ Date: _________________________
_________________________
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Evaluating Claims

Learning Objectives 
Language Conventions: Use an ellipsis to indicate an 
omission.

Language and Vocabulary: Use common, 
grade-appropriate Greek or Latin affixes and roots as clues to 
the meaning of a word.

Reading Informational Text: Delineate and evaluate the 
argument and specific claims in a text, assessing whether 
the reasoning is sound and the evidence is relevant and 
sufficient; recognize when irrelevant evidence is introduced.

Writing: Write a review of the author’s claim.

Progress Monitoring
The Student Guided Practice Book pages below can be used 
to formally and informally assess student understanding of 
the concepts. 

Materials
 • Student Guided Practice 

Book (pages 132–137) 

 • Synesthesia (filename: 
synesthesia.pdf)

 • Audio CD (Track 22)

 • Literacy Game Sets

 • Digital Literacy Games

 • sticky notes

 • chart paper

Skill Overview: 
Evaluating 
Claims
Secondary students must read 
to learn.  Therefore, they must 
be able to assess the value and 
usefulness of informational 
texts.  To do this, they will need 
to evaluate the arguments in a 
text in order to distinguish those 
supported by evidence from 
those that are not supported by 
evidence.  Students must also 
decide if there is enough evidence 
to support an author’s 
claim in an informational 
text.  In Synesthesia, 
students will trace 
and evaluate 
the author’s 
argument.  

Imagine what it would be like for 

the world to flower into color with every 

letter, every word blossoming into a visual 

sensation.  Some people experience 

language in this truly unique way: they 

associate letters and numbers with colors.

Synesthesia can manifest in several 

ways.  For some, the condition merges 

two senses.  For example, sight mixes 

with smell or sound combines with flavor.  

A particular musical note might have a 

sweet taste to it.  Or touching something 

might produce the sensation of sound.  

More commonly, synesthetes experience 

letters, numbers, and words as colors.  For 

example, the letter e might be violet.  

This extraordinary sensory crosstalk can 

inspire great waves of creativity.  Pharrell 

Williams, urban musician and producer, 

explains, “I don’t know if (it) makes 

sense, but I could always visualize what 

I was hearing.  It’s like...weird colors.”  

Entertainer Lady Gaga experiences similar 

sensations.  “When I write songs, I hear 

melodies and I hear lyrics, but I also see 

color,” she notes.  “I see sound like…a 

wall of color.”  John Mayer, Jimi Hendrix, 

and even Stevie Wonder—who is legally 

blind—likewise sense music as color.  But 

synesthesia inspires more than just music.

Novelist Vladimir Nabokov once 

bestowed one of his characters with his 

own gift.  In Bend Sinister, Adam Krug 

described the visual sensation of the word 

loyalty as “a golden fork lying in the sun on 

a smooth spread of pale yellow silk.”

Marilyn Monroe didn’t put a name to 

her condition.  Nonetheless, she credited 

her acting skill to an extraordinary 

sensitivity and imagination that allowed her 

to visualize sounds.  Modern actress Tilda 

Swinton tastes language instead.  In her 

words, “The word word is a sort of gravy.  

Table is a slightly dry cake.  Tomato is not 

actually tomato, it’s lemony.”

Artist Vincent van Gogh crossed vision 

with sound.  He wondered if others viewed 

paintings and heard them, like him, as a 

shaky violin, a piano, or a stately organ.  

Artist Wassily Kandinsky, too, could hear 

tones and chords while he painted.  Edgar 

Degas saw colors as powerful emotions 

instead.

The world of displaced senses must at 

times seem disorienting to the synesthete.  

But this special gift of perception opens 

up a vibrant world, one that is often 

expressed in ways that allows all the world 

to appreciate this gift.
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Name: _____________________
______________________

__________________ Date: _____________________
____

Strengthening a Claim 

Directions: Answer the questions below about the the author’s claim in Synesthesia.

