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Nombre: _____________________________  Fecha: _________

Colecta de alimentos
Instrucciones: Resuelve los problemas de planteo.

 1 Faith y Keaton donaron alimentos enlatados en una 
colecta de alimentos. Faith lleva sus latas en bolsas. Tiene 
6 bolsas con 7 latas en cada bolsa. Keaton lleva 24 latas más. 
¿Cuántas latas llevaron ambos en total?

Dibujo Ecuación

Solución

 2 María y Caden recogen jarras de agua en la colecta de alimentos. María 
recoge 22 jarras. Caden recoge 28 jarras. Juntan todas las jarras. Después, 
las ponen en cajas. En cada caja caben 5 jarras. ¿Cuántas cajas llenaron?

Dibujo Ecuación

Solución

 Explica cómo resolviste la Pregunta 2.

 ______________________________________________________________

 ______________________________________________________________

 ______________________________________________________________

Colecta de alimentos
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Teacher’s Guide
30 easy-to-use, standards-based lesson plans 

Student Guided Practice Book
Full-color student activities

Assessment Guide
Includes a pretest, posttest, performance 
tasks with assessments, and the answer key 
for the Student Guided Practice Book 

3 Math Fluency Game Sets
Include a game board, directions, an answer 
key, and game pieces

3 Digital Math Fluency Games
Focus on mathematical skills and strategies, 
and are on the Digital Resources USB Device 

Digital Resources
	 •	 PDFs of all student materials, game 

sets, activity sheets, assessments, etc.
	 •	 PDFs of teacher resources 
	 •	 Digital Math Fluency Games
	 •	 Electronic versions of the Pretest, 

Posttest, Performance Tasks, and 
reporting tools

Refocus Mini Lesson PPT

Provide as PowerPoint® and PDF files

Kit Components
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 1. Prior to instruction, administer the 
Pretest.  This assessment covers all 
the mathematics skills and objectives 
for this level of the program.  It can 
be used to determine which concepts 
have already been mastered by each 
individual student, as well as which 
lesson’s concepts still need to be 
taught.

 Note: Use the Pretest Item 
Analysis (pretestanalysis.doc; 
pretestanalysis.pdf, pretestanalysis.xls) 
to help monitor which skills are the 
most difficult for students and need to 
be focused on.

 2. Determine the most appropriate 
pacing plan for students.  Use or 
modify the pacing plans located on 
pages 41–44 to best meet the needs of 
your students.

32
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THIS PRODUCT Getting Started
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When planning the pacing of a curriculum program, analyze student data to determine 
standards on which to focus.  Once a pacing plan is selected or created based on known 
needs of the students and/or the results of the Pretest, teachers can focus on the lessons that 
correlate with the items for which students did not demonstrate mastery.  The Pretest is 
designed to determine which concepts students have already mastered and which concepts 
need to be mastered.  Teachers can use this information to choose which lessons to cover 
and which lessons to skip.  Even after making these data-driven decisions, teachers may still 
have to accelerate or decelerate the curriculum in order to meet the needs of the students in 
their classes.  The following are a few easy ways to change the pace of the curriculum within a 
whole-class setting.

Ways to Accelerate the Curriculum:

 • Certain mathematical concepts may come more easily to some students.  If this is the 
case, allow less time for the practice and application of those skills and move on to the 
next lesson in the program.

 • Skip those lessons or concepts for which students have demonstrated mastery on 
the Pretest.

 • Reduce the number of activities that students complete in the Student Guided 
Practice Book.

Ways to Decelerate the Curriculum:

 • If the concepts in a particular lesson are very challenging to the students, allow more 
time for each component of the lesson: modeling, guided practice, independent 
practice, and application games and activities.

 • Use more pair or group activities to allow students to learn from one another while 
reinforcing their understanding of the concepts.

 • Review Quick Check pages with students and have them resolve incorrect items.

The following pacing plans show three options for using this complete kit.  Teachers should 
customize these pacing plans according to their students’ needs.

Option Instructional Time Frequency Material Notes

Option 1 6 weeks (2 hours/day) Daily 30 lessons All lessons covered

Option 2 4 weeks (2 hours/day) Daily 20 lessons 20 key lessons covered

Option 3 24 weeks (60 min./day) Twice a week 24 lessons 24 key lessons covered

Note: To further adapt the program to instructional time frames, it is highly recommended 
that teachers give the Pretest (Assessment Guide, pages 19–30) to determine which standards 
students have not mastered.  Teachers can then use the Pretest Item Analysis to analyze their 
students’ results and select lessons to target.
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Option 1: Sample Six-Week Pacing Plan
2 hours/day, 5 days/week

This pacing plan shows how the product can be used over a six-week intervention program.

Six-Week Program (2 hours/day)

Week Day 1 Day 2 Day 3 Day 4 Day 5

1

Lesson 1: 
Addition 
Strategies 
(pages 61–68)

Lesson 2: 
Addition 
Patterns (pages 
69–76)

Lesson 3: 
Subtraction 
Strategies 
(pages 77–84)

Lesson 4: 
Elapsed Time 
(pages 85–92)

Lesson 5:  
Multiplication 
Models (pages 
93–100)

2

Lesson 6: 
Partitive 
Division (pages 
101–108)

Lesson 7: 
Measurement 
Division (pages 
109–116)

Lesson 8: 
Problem 
Solving with 
Multiplication 
(pages 
117–124)

Lesson 9: 
Multiplication 
Patterns (pages 
125–132)

Lesson 10: 
Problem 
Solving with 
Division (pages 
133–140)

3

Lesson 11: 
Using Inverse 
Relationships 
(pages 
141–148)

Lesson 12: 
Multiplying 
with the 
Associative 
Property 
(pages 
149–156)

Lesson 13: 
Two-Step 
Word 
Problems 
(pages 
157–164)

Lesson 14: 
Square Units 
(pages 
165–172)

Lesson 15: 
Measuring 
with Square 
Units (pages 
173–180)

4

Lesson 16: 
Finding the 
Area Formula 
(pages 
181–188)

Lesson 17: 
Problem 
Solving with 
Area (pages 
189–196)

Lesson 18: 
Area of 
Rectilinear 
Figures (pages 
197–204)

Lesson 19: 
Recognizing 
Perimeter 
(pages 
205–212)

Lesson 20: 
Unit Fractions 
(pages 
213–220)

5

Lesson 21: 
Building 
Fractions from 
Unit Fractions 
(pages 
221–228)

Lesson 22: 
Plotting 
Fractions on 
Number Lines 
(pages 
229–236)

Lesson 23: 
Equivalent 
Fractions 
(pages 
237–244)

Lesson 24: 
Fractions 
Equal to One 
(pages 
245–252)

Lesson 25: 
Comparing 
Fractions 1 
(pages 
253–260)

6

Lesson 26: 
Comparing 
Fractions 2  
(pages 
261–268)

Lesson 27: 
Scaled Graphs 
(pages 
269–276)

Lesson 28: 
Volume and 
Mass (pages 
277–284)

Lesson 29: 
Line Plots 
(pages 
285–292)

Lesson 30: 
Quadrilaterals 
(pages 
293–300)
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Pretest Item Analysis 
 
Directions: Type lowercase x's into cells to indicate where students have missed questions.  Add up the totals.  You can then view totals of:  
1) how many students missed each question; 2) how many questions were missed per student; and 3) the total number of questions missed in the diagnostic test. 
 

Correlated Lesson 1 3 5 9 7 11 13 16 18 21 22 23 29 27 2 4 6 8 10 12 14 17 15 19 20 24 25 26 28 30 #  of 
questions 

missed per 
student 

Question # 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22 23 24 25 26 27 28 29 30 

Answers A D C C B A B D C C A D B A C D B A D B C A B D A B D C A C 

Student Name                                 
Sample Student  x   x x    x      x     x     x  x   8 

                                

                                

                                

                                

                                

                                

                                

                                

                                

                                

                                

                                

                                

                                

                                

                                

                                

                                

                                

                                
# of students missing  

each question                                
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Option 2: Sample Four-Week Pacing Plan
2 hours/day, 5 days/week

This pacing plan includes 20 key lessons to be taught over a four-week intervention program.  
Teachers can adjust the pacing plan to best meet the needs of their students.

