
Table of Contents

Teacher’s Guide Cover (1 page)

Teacher’s Guide Table of Contents (1 page)

How to Use This Product (4 pages)

Lesson Plan (15 pages)

Lessons and Activities
Nivel K (Level K)

tcmpub.com | 800.858.7339

Name: _______________________ Date: ________

Make a Connection 
Directions: Circle the picture that connects to the 
first picture. 
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Tengo, tengo, tengo, 
tú no tienes nada, 
tengo tres ovejas 
en una cabaña.

Una me da leche, 
otra me da lana 
y otra, mantequilla 
toda la semana.

25848—Focused Reading—Cuaderno de prácticas guiadas para el estudiante © Teacher Created Materials

LeCCIOn 7«

42

25845s



Teacher’s Guide

N
ivel K Nivel K

Sp
anish V

ersion

Spanish 
Version



© Teacher Created Materials� 25846—Focused Reading Intervention Nivel K—Teacher’s Guide

Table of Contents 
Welcome
Program Welcome. .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 4

Research
Research on Reading Intervention. .  .  .  .  .  .  .  .  .  .  .  . 6
	 The Need for Intervention. .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 6
	 Response to Intervention in English  

Language Arts . .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 7
	 Components of Effective Reading  

Interventions . .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 9
	 High-Yield Strategies for Increasing  

Student Achievement . .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 10
	 The Reading/Writing Connection. .  .  .  .  .  .  .  .  . 11
	 Using Technology to Improve Literacy. .  .  .  .  . 12
	 Using Games to Motivate Struggling   

Readers. .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 13
	 Assessment . .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 14

Best Practices
Developing Key Reading Skills. .  .  .  .  .  .  .  .  .  .  .  .  .  . 16
	 Word Recognition. .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 16
	 Academic Vocabulary. .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 18
	 Fluency. .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 19 
Comprehension Strategies for  

Informational Texts and Literature. .  .  .  .  .  .  .  . 20
Differentiation. .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 24
	 Differentiating by Specific Needs. .  .  .  .  .  .  .  .  . 24

How to Use This Product
Kit Components. .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 26
Getting Started. .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 27
Teaching a Lesson . .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 28
Using the Literacy Games. .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 30
	 How to Organize and Manage Games. .  .  .  .  .  . 30
	 Playing the Literacy Game Sets. .  .  .  .  .  .  .  .  .  .  . 31
	 Playing the Digital Literacy Games. .  .  .  .  .  .  .  . 34
Using the Technology Options. . . . . . . . . . . . . . . 35

Planning for Intervention
Pacing Plans. .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 36
Correlations . .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 40
	 Reading Level Correlations. .  .  .  .  .  .  .  .  .  .  .  .  .  . 40
	 Introduction to Correlations . .  .  .  .  .  .  .  .  .  .  .  .  . 43
	 Standards Correlations. .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 44
Series Scope and Sequence. .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 47

Lessons 
	 Lesson 1: Identifying Character. .  .  .  .  .  .  .  .  .  .  . 51
	 Lesson 2: Recognizing Parts of a Book . .  .  .  .  . 59
	 Lesson 3: Describing Connections. . . . . . . . . 67
	 Lesson 4: Making Predictions . .  .  .  .  .  .  .  .  .  .  .  . 75
	 Lesson 5: Previewing Text: Informational  

Text. .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 83
	 Lesson 6: Defining the Illustrator’s Role. .  .  .  . 91
	 Lesson 7: Relating Story Illustrations . .  .  .  .  .  . 99
	 Lesson 8: Asking and Answering Questions: 

Literature. .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 107
	 Lesson 9: Recognizing Genre: Poetry. .  .  .  .  . 115
	 Lesson 10: Summarizing: Informational  

Text. .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 123
	 Lesson 11: Asking and Answering Questions: 

Informational Text. .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 131
	 Lesson 12: Using Picture Clues:  

Informational Text. .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 139
	 Lesson 13: Defining the Author’s Role . .  .  .  . 147
	 Lesson 14: Sequencing: Literature . .  .  .  .  .  .  . 155
	 Lesson 15: Comparing and Contrasting . .  .  . 163
	 Lesson 16: Sequencing: Informational Text. 171
	 Lesson 17: Identifying Reasons. .  .  .  .  .  .  .  .  .  . 179
	 Lesson 18: Using Picture Clues: Literature. . 187
	 Lesson 19: Comparing Texts . .  .  .  .  .  .  .  .  .  .  .  . 195
	 Lesson 20: Relating Illustrations to Text. .  .  . 203
	 Lesson 21: Previewing Text: Literature. .  .  .  . 211
	 Lesson 22: Using Meaning Clues. .  .  .  .  .  .  .  .  . 219
	 Lesson 23: Monitoring Comprehension . .  .  . 227
	 Lesson 24: Summarizing: Literature. .  .  .  .  .  . 235
	 Lesson 25: Asking Deeper Questions . .  .  .  .  . 243
	 Lesson 26: Connecting Events. .  .  .  .  .  .  .  .  .  .  . 251
	 Lesson 27: Using Self-Correction  

Strategies . .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 259
	 Lesson 28: Contrasting Two Texts. .  .  .  .  .  .  .  . 267
	 Lesson 29: Identifying Setting. .  .  .  .  .  .  .  .  .  .  . 275
	 Lesson 30: Identifying Main Idea . .  .  .  .  .  .  .  . 283

Appendices
Appendix A: References Cited . .  .  .  .  .  .  .  .  .  .  .  .  . 291
Appendix B: Glossary. .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 294
Appendix C: Digital and Audio  

Resources Charts. .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 301

3



25846—Focused Reading Intervention Nivel K—Teacher’s Guide� © Teacher Created Materials

Teacher’s Guide

30 easy-to-use, standards-based lesson plans 

Cuaderno de prácticas guiadas para el estudiante
Full-color reading passages and student 
activities

Assessment Guide

Includes a pretest, posttest, and oral reading 
record

3 Literacy Game Sets

Each game set includes a game board, 
directions, answer key, and game pieces.

Digital and Audio Resources 

Audio CD

Includes professional recordings of all 30 
passages.

3 Digital Literacy Games

Digital Literacy Games focus on key  
word-recognition skills, language conventions, 
and comprehension strategies

Digital Resources 
	 •	 PDFs of all student materials (passages, 

game sets, activity sheets, assessments, 
etc.)

	 •	 PDFs of teacher resources (graphic 
organizers, rubrics, pacing plans, etc.)