 1 Explain the function of each part of an argument:

Claim:  _________________________________________________________________

 _______________________________________________________________________

Reasons:  _______________________________________________________________

 _______________________________________________________________________

Evidence:  ______________________________________________________________

 _______________________________________________________________________

 2 If you could add a reason to this passage, where would you add it? 

 _______________________________________________________________________

 _______________________________________________________________________

 3 Write a reason to add to the passage.

 _______________________________________________________________________

 _______________________________________________________________________

 _______________________________________________________________________

 4 What else would make the author’s claim stronger?

 _______________________________________________________________________

 _______________________________________________________________________

 _______________________________________________________________________

 _______________________________________________________________________  

 _______________________________________________________________________
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Name: _____________________________________________________________ Date: _________________________

Word Work  
Part 1: Using Ellipses  

Directions: Read each quote.  Use editing marks to shorten the quote and add an ellipsis to indicate the omission.  Be careful not to change the meaning of the quotation. 

delete/omit ...insert ellipses

 1 “With Malice toward none, with charity for all, with firmness in the right, as God gives 
us to see the right, let us strive on to finish the work we are in, to bind up the nation’s 
wounds.”—Abraham Lincoln

 2 “I’ve been actually really very pleased to see how much awareness was raised around 
bullying, and how deeply it affects everyone.  You know, you don’t have to be the 
loser kid in high school to be bullied.  Bullying and being picked on comes in so many 
different forms.”—Lady Gaga

 3 “The fight is won or lost far away from witnesses — behind the lines, in the gym, and 
out there on the road, long before I dance under those lights.”—Muhammad Ali

Part 2: Language and Vocabulary   
Directions: In the Word column, make a list of words that contain the Greek roots or affixes below.  In the Meaning column, write the definition of each word.

Greek Roots and Affixes
syn- (together) aesthesio- (sensation, feeling) -ete (forms a noun)

Word Meaning
 1 synesthesia a condition in which a sensation in one part of the 

body is produced by stimulation in another

 2 

 3 

Imagine what it would be like for 
the world to flower into color with every 
letter, every word blossoming into a visual 
sensation.  Some people experience 
language in this truly unique way: they 
associate letters and numbers with colors.

Synesthesia can manifest in several 
ways.  For some, the condition merges 
two senses.  For example, sight mixes 
with smell or sound combines with flavor.  
A particular musical note might have a 
sweet taste to it.  Or touching something 
might produce the sensation of sound.  
More commonly, synesthetes experience 
letters, numbers, and words as colors.  For 
example, the letter e might be violet.  

This extraordinary sensory crosstalk can 
inspire great waves of creativity.  Pharrell 
Williams, urban musician and producer, 
explains, “I don’t know if (it) makes 
sense, but I could always visualize what 
I was hearing.  It’s like...weird colors.”  
Entertainer Lady Gaga experiences similar 
sensations.  “When I write songs, I hear 
melodies and I hear lyrics, but I also see 
color,” she notes.  “I see sound like…a 
wall of color.”  John Mayer, Jimi Hendrix, 
and even Stevie Wonder—who is legally 
blind—likewise sense music as color.  But 
synesthesia inspires more than just music.

Novelist Vladimir Nabokov once 
bestowed one of his characters with his 
own gift.  In Bend Sinister, Adam Krug 
described the visual sensation of the word 
loyalty as “a golden fork lying in the sun on 
a smooth spread of pale yellow silk.”

Marilyn Monroe didn’t put a name to 
her condition.  Nonetheless, she credited 
her acting skill to an extraordinary 
sensitivity and imagination that allowed her 
to visualize sounds.  Modern actress Tilda 
Swinton tastes language instead.  In her 
words, “The word word is a sort of gravy.  
Table is a slightly dry cake.  Tomato is not 
actually tomato, it’s lemony.”

Artist Vincent van Gogh crossed vision 
with sound.  He wondered if others viewed 
paintings and heard them, like him, as a 
shaky violin, a piano, or a stately organ.  
Artist Wassily Kandinsky, too, could hear 
tones and chords while he painted.  Edgar 
Degas saw colors as powerful emotions 
instead.

The world of displaced senses must at 
times seem disorienting to the synesthete.  
But this special gift of perception opens 
up a vibrant world, one that is often 
expressed in ways that allows all the world 
to appreciate this gift.

© Teacher Created Materials 21182—Focused Reading—Student Guided Practice Book

Lesson 

22

133

Written Response
Directions: Think about the author’s argument in Synesthesia.  Do you think it 
was a well-crafted argument or do you think it was an argument that needed work?  
Write a review of the author’s argument.  Include an opinion statement, one reason 
for your opinion, and supporting evidence.  