Four-Week Program (2 hours/day)

Week Day 1 Day 2 Day 3 Day 4 Day 5

1

Lesson 1: 
Addition 
Strategies 
(pages 61–68)

Lesson 3: 
Subtraction 
Strategies 
(pages 77–84)

Lesson 4: 
Elapsed Time 
(pages 85–92)

Lesson 5:  
Multiplication 
Models (pages 
93–100)

Lesson 6: 
Partitive 
Division (pages 
101–108)

2

Lesson 7: 
Measurement 
Division (pages 
109–116)

Lesson 8: 
Problem 
Solving with 
Multiplication 
(pages 
117–124)

Lesson 10: 
Problem 
Solving with 
Division (pages 
133–140)

Lesson 11: 
Using Inverse 
Relationships 
(pages 
141–148)

Lesson 12: 
Multiplying 
with the 
Associative 
Property 
(pages 
149–156)

3

Lesson 13: 
Two-Step 
Word 
Problems 
(pages 
157–164)

Lesson 16: 
Finding the 
Area Formula 
(pages 
181–188)

Lesson 17: 
Problem 
Solving with 
Area (pages 
189–196)

Lesson 20: 
Unit Fractions 
(pages 
213–220)

Lesson 21: 
Building 
Fractions from 
Unit Fractions 
(pages 
221–228)

4

Lesson 22: 
Plotting 
Fractions on 
Number Lines 
(pages 
229–236)

Lesson 23: 
Equivalent 
Fractions 
(pages 
237–244)

Lesson 24: 
Fractions 
Equal to One 
(pages 
245–252)

Lesson 25: 
Comparing 
Fractions 1 
(pages 
253–260)

Lesson 26: 
Comparing 
Fractions 2  
(pages 
261–268)
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Option 3: Sample 24-Week Pacing Plan
1 hour/day, 2 days/week

This pacing plan shows how the program can be used in a six-month after-school program or 
pull-out intervention that meets for one hour twice a week.  Since each lesson is two hours 
in length, half a lesson is completed each class.  Some lessons are excluded to fit the 24-week 
program.  Teachers can adjust the pacing plan to best meet the needs of their students.

24-Week Program (1 hour/day, 2 days/week)

Week

Day 1

Warm-Up, Language and Vocabulary, 
Whole-Group Lesson, Progress 
Monitoring

Day 2

Differentiated Instruction and Math 
Fluency Game, Math in the Real World, 
Reflection

1 Lesson 1 (pages 61–66) Lesson 1 (pages 67–68)

2 Lesson 2 (pages 69–74) Lesson 2 (pages 75–76)

3 Lesson 3 (pages 77–82) Lesson 3 (pages 83–84)

4 Lesson 4 (pages 85–90) Lesson 4 (pages 91–92)

5 Lesson 5 (pages 93–98) Lesson 5 (pages 99–100)

6 Lesson 6 (pages 101–106) Lesson 6 (pages 107–108)

7 Lesson 7 (pages 109–114) Lesson 7 (pages 115–116)

8 Lesson 8 (pages 117–122) Lesson 8 (pages 123–124)

9 Lesson 9 (pages 125–130) Lesson 9 (pages 131–132)

10 Lesson 10 (pages 133–138) Lesson 10 (pages 139–140)

11 Lesson 11 (pages 141–146) Lesson 11 (pages 147–148)

12 Lesson 12 (pages 149–154) Lesson 12 (pages 155–156)

13 Lesson 13 (pages 157–162) Lesson 13 (pages 163–164)

14 Lesson 16 (pages 181–186) Lesson 16 (pages 187–188)

15 Lesson 17 (pages 189–194) Lesson 17 (pages 195–196)

16 Lesson 19 (pages 205–210) Lesson 19 (pages 211–212)

17 Lesson 20 (pages 213–218) Lesson 20 (pages 219–220)

18 Lesson 21 (pages 221–226) Lesson 21 (pages 227–228)

19 Lesson 22 (pages 229–234) Lesson 22 (pages 235–236)

20 Lesson 23 (pages 237–242) Lesson 23 (pages 243–244)

21 Lesson 24 (pages 245–250) Lesson 24 (pages 251–252)

22 Lesson 25 (pages 253–258) Lesson 25 (pages 259–260)

23 Lesson 26 (pages 261–266) Lesson 26 (pages 267–268)

24 Lesson 28 (pages 277–282) Lesson 28 (pages 283–284)
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Teacher’s Guide

Each 8-page lesson is organized in a consistent format for ease of use.  Teachers may choose to 
complete some or all of the lesson activities to best meet the needs of their students.  Lesson 
materials can be utilized flexibly in a variety of settings.  For example, modeling with a small 
group, using printed materials with a document camera, or using PDF materials on a digital 
platform, such as an interactive whiteboard.  Each lesson includes:

	 •	 an overview page with key information for planning
	 •	 key mathematics content standards covered
	 •	 key mathematical practices and processes addressed
	 •	 an overview providing teacher background or student 

misconceptions

	 •	 a Warm-Up activity to build students’ recall of important 
mathematical concepts

	 •	 a whole-class Language and Vocabulary activity
	 •	 time markers to indicate the approximate time for instruction

	 •	 a whole-class section focusing on the key concept/skill  
being taught

	 •	 use of the gradual release of responsibility model in the 
Whole‑Group lesson section

	 •	 differentiation strategies to support and extend learning with 
the Refocus lesson and Extend Learning activity

	 •	 math fluency games that motivate students to develop and 
reinforce mastery of basic skills

	 •	 a Math in the Real World concept task activity

21195—Focused Mathematics Intervention Level 3—Teacher’s Guide 
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Lesson 

7
Measurement Division (cont.)

Whole-Group Lesson (cont.)

Closing the Whole-Group Lesson 

Revisit the focus question for the lesson: How is division related to equal groups?  Guide 

students to discuss how division is connected to equal groups.  Write a division equation on 

the board, for example, 32 ÷ 8 = 4.  Work together to label each term in the equation.  For 

measurement division, this equation means total amount ÷ number in each group = number 

of groups.  Then, ask students to think of a situation or word problem that would match this 

equation. For example, you have 32 books.  You put them away in bins, with 8 books going 

in each bin.  You use 4 bins.  Have several students share scenarios that contextualize the 

equation.

Progress Monitoring 
min.

 1. Have students complete the Quick Check activity sheet (Student Guided Practice Book, 

page 50) to gauge student progress toward mastery of the Learning Objectives.  Provide 

students with unlined paper to show their work on the selected response questions.

 2. Based on the results of the Quick Check activity sheet and your observations during the 

lesson, identify students who may benefit from additional instruction in the Learning 

Objectives.  These students will be placed into a small group for reteaching.  See 

instructions on the following page.

 1. Tell students they will now work on grouping division on their own on the Bake Sale 

activity sheet (Student Guided Practice Book, page 49).  Provide the sentence frames 

from Step 9 of the We Do section to help students explain their reasoning.

 2. Have students share their equations and reasoning.  If students have difficulty 

explaining their reasoning, remind them to use the sentence frames and 

vocabulary terms.

 1.  1.  1. 

You Do

114
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Lesson 

7
Measurement Division (cont.)

Whole-Group Lesson (cont.)

 6. Say, “Let’s unpack the problem.  What do we know?”  Students should indicate that we 
know the total number of marbles is 35 and that we are dividing into groups of five.  
Write the number 35 and label it total.  Write 5 and label it amount in each group.  Ask, 
“What do we need to find out?”  When students indicate that we need to find out the 
number of groups or the number of bags Juan needs, draw a box or blank line, labeling 
it groups.

 7. Say, “Now, let’s make a plan to solve.  Use your counters to model dividing the total into 
groups or rows of five.”  Allow students to model independently as you observe.  Bring 
the class back together and have a student model.  Ask students how many rows there 
are.  Students should indicate that there are seven rows. 8. Ask, “How can we make a drawing to check our solution?”  Students should suggest 
drawing rows of five dots to represent the groups.  Draw one row with five dots on the 
board, and have students do the same in the picture box on the activity sheet.  Instruct 
students to model drawing the rest of the rows until they reach 35.  Ask, “How many 
rows did you draw?”  After students identify seven rows, confirm that this is the same 
amount they found with the counters.