	 •	 Digital Literacy Games
	 •	 Electronic versions of the Pretest and 

Posttest and recording tools

Assessment Guide

Author

Laura Purdie Salas
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Version

Teacher’s Guide

Author
Jennifer Overend Prior, Ph.D.
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Spanish 
Version

Autora

Jennifer Overend Prior, Ph.D.
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25854 (i13833)—Focused Reading—Juego de letras Game Set 

© Teacher Created Materials

Cómo ganar
Une letras mayúsculas con letras minúsculas para cubrir 
tu esquina.

Cómo preparar el juego
 tablero de juego Juego de letras cartas

 fichas
 Respuestas

1. Coloca el tablero en medio de los jugadores.
2. Coloca las cartas en el tablero.3. Cada jugador elige una esquina del tablero.  El jugador

más alto va primero.  Luego, el juego pasa a la izquierda.Cómo jugar 
1. Elige una carta.  Intenta unir la letra mayúscula en

tu carta con una letra minúscula en tu esquina.
(Consulta las repuestas si es necesario).

2. Si uniste las letras, cubre la letra en tu esquina con
una ficha.  Si no, es el turno del siguiente jugador.

3. ¡El primer jugador en cubrir todas las letras de su
esquina gana!

Nota: Si se terminan las cartas, baraja las cartas que ya se 
usaron y úsalas de nuevo. 
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Getting Started
	 1.	 Prior to instruction, administer the 

Pretest.  This assessment covers all the 
comprehension skills and objectives 
for this level of the program.  It can 
be used to determine which concepts 
have already been mastered by each 
individual student, as well as which 
lessons concepts still need to be taught. 

Note: Depending on students’ abilities, 
you may wish to read the Pretest aloud to 
students or use the professional recording 
found on the Audio CD.

 

Note: Use the Pretest Item Analysis 
(filenames: pretestanalysis.doc; 
pretestanalysis.pdf, pretestanalysis.xls) 
to help monitor which skills are the 
most difficult for students and need to 
be focused on.  

	 2.	 Determine the most appropriate pacing 
plan for students.  Use or modify the 
pacing plans located on pages 36–39 to 
best meets the needs of your students 
within instructional context.

© Teacher Created Materials 21165—Focused Reading Intervention Level K—Teacher’s Guide

Option 1: Sample Six-Week Pacing Plan
2 hours/day, 5 days/week
This pacing plan shows how this product can be used over a six-week intervention program.

Six-Week Program (2 hours/day)

Week Day 1 Day 2 Day 3 Day 4 Day 5

1

Asking and 
Answering 
Questions: 
Literature
(pages 51–58)

Asking and 
Answering 
Questions: 
Informational Text
(pages 59–66)

Sequencing: 
Literature
(pages 67–74)

Sequencing: 
Informational 
Text
(pages 75–82)

Identifying 
Character
(pages 83–90)

2

Describing 
Connections
(pages 91–98)

Using Picture 
Clues: Literature
(pages 99–106)

Using Picture 
Clues: 
Informational Text
(pages 107–114)

Recognizing 
Genre: Poetry
(pages 115–122)

Recognizing 
Parts of a Book
(pages 123–130)

3

Defining the 
Illustrator’s Role
(pages 131–138)

Defining the 
Author’s Role
(pages 139–146)

Relating Story 
Illustrations
(pages 147–154)

Relating 
Illustrations to 
Text
(pages 155–162)

Identifying 
Reasons
(pages 163–170)

4 Comparing and 
Contrasting
(pages 171–178)

Comparing Texts
(179–186)

Previewing Text: 
Literature
(pages 187–194)

Using Meaning 
Clues
(pages 195–202)

Making 
Predictions 
(pages 203–210)

5 Monitoring 
Comprehension
(pages 211–218)

Summarizing: 
Informational Text
(pages 219–226)

Summarizing: 
Literature 
(pages 227–234)

Identifying 
Main Idea
(pages 235–242)

Asking Deeper 
Questions
(pages 243–250)

6 Connecting 
Events
(pages 251–258)

Using 
Self-Correction 
Strategies
(pages 259–266)

Contrasting Two 
Texts
(pages 267–274)

Identifying 
Setting
(pages 275–282)

Previewing 
Text: 
Informational 
Text 
(pages 283–290)

37
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Option 2: Sample Four-Week Pacing Plan  
2 hours/day, 5 days/week
This pacing plan includes 20 key lessons to be taught over a four-week intervention program.  
Teachers can adjust the pacing plan to best meet the needs of their students.

Four-Week Program (2 hours/day)

Week Day 1 Day 2 Day 3 Day 4 Day 5

1

Identifying 
Character 
(pages 51–58)

Recognizing 
Parts of a Book 
(pages 59–66)

Describing 
Connections 
(pages 67–74)

Making 
Predictions 
(pages 75–82)

Previewing Text: 
Informational 
Text 
(pages 83–90)

2

Defining the 
Illustrator's Role 
(pages 91–98)

Relating Story 
Illustrations 
(pages 99–106)

Asking and 
Answering 
Questions: 
Literature 
(pages 107–114)

Recognizing 
Genre: Poetry  
(pages 115–122)

Asking and 
Answering 
Questions: 
Informational 
Text 
(pages 131–138)

3

Using Picture 
Clues: 
Informational 
Text 
(pages 139–146)

Defining the 
Author’s Role 
(pages 147–154)

Sequencing: 
Literature 
(pages 155–162)

Comparing and 
Contrasting 
(163–170)

Sequencing: 
Informational 
Text 
(pages 171–178)

4

Using Picture 
Clues: Literature 
(pages 187–194)

Comparing Texts 
(pages 195–202)

Relating 
Illustrations to 
Text 
(pages 203–210)

Previewing Text: 
Literature 
(pages 211–218)

Using  
Self-Correction 
Strategies 
(pages 259–266)

38
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Correlated Lesson

Question # 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15

Answers

Student Name

Sample Student x x x x 4
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0

# of students missing each question
0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0

Pretest Item Analysis

#  of questions missed 
per student

Directions: Type lowercase x's into cells to indicate where students have missed questions.  The totals will automatically be 
calculated.  You can then view totals of how many students missed each question and how many questions were missed per 

student.

© Teacher Created Materials 25846—Focused Reading Intervention Nivel K—Teacher’s Guide

Option 3: Sample 24-Week Pacing Plan

1 hour/day, 2 days/week

This pacing plan shows how the program can be used in a six-month, after-school program, 
or pull-out intervention that meets for one hour twice a week.  Since each lesson is two hours 
in length, one-half of a lesson is completed each class.  Some lessons are excluded to fit the 
24-week program.  Teachers can adjust the pacing plan to best meet the needs of their students.