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

______________________________________________________

______________________________________________________

______________________________________________________

______________________________________________________

Name: _____________________________________________________________ Date: _________________________
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Name: _____________________________________________________________ Date: _________________________
Outlining an Argument 

Directions: Use the graphic organizer to trace the author’s argument in Synesthesia. 
Topic: Synesthesia

Claim

Reasons

Evidence

21182—Focused Reading—Student Guided Practice Book 
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Name: _____________________________________________________________ Date: _________________________Quick Check
 1 Where could you use an ellipsis to make this quote shorter without losing its meaning?   It’s a wonder I haven’t abandoned all my ideals, they seem so absurd and impractical. Yet I cling to them because I still believe, in spite of everything, that people are good at heart. – Anne Frank 	 A	 It’s a wonder I haven’t abandoned all my ideals…Yet I cling to them because I still believe…that people are good at heart.	 B	 It’s a wonder…people are good at heart.	 C	 It’s a wonder…I cling to them because I still believe in spite of everything that people are good at heart.	 D	 It’s a wonder I haven’t abandoned all my ideals, they seem so absurd and impractical…

 2 If you know that the prefix syn- means “together,” and chron means “time,” what does the word synchronous mean?	 A	 happening at the same time	 B	 happening first 	 C	 happening at a later point in time	 D	 happening quickly

 3 Which of these does the author use as evidence to support the claim below about Synesthesia?   This extraordinary sensory crosstalk can inspire great waves of creativity. 	 A	The world of displaced senses must at times seem disorienting to the synesthete.	 B	They associate letters and numbers with colors.	 C	 John Mayer, Jimi Hendrix, and even Stevie Wonder—who is legally blind—likewise sense music as color.	 D	Marilyn Monroe didn’t put a name to her condition.  

 4 Why does the author include the sentence below?
  Pharrell Williams, urban musician and producer, explains, “I don’t know if (it) makes sense, but I could always visualize what I was hearing…it’s like . . , weird colors. 	 A	 It is the author’s major claim.	 B	 It is evidence to support the claim.	 C	The passage is about Pharrell Williams.	 D	The author uses it as a reason for the claim.
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Imagine what it would be like for 
the world to flower into color with every 
letter, every word blossoming into a visual 
sensation.  Some people experience 
language in this truly unique way: they 
associate letters and numbers with colors.

Synesthesia can manifest in several 
ways.  For some, the condition merges 
two senses.  For example, sight mixes 
with smell or sound combines with flavor.  
A particular musical note might have a 
sweet taste to it.  Or touching something 
might produce the sensation of sound.  
More commonly, synesthetes experience 
letters, numbers, and words as colors.  For 
example, the letter e might be violet.  

This extraordinary sensory crosstalk can 
inspire great waves of creativity.  Pharrell 
Williams, urban musician and producer, 
explains, “I don’t know if (it) makes 
sense, but I could always visualize what 
I was hearing.  It’s like...weird colors.”  
Entertainer Lady Gaga experiences similar 
sensations.  “When I write songs, I hear 
melodies and I hear lyrics, but I also see 
color,” she notes.  “I see sound like…a 
wall of color.”  John Mayer, Jimi Hendrix, 
and even Stevie Wonder—who is legally 
blind—likewise sense music as color.  But 
synesthesia inspires more than just music.

Novelist Vladimir Nabokov once 
bestowed one of his characters with his 
own gift.  In Bend Sinister, Adam Krug 
described the visual sensation of the word 
loyalty as “a golden fork lying in the sun on 
a smooth spread of pale yellow silk.”

Marilyn Monroe didn’t put a name to 
her condition.  Nonetheless, she credited 
her acting skill to an extraordinary 
sensitivity and imagination that allowed her 
to visualize sounds.  Modern actress Tilda 
Swinton tastes language instead.  In her 
words, “The word word is a sort of gravy.  
Table is a slightly dry cake.  Tomato is not 
actually tomato, it’s lemony.”

Artist Vincent van Gogh crossed vision 
with sound.  He wondered if others viewed 
paintings and heard them, like him, as a 
shaky violin, a piano, or a stately organ.  
Artist Wassily Kandinsky, too, could hear 
tones and chords while he painted.  Edgar 
Degas saw colors as powerful emotions 
instead.

The world of displaced senses must at 
times seem disorienting to the synesthete.  
But this special gift of perception opens 
up a vibrant world, one that is often 
expressed in ways that allows all the world 
to appreciate this gift.

Evaluating Claims (cont.)

Warm-Up Activity min.

Remind students that high-frequency words are the most commonly used words in texts.  
Recognition of and repeated exposure to these words is essential to fluent reading.  Write 
five sentences on the board using each of the high-frequency words below.  Cover up 
the high-frequency words with sticky notes.  First, have students guess the word with no 
letters showing.  Write three reasonable guesses to the side.  Uncover the first letter or two 
as needed to help students narrow their guesses.  Cross out guesses that are eliminated.  
Show the whole word and help students confirm which guess makes sense and has the 
right letters.

art         brown         drawing         feeling         touch
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Word Work
Using Ellipses min.

