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Inform–Influence–Inspire

2-Day Foundation Level Workshop–Change Mindsets 
Build educators’ background knowledge in what it means to be culturally and linguistically responsive in a way 
that transforms the instructional dynamic in the classroom and the culture of the school and district overall.

Foundation Day 1
Journey to Responsiveness: A Focus on Culture and 
the Instructional Benefits

Foundation Day 2
Journey to Responsiveness Part 2: A Focus on 
Language

Completion of the full foundation level requires 
a two-day seminar. The two days do not have 
to be consecutive. Participants will gain a solid 
understanding of the socio-historic connection of 
culture to school and the present-day systemic 
failure of schools and why culturally and linguistically 
responsive teaching is absolutely necessary.

Foundation Level Professional Learning 
Objectives

 ➤ Concretely define culturally and linguistically 
responsive teaching and learning.

 ➤ Build knowledge and create the context for 
addressing underserved students.

 ➤ Explain unaccepted language and why it is 
important for schools to recognize these 
languages in a meaningful way.

 ➤ Promote the focus on effective instructional 
strategies utilized in way that validates and  
affirms underserved students across content 
areas and grade levels Provide linguistic features 
and instructional classroom contexts to build  
upon in the focus areas of vocabulary, literacy,  
and language.

Innovative Solutions  
for Urban Education
Dr. Hollie’s mission is to encourage schools 
to infuse the concept of culturally responsive 
pedagogy and utilize its instructional 
methodology in all areas — curriculum, 
administration, and community outreach — 
for the single goal of improving the academic 
experience of underachieving students.
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Development Level
Following the workshops, create a custom ongoing professional development plan to build upon and 
extend learning. Workshops can be taken individually or combined into full days of training.

Part I: Building Skill Sets
Build teachers’ capacity, focusing on classroom 
instruction. One of these workshops is required  
prior to Part II.

 ➤ Responsive Classroom Management Workshop
 ➤ Responsive Academic Vocabulary Workshop
 ➤ Responsive Academic Literacy Workshop
 ➤ Responsive Academic Language Workshop

Part II: Advance Skill Sets
Emphasize practical strategies and activities 
with specific, detailed instruction offered by real 
experts: classroom teachers.

 ➤ Creating a Learning Environment that Invites 
Success for all Students

 ➤ Mainstream English Language Development 
 ➤ Responsive Mathematics and/or Science 

Instruction
 ➤ Focus on the Latino Student and the 

Underserved Mexican American/Immigrant
 ➤ Responsive Standardized Test Preparation
 ➤ Culturally Responsive Leadership: Cultivating 

Fertile Soil for CLR

Development Level Professional Learning 
Objectives

 ➤ Build academic vocabulary while validating and 
affirming the cultural vocabularies of students.

 ➤ Create a positive classroom management 
system to separate out cultural behaviors from 
disruptive behaviors.

 ➤ Reflect upon biases, learn about cultural 
behaviors according to research, and practice 
strategies for building on the cultural behaviors.

 ➤ Delve into the use of culturally responsive 
literature with effective language and literacy 
strategies for the purposes of teaching the 
state standards.

 ➤ Explore specific strategies for teaching 
students situational appropriateness in 
language and behavior.

 ➤ Learn the distinction between a traditional 
English Learner and Standard English Learner, 
as well as effective CLR strategies for both 
populations.

 ➤ Give administrators and instructional leaders 
time to be reflective about how create a school 
culture that will be accepting of culturally and 
linguistically responsive practices.
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Jingle Dancer 

Responsive Dots: Culturally Authentic

Genre: Fiction

Text Structure: Narrative

Lexile®: 710L

Guided Reading Level: W

Objectives

• Listen actively to a text read aloud.

• Engage in collaborative discussions with classmates, 

expanding on the ideas of others and expressing personal 

ideas clearly.

• Acquire and accurately use grade-appropriate academic 

vocabulary.

• Validate and Affirm home culture and language, and 

Build and Bridge to success in school culture and 

mainstream society (VABB).

Set additional objectives depending on the discussion and 

response activities selected. 

age

gender

national

religious

orientation

ethnic

socioeconomic

Muscogee/

Ojibway

Middle 

ClassN/A

United 

States

Girl/Woman

intergenera
tional

N/A

Rings of Culture

CLR Themes

Family/Intergenerational Relationships: Importance of family and appreciation for honoring 

family values, traditions, and history

Self-Knowledge/Heritage: Validates and affirms an understanding and appreciation of family 

heritage and traditions

First Nation/American Indian Life: Builds and bridges to an understanding and appreciation of 

contemporary life in First Nation/American Indian communities.