 9. Ask students to think about how they can represent this problem with a division 
equation.  Observe as students work, and allow them to share their ideas with the class.  
Ultimately, all students should record the equation 35 ÷ 5 = 7.  Students should also 
write the solution to the word problem (Juan needs 7 bags) on the activity sheet.  Then, 
have students look back at the problem and explain their thinking.  To help students 
explain their reasoning, provide them with the following sentence frames: • There are _____ total marbles.  They were divided into groups of _____. • My model shows that with 35, I can make _____ groups of 5.  I can write this as the 

division equation _____.
 • Juan needs _____ bags to store all his marbles.

 6.  6.  6.  6. 
We Do
(cont.)

Language Support 
Record solutions to word problems as complete sentences.  This will serve as a model for correct grammar and sentence structure, also providing context for using important academic vocabulary.
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Measurement Division

Materials
 • Student Guided Practice Book (pages 48–54)  • Math Fluency Game Sets • Digital Math

Fluency Games
 • 4 x 5 Array Card (filename: 4x5array.pdf) • counter punchouts • chart paper

 • markers
 • sticky notes

Student 
Misconceptions
While multiplication entails joining equal groups, measurement division takes a total amount and breaks it into equal groups.  Students often confuse divisor and the dividend, flipping the numbers when writing equations.  It is crucial to connect meaning to each number.  The dividend is the total amount (not necessarily the bigger number), and in measurement division, the divisor is the amount in each group.  Measurement division is often related to repeated subtraction (i.e., taking away groups of a given size from the total amount).

Learning ObjectivesOperations and Algebraic Thinking  • Interpret whole-number quotients of whole 
numbers; e.g., interpret 56 ÷ 8 as a number of 
shares when 56 objects are partitioned into equal 
shares of 8 objects each.Mathematical Practices and Processes  • Make sense of problems and persevere in 

solving them.
 • Reason abstractly and quantitatively. • Model with mathematics. • Look for and make use of structure.Progress MonitoringThe Student Guided Practice Book pages below can be used 

to formally and informally assess student understanding of 

the concepts.

Name: _________________________________________________ Date: _________________

JuanÕs Marbles
Directions: Use counters to model the problem.  Write a division equation to show 
your solution.

 1 How many groups of 5 can you make out of 15?

Equation:  _____________________________________________________

Directions: Solve the word problem.

 2 Juan had 35 marbles.  He put them into bags.  There were 5 marbles in each 
bag.  How many bags does he need to hold all his marbles?

Picture

Equation Solution

 Explain your thinking.

 ______________________________________________________________

 ______________________________________________________________

 ______________________________________________________________

 ______________________________________________________________
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Directions:
your solution.

 1 How many groups of 5 can you make out of 15?

Equation: 

Directions:

 2 Juan had 35 marbles.  He put them into bags.  There were 5 marbles in each 
bag.  How many bags does he need to hold all his marbles?

Picture

Equation

Explain your thinking.

 ______________________________________________________________

Name: _____________________________________________________  Date: __________________Lesson
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Name: _________________________________________________ Date: _________________

21204—Focused Mathematics—Student Guided Practice Book 
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Name: _____________________________________________________  Date: __________________

 _____________________________________________________
Quick    Check 

Directions: Choose the quotient.
 1 12 ÷ 3 = 
 A 9

 B 4
 C 3

 D 36

 2 32 ÷ 8 = 
 A 6

 B 8
 C 24

 D 4
Directions: Solve the word problem.

 3 Caleb has 40 stickers.  If he gives 10 to each friend, then how many friends 

can get stickers?

Equation

Solution
Explain your thinking._________________________________________________________________

_________________________________________________________________

_________________________________________________________________
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Name: _________________________________________________ Date: _________________Bake SaleDirections: Solve the word problems.  Draw a picture to help you solve.
 1 Beth baked 28 bran muffins for the bake sale.  She will sell them 

in bags.  If she puts 4 bran muffins in each bag, how many bags 

does she need for all her bran muffins?
Picture

Equation

Solution

 2 Shantel has 40 candies to decorate cookies.  She puts 5 candies 

on each cookie.  How many cookies can she decorate?
Picture

Equation

Solution

 Choose Question 1 or 2.  Explain your thinking. ______________________________________________________________
 ______________________________________________________________

 Solve the word problems.  Draw a picture to help you solve.
Beth baked 28 bran muffins for the bake sale.  She will sell them 

in bags.  If she puts 4 bran muffins in each bag, how many bags 

 Solve the word problems.  Draw a picture to help you solve.
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Name: _____________________________________________________  Date: __________________
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Name: _________________________________________________ Date: _________________

Refocus
Directions: Solve the word problems.

 1 Jeff has 18 markers.  He puts 6 markers in each box.  How many boxes does Jeff need to store all his markers?

Solution: ____________________________________________________

 2 Derell has 48 bouncy balls.  He puts 8 bouncy balls in each bag.  How many bags does Derell need to store all his bouncy balls?

Solution: ____________________________________________________

Jeff has 18 markers.  He puts 6 markers in each box.  How many 
Jeff has 18 markers.  He puts 6 markers in each box.  How many 
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 ____________________________________________________

Derell has 48 bouncy balls.  He puts 8 bouncy balls in each bag.  How many 

 ____________________________________________________

21204—Focused Mathematics—Student Guided Practice Book

 ____________________________________________________

Derell has 48 bouncy balls.  He puts 8 bouncy balls in each bag.  How many 

 ____________________________________________________

21204—Focused Mathematics—Student Guided Practice Book

Name: _________________________________________________ Date: _________________Independent PracticeDirections: Solve the word problems.  Draw a picture to help you solve. 1 Marni has 28 flowers.  She puts 7 flowers in each vase.  How many vases does 

she need to hold all her flowers?Picture

Equation
Solution

 2 Tristan has 18 toy cars.  He races his toy cars against one another.  He can race 

3 cars per round.  How many rounds should he complete so that all his cars 
can race?

Picture

Equation
Solution

21204—Focused Mathematics—Student Guided Practice Book 
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Directions:

 1 Marni has 28 flowers.  She puts 7 flowers in each vase.  How many vases does 

she need to hold all her flowers?Picture

Equation

 2  2 Tristan has 18 toy cars.  He races his toy cars against one another.  He can race 

3 cars per round.  How many rounds should he complete so that all his cars 
can race?

Picture

Equation

Name: _____________________________________________________  Date: __________________
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Tristan has 18 toy cars.  He races his toy cars against one another.  He can race 
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 __________________

Tristan has 18 toy cars.  He races his toy cars against one another.  He can race 
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 __________________

Name: _________________________________________________ Date: _________________

Unpack the Problem

Make a Plan

Solution

Look Back

Real World

Math in the

Sharing StickersAlea had 21 stickers.  She gave 3 to each of her friends.  Chase had 

48 stickers.  He gave 6 to each of his friends.  Who gave stickers to 

more friends, Alea or Chase?

Sharing StickersAlea had 21 stickers.  She gave 3 to each of her friends.  Chase had 
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Name: _____________________________________________________  Date: __________________
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Name: _________________________________________________ Date: _________________
Reflection 1 You solved many division problems in this lesson.  What was easy about 

the problems?  What was hard about the problems?

   ____________________________________________________________

 ____________________________________________________________

 ____________________________________________________________

 ____________________________________________________________

 ____________________________________________________________

 ____________________________________________________________

 2 What is a question that you still have about division?

 ____________________________________________________________

 ____________________________________________________________

 ____________________________________________________________

 ____________________________________________________________

 ____________________________________________________________

 ____________________________________________________________
21204—Focused Mathematics—Student Guided Practice Book 
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 1 You solved many division problems in this lesson.  What was easy about 

the problems?  What was hard about the problems?