 1. Write an ellipsis (…) on the board.  Ask, “Do you know the name of these three little 
dots that you sometimes see in print?”  (ellipsis or ellipses: plural) 

 2. Say, “One way to use an ellipsis is to indicate an omission.  An omission is when 
something is omitted or left out.  Most often, people use an ellipsis when they do not 
have room to include an entire quotation.  However, writers must be careful not to 
change the meaning of the quote with an ellipsis.”

 3. Write the following quotation from Abraham Lincoln on the board: “Don’t interfere with 
anything in the Constitution.  That must be maintained, for it is the only safeguard of our 
liberties.”  Say, “If we wanted to use this quote in a newspaper article, for example, but 
had a tight word limit, we could use an ellipsis to omit the redundant part.”  Cross out 
that must be maintained, for and replace the phrase with an ellipsis.

 4. Have students complete Part 1 of the Word Work activity sheet (Student Guided Practice 
Book, page 133) for additional practice with using ellipses to indicate omissions. 

Language and Vocabulary min.

 1. Explain that many of our words started as Latin or Greek words.  They have been 
changed over time, but their origins provide clues about meaning.

 2. Say, “Today’s passage is about a condition with a very long medical name: synesthesia.  
We can learn a lot about the condition by examining its name.”  Write synesthesia on 
chart paper.

 3. Circle the prefix syn-.  Underline the root esth.  Say, “The Greek prefix syn- means 
‘together.’  The Greek root esth means ‘sensation or feeling.’”  Record the meanings 
on chart paper.  Say, “By putting these word parts together, we get a simple definition 
of synesthesia as ‘sensation together.’  Knowing that will help us as we read about 
synesthesia.”

 4. Add the word synesthete to the chart paper.  Ask, “How does the suffix -ete change the 
meaning of the word?”  (forms a noun)  Say, “A synesthete is a person with the condition 
synesthesia.”

 5. Have students complete Part 2 of the Word Work activity sheet (Student Guided Practice 
Book, page 133) for additional practice with language and vocabulary.
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Evaluating Claims (cont.)
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Evaluating Claims (cont.)

 1. Have students turn to Synesthesia (Student Guided Practice Book, page 132).  You may 
wish to display the PDF version.

 2. Explain that advanced readers must evaluate the claims or arguments authors make.  
Say, “An argument is a claim made by an author and supported by evidence.  The focus 
of today’s lesson will be tracing and evaluating an author’s argument in an informational 
text.”

 1. Create a T-chart on the board with one column labeled Topic and the other column 
labeled Claim.  Ask, “What are some topics in the news or on students’ minds these 
days that cause arguments or debates?”  Remind students that the topic is the subject 
of the text.  Record student responses in the Topic column of the chart.  (raising taxes, 
school violence, bullying, rules about technology at school, etc.)

 2. Point to the column labeled Claim.  Ask, “What arguments or claims have you heard 
people make about these topics?”  Have students write their ideas in the Claims 
column of the T-chart.

 3. Write the definition of synesthesia on chart paper: a condition in which sensation in 
one part of the body is produced by stimulation in another. 

 1. Have students work in pairs to predict the claims that could be made about 
synesthesia.

 1.  1.  1.  1.  1. I Do

 1.  1.  1.  1. 
We Do

 1.  1.  1.  1. You Do

Whole-Group Lesson
Before Reading min.

Lesson 

22

222



 

© Teacher Created Materials 21173—Focused Reading Intervention Level 8—Teacher’s Guide

In
fo

rm
a
tio

n
a
l T

ex
t

Lesson 

22Evaluating Claims (cont.)

 1. Pair students to partner-read Synesthesia (Student Guided Practice Book, page 132).  
If students need additional support reading the text, reread the passage aloud, or play 
the professional recording from the Audio CD.

 2. Say, “This passage was very interesting.  It seems like the condition of synesthesia can 
manifest in two basic ways: with two senses connected so that an experience with one 
sense stimulates a reaction for another sense and with text closely connected to colors 
in the mind.  The author names many famous people who claim to have first-hand 
experience with this condition.”

 1. Ask, “Can you identify the author’s claim about synesthesia?”  (This extraordinary 
sensory crosstalk can inspire great waves of creativity.)