Week Day 1 Day 2

1
Lesson 1 (pages 51–56, Warm-
up, Word Work, Whole-Group 
Reading Lesson)

Lesson 1 (pages 57–58, 
Writing, Fluency, Quick Check, 
Differentiated Instruction)

2 Lesson 2 (pages 59–64) Lesson 2 (pages 65–66)

3 Lesson 3 (pages 67–72) Lesson 3 (pages 73–74)

4 Lesson 4 (pages 75–80) Lesson 4 (pages 81–82)

5 Lesson 5 (pages 83–88) Lesson 5 (pages 89–90)

6 Lesson 6 (pages 91–96) Lesson 6 (pages 97–98)

7 Lesson 7 (pages 99–104) Lesson 7 (pages 105–106)

8 Lesson 8 (pages 107–112) Lesson 8 (pages 113–114)

9 Lesson 9 (pages 115–120) Lesson 9 (pages 121–122)

10 Lesson 10 (pages 123–128) Lesson 10 (pages 129–130)

11 Lesson 11 (pages 131–136) Lesson 11 (pages 137–138)

12 Lesson 13 (pages 147–152) Lesson 13 (pages 153–154)

13 Lesson 14 (pages 155–160) Lesson 14 (pages 161–162)

14 Lesson 15 (pages 163–168) Lesson 15 (pages 169–170)

15 Lesson 16 (pages 171–176) Lesson 16 (pages 177–178)

16 Lesson 17 (pages 179–184) Lesson 17 (pages 185–186)

17 Lesson 18 (pages 187–192) Lesson 18 (pages 193–194)

18 Lesson 19 (pages 195–200) Lesson 19 (pages 201–202)

19 Lesson 20 (pages 203–208) Lesson 20 (pages 209–210)

20 Lesson 21 (pages 211–217) Lesson 21 (pages 218–219)

21 Lesson 23 (pages 227–232) Lesson 23 (pages 233–234)

22 Lesson 27 (pages 259–264) Lesson 27 (pages 265–266)

23 Lesson 29 (pages 275–280) Lesson 29 (pages 281–282)

24 Lesson 30 (pages 283–288) Lesson 30 (pages 289–290)
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Nombre: _____________________________ Fecha: _______
Evaluación diagnóstica: Parte A 

Preguntas 1–3: Lee el pasaje.  Observa la imagen.  
Luego, responde las preguntas.

Pin Pon
Pin Pon es un muñeco
muy guapo y de cartón,
se lava la carita
con agua y con jabón.

Apenas las estrellas
comienzan a salir,
Pin Pon se va a la cama
y se acuesta a dormir.

 1. ¿Por qué es muy guapo 
Pin Pon?  
	 A	Porque se lava la 

carita.
	 B	Porque es grande.
	 C	Porque se acuesta.

 2. ¿Qué pasa primero?  
	 A	Pin Pon se acuesta.
	 B	Las estrellas salen.
	 C	Pin Pon se lava la 

cara.

 3. ¿Qué parte muestra la imagen?  
	 A	Pin Pon se acuesta a dormir.
	 B	Pin Pon se lava la carita.
	 C	Las estrellas comienzan a salir.

18

Pretest

Pretest Item Analysis

27
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Teacher’s Guide

Each eight‑page lesson is organized in a consistent format for ease of use.  Teachers may choose 
to complete some or all of the lesson activities in order to best meet the needs of their students. 
Each lesson includes: 

	 •	 an overview page with key information for planning  
	 •	 a key Language Arts standard  
	 •	 a Skill Overview providing background information 

	 •	 a copy of the passage from the Cuaderno de prácticas guiadas  
para el estudiante  

	 •	 a Warm-Up Activity to build students’ automaticity in reading 
high‑frequency words  

	 •	 time markers to indicate the approximate time for instruction

	 •	 a Trabajando con palabras section focusing on foundational 
language and vocabulary skills

	 •	 use of the Gradual Release of Responsibility Model in the 
Whole-Group Comprehension section 

	 •	 a Written Response activity that ties to the reading skill  
		  Note: You may wish to use the digital version of the writing 

prompt found on the Digital Resource USB Device to provide 
practice for the electronic testing environments.

	 •	 fluency practice activities to build oral reading skills  
	 •	 differentiation strategies to support and extend learning
	 •	 literacy learning games to motivate students to develop and 

reinforce mastery of basic skills 
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Lesson  
16

Sequencing (cont.)

 1. Say, “Es importante mantener la información organizada mientras leemos.  

Hablabamos sobre las preguntas que podemos hacer y contestar para ayudarnos.  Otra 

manera es pensar que un cuento tiene tres partes: el principio, el medio y el final.”

 2. Say, “Pensemos en lo que ocurrió primero en Las gallinas.  El autor describe a las 

gallinas como animales con alas.  Voy a tomar mi lápiz y poner una P al lado de esa 

parte del cuento para acordarme que este es el principio del cuento.”

 1. Ask, “¿Qué ocurre después, en medio del cuento?  (El autor dice que las gallinas viven 

en gallineros y que comen granos.)  Voy a escribir una M al lado de esa parte para 

acordarme que está en medio del cuento.”

 2. Ask, “¿Qué ocurre al final del cuento?  (El autor nos da los nombres de las gallinas: 

gallo, gallina, polluelo.)  Voy a escribir una F al lado de esa parte para ayudarme a 

recordar que es el final del cuento.”
 1. Give students one minute to think about what they learned today about the order of a 

story.  Invite student pairs to share their thinking with one another.  Then, discuss as 

a group. 2. Assist students as they complete the activity sheet Orden, orden (Cuaderno de 

prácticas guiadas para el estudiante, page 99) either now or during the Differentiated 

Instruction portion of the lesson. 

I Do

We Do

You Do

Whole-Group Lesson (cont.)

After Reading 
min.

176
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Lesson  

16
Sequencing (cont.)

 1. Display the PDF version of Las gallinas.  Before reading, draw students’ attention 
to the letter g at the beginning of gallinas and ask them to identify the sound.  Then, 
read the word gallinas, emphasizing the /g/ sound.  Tell students to listen for the /g/ 
sound as they read the story and also to notice the spaces between words.  Play the 
professional recording from the Audio CD to model proper fluency of Las gallinas or 
read aloud as students follow along, modeling how to point to each word as you read it.  