Materials

• Jingle Dancer  book

• Copies of student 

activity sheets and 

rubric (pages 9–13)

• Sticky notes, scratch 

paper 
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A Dream Come True
All of Roberto’s hard work paid off.  While still in high 

school, he played professional baseball for the Santurce 
Crabbers in Puerto Rico.  Then, in 1954, the Brooklyn Dodgers 
drafted him to play with their farm club.  Best of all, in 1955, 
the Pittsburgh Pirates of the United States drafted Roberto to 
play on their major league team!  He became the Pirates’ right 
fielder—one of the best to ever play the game.

Paving the Way
When Roberto started playing in the major 
leagues in the United States, it had only been 
a few years since someone other than a white 
person was allowed to play.  Roberto was not 
the first Latino or black person to play in the 
major leagues, but he was the first black Latino to 
make a big difference in the game.  No wonder 
he was known as the Pride of Puerto Rico!

Roberto made
his debut with  
the Pirates in the 
major leagues on 
April 17, 1955.

Roberto began playing 
professional baseball when 
he was still a teenager.

Bob Clemente
When Roberto first began 
playing in the United States, 
he was listed on the roster 
as Bob Clemente.  His 
team thought his real name 
sounded too foreign, and 
they didn’t want to use it.
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Additional Resources Available

Responsive Academic Vocabulary

Responsive Academic Vocabulary Overview

There are not many topics in education that find general agreement among educators. The 
importance of students increasing their academic vocabulary skills is one of the few, which 
is why I consider vocabulary another gatekeeper area for a specific instructional purpose in 
cultural responsiveness. Without increasing their academic vocabulary as they matriculate 
through school, students will struggle for academic success (Marzano and Pickering 2005). As 
educators—especially as practitioners—we all bear a responsibility for how students learn to 
“own words,” increasing their reading, writing, and speaking skills along with opportunities in 
all situations. Even though there is general agreement about the importance of vocabulary, I 
have discovered, albeit unscientifically, that the majority of teachers do not have a systematic 
way of teaching vocabulary. Further, those that do resort to the traditional methodology of—you 
guessed it—dictionary work. 

The point is that before we can discuss how to make vocabulary teaching responsive, we have to 
ensure that vocabulary instruction is occurring. To an extent, some vocabulary teaching is better 
than nothing. Fortunately, the Common Core State Standards assert that students will interpret 
words and phrases as they are used in a text, including how specific sentences, paragraphs, and 
larger portions of the text relate to each other and the whole (NGA and CCSSO 2010a). I 
strongly recommend that you have a baseline of vocabulary teaching in order to implement 
cultural responsiveness. In other words, if you are not teaching vocabulary on a regular basis, it 
may be difficult to practice cultural responsiveness.

This section is about how to make your 
vocabulary instruction responsive in three 
ways. First is to understand the overall 
validating and affirming aspect of the 
responsive approach, which is to honor the 
words that students bring from home and 
recognize that students are not blank slates 
when it comes to their word knowledge. 
Second is to equip students with the necessary 
skills for success, using research-based 
strategies students need to attack unfamiliar 
words. Third is to utilize developed tools for 
success—the personal thesaurus and personal 
dictionary—that help support validation, 
affirmation, and building and bringing. To begin this section, we will look at how all words are 
not equal. We will then examine research-based strategies for word acquisition and development 
of the personal thesaurus and personal dictionary. 

Expectations of Today’s Standards

Determine the meaning of domain-specific 
and general academic words or phrases in 
a text. 

Determine the appropriate figurative, 
connotative, and/or technical meaning of 
words and phrases as they are used in a 
text.

Analyze the impact of word choice on 
meaning and tone. 
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Responsive Academic 
Language Instruction

Anticipation Guide

What do you think of when you encounter the term academic 
language?  Do you agree or disagree with the following statements 
about language forms students bring to school and the development 
of academic language?

					 The needs of students who use nonstandard languages have 
been ill-served by educational policies that have contributed 
to institutionalized linguistic racism.

					 Lack of linguistic knowledge among educators and the 
public is a major contributor to controversies surrounding 
the use of nonstandard languages in school.

					 Teachers have an obligation to accommodate students’ 
nonstandard language in the classroom.

					 CLR is singular in its recognition of the value of nonstandard 
languages in enabling students to achieve success in school.

					 Characterizing nonstandard language as “bad” negates 
the principles of structure and pattern that apply to all 
languages.