 2. Ask, “What reason does the author give for making this claim?  How does the author 
explain the reason for making the claim?”  (But this special gift of perception opens 
up a vibrant world, one that is often expressed in ways that allows all the world to 
appreciate this gift.)

 1. Have students work independently or in pairs to complete the Outlining an Argument 
activity sheet (Student Guided Practice Book, page 134).

 1.  1.  1.  1.  1.  1.  1. I Do

 1.  1.  1.  1. 
We Do

 1.  1.  1.  1. You Do

Whole-Group Lesson (cont.)

During Reading min.

Explicitly illustrate the difference between a claim and 
a reason.  Explain that a claim is an idea that someone is 
persuading others to believe is true.  A reason is evidence used 
to help prove that the claim is the practice making examples 
of claims and reasons with students.  For example, exercising 
is good for your health, whereas, exercise has proven to help 
with weigh loss is a reason to support the claim.

Language Support
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22 Evaluating Claims (cont.)

 1. Say, “Earlier, we outlined Synesthesia.  That is also called tracing an argument.”

 2. Say, “Now we get to evaluate the author’s argument.  That means we will decide if the 
author included enough reasons and valid evidence to support the claim.”

 3. Explain to students the process of evaluating an argument.  Say, “A solid argument has 
a claim, reasons that explain the claim, and evidence to support the reasons.  If the 
author has good reasons for the claim and valid evidence to support the reasons, the 
argument is solid.”

 1. Have students review their completed Outlining an Argument activity sheets (Student 
Guided Practice Book, page 134).  Ask, “Do you see any holes in your outline?  Was 
there a box you had a hard time filling in?”  (the reasons box)  Encourage students to 
discuss their observations.

 2. Say, “In the last paragraph, the author wrote, But this special gift of perception opens 
up a vibrant world, one that is often expressed in ways that allows all the world to 
appreciate this gift.  This could be considered a reason, but it was buried in the 
conclusion.  It didn’t really help us understand the claim before reading the evidence.” 

 1. Have students, either independently or in pairs, complete the Strengthening a Claim 
activity sheet (Student Guided Practice Book, page 135) either now or during the 
Differentiated Instruction portion of the lesson.

 2. Provide time for students to share their responses with classmates in small groups.  
Also, ask them to share one thing they learned about evaluating arguments.

 1.  1. 

 2.  2.  2. 

 1.  1. 

 2.  2. 

 1.  1. I Do

 1.  1.  1.  1. 
We Do

 1.  1.  1.  1.  1. You Do

Whole-Group Lesson (cont.)

After Reading min.
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Have students complete a 
timed reading of the passage.  
This passage has 386 words.  
The fluency goal is 171 
words per minute.  See pages 
16–17 of the Assessment 
Guide for instructions and 
the fluency rubric.

Assessment Opportunity

Have students complete a 
timed reading of the passage.  
This passage has 386 words.  
The fluency goal is 171 
words per minute.  See pages 
16–17 of the Assessment 
Guide for instructions and 
the fluency rubric.

Assessment Opportunity

Have students complete a 
timed reading of the passage.  
This passage has 386 words.  
The fluency goal is 171 
words per minute.  See pages 

Assessment 
 for instructions and 

Assessment Opportunity
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Evaluating Claims (cont.)

Writing min.

Tell students to think about Synesthesia and the author’s claim.  Then, read aloud the prompt 
from the Written Response activity sheet (Student Guided Practice Book, page 136).  You may 
wish to have students complete the digital version of the writing prompt found on the Digital 
Resources USB device.

Fluency Practice min.

Point out that proper nouns can be difficult to read.  Make a list of the proper nouns in 
Synesthesia.  Read each one as you point to it, and then have students echo-read after you.  
Note: You may wish to play the professional recording of the passage to model proper fluency. 

Progress Monitoring min.

 1. Have students complete the Quick Check activity 
sheet (Student Guided Practice Book, page 137) to 
gauge student progress toward mastery of the Learning 
Objectives.

 2. Based on the results of the Quick Check activity sheet 
and the teacher’s observations during the lesson, organize 
students into groups and continue with the Differentiated 
Instruction support and the Literacy Games. 
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Literacy Game Sets

Digital Literacy Games

Literacy Games
Divide students into groups.  Assign each 
group to one game.  For instructions on 
how to organize, manage, and play the 
Literacy Games, see pages 30–34.

 Extend Learning
 1. As a group, have students design a rubric for evaluating arguments.

 2. Have them work independently to use the rubric to evaluate Synesthesia.

 Extend Learning
 1. As a group, have students design a rubric for evaluating arguments.