 2. Say, “Vi un orden en este pasaje.  El autor nos dice algo sobre cómo se ven las gallinas.  
El autor luego nos dice dónde viven y qué comen.  Por último, aprendemos sus 
nombres.”

 3. Say, “Puedo recordar la información dada al usar ciertas preguntas para guiarme.  
Estas son las seis preguntas.”  (quién, qué, dónde, cuándo, cómo, por qué)

 1. Write the following questions on the board: ¿Sobre quién trata el cuento?  ¿Qué 
comen?  ¿Dónde viven? ¿Cómo se llaman?  ¿Por qué tienen nombres distintos? 2. Say, “Pensemos sobre el pasaje e intentemos contestar estas preguntas.  ¿Sobre 
quién trata el cuento?  (las gallinas)  ¿Qué comen?  (granos)  ¿Dónde viven?  (en 
un gallinero)  ¿Cómo se llaman?  (gallo, gallina, polluelo)  ¿Por qué tienen nombres 
distintos?”  (Porque son diferentes.)

 1. After discussing the story, guide students as they complete the activity sheet Ordena la 
información (Cuaderno de prácticas guiadas para el estudiante, page 98).

I Do

We Do

You Do

Whole-Group Lesson (cont.)
During Reading min.

175
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Sequencing
Learning Objectives  Foundational Skills:

 • Demonstrate understanding of the organization and 
basic features of print.  • Recognize and name uppercase and lowercase letters of 

the alphabet and their corresponding sound (G/g).
 • Read common high-frequency words by sight.
 • Understand that words are separated by spaces in print.
  • Isolate and pronounce the consonant and vowel sounds 

in one-syllable words. 
Vocabulary: With guidance and support from adults, 
explore word relationships and nuances in word meanings.Reading Informational Text: With prompting and support, 

identify the main topic and retell key details of a text.Writing: Tell about chickens.

Progress Monitoring  The pages below from the Cuaderno de prácticas guiadas 

para el estudiante can be used to formally and informally 
assess student understanding of the concepts.

Materials  
 • Cuaderno de prácticas guiadas para el estudiante (pages 96–101)  • Las gallinas  

(filename: gallinas.pdf) • Audio CD (Track 16) • Literacy Game Sets • Digital Literacy Games • photo of a goat
 • unlined paper
 • crayons

Skill Overview: Sequencing  
Authors present information in ways that make it easier to understand.  As students read Las gallinas, they will notice the order of the information the author provides so they can think more deeply about the text.  Students will also identify the print name and sound for the letter G/g.

Goats are animals with horns.  Many 
goats live on farms.  They like to  
eat grass.

Goats have special names.  The 
father goat is called a billy goat.  
The mother goat is a nanny goat.  
The baby goat is a kid.

GGGGGGGGGGGGGGGGGGGGGoooaaaaaatttttttttssssss

billy goat nanny goat
kid

21174—Focused Reading—Student Guided Practice Book © Teacher Created Materials
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B

Name: _______________________ Date: ________

Order, Order 
Directions: Write a B next to the picture from the beginning of the story.  Then, write an E next to the picture from the end of the story.

M
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Goats are animals with horns.  Many 
goats live on farms.  They like to  
eat grass.

Goats have special names.  The 
father goat is called a billy goat.  
The mother goat is a nanny goat.  
The baby goat is a kid.

billy goat nanny goat
kid

B

Name: _______________________ Date: ________
Word Work  Part 1: Letter Gg  Directions: Color the two boxes below that begin 

with the /g/ sound.

 

Part 2: Vocabulary   Directions: Draw a line between each matching 

name and picture.

1 billy goat

 2 nanny goat

 3 kid

© Teacher Created Materials 
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Written Response

Name: _______________________ Date: ________

Directions: Trace the letters.  Then, write your 
own letters.

Directions: Draw a picture about goats.  Then, 
write about it.

21174—Focused Reading—Student Guided Practice Book 
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Name: _______________________ Date: ________

Order the Information 

Directions: Circle the 1, 2, 3, or 4 to show the order of 

when the information appears in Goats.
names of goats  1     2     3    4how they look  1     2     3    4where they live  1     2     3    4 what they eat  1     2     3    4

21174—Focused Reading—Student Guided Practice Book 
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Name: _______________________ Date: ________Quick Check

B

 1 Grass begins with the 
_____ sound. A /b/ B /c/ C /g/

 2 Which one is a mother goat? A billy goat B nanny goat C kid
 3 What is the first thing we learn about 

goats? A Goats are animals 
with horns. B Goats have different names.

 C Many goats live on farms.

 4 Which goat comes 
last in Goats? A billy goat B nanny goat C kid
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Las gallinas son animales con alas.  

Muchas gallinas viven en gallineros.   

Les gusta comer granos.

Las gallinas tienen nombres especiales.  

La gallina mamá se llama igual, gallina.  

El papá se llama gallo.  La gallina bebé 

se llama polluelo.

Las 
gallinas

gallina gallo
polluelo

Sequencing (cont.)

Warm-Up Activity min.

Remind students that high-frequency words are the most commonly used words in texts.  

Recognition of and repeated exposure to these words is essential to fluent reading.  Write 

the words on the board.  Read each word aloud.  Have students clap once as they repeat 

each word after you.  When they finish saying the words, have them give themselves a 

round of applause.

cómo               llama               muchas               igual               bebé
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Lesson  

16

Show a picture of a chicken.  Explain that today students will be 

reading about the different chickens in a chicken family.  Encourage 

students to share about chickens or other animals they have seen in the 

wild or on a farm.  Vi _____.  Vivía _____.

Language Support

Sequencing (cont.)

 1. Say, “Los autores normalmente escriben usando una secuencia.  Algo ocurre primero.  

Luego, ocurre lo segundo.  Esto me ayuda a llevar un seguimiento de la información 

que leo.”
 2. Say, “Hoy, mientras leemos sobre las gallinas, deberemos prestar especial atención al 

orden de la información que nos da el autor.”

 1. Write the following sentence on the board, and read it aloud: Las gallinas comen 

granos.
 2. Say, “Esta es una oración sobre las gallinas.  Leamos juntos la oración.”  Point to each 

word as you read the sentence slowly.  Say, “Hay un espacio entre cada palabra.  Los 

espacios nos ayudan a ver las palabras individuales de una oración.”

 3. Say, “Practiquemos colocar un dedo en el espacio entre las palabras de una oración.”  

Demonstrate. 
 4. Say, “Cuando leamos Las gallinas, vamos a ver espacios entre las palabras.  También 

podemos pensar sobre el orden de la información que nos dice el autor.”