   ____________________________________________________________

 ____________________________________________________________

 ____________________________________________________________

 ____________________________________________________________

 ____________________________________________________________

 ____________________________________________________________

 2 What is a question that you still have about division?

 ____________________________________________________________

 ____________________________________________________________

 ____________________________________________________________

 ____________________________________________________________

Name: _____________________________________________________  Date: __________________
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Measurement Division (cont.)

Warm-Up min.

 1. Say, “We are going to look at a word problem and draw a picture to go with it.”  Read the 

following problem aloud as you write on the board: I have 20 crackers.  I give five to each 

child.  How many children can have crackers?  Ask students, “How many crackers does 

each child get?”  When students identify five crackers, draw a row of five small squares 

on the board.  You may choose to add detail to make them look like crackers.

 2. Say, “Here are five crackers.  These will go to one child.  What if I draw another row of 

five crackers?  What will this show?”  If needed, help students understand that this is 

the amount for a second child.  Repeat for one more row, and then ask, “To solve this 

problem, should I just keep drawing rows of crackers?  When should I stop?”  Help 

students understand that you should stop when you have 20 total crackers.  Add one 

more row, four total, and have students help you count by fives to determine that you 

have drawn all 20 crackers.

 3. Say, “Look at our drawing.  Each child gets five crackers.  That is one row.  How many 

rows are there?  How many children get crackers?”  Students should count the rows to 

determine that four children get crackers.

 4. With your cracker drawing still visible, show students a 4 x 5 array.  You can draw one 

yourself or use the PDF version.  Say, “This is called an array.  What do you see that 

is the same as our cracker drawing?  What is different?”  Allow students to share their 

thinking.  Explain that you will be using arrays to solve problems.

Language and Vocabulary min.

 1. Write the following vocabulary terms and their definitions on a sheet of chart paper.  

Leave some space between each word.

division equal groups quotient total amount

 2. Review the terms and their definitions with students.  Then provide each student with 

two sticky notes.  Tell students to choose the two vocabulary words that they feel they 

understand most clearly and write one on each sticky note.  Then, have students draw a 

picture or write an example of each words.

 3. When students have completed their sticky notes, they should bring them to the chart 

paper and stick them around the words they illustrated/exemplified.

 4. With any remaining time, review some of the sticky note illustrations and examples with 

the class.

Measurement Division 

Warm-Up 
Say, “We are going to look at a word problem and draw a picture to go with it.”  Read the 

following problem aloud as you write on the board: 

child.  How many children can have crackers?

each child get?”  When students identify five crackers, draw a row of five small squares 

on the board.  You may choose to add detail to make them look like crackers.

Say, “Here are five crackers.  These will go to one child.  What if I draw another row of 

five crackers?  What will this show?”  If needed, help students understand that this is 

the amount for a second child.  Repeat for one more row, and then ask, “To solve this 

problem, should I just keep drawing rows of crackers?  When should I stop?”  Help 

students understand that you should stop when you have 20 total crackers.  Add one 

more row, four total, and have students help you count by fives to determine that you 

have drawn all 20 crackers.

Say, “Look at our drawing.  Each child gets five crackers.  That is one row.  How many 

rows are there?  How many children get crackers?”  Students should count the rows to 

determine that four children get crackers.

With your cracker drawing still visible, show students a 4 x 5 array.  You can draw one 

yourself or use the PDF version.  Say, “This is called an 

is the same as our cracker drawing?  What is different?”  Allow students to share their 

thinking.  Explain that you will be using arrays to solve problems.

Language and Vocabulary 

Write the following vocabulary terms and their definitions on a sheet of chart paper.  

Leave some space between each word.

division

Review the terms and their definitions with students.  Then provide each student with 

two sticky notes.  Tell students to choose the two vocabulary words that they feel they 

understand most clearly and write one on each sticky note.  Then, have students draw a 

picture or write an example of each words.

When students have completed their sticky notes, they should bring them to the chart 

paper and stick them around the words they illustrated/exemplified.

With any remaining time, review some of the sticky note illustrations and examples with 

the class.

Warm-Up 
 1. 

 2. 

 3. 

 4. 

Language and Vocabulary 

 1. 

 2. 

 3. 

 4. 
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Lesson 

7 Measurement Division (cont.)Whole-Group Lesson (cont.)
 4. Say, “We started with the total, 24, and grouped it by eight cards per sheet.  We made 

three rows of eight.  We can write a division equation to show the solution.”  Write 

24 ÷ 8 = 3.  Label 24 as total, 8 as amount per group, and 3 as groups.  Also, record the 

solution in a complete sentence (Nolan needs 3 sheets to store all his cards).

 4.  4.  4.  4.  4.  4. 
I Do
(cont.)

 1. Refer students to the Juan’s Marbles activity sheet (Student Guided Practice Book, 

page 48).  Give students counters or other counting manipulatives.  Say, “Let’s practice 

modeling and solving equations together.  We will start with Question 1: How many 

groups of 5 can you make out of 15?”  Unpack the problem with students.  Ask them to 

identify the amount being grouped (15) and the number in each group (5).

 2. Ask, “How could we show this with our counters?”  Allow students to work on 

modeling the problem with a partner, and then choose a pair that has solved correctly 

to model dividing 15 counters by rows of five.
 3. Say, “We modeled grouping our counters equally.  What type of problem is this?”  After 

students correctly identify this as division, ask them to write a division equation.  Allow 

students to share their equations, and ensure that all students record 15 ÷ 5 = _____.  

Ask, “If 15 is the total and five is the amount in each row or group, what does the 

solution show?”  Students should indicate that the solution is the number of groups.  

Together, label the solution as groups. 4. Ask, “How many rows of five did we make?”  After students indicate that we 

made three rows or groups, allow them to complete their equation on Question 1 

(15 ÷ 5 = 3).
 5. Say, “Now, we will examine a division word problem together.”  Have a student read 

Question 2 aloud: Juan had 35 marbles.  He put them into bags.  There were 5 marbles 

in each bag.  How many bags does he need to hold all his marbles?

 1.  1.  1.  1. 
We Do
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Measurement Division (cont.)

Whole-Group Lesson min.

Focus 
 1. The following lesson will address this focus question: 

How is division related to equal groups?

 2. You may wish to write the focus question on the board and read it aloud to students.  

Explain that you will revisit the focus question at the end of the lesson.

 1. Say, “Today, we are going to learn about division.  We will see how to take a total 

amount and group it equally.  Let’s look at a word problem.”  Read the following 

problem as you write it on the board: Nolan had 24 baseball cards.  If he can store 8 

cards in 1 plastic sheet, how many sheets does Nolan need to store all the cards?

 2. Model the problem using 24 counters.  Say, “We know Nolan has 24 baseball cards.  

Each counter represents a card.  He is grouping together eight at a time, because that 

is the number that fits in one plastic sheet.”  Make one row of eight counters.  Say, 

“This is one row of eight.”  Call on a student to make another row of eight.  Repeat until 

you have three rows of eight.  Ask, “How many rows of eight did we make?”  Students 

should indicate three rows.

 3. Ask, “How could we draw a picture to show what we did with the counters?”  Allow 

students to share their ideas.  If no one suggests it, tell students that you can model 

each row of eight using eight dots or circles.  Draw one row of eight on the board, and 

ask students what to do next.  Students should indicate continuing to draw rows of eight 

until you reach a total of 24.  Draw another row and have students count with you by 

eights (i.e., 8, 16).  Repeat with one additional row.  Ask, “How many rows of eight did 

we draw?”  After students correctly identify that you drew three rows, ask them what 

this means in the context of the word problem.  Students should conclude that Nolan 

needs three plastic sheets to store all the cards.

 1.  1.  1.  1.  1. 
I Do
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7 Measurement Division (cont.)

Math in the Real World min.
 1. Refer students to the Math in the Real World: Sharing Stickers task (Student Guided Practice Book, page 53).  Have a student read the task aloud.  Tell students to explain or summarize the task to their partner.  Have a few students share their summaries. 2. Ask students to think about what information they will need to solve the task and what the task is asking them to do.  Then, have them share with a partner.  Ask a few students to share out.  Students should identify that we know how many stickers each person started with and how many stickers they gave to each friend.  We need to find out who shared with a greater number of friends.  Have students work in groups of two or three to complete the task.