Lesson 

22 Evaluating Claims (cont.)

Differentiated Instruction min.

While the teacher meets with each group below, the remaining students will play the Literacy 
Games.  

Reteach
 1. Reread Synesthesia aloud, or play the 

professional recording from the Audio CD.

 2. Present the following claim to students: 
synesthesia inspires waves of creativity.

 3. Have students highlight or underline 
reasons from the passage that support the 
claim.  Allow time for students to explain 
why they believe their reasons support the 
claim.

Reinforce
 1. Reread Synesthesia aloud, or play the 

professional recording from the Audio CD.

 2. Ask students to decide if they are 
convinced that synesthesia inspires waves 
of creativity.  Allow students to engage 
in a friendly debate, either defending or 
opposing the claim.  Encourage then to use 
the passage for support.
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Imagine what it would be like for 
the world to flower into color with every 
letter, every word blossoming into a visual 
sensation.  Some people experience 
language in this truly unique way: they 
associate letters and numbers with colors.

Synesthesia can manifest in several 
ways.  For some, the condition merges 
two senses.  For example, sight mixes 
with smell or sound combines with flavor.  
A particular musical note might have a 
sweet taste to it.  Or touching something 
might produce the sensation of sound.  
More commonly, synesthetes experience 
letters, numbers, and words as colors.  For 
example, the letter e might be violet.  

This extraordinary sensory crosstalk can 
inspire great waves of creativity.  Pharrell 
Williams, urban musician and producer, 
explains, “I don’t know if (it) makes 
sense, but I could always visualize what 
I was hearing.  It’s like...weird colors.”  
Entertainer Lady Gaga experiences similar 
sensations.  “When I write songs, I hear 
melodies and I hear lyrics, but I also see 
color,” she notes.  “I see sound like…a 
wall of color.”  John Mayer, Jimi Hendrix, 
and even Stevie Wonder—who is legally 
blind—likewise sense music as color.  But 
synesthesia inspires more than just music.

Novelist Vladimir Nabokov once 
bestowed one of his characters with his 
own gift.  In Bend Sinister, Adam Krug 
described the visual sensation of the word 
loyalty as “a golden fork lying in the sun on 
a smooth spread of pale yellow silk.”

Marilyn Monroe didn’t put a name to 
her condition.  Nonetheless, she credited 
her acting skill to an extraordinary 
sensitivity and imagination that allowed her 
to visualize sounds.  Modern actress Tilda 
Swinton tastes language instead.  In her 
words, “The word word is a sort of gravy.  
Table is a slightly dry cake.  Tomato is not 
actually tomato, it’s lemony.”

Artist Vincent van Gogh crossed vision 
with sound.  He wondered if others viewed 
paintings and heard them, like him, as a 
shaky violin, a piano, or a stately organ.  
Artist Wassily Kandinsky, too, could hear 
tones and chords while he painted.  Edgar 
Degas saw colors as powerful emotions 
instead.

The world of displaced senses must at 
times seem disorienting to the synesthete.  
But this special gift of perception opens 
up a vibrant world, one that is often 
expressed in ways that allows all the world 
to appreciate this gift.
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Name: _____________________________________________________________ Date: _________________________

Word Work  
Part 1: Using Ellipses  

Directions: Read each quote.  Use editing marks to shorten the quote and add an ellipsis to 
indicate the omission.  Be careful not to change the meaning of the quotation. 

delete/omit ...insert ellipses

 1 “With Malice toward none, with charity for all, with firmness in the right, as God gives 

us to see the right, let us strive on to finish the work we are in, to bind up the nation’s 

wounds.”—Abraham Lincoln

 2 “I’ve been actually really very pleased to see how much awareness was raised around 

bullying, and how deeply it affects everyone.  You know, you don’t have to be the 

loser kid in high school to be bullied.  Bullying and being picked on comes in so many 

different forms.”—Lady Gaga

 3 “The fight is won or lost far away from witnesses — behind the lines, in the gym, and 

out there on the road, long before I dance under those lights.”—Muhammad Ali

Part 2: Language and Vocabulary   
Directions: In the Word column, make a list of words that contain the Greek roots or affixes 
below.  In the Meaning column, write the definition of each word.

Greek Roots and Affixes
syn- (together) aesthesio- (sensation, feeling) -ete (forms a noun)

Word Meaning

 1 synesthesia a condition in which a sensation in one part of the 
body is produced by stimulation in another

 2 

 3 

Imagine what it would be like for 
the world to flower into color with every 
letter, every word blossoming into a visual 
sensation.  Some people experience 
language in this truly unique way: they 
associate letters and numbers with colors.