 1. Have student pairs predict the sequence Las gallinas will be in.

I Do

We Do

You Do

Whole-Group LessonBefore Reading min.
Note: This passage (Las gallinas) will be used again in lesson 20 (Buenos cazadores).  Be 

sure students do not tear out this passage from their Cuaderno de prácticas guiadas para el 

estudiante.

174
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Word Work
Letter G/g min.

 1. Write the following sentence on the board and read it aloud: Las gallinas comen granos, 

emphasizing the /g/ sound.

 2. Say, “Esta es una oración sobre gallinas.  Escuchemos el comienzo de las palabras gallinas 

y granos.  ¿Oyen un sonido igual?  La letra g hace el sonido /g/.”  Have students make the 

/g/ sound with you three times: /g/ /g/ /g/.

 3. Say, “Leamos la oración de nuevo y prestemos especial atención al sonido /g/.”  

 4. Have students think of and say out loud other words that begin with this sound, such as 

granja, gota, and gato.

 5.  Say, “Hoy, vamos a leer sobre los gallos y las gallinas.  Gallo empieza con la sílaba ga.  

Mi turno: ‘ga-llo’.  Su turno: ‘ga-llo’.  Otra sílaba con /g/ es go, como en la palabra gota.”  

Signal students to repeat the word.  Then ask, “¿Qué animalito de las plantas comen 

las gallinas?  Empieza con gu.” (gusanos)  Note:  This lesson focuses only on the three 

syllables (ga, go, gu) in which g makes the /g/ sound.

 6. Guide students as they complete Part 1 of the activity sheet Trabajando con palabras 

(Cuaderno de prácticas guiadas para el estudiante, page 97) for additional practice with 

the letter G/g.

Vocabulary min.

gallo               gallina               polluelo

 1. Say, “El cuento que leeremos trata sobre gallinas.  ¿Sabían que hay nombres distintos 

para el papá, la mamá y los bebés?  El papá se llama gallo y la mamá se llama gallina.”

 2. Continue by saying, “¿Cómo se llama el bebé?”  Allow guesses.  “Una gallina bebé se 

llama polluelo aunque sea macho o hembra.”

 3. Tell students they will learn more about chickens when they read the story.

 4. Guide students as they complete Part 2 of the activity sheet Trabajando con palabras 

(Cuaderno de prácticas guiadas para el estudiante, page 97) for additional practice with 

vocabulary.
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Sequencing (cont.)
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Literacy Game Sets

Digital Literacy Games

Literacy Games
Divide students into groups.  Assign each 
group to one game.  For instructions on 
how to organize, manage, and play the 
Literacy Games, see pages 30–34.

Lesson  

16

 Extend Learning
Have each child draw pictures related to the story he or she told about himself or herself, numbering them to cement the idea of order counts.

Sequencing (cont.)

Differentiated Instruction min.
While the teacher meets with each group below, the remaining students will play the  Literacy Games.  

Reteach   
 1. Remind students that looking for the order or sequence of things that happen in a story helps us to better understand it.
 2. Say, “El autor nos contó sobre las gallinas 

en un orden específico.  Practiquemos 
secuenciar algo que nos ocurrió como clase.”

 3. Pick a recent event.  Show or draw four 
images about it, preferably out of order, 
and invite students to order it correctly, 
discussing what happened first, next, after, and finally. 

Reinforce  
 1. To practice sequencing, say, “Podemos 

contar relatos sobre nosotros de la misma 
manera.  Puedo contarles sobre mi rutina 
de cada noche: Llego a casa y desempaco 
mi bolso.  Reviso el correo.  Preparo la cena.  Como con mi familia.  Me ducho.  Leo un 
libro.  Me acuesto.”

 2. Invite students to share their own stories 
about their nightly routine, being sure to 
recite it in the proper sequence.
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Have students complete 

a timed reading of the 

passage.  This passage has 

38 words.  See pages 16–17 

of the Assessment Guide for 

instructions and the fluency 

rubric.

Assessment Opportunity
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Sequencing (cont.)

Writing min.

Tell students to think about chickens.  Then, read aloud and discuss the prompt from the 

activity sheet Respuesta escrita (Cuaderno de prácticas guiadas para el estudiante, page 100).  

You may wish to have students complete the digital version of the writing prompt found on the 

Digital Resources USB Device.  Note: Discuss the prompt beforehand, brainstorming ideas to 

set them up for success.  Depending on student ability, dictation may be required.  However, 

students may write a sentence, one word, or a short phrase on their own.  Be sure to provide 

some samples on the board.  (gallinero, alas, granos, gallo, gallina, polluelo)

Fluency Practice min.

Utilize the strategy of student-adult reading.  Read aloud the passage to model fluent reading, 

including an appropriate rate, expression, and phrasing.  Then, have students chorally reread 

the passage.  Note: You may wish to play the professional recording from the Audio CD to 

model proper fluency.

Progress Monitoring min.

 1. Have students complete the activity sheet Repaso de 

comprensión (Cuaderno de prácticas guiadas para el 

estudiante, page 101) to gauge student progress toward 

mastery of the Learning Objectives.  Note: Depending 

on students’ abilities, you may wish to read the multiple-

choice questions and answer choices aloud.

 2. Based on the results of the activity sheet Repaso de 

comprensión and the teacher’s observations during the 

lesson, organize students into groups and continue with 

the Differentiated Instruction support and the Literacy 

Games.

177

28

HOW TO USE 
THIS PRODUCT



© Teacher Created Materials� 25846—Focused Reading Intervention Nivel K—Teacher’s Guide

Cuaderno de prácticas guiadas para el estudiante

Each lesson in the Teacher’s Guide has six corresponding student pages in the  
Cuaderno de prácticas guiadas para el estudiante:  

	 •	 a high-interest reading passage to engage students  
	 •	 a variety of text types to meet the rigor and text complexity 

requirements

	 •	 Word Work activities to reinforce foundational reading skills 
(Levels K–5) and language conventions (Levels 6–8) 

	 •	 activities that support vocabulary acquisition and language 
development

	 •	 comprehension activities that reinforce skills and prompt 
students to use the text when supporting their responses 

	 •	 a Written Response activity to extend and enrich students’ 
reading/writing connection

	 •	 a Quick Check to easily monitor students’ progress

Note: Depending on students’ abilities, you may wish to read
the multiple-choice questions and answer choices aloud.

Las gallinas son animales con alas.  Muchas gallinas viven en gallineros.   Les gusta comer granos.

Las gallinas tienen nombres especiales.  La gallina mamá se llama igual, gallina.  El papá se llama gallo.  La gallina bebé se llama polluelo.