 3. As students are working, circulate and ask focusing, assessing, and advancing questions: • What operation can you use to solve this problem?
 • How can you model this problem with pictures?
 • What equations can you use to show how many of Alea’s and Chase’s friends got stickers?  Who shared with more friends? 

Sentence Frames for Explaining Reasoning  • Both kids are grouping their stickers, so this is a _____ problem.
 • I can use the equation _____ to show how many friends Alea/Chase gave stickers to. • _____ gave away stickers to more friends.
 4. Observe how students are solving the task, and choose a few groups who solved the task in different ways to share their solutions and reasoning.  Try to have the solutions move from concrete representations to more abstract representations.  For example, have students share a visual (array drawing) and then a symbolic representation (equation).  Make sure students explain their reasoning as they share solutions.  
 5. As groups are sharing their solution paths, reasoning, and strategies, ask questions:   • What was challenging about this problem? How did you work through those challenges? 
 • How is this strategy similar to one that we have seen in a previous task? • Who can explain __________’s strategy?

Lesson Reflection min.
Have students summarize their learning about division problems, as well as their successes and difficulties in completing these lessons, and then provide feedback on any questions they still have about the content on the Reflection activity sheet (Student Guided Practice Book, page 54).
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 Extend Learning

Have students complete the Lesson 7 Extend Learning Task (filename: 

extendtask7.pdf).  They will write their own measurement division word 

problems.  They will also solve the problem.  If time permits, allow students 

to  trade problems with a partner and compare how they set up their 

word problems.

Measurement Division (cont.) 

Differentiated Instruction  min.

Gather students for reteaching.  The remaining students will complete the Independent 

Practice activity sheet (Student Guided Practice Book, page 52) to reinforce their learning and 

then play the Math Fluency Games.

Refocus PPT

Revisit the focus question for the lesson: How is division related to equal groups?  Orally 

present Question 1 on the Refocus activity sheet (Student Guided Practice Book, page 51).  

Have students draw a picture of the objects in the problem.  Students should draw 18 markers 

and a box with six markers in it.  Ask them to look at their picture and decide what the total is, 

as well as the number of markers in each group.  When students correctly identify a total of 

18 being grouped by six, have them write the phrase 18 grouped by 6.  Then, guide them in 

writing the corresponding division equation 18 ÷ 6 = _____.  

Students should then continue drawing groups of six markers.  For each group they draw, 

show them how to represent the group using repeated subtraction.  Write the equation 

18 – 6 = 12 and explain that making a group of six is like taking six away from the total.  Repeat 

(12 – 6 = 6, 6 – 6 = 0).  Finally, write the quotient (18 ÷ 6 = 3), explaining that because you 

subtracted six from 18 three times to reach zero, this is the number of groups.  Label the 

quotient number of groups.  Together, write the solution (Jeff needs 3 boxes).  Have students 

solve Question 2 independently or with a partner, providing support as needed.

Digital Math Fluency Games

Math Fluency Game Sets

Math Fluency Games

115

33

HOW TO USE 
THIS PRODUCTTeaching a Lesson



21195—Focused Mathematics Intervention Level 3—Teacher’s Guide	 © Teacher Created Materials

Student Guided Practice Book

Each lesson in the Teacher’s Guide has seven corresponding student pages in the Student 
Guided Practice Book:

	 •	 a We Do activity to support the gradual release of  
responsibility model

	 •	 a You Do activity to facilitate independent practice

	 •	 a Quick Check to easily monitor students’ progress 

	 •	 a Refocus activity for students who need more instruction

	 •	 an Independent Practice page to reinforce mathematical 
content taught in the lesson 

	 •	 a Math in the Real World concept task for students to apply the 
math concept in a real-life scenario

	 •	 a Reflection page for students to share their mathematical 
understanding

Name: _________________________________________________ Date: _________________

JuanÕs Marbles
Directions: Use counters to model the problem.  Write a division equation to show your solution.

 1 How many groups of 5 can you make out of 15?
Equation:  _____________________________________________________

Directions: Solve the word problem.

 2 Juan had 35 marbles.  He put them into bags.  There were 5 marbles in each bag.  How many bags does he need to hold all his marbles?Picture

Equation
Solution

 Explain your thinking.

 ______________________________________________________________
 ______________________________________________________________
 ______________________________________________________________
 ______________________________________________________________

21204—Focused Mathematics—Student Guided Practice Book © Teacher Created Materials

Directions:
your solution.

 1 How many groups of 5 can you make out of 15?
Equation: 

Directions:

 2 Juan had 35 marbles.  He put them into bags.  There were 5 marbles in each bag.  How many bags does he need to hold all his marbles?Picture

Equation

Explain your thinking.

 ______________________________________________________________

Name: _____________________________________________________  Date: __________________
Lesson

7

48

Name: _________________________________________________ Date: _________________

Bake SaleDirections: Solve the word problems.  Draw a picture to help you solve.
 1
 Beth baked 28 bran muffins for the bake sale.  She will sell them 
in bags.  If she puts 4 bran muffins in each bag, how many bags 
does she need for all her bran muffins?Picture

Equation
Solution

 2
 Shantel has 40 candies to decorate cookies.  She puts 5 candies 
on each cookie.  How many cookies can she decorate?Picture

Equation
Solution

 Choose Question 1 or 2.  Explain your thinking.
 ______________________________________________________________
 ______________________________________________________________

 Solve the word problems.  Draw a picture to help you solve.
Beth baked 28 bran muffins for the bake sale.  She will sell them 
in bags.  If she puts 4 bran muffins in each bag, how many bags 

 Solve the word problems.  Draw a picture to help you solve.
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Name: _____________________________________________________  Date: __________________ Lesson
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Name: _________________________________________________ Date: _________________
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Name: _____________________________________________________  Date: __________________ _____________________________________________________

Quick    Check 

Directions: Choose the quotient.

 1 12 ÷ 3 = 

 A 9

 B 4

 C 3

 D 36

 2 32 ÷ 8 = 

 A 6

 B 8

 C 24

 D 4

Directions: Solve the word problem.

 3 Caleb has 40 stickers.  If he gives 10 to each friend, then how many friends 

can get stickers?

Equation Solution

Explain your thinking.

_________________________________________________________________

_________________________________________________________________

_________________________________________________________________

Lesson

7
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Name: __________________________
_______________________ Date: _________________

Refocus

Directions: Solve the word problems.

 1
 Jeff has 18 markers.  He puts 6 markers in each box.  How many 

boxes does Jeff need to store all his markers?

Solution: ____________________________________________________

 2
 Derell has 48 bouncy balls.  He puts 8 bouncy balls in each bag.  How many 

bags does Derell need to store all his bouncy balls?

Solution: ____________________________________________________

Jeff has 18 markers.  He puts 6 markers in each box.  How many 

Jeff has 18 markers.  He puts 6 markers in each box.  How many 

© Teacher Created Materials 
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 ____________________________________________________

Derell has 48 bouncy balls.  He puts 8 bouncy balls in each bag.  How many 

 ____________________________________________________

Name: __________________________
___________________________

 Date: __________________ Lesson

7

51

Name: _________________________________________________ Date: _________________

Independent Practice
Directions: Solve the word problems.  Draw a picture to help you solve.

 1 Marni has 28 flowers.  She puts 7 flowers in each vase.  How many vases does 

she need to hold all her flowers?

Picture

Equation Solution

 2 Tristan has 18 toy cars.  He races his toy cars against one another.  He can race 

3 cars per round.  How many rounds should he complete so that all his cars 

can race?

Picture

Equation Solution

21204—Focused Mathematics—Student Guided Practice Book © Teacher Created Materials

Directions:

 1 Marni has 28 flowers.  She puts 7 flowers in each vase.  How many vases does 

she need to hold all her flowers?

Picture

Equation

 2  2 Tristan has 18 toy cars.  He races his toy cars against one another.  He can race 

3 cars per round.  How many rounds should he complete so that all his cars 

can race?