Synesthesia can manifest in several 
ways.  For some, the condition merges 
two senses.  For example, sight mixes 
with smell or sound combines with flavor.  
A particular musical note might have a 
sweet taste to it.  Or touching something 
might produce the sensation of sound.  
More commonly, synesthetes experience 
letters, numbers, and words as colors.  For 
example, the letter e might be violet.  

This extraordinary sensory crosstalk can 
inspire great waves of creativity.  Pharrell 
Williams, urban musician and producer, 
explains, “I don’t know if (it) makes 
sense, but I could always visualize what 
I was hearing.  It’s like...weird colors.”  
Entertainer Lady Gaga experiences similar 
sensations.  “When I write songs, I hear 
melodies and I hear lyrics, but I also see 
color,” she notes.  “I see sound like…a 
wall of color.”  John Mayer, Jimi Hendrix, 
and even Stevie Wonder—who is legally 
blind—likewise sense music as color.  But 
synesthesia inspires more than just music.

Novelist Vladimir Nabokov once 
bestowed one of his characters with his 
own gift.  In Bend Sinister, Adam Krug 
described the visual sensation of the word 
loyalty as “a golden fork lying in the sun on 
a smooth spread of pale yellow silk.”

Marilyn Monroe didn’t put a name to 
her condition.  Nonetheless, she credited 
her acting skill to an extraordinary 
sensitivity and imagination that allowed her 
to visualize sounds.  Modern actress Tilda 
Swinton tastes language instead.  In her 
words, “The word word is a sort of gravy.  
Table is a slightly dry cake.  Tomato is not 
actually tomato, it’s lemony.”

Artist Vincent van Gogh crossed vision 
with sound.  He wondered if others viewed 
paintings and heard them, like him, as a 
shaky violin, a piano, or a stately organ.  
Artist Wassily Kandinsky, too, could hear 
tones and chords while he painted.  Edgar 
Degas saw colors as powerful emotions 
instead.

The world of displaced senses must at 
times seem disorienting to the synesthete.  
But this special gift of perception opens 
up a vibrant world, one that is often 
expressed in ways that allows all the world 
to appreciate this gift.
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Outlining an Argument 
Directions: Use the graphic organizer to trace the author’s argument in Synesthesia. 

Topic: Synesthesia

Claim

Reasons

Evidence
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Strengthening a Claim 
Directions: Answer the questions below about the the author’s claim in Synesthesia.

 1 Explain the function of each part of an argument:

Claim:  _________________________________________________________________

 _______________________________________________________________________

Reasons:  _______________________________________________________________

 _______________________________________________________________________

Evidence:  ______________________________________________________________

 _______________________________________________________________________

 2 If you could add a reason to this passage, where would you add it? 

 _______________________________________________________________________

 _______________________________________________________________________

 3 Write a reason to add to the passage.

 _______________________________________________________________________

 _______________________________________________________________________

 _______________________________________________________________________

 4 What else would make the author’s claim stronger?

 _______________________________________________________________________

 _______________________________________________________________________

 _______________________________________________________________________

 _______________________________________________________________________  

 _______________________________________________________________________
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Written Response
Directions: Think about the author’s argument in Synesthesia.  Do you think it 
was a well-crafted argument or do you think it was an argument that needed work?  
Write a review of the author’s argument.  Include an opinion statement, one reason 
for your opinion, and supporting evidence.  

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

______________________________________________________

______________________________________________________

______________________________________________________

______________________________________________________

Name: _____________________________________________________________ Date: _________________________

21182—Focused Reading—Student Guided Practice Book © Teacher Created Materials

Lesson

22

136



B

Name: _____________________________________________________________ Date: _________________________

Quick Check

 1 Where could you use an ellipsis to 
make this quote shorter without 
losing its meaning? 

  It’s a wonder I haven’t abandoned 
all my ideals, they seem so absurd 
and impractical. Yet I cling to them 
because I still believe, in spite of 
everything, that people are good at 
heart. – Anne Frank 

 A It’s a wonder I haven’t 
abandoned all my ideals…Yet 
I cling to them because I still 
believe…that people are good 
at heart.

 B It’s a wonder…people are good 
at heart.

 C It’s a wonder…I cling to them 
because I still believe in spite 
of everything that people are 
good at heart.