Las gallinas

gallina
gallo

polluelo

25848—Focused Reading—Cuaderno de prácticas guiadas para el estudiante © Teacher Created Materials

LeCCIOn 16«

96

B

Nombre: _____________________ Fecha: _______

Trabajando con palabras  
Parte 1: La letra G/g  Instrucciones: Colorea las dos casillas de abajo que comienzan con el sonido /g/.

 

Parte 2: Vocabulario   Instrucciones: Traza una línea entre cada nombre y la imagen que le corresponde.

 1 gallo

 2 gallina

 3 polluelo

© Teacher Created Materials 25848—Focused Reading—Cuaderno de prácticas guiadas para el estudiante
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Nombre: _____________________ Fecha: _______

Ordena la información 
Instrucciones: Encierra 1, 2, 3 o 4 para mostrar 
el orden en el cual la información aparece en 
Las gallinas.

nombres de las gallinas  1     2     3    4

cómo se ven     1     2     3    4

dónde viven     1     2     3    4

 qué comen     1     2     3    4

25848—Focused Reading—Cuaderno de prácticas guiadas para el estudiante © Teacher Created Materials
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Respuesta escrita
Nombre: _____________________ Fecha: _______

Instrucciones: Traza las letras.  Luego, escribe 

tus propias letras.

Instrucciones: Haz un dibujo de gallinas.  

Luego, escribe acerca de este.

25848—Focused Reading—Cuaderno de prácticas guiadas para el estudiante © Teacher Created Materials
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Nombre: _____________________ Fecha: _______
Repaso de comprensión

B

 1 Gallina comienza con el sonido _____.
	 A	/b/
	 B	/k/
	 C	/g/

 2 ¿Cuál es la gallina bebé?
	 A	gallo
	 B	polluelo
	 C	gallina

 3 ¿Qué es lo primero que aprendemos sobre las gallinas?	 A	Las gallinas son animales con alas.	 B	Les gusta comer granos.
	 C	El papá se llama gallo.

 4 ¿Qué gallina aparece al final en Las gallinas?
	 A	gallo
	 B	gallina
	 C	polluelo

 5 ¿Qué palabra tiene la sílaba go?	 A	gota
	 B	papá
	 C	bebé

© Teacher Created Materials 25848—Focused Reading—Cuaderno de prácticas guiadas para el estudiante

«LECCIon 

16

101

B

Nombre: _____________________ Fecha: _______

Orden, orden Instrucciones: Escribe una P al lado de la imagen 
del principio de la historia.  Luego, escribe una F al 
lado de la imagen del final de la historia.

M
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Relating Story Illustrations

Learning Objectives  
Foundational Skills: 

	 •	 Demonstrate understanding of the organization and 
basic features of print. 

	 •	 Recognize and name uppercase and lowercase letters of 
the alphabet and their corresponding sound (T/t).

	 •	 Read common high-frequency words by sight.

	 •	 Demonstrate basic knowledge of one-to-one letter-
sound correspondences.

	 •	 Isolate and pronounce the consonant and vowel sounds 
in one-syllable words.

Vocabulary: Demonstrate understanding of frequently 
occurring verbs and adjectives by relating them to their 
opposites.

Reading Literature: With prompting and support, describe 
the relationship between illustrations and the story in which 
they appear.

Writing: Describe a yard in summer.

Progress Monitoring  
The pages below from the Cuaderno de prácticas guiadas 
para el estudiante can be used to formally and informally 
assess student understanding of the concepts.

Materials  
	 •	 Cuaderno de prácticas 

guiadas para el estudiante 
(pages 42–47) 

	 •	 “Tengo, tengo, tengo” 
(filename: tengo.pdf)

	 •	 Audio CD (Track 07)

	 •	 Literacy Game Sets

	 •	 Digital Literacy Games

	 •	 note cards

	 •	 jar

	 •	 children’s picture book

	 •	 unlined paper

	 •	 crayons

Skill Overview: 
Relating Story 
Illustrations  
It is important for students 
to identify how the illustrator 
depicts certain elements of 
the text.  In “Tengo, tengo, 
tengo,” students will identify 
the elements the illustrator 
included to match the 
text.  Students will also 
identify the print name 
and sound for the 
letter T/t.

Tengo, tengo, tengo, 

tú no tienes nada, 

tengo tres ovejas 

en una cabaña.

Una me da leche, 

otra me da lana 

y otra, mantequilla 

toda la semana.

25848—Focused Reading—Cuaderno de prácticas guiadas para el estudiante
© Teacher Created Materials
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Nombre: _____________________ Fecha: _______

Una cabaña 

Instrucciones: Sé el ilustrador.  Colorea la imagen 

que muestre dónde viven las ovejas.
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Nombre: _____________________ Fecha: _______

Trabajando con palabras  
Parte 1: La letra T/t  

Instrucciones: Encierra la palabra que corresponda 
a cada imagen.

 1 2 3
dama tina tres nueve

Parte 2: Lenguaje   
Instrucciones: Traza una línea entre las imágenes 
opuestas.

 1 

 2 

 3

 4 
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Nombre: _____________________ Fecha: _______

Respuesta escrita
Instrucciones: Traza las letras.  Luego, escribe 
tus propias letras.

Instrucciones: Dibuja cómo se ve el campo 
durante el verano.  Luego, escribe acerca del 
dibujo.

25848—Focused Reading—Cuaderno de prácticas guiadas para el estudiante © Teacher Created Materials
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Nombre: _____________________ Fecha: _______¿Qué falta? Instrucciones: Dibuja las partes que falten para 

completar la imagen.

25848—Focused Reading—Cuaderno de prácticas guiadas para el estudiante
© Teacher Created Materials
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Nombre: _____________________ Fecha: _______Repaso de comprensión
1 ¿Qué palabra comienza con el sonido /t/?
 A leche
 B tú
 C sol

 2 ¿Qué palabra es lo opuesto de todo? A alto
 B nada
 C lana

3 ¿Qué se encuentra en la imagen y en el poema?
 A los arboles B la leche C la cabaña

 4 ¿Qué no se encuentra en la imagen? A la leche B la lana C la mantequilla
5 ¿Con qué sílaba comienza la palabra toda?

 A to
 B la
 C na

© Teacher Created Materials
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Tengo, tengo, tengo, 
tú no tienes nada, 
tengo tres ovejas 
en una cabaña.

Una me da leche, 
otra me da lana 
y otra, mantequilla 
toda la semana.