Picture

Equation

Name: _____________________________________________________  Date: __________________
Lesson

7
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Name: _________________________________________________ Date: _________________

Unpack the Problem

Make a Plan

Solution

Look Back

Real World

Math in the

Sharing Stickers
Alea had 21 stickers.  She gave 3 to each of her friends.  Chase had 
48 stickers.  He gave 6 to each of his friends.  Who gave stickers to 
more friends, Alea or Chase?

Sharing Stickers
Alea had 21 stickers.  She gave 3 to each of her friends.  Chase had 
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Name: _____________________________________________________  Date: __________________
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Name: _________________________________________________ Date: _________________

Reflection

 1 You solved many division problems in this lesson.  What was easy about 

the problems?  What was hard about the problems?

   ____________________________________________________________

 ____________________________________________________________

 ____________________________________________________________

 ____________________________________________________________

 ____________________________________________________________

 ____________________________________________________________

 2 What is a question that you still have about division?

 ____________________________________________________________

 ____________________________________________________________

 ____________________________________________________________

 ____________________________________________________________

 ____________________________________________________________

 ____________________________________________________________
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 1 You solved many division problems in this lesson.  What was easy about 

the problems?  What was hard about the problems?

   ____________________________________________________________

 ____________________________________________________________

 ____________________________________________________________

 ____________________________________________________________

 ____________________________________________________________

 ____________________________________________________________

 2 What is a question that you still have about division?

 ____________________________________________________________

 ____________________________________________________________

 ____________________________________________________________

 ____________________________________________________________

Name: _____________________________________________________  Date: __________________
Lesson
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Lesson  

14Square Units

Materials 
	 •	 Student Guided Practice 

Book (pages 97–103) 

	 •	 Math Fluency Game Sets

	 •	 Digital Math 
Fluency Games

	 •	 counter punchouts 
(referred to as square 
tiles)

	 •	 3" × 3" squares cut  
from cardstock (one  
per student)

	 •	 copies of rectangle 
drawings

Student 
Misconceptions
Tiling with square units will likely 
be a new concept to students.  
Students may need assistance 
in transferring skills related to 
measurement to the task of tiling 
to determine square units.  For 
example, students may know 
that when measuring length, it 
is important to line up the edge 
of the object and the edge of the 
measuring instrument.  In the 
same way, students must attend 
to precision in tiling regions, 
ensuring the entire area is 
covered with no overlaps 
or gaps.

Learning Objectives
Measurement and Data 

	 •	 Understand that a square with side length 1 unit, 
called “a unit square,” is said to have “one square 
unit” of area, and can be used to measure area.

	 •	 Understand that a plane figure which can be 
covered without gaps or overlaps by n unit squares 
is said to have an area of n square units.

Mathematical Practices and Processes 

	 •	 Reason abstractly and quantitatively.

	 •	 Model with mathematics.

	 •	 Use appropriate tools strategically.

	 •	 Attend to precision.

Progress Monitoring
The Student Guided Practice Book pages below can be used 
to formally and informally assess student understanding of 
the concepts.

PeanutÕs Dog Run

Directions: Solve for the area.  Use counters to tile the shapes.

 1

 

 

Area = _____ square units

  

 2

 Robin is making a dog run for her dog Peanut.  It is 5 units long and 2 units 

wide.  The shape below is a model of the dog run. What is the area?

 

Area = _____ square units

 

 Explain how you found the area.

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

© Teacher Created Materials 
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Robin is making a dog run for her dog Peanut.  It is 5 units long and 2 units 

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

Name: _______________
_________________

_________________
____  Date: _______________

___ Lesson
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21204—Focused Mathematics—Student Guided Practice Book

Name: _____________________________________________________  Date: __________________

 _____________________________________________________
Quick    Check 

Directions: Tile each rectangle to find the area. 1

 

 A 5 square units B 3 square units C 6 square units D 9 square units
 2

 

A 12 square unitsB 6 square units

 3

 Kara tiled a rectangle.  Her tiled rectangle looks like this:

Kara says because she used 4 square tiles, the rectangle must have an area of 4 

square units.  Do you agree with Kara?  Why or why not?
_________________________________________________________________

_________________________________________________________________

 C 5 square units D 7 square units

Lesson
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Our Class Garden
Directions: Solve.  Tile the pictures to find the area.
 1 Our class is making a garden.  

The rectangular garden has sides 
of 4 units and 3 units.  What is 
the area of the garden?

 2 The class garden is made up of 2 
plots.  The plots measure 2 units 
by 3 units.  What is the area of 
each plot?

Area = _____ square units Plot 1 area = _____ square units
Plot 2 area = _____ square units

  Explain how you found the area of each plot.

   _______________________________________________________________

   _______________________________________________________________

   _______________________________________________________________

   _______________________________________________________________

Plot 1 Plot 2Plot 1Plot 1Plot 1 Plot 2Plot 2Plot 2

21204—Focused Mathematics—Student Guided Practice Book © Teacher Created Materials

Directions:

 1 

  

Name: _____________________________________________________  Date: __________________Lesson
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Name: _______________________
_________________________

_____  Date: __________________

 ________________________
_________________________

____  Date:

Refocus

Directions: Tile the models to find the area.

 1

 Parker has a poster board with 

sides of 2 square units and 4 

square units.  The rectangle 

below is a model of the poster 

board.

What is the area of Parker’s poster 

board? 

_____________________

 2

 Blake has a poster board with 

sides of 4 square units and 3 

square units.  The rectangle 

below is a model of the poster 

board.

What is the area of Blake’s poster 

board?

_____________________

Lesson
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Independent Practice
Directions: Tile each shape to find the area.

 1 

  Explain how you found the area.

   ______________________________________________________________

 ______________________________________________________________

 2 

 Explain how you found the area.

 ______________________________________________________________

 ______________________________________________________________

Area = _____ square units

Area = _____ square units

© Teacher Created Materials 21204—Focused Mathematics—Student Guided Practice Book

 ______________________________________________________________

 ______________________________________________________________

Name: _____________________________________________________  Date: __________________ Lesson
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Name: _____________________________________________________  Date: __________________

Real World

Math in the

NikolasÕs 
Bulletin Board

Nikolas has square pieces of corkboard.  He wants to make a bulletin board for his 
room.  He lays out the square pieces two different ways.

Rectangle 1 Rectangle 2
Nikolas notices that Rectangle 
1 is longer.  He says that means 
it must have a greater area.  Do 
you agree with Nikolas?  Why 
or why not?

Lesson
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Unpack the Problem

Make a Plan

Look Back

Solution

102

Reflection
 1

 What is one way that we use area?
   ____________________________________________________________   ____________________________________________________________   ____________________________________________________________   ____________________________________________________________
 2

 What is a question that you still have about finding area?   ____________________________________________________________   ____________________________________________________________   ____________________________________________________________   ____________________________________________________________

© Teacher Created Materials 
21204—Focused Mathematics—Student Guided Practice Book

 ____________________________________________________________ ____________________________________________________________ ____________________________________________________________ ____________________________________________________________

 ____________________________________________________________ ____________________________________________________________ ____________________________________________________________ ____________________________________________________________
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Square Units (cont.)

Warm-Up min.

	 1.	 Give each student a 3" × 3" square cut from cardstock and 16 square tiles.  Say, “Today, 
we will learn about area.  Area is the space a figure takes up.  One way we can measure 
the area of a shape or object is to cover it with square tiles.”

	 2.	 Have students cover their cards with square tiles.  Model correct tiling procedures, lining 
up each counter with the edges of the paper squares and ensuring that there are no 
overlaps or gaps.

	 3.	 Say, “What you just did is called tiling.  You tiled your paper square.  As we move on with 
our lesson, we will talk about how tiling measures area.”

Language and Vocabulary min.

	 1.	 Prior to the lesson, write the following vocabulary terms on the board.

area square unit

	 2.	 Ask students to look at their tiled cards from the Warm-Up.  Say, “We can use the square 
tiles to measure the area of our paper square.”  Hold up one square tile.  Say, “When we 
measure area, we use a term called a square unit.  Think of this square tile as one square 
unit.”  Draw an image of the square tile on the board and write ■ = 1 square unit.

