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Around the United States, American Indians 

were forced to live on reservations.  In 

California, they now live in places called 

rancherias.  There are about 100 in the state.  

Most California tribes are small.  And, they 

have limited systems in place to govern.  

These include tribal courts and police.

Rancherias

The state is split into 58 counties.  San Bernardino County is really big.  It is the largest county in the contiguous United States!  Then there is Los Angeles County.  It has more people than any other county in the country! 

Large Counties

Caption/ Label treatment.

Caption/ Label treatment.

Local Government
There’s a third level of government.  The local level 

includes county and city governments.  Counties are large 
governed areas in a state.  Boards of supervisors run the 
counties in California.  Board members are elected to four-
year terms. 

Counties do not have their own laws.  The boards 
enforce state and federal laws.  They record deeds and 
permits of land.  They give out marriage licenses.  
The boards make sure roads are built and repaired.  
County boards are also in charge of elections. 

One city in each county is the county seat.  This 
is where county offices and courts are located.  
Other people who help run counties include 
sheriffs, judges, and clerks. 

1918
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Exploring Social Studies: California Edition

Alignment to Journeys 2017 I want to help. I ask what I can do to help.
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Using Primary Sources 

American Symbols Lessons

Statue of Liberty Then and Now

Standard/Objectives

 • Give examples of cooperation among individuals, groups, and nations.  (N
CSS)

 • Part A:  Students will recognize the Statue of Liberty and be able to explain where it came from, 

what it sy
mbolized then, and what it sy

mbolizes today.  

 • Part B:  Students will analyze and discuss Emma Lazarus’s poem.  Students will demonstrate 

their understanding of the significance of the Statue of Liberty by writing acrostic poems.

Materials

American Symbols photograph card and facsimile; Copies of the student reproducibles