Relating Story Illustrations (cont.)

Warm-Up Activity min.

Remind students that high-frequency words are the most commonly used words in texts.  
Recognition of and repeated exposure to these words is essential to fluent reading.  Write 
the words below on the board and on note cards.  Read each word aloud.  Put the five 
word cards in a jar or another container.  Choose five volunteers to pick a word from the 
jar.  Ask each student to read the word and have the class echo it back.  Be ready to offer 
support as needed.  Put the word cards back in the jar and repeat with five more students.

tú               tres               tengo               otra               las
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Relating Story Illustrations (cont.)

Word Work
Letter T/t min.

	 1.	 Begin by saying the following sentence: Tengo tres títeres.  Draw attention to the 
beginning sound of the words tengo, tres, and títeres, and ask, “¿Qué sonido escuchan al 
principio de cada palabra?”  Repeat the sentence slowly.

	 2.	 Help students identify the /t/ sound, and then write the uppercase and lowercase letter t 
on the board.  Point out the difference between how the letter is written in uppercase 
and lowercase.  Have students make the /t/ sound with you three times: /t/ /t/ /t/.  Have 
them say the sentence again with you.  (Tengo tres títeres.)

	 3.	 Ask students to think of other words they know that begin with the /t/ sound.  Give them 
one minute to turn to a partner and say a word they know that begins with this sound.

	 4.	 Say, “Vamos a crear sílabas con la letra t y las cinco vocales.”  Write ta, te, ti, to, and tu 
on the board.  Use your preferred kinesthetic method for teaching students to blend the 
sounds into syllables.  Tell students that syllables help build words.  Write the word tina 
on the board.  Guide students in reading the word tina.  Then review: “¿Con qué sílaba 
empieza?  ¿Con qué sílaba termina?  ¿Qué palabra es?”

	 5.	 Guide students as they complete Part 1 of the activity sheet Trabajando con palabras 
(Cuaderno de prácticas guiadas para el estudiante, page 43) for additional practice with 
the letter T/t.

Language min.

	 1.	 Say, “El poema que vamos a leer hoy trata de un pastor de ovejas.  El pastor esquila  
—o corta— la lana en el verano.  ¿Cómo es el tiempo en el verano?  (Hace calor.)  ¿Qué 
es lo opuesto de calor?  No hace calor, pero hace….”  (frío)

	 2.	 Say, “¿En qué época del año hace frío?  (invierno)  Así que podemos decir que el 
invierno es lo opuesto del verano, y que calor es lo opuesto de frío.”

	 3.	 Ask students to share other opposites.  (alto/bajo, cabaña/castillo, oscuro/brillante,  
lleno/vacío)

	 4.	 Guide students as they complete Part 2 of the activity sheet Trabajando con palabras 
(Cuaderno de prácticas guiadas para el estudiante, page 43) for additional practice with 
language.
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Relating Story Illustrations (cont.)

	 1.	 Say, “Recuerdo que la persona que escribe el cuento es el autor y la persona que ilustra 
el cuento es el ilustrador.”

	 2.	 Say, “El ilustrador no crea una imagen para cada detalle del cuento.  Elige qué partes 
del cuento va a ilustrar.”

	 1.	 Read a page from a children’s picture book, and then, say, “Observemos la imagen 
e intentemos buscar cosas en la imagen sobre las que escribió el autor.”  Encourage 
student responses.  

	 2.	 Say, “A veces el autor menciona cosas en el cuento que el ilustrador no incluye en la 
imagen.  Escuchen mientras leo la página de nuevo e intenten identificar cosas que el 
autor mencionó que no están en la imagen.”

	 3.	 Say, “Cuando leamos el poema que sigue, podremos comparar las palabras con la 
ilustración.”

	 4.	 Say, “Mientras leemos el poema también identifiquemos el sonido /t/ en tantas palabras 
como sea posible.”

	 1.	 Have student pairs explain the job of the illustrator.

I Do

We Do

You Do

Whole-Group Lesson
Before Reading min.

Lesson  

7

Engage students in a discussion about seasons.  Have them 
tell the kind of weather they have during different seasons, 
using words such as calor, frío, lluvioso, nevoso, and 
ventoso.  Me gusta _____ porque _____.

Language Support
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Relating Story Illustrations (cont.)

	 1.	 Display the PDF of “Tengo, tengo, tengo.”  Before reading, tell students that the 
words tú and tres are in this poem.  Emphasize the /t/ sound.  Tell students to listen 
for words with the /t/ sound as they read the story.  Play the professional recording 
from the Audio CD to model proper fluency of “Tengo, tengo, tengo” or read aloud as 
students follow along, modeling how to point to each word as you read it.

	 2.	 Say, “Puedo ver inmediatamente que el ilustrador hizo que el dibujo correspondiera 
con las palabras.  Puedo ver las ovejas que tiene el pastor y el poema se llama ‘Tengo, 
tengo, tengo.’”

	 1.	 Have students read “Tengo, tengo, tengo” (Cuaderno de prácticas guiadas para el 
estudiante, page 42) with you as you read it aloud.

	 2.	 Ask, “¿Quién puede nombrar algo que está escrto en el poema que también se puede 
observar en la ilustración?”  (tres ovejas, cabaña, lana, mantequilla)

	 3.	 Ask, “¿Cómo nos ayuda esta ilustración mientras leemos?”  (Nos ayuda a entender 
mejor el poema y nos ayuda a visualizar lo que se escribió.)

	 1.	 After asking questions about the story, guide students as they complete the activity 
sheet ¿Qué falta? (Cuaderno de prácticas guiadas para el estudiante, page 44).

I Do

We Do

You Do

Whole-Group Lesson (cont.)

During Reading min.

Lesson  

7
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Relating Story Illustrations (cont.)

	 1.	 Say, “El autor nos dice en el poema que las ovejas le dan leche, lana y mantequilla.  
¿Qué quiere decir el autor cuando dice que las ovejas le dan estas cosas?”

	 2.	 Say, “Las personas que tienen ovejas pueden obtener estos productos.  Se puede 
ordeñar a las ovejas para obtener leche, y de esta leche se puede producir mantequilla.   
También le cortan la lana a las ovejas en el verano.  A esto se le llama esquilar, y se 
hace porque la lana se usa para fabricar ropa y otros productos.”

	 1.	 Ask, “¿Por qué creen que se esquilan las ovejas en el verano?  ¿Por qué no las esquilan 
en otras épocas del año?” (En el invierno hace demasiado frío para esquilarlas.  En 
la primavera o el otoño, puede llover o hacer viento, y las ovejas pueden enfermarse 
sin lana.)  