	 3.	 Ask students to count the square tiles on their cards and then share their answers 
aloud.  Students should indicate that they used 16 square tiles.  Ask, “If one square 
tile represents one square unit, how many square units is the paper?”  If needed, help 
students identify that the paper square measures 16 square units.  Write this sentence 
on the board: The area of the paper is 16 square units and read it aloud for students.  
Encourage them to read the sentence aloud with you.

21195—Focused Mathematics Intervention Level 3—Teacher’s Guide� © Teacher Created Materials
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14Square Units (cont.)

Whole-Group Lesson min.

Focus 
	 1.	 The following lesson will address this focus question:  

How are square units used to measure area?

	 2.	 You may wish to write the focus question on the board and read it aloud to students.  
Explain that you will revisit the focus question at the end of the lesson.

	 1.	 Prior to the lesson, draw a rectangle on unlined paper that measures 3" × 2 1
4 ".  Say, 

“Let’s continue learning about square units and area.”  Display the paper with your 
hand-drawn rectangle and gather some square tiles. 

	 2.	 Say, “We talked about how area means the amount of space that a shape or object takes 
up.”  Hold up a square tile.  Say, “We also talked about this square tile.  What did we say 
that the square tile represents?”  If needed, help students to recall that the square tile 
represents one square unit.

	 3.	 Say, “If I wanted to use these square tiles to cover this rectangle, what should I do?”  
Allow students to share what they recall about correct tiling procedures.  Reinforce 
correct responses by narrating as you tile the rectangle on your paper.  Say, “I’m going 
to start tiling from the top left corner.  First, I will make a straight row with the square 
tiles.  I want to make sure the tiles are not overlapping and that there is no space 
between the squares.  Then, I can tile another row below the first row.  I’m going to 
continue until the entire area of the rectangle is covered.”  Tile the entire figure.  You 
should end up tiling three rows, with four tiles in each row.

I Do

Language Support 

Be sure that students understand the difference between tile as a 
noun (a piece of floor covering) and tile as a verb (to cover a figure 
or area with square units).
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Whole-Group Lesson (cont.)

	 4.	 Say, “How can we find the area of the shape using our square tiles?”  Students should 
suggest counting the tiles.  Point to each tile as you count, and have students count 
aloud with you.  Ask, “How many square tiles did we count?”  When students correctly 
identify that we counted 12 square tiles, say, “Because we used 12 square tiles, and 
each square tile is one square unit, what is the area of the rectangle?”  When students 
correctly identify that the area is 12 square units, write area = 12 square units beside 
the rectangle.

I Do
(cont.)

	 1.	 Refer students to the Peanut’s Dog Run activity sheet (Student Guided Practice Book, 
page 97).  Say, “Let’s tile more shapes together.”  Display a copy of the activity sheet so 
you can model with square tiles.  Distribute square tiles to each student (approximately 
20).  Have them work in pairs to tile the rectangle in Question 1, and write the number 
of square tiles beside the rectangle.  Circulate as students work, and correct any 
students who are not tiling the rectangles properly.  Ask students to share their answers 
with the class, being sure to read the area with the correct label, (i.e., 6 square units).

	 2.	 Say, “Not only can we measure the area of shapes or cards, we can also measure the 
area of real-life space, like a yard or a room.”  Direct students to Question 2 and have 
a student read the problem aloud: Robin is making a dog run for her dog Peanut.  It is 
5 units long and 2 units wide.  The shape below is a model of the dog run.  What is the 
area?

	 3.	 Say, “The rectangle on the activity sheet represents the dog run.  Let’s start by tiling 
the shape with square tiles, or square units.”  Ask, “Where should I begin placing the 
square units?”  Have students turn and tell a partner.  Invite student volunteers to 
share their thinking.  Students should indicate that you begin at the top left corner and 
tile a complete row, moving from left to right.

We Do
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14Square Units (cont.)

Whole-Group Lesson (cont.)

	 4.	 Allow students to tile the rectangle with their square tiles.  As students work, ask, “What 
do we need to think about as we are tiling?”  Students should indicate that squares 
cannot overlap and they should also not have any gaps between them.

	 5.	 Invite a student volunteer to demonstrate tiling the rectangle on the display copy of the 
activity sheet.  The complete tiled area should look like the following:

	 6.	 Once the entire area is tiled, ask the whole group, “How can we find the area of the 
rectangle?”  Call on students to share responses.  Students should indicate that to 
find the area, we must count the square tiles.  Count the squares together as a group, 
concluding that there are 10 square tiles.  

	 7.	 Refer students back to the problem.  Say, “If 10 square tiles cover the area of the 
rectangle, what is the area of the dog run?”  Allow students to share their thinking, 
and if needed, guide them to conclude that the area is 10 square units.  Have students 
record this on the activity sheet.  Then, have students explain how you solved.  To help 
students explain their reasoning, provide them with the following sentence frames: 

	 •	 I covered the model with _____ square tiles.

	 •	 The area of Peanut’s dog run is _____.

We Do
(cont.)
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14 Square Units (cont.)

Whole-Group Lesson (cont.)

Closing the Whole-Group Lesson 
Revisit the focus question for the lesson: How are square units used to measure area?  Ask 
students to identify what a square unit is.  Students should refer to the square tiles from the 
lesson.  Remind them that these are square units because each side is one unit long.  Then, ask 
students how they used square units to measure area, guiding them to describe the process of 
tiling figures and counting square units to determine area.

Progress Monitoring min.

	 1.	 Have students complete the Quick Check activity sheet (Student Guided Practice Book, 
page 99) to gauge student progress toward mastery of the Learning Objectives.  Provide 
students with unlined paper to show their work on the selected response questions.

	 2.	 Based on the results of the Quick Check activity sheet and your observations during the 
lesson, identify students who may benefit from additional instruction in the Learning 
Objectives.  These students will be placed into a small group for reteaching.  See 
instructions on the following page.

	 1.	 Tell students they will now work on tiling regions to find area on the Our Class Garden 
activity sheet (Student Guided Practice Book, page 98).  Provide the sentence frames 
from Step 7 of the We Do section to help students explain their reasoning.

	 2.	 Have students share their models and reasoning.  If students have difficulty explaining 
their reasoning, remind them to use the sentence frames and vocabulary terms.

You Do
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Digital Math Fluency GamesMath Fluency Game Sets

Math Fluency Games

	 Extend Learning
Investigate the relationship between side length and area.  Use small numbers.  For 
example, draw a 1 1

2 " × 2 1
4 " rectangle and tile it.  Say, “This rectangle is two square 

units by three square units.  The area is six square units.  Can you think of an operation 
that we could use with two and three that gives us a solution of 6?”  Students should 
identify multiplication.  Have students complete the Lesson 14 Extend Learning Task 
(filename: extendtask14.pdf). 

Square Units (cont.)

Differentiated Instruction  min.

Gather students for reteaching.  The remaining students will complete the Independent 
Practice activity sheet (Student Guided Practice Book, page 101) to reinforce their learning 
and then play the Math Fluency Games.

Refocus PPT

Revisit the focus question for the lesson: How are square units used to measure area?  Practice 
tiling rectangles with students, reinforcing correct procedures that yield accurate results.  
Draw a variety of rectangles on a sheet of paper and make copies.  Be sure that the dimensions 
can be tiled with 3

4 " square tiles.  Provide students with square tiles, and ask them to tile each 
shape.  Identify any incorrect procedures and model how to adjust for accuracy.  Students 
may not be lining up the tiles with the edges of the shape, or they may be allowing for gaps or 
overlapping tiles.  After students have tiled each shape, ask them to count the tiles one by one 
and write the number beside the shape.  Reinforce that this number is equal to the area, and 
have them add the label square units.

Finally, support students as they complete Question 1 on the Refocus activity sheet (Student 
Guided Practice Book, page 100), and then have them solve Question 2 independently.
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Math in the Real World min.

	 1.	 Refer students to the Math in the Real World: Nikolas’s Bulletin Board task  
(Student Guided Practice Book, page 102).  Have a student read the task aloud.   
Tell students to explain or summarize the task to their partner.  Have a few  
students share their summaries.