 D It’s a wonder I haven’t 
abandoned all my ideals, 
they seem so absurd and 
impractical…

 2 If you know that the prefix syn- 
means “together,” and chron 
means “time,” what does the word 
synchronous mean?

 A happening at the same time
 B happening first 
 C happening at a later point in 

time
 D happening quickly

 3 Which of these does the author use 
as evidence to support the claim 
below about Synesthesia? 

  This extraordinary sensory crosstalk 
can inspire great waves of creativity. 

 A The world of displaced senses 
must at times seem disorienting 
to the synesthete.

 B They associate letters and 
numbers with colors.

 C John Mayer, Jimi Hendrix, and 
even Stevie Wonder—who is 
legally blind—likewise sense 
music as color.

 D Marilyn Monroe didn’t put a 
name to her condition.  

 4 Why does the author include the 
sentence below?

  Pharrell Williams, urban musician 
and producer, explains, “I don’t 
know if (it) makes sense, but I 
could always visualize what I was 
hearing…it’s like . . , weird colors. 

 A It is the author’s major claim.
 B It is evidence to support the 

claim.
 C The passage is about Pharrell 

Williams.
 D The author uses it as a reason 

for the claim.
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Evaluating Claims

Total  Word  Count Codes

111 E  =  errors SC  =  self-corrections M  =  meaning S  =  structure V  =  visual

Cumulative  
Word  Count Text E SC

Cues  Used
E SC

10

18

25

32

39

46

53

60

67

76

83

88

96

101

107

111

Imagine  what  it  would  be  like  for  the  world  to  

flower  into  color  with  every  letter,  every  word  

blossoming  into  a  visual  sensation.    Some  people  

experience  language  in  this  truly  unique  way:  

they  associate  letters  and  numbers  with  colors.

Synesthesia  can  manifest  in  several  ways.    For  

some,  the  condition  merges  two  senses.    For  

example,  sight  mixes  with  smell  or  sound  

combines  with  flavor.    A  particular  musical  note  

might  have  a  sweet  taste  to  it.    Or  touching  

something  might  produce  the  sensation  of  sound.    

More  commonly,  synesthetes  experience  letters,  

numbers,  and  words  as  colors.    For  example,  the  

letter  e  might  be  violet.    

This  extraordinary  sensory  crosstalk  can  inspire  

great  waves  of  creativity.   

TOTALS

Error  
Rate:

Self-Correction  
Rate:

Accuracy  
Percentage:

Time:

Imagine what it would be like for the world to flower into color with every letter, every word blossoming into a visual sensation.  Some people experience language in this truly unique way: they associate letters and numbers with colors.
Synesthesia can manifest in several ways.  For some, the condition merges two senses.  For example, sight mixes with smell or sound combines with flavor.  A particular musical note might have a sweet taste to it.  Or touching something might produce the sensation of sound.  More commonly, synesthetes experience letters, numbers, and words as colors.  For example, the letter e might be violet.  

This extraordinary sensory crosstalk can inspire great waves of creativity.  Pharrell Williams, urban musician and producer, explains, “I don’t know if (it) makes sense, but I could always visualize what I was hearing.  It’s like...weird colors.”  Entertainer Lady Gaga experiences similar sensations.  “When I write songs, I hear melodies and I hear lyrics, but I also see color,” she notes.  “I see sound like…a wall of color.”  John Mayer, Jimi Hendrix, and even Stevie Wonder—who is legally blind—likewise sense music as color.  But synesthesia inspires more than just music.
Novelist Vladimir Nabokov once bestowed one of his characters with his own gift.  In Bend Sinister, Adam Krug described the visual sensation of the word loyalty as “a golden fork lying in the sun on a smooth spread of pale yellow silk.”

Marilyn Monroe didn’t put a name to her condition.  Nonetheless, she credited her acting skill to an extraordinary sensitivity and imagination that allowed her to visualize sounds.  Modern actress Tilda Swinton tastes language instead.  In her words, “The word word is a sort of gravy.  Table is a slightly dry cake.  Tomato is not actually tomato, it’s lemony.”
Artist Vincent van Gogh crossed vision with sound.  He wondered if others viewed paintings and heard them, like him, as a shaky violin, a piano, or a stately organ.  Artist Wassily Kandinsky, too, could hear tones and chords while he painted.  Edgar Degas saw colors as powerful emotions instead.

The world of displaced senses must at times seem disorienting to the synesthete.  But this special gift of perception opens up a vibrant world, one that is often expressed in ways that allows all the world to appreciate this gift.
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