	 2.	 Ask, “Si un ilustrador tuviera que hacer un dibujo que represente el verano, ¿qué cosas 
creen que el ilustrador incluiría en su dibujo?”  (Una cabaña para protegerse del sol.)

	 1.	 Say, “El ilustrador puede decidir cómo ilustrar un cuento o un poema.”  Give students 
one minute to think about the illustration’s impact on their reading.  Invite student 
pairs to share their thinking with one another.

	 2.	 Assist students as they complete the activity sheet Una cabaña (Cuaderno de 
prácticas guiadas para el estudiante, page 45) either now or during the Differentiated 
Instruction portion of the lesson.

I Do

We Do

You Do

Whole-Group Lesson (cont.)

After Reading min.

Lesson  
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Have students complete 
a timed reading of the 
passage.  This passage has 
27 words.  See pages 16–17 
of the Assessment Guide for 
instructions and the fluency 
rubric.

Assessment Opportunity
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Relating Story Illustrations (cont.)

Writing min.

Tell students to think about a yard in summer.  Then, read aloud and discuss the prompt from 
the activity sheet Respuesta escrita (Cuaderno de prácticas guiadas para el estudiante, page 
46).  You may wish to have students complete the digital version of the writing prompt found 
on the Digital Resources USB Device.  Note: Discuss the prompt beforehand, brainstorming 
ideas to set them up for success.  Depending on student ability, dictation may be required.  
However, students may write a sentence, one word, or a short phrase on their own.  Be sure to 
provide some samples on the board.  (cabaña, sol, verano)

Fluency Practice min.

Explain that using expression is important.  Read each line of “Tengo, tengo, tengo,” 
emphasizing the use of expression and have students repeat after you.  Encourage students to 
think about the use of expression as they read.  Note: You may wish to play the professional 
recording from the Audio CD to model proper fluency.

Progress Monitoring min.

	 1.	 Have students complete the activity sheet Repaso de 
comprensión (Cuaderno de prácticas guiadas para el 
estudiante, page 47) to gauge student progress toward 
mastery of the Learning Objectives.  Note: Depending 
on students’ abilities, you may wish to read the multiple-
choice questions and answer choices aloud.

	 2.	 Based on the results of the activity sheet Repaso de 
comprensión and the teacher’s observations during the 
lesson, organize students into groups and continue with 
the Differentiated Instruction support and the Literacy 
Games.
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Literacy Game Sets

Digital Literacy Games

Literacy Games
Divide students into groups.  Assign each 
group to one game.  For instructions on 
how to organize, manage, and play the 
Literacy Games, see pages 30–34.

	 Extend Learning
Have students create their own illustrations from a favorite season.  Invite students to 
exchange illustrations and write a word or short sentence to accompany the drawing.

Relating Story Illustrations (cont.)

Differentiated Instruction min.

While the teacher meets with each group below, the remaining students will play the  
Literacy Games.  

Reteach   
	 1.	 Remind students that the illustrator 

decides which part of a story to illustrate.

	 2.	 Read a page from a children’s book that 
has ample description, but do not show 
students the illustration.  Discuss what the 
illustration might be, based on the image 
they created from hearing the description.  
Show the illustration and invite students 
to discuss the role the illustrator plays in 
telling a story.

Reinforce  
	 1.	 To practice learning about the illustrator, 

read a page of a children’s book that 
has ample description, but do not show 
students the illustration.  Instruct each 
student to draw a picture showing the 
scene.

	 2.	 Invite student pairs to share their 
illustrations and explain what he or she 
drew as it relates to the text from the 
book.  Point out that neither is wrong.  We 
all have different experiences that lead to 
slightly different visuals in our minds. 

Lesson  
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Tengo, tengo, tengo, 
tú no tienes nada, 
tengo tres ovejas 
en una cabaña.

Una me da leche, 
otra me da lana 
y otra, mantequilla 
toda la semana.
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Nombre:_ _____________________	 Fecha:_ _______

Trabajando con palabras  
Parte 1: La letra T/t  

Instrucciones: Encierra la palabra que corresponda 
a cada imagen.

	1	 	2	 3
dama tina tres nueve

Parte 2: Lenguaje   
Instrucciones: Traza una línea entre las imágenes 
opuestas.

	1	

	2	

	3

	4	
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Nombre:_ _____________________	 Fecha:_ _______

¿Qué falta? 
Instrucciones: Dibuja las partes que falten para 
completar la imagen.
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Nombre:_ _____________________	 Fecha:_ _______

Una cabaña 
Instrucciones: Sé el ilustrador.  Colorea la imagen 
que muestre dónde viven las ovejas.
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Nombre:_ _____________________	 Fecha:_ _______

Respuesta escrita
Instrucciones: Traza las letras.  Luego, escribe 
tus propias letras.

Instrucciones: Dibuja cómo se ve el campo 
durante el verano.  Luego, escribe acerca del 
dibujo.
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Nombre:_ _____________________	 Fecha:_ _______

Repaso de comprensión

	1	¿Qué palabra 
comienza con el 
sonido /t/?

	 A	leche
	 B	tú
	 C	sol

	2	¿Qué palabra es lo 
opuesto de todo?

	 A	alto
	 B	nada
	 C	lana

	3	¿Qué se encuentra 
en la imagen y en el 
poema?

	 A	los arboles
	 B	la leche
	 C	la cabaña

	4	¿Qué no se encuentra 
en la imagen?

	 A	la leche
	 B	la lana
	 C	la mantequilla

	5	¿Con qué sílaba comienza la palabra toda?
	 A	to
	 B	la
	 C	na
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Lesson 

7

Oral Reading Record

Name: _______________________________Date: __________________

Assessor: ____________________________________________________

Relating Story Illustrations

Total Word Count Codes

27 E = errors SC = self-corrections M = meaning S = structure V = visual

Cumulative 
Word Count Text E SC

Cues Used
E SC

3 

7 

10 

13

17 

21 

24 

27

Tengo,  tengo,  tengo, 

tú  no  tienes  nada, 

tengo  tres  ovejas 

en  una  cabaña.

Una  me  da  leche, 

otra  me  da  lana 

y  otra,  mantequilla 

toda  la  semana.

TOTALS

Error 
Rate:

Self-Correction 
Rate:

Accuracy 
Percentage:

Time:

Tengo, tengo, tengo, tú no tienes nada, tengo tres ovejas en una cabaña.

Una me da leche, otra me da lana y otra, mantequilla toda la semana.
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