	 2.	 Ask students to think about what information they will need to solve the task and what 
the task is asking them to do.  Then, have them share with a partner.  Ask a few students 
to share out.  Students should identify that we know the two different ways that Nikolas 
has laid out his bulletin board.  We need to find out if he is correct in saying that because 
the first arrangement (Rectangle 1) is longer, that means it has a greater area.  To do 
so, we must find the area of each rectangle and compare them.  Have students work in 
groups of two or three to complete the task.

	 3.	 As students are working, circulate and ask focusing, assessing, and advancing questions:  

	 •	 How can you find the area of each rectangle?

	 •	 Are the areas of the two rectangles the same or different?  Does that mean that 
Nikolas is correct or incorrect?

Sentence Frames for Explaining Reasoning 
	 •	 I agree/disagree with Nikolas because _____.

	 •	 Both rectangles use _____ square units.  So, I can reason that the area of the 
rectangles is _____.

	 4.	 Observe how students are solving the task, and choose a few groups who solved the 
task in different ways to share their solutions and reasoning.  Students may begin by 
attempting to tile the pictures.  Explain that these pictures are only to help you visualize 
the arrangement of the corkboard.  They are not models of the board.

	 5.	 As groups are sharing their solution paths, reasoning, and strategies, ask questions:  

	 •	 How is this solution similar to the solution previously presented?

	 •	 Do you agree or disagree with the solution path and reasoning?  Why?

	 •	 Which solution path makes the most sense to you?  Why?

Lesson Reflection min.

Have students summarize their learning about the connections between area and the real 
world, and provide feedback on any questions they still have about the content on the 
Reflection activity sheet (Student Guided Practice Book, page 103).
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La pista de carreras de Peanut
Instrucciones: Resuelve el área. Usa las fichas para cubrir las figuras.

	1	  

Área = _____ unidades cuadradas

  

	2	Robin está preparando una pista de carreras para su perro, Peanut. Tiene 
5 unidades de largo y 2 unidades de ancho. La figura siguiente es un modelo 
de la pista de carreras. ¿Cuál es el área?

 

Área = _____ unidades cuadradas

	 	Explica cómo encontraste el área.

__________________________________________________________________

__________________________________________________________________

© Teacher Created Materials � 21448—Focused Mathematics—Cuaderno de prácticas guiadas para el estudiante
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El jardín de nuestra clase
Instrucciones: Resuelve. Cubre las figuras con fichas para encontrar el área.

	2	El jardín de la clase tiene 2 parcelas. Las parcelas miden 2 unidades por 
3 unidades. ¿Cuál es el área de cada parcela?

Parcela 1 Parcela 2

Área de la parcela 1 = 
_____ unidades cuadradas

Área de la parcela 2 = 
_____ unidades cuadradas

	 	Explica cómo encontraste el área de cada parcela.

		  ________________________________________________________________

		  ________________________________________________________________

	1	Nuestra clase está armando 
un jardín. El jardín 
rectangular tiene lados de 
4 unidades y 3 unidades. 
¿Cuál es el área del jardín?

Área = _____ unidades 
cuadradas

21448—Focused Mathematics—Cuaderno de prácticas guiadas para el estudiante� © Teacher Created Materials
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14Repaso    rápido 
Instrucciones: Cubre con fichas cada rectángulo para encontrar el área.

	1	
	 A	5 unidades cuadradas
	 B	3 unidades cuadradas
	 C	6 unidades cuadradas
	 D	9 unidades cuadradas

	2	

	 A	12 unidades cuadradas
	 B	6 unidades cuadradas

	3	Kara cubrió con fichas un rectángulo. Así se ve el rectángulo que cubrió 
con fichas:

Kara dice que, debido a que usó 4 fichas, el rectángulo debe tener un área de 
4 unidades cuadradas. ¿Estás de acuerdo con Kara? ¿Por qué sí o por qué no?

_________________________________________________________________

_________________________________________________________________

	 C	5 unidades cuadradas
	 D	7 unidades cuadradas

99



21448—Focused Mathematics—Cuaderno de prácticas guiadas para el estudiante� © Teacher Created Materials

Nombre:_________________________________ 	 Fecha:_ __________LecciÓn 
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Concéntrate

Instrucciones: Cubre los modelos con fichas para encontrar el área.

	1	Parker tiene un afiche con lados de 2 unidades cuadradas y 4 unidades 
cuadradas. El rectángulo que está debajo es un modelo del afiche.

¿Cuál es el área del afiche de Parker? _____________________

	2	Blake tiene un afiche con lados de 4 unidades cuadradas y 3 unidades 
cuadradas. El rectángulo que está debajo es un modelo del afiche.

¿Cuál es el área del afiche de Blake? _____________________
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Práctica independiente
Instrucciones: Cubre con fichas cada figura para encontrar el área.

	1	

	 	Explica cómo encontraste el área.

		  _______________________________________________________________

		  _______________________________________________________________

	2	

	 	Explica cómo encontraste el área.

		  _______________________________________________________________

		  _______________________________________________________________

Área = _____ unidades cuadradas

Área = _____ unidades 
cuadradas
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mundo real
Matemáticas en el

El tablón de  
anuncios de Nikolas

Nikolas tiene piezas cuadradas de láminas de corcho. Quiere hacer un tablón de 
anuncios para su cuarto. Distribuyó las piezas cuadradas de dos maneras diferentes.

Rectángulo 1 Rectángulo 2
Nikolas notó que el Rectángulo 1 
es más largo. Dice que quiere 
decir que debe tener un área más 
grande. ¿Estás de acuerdo con 
Nikolas? ¿Por qué sí o por qué no?

LecciÓn 

14

Desarma el problema

Prepara un plan

Repasa y explica

Solución
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Observaciones
	1	¿Cuál es una manera en la que usamos el área?

		  _____________________________________________________________

		  _____________________________________________________________

		  _____________________________________________________________

		  _____________________________________________________________

	2	¿Qué es una pregunta que todavía tienes sobre cómo calcular el área?

		  _____________________________________________________________

		  _____________________________________________________________

		  _____________________________________________________________

		  _____________________________________________________________
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Nombre:_ __________________________________  Fecha:_ _________________

© Teacher Created Materials	 21447—Focused Mathematics—Assessment Guide Continúa

Evaluación diagnóstica

	 1.	 Marco tiene 3 frascos. Colocó 
8 canicas en cada frasco. ¿Qué 
ecuación muestra la cantidad 
total de canicas que Marco 
colocó en los frascos?

	 A	8 ÷ 8 = 1  
1 canica

	 B	3 × 2 = 6 
6 canicas

	 C	3 + 8 = 11 
11 canicas

	 D	3 × 8 = 24 
24 canicas

	 3.	 Terry tiene 48 flores. Quiere 
colocarlas todas equitativamente 
en 6 floreros. ¿Cuántas flores 
habrá en cada florero? 

	 A	42 flores
	 B	6 flores
	 C	54 flores
	 D	8 flores

	 2.	 ¿Qué imagen corresponde 
con este problema de 
multiplicación?

2 × 4 = 8

	 A	 ● ●
● ●
● ●

	 B	 ● ●
● ●

● ●
● ●

	 C	 ● ● ● ●

	 D	 ● ● ● ●

	 4.	 La Sra. Ross tiene unos tazones 
que quiere llenar con naranjas. 
Tiene 40 naranjas. Coloca 
5 naranjas en cada tazón. 
¿Cuántos tazones llenó?

	 A	8 tazones
	 B	25 tazones
	 C	9 tazones
	 D	45 tazones
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Parte A 
En la Escuela Park View habrá un desayuno con panqueques. Habrá ocho 

mesas disponibles. En cada mesa, se pueden sentar 6 personas. ¿Cuántas 
personas podrán sentarse en el desayuno? ¿Cómo lo sabes?

Solución: _ ___________________________________________________

Explica tu solución.

____________________________________________________________

____________________________________________________________

____________________________________________________________

____________________________________________________________

____________________________________________________________

Nombre:_ __________________________________  Fecha:_ _________________

Tarea de desempeño 1:
Desayuno con panqueques

43


	21445s
	21445s
	21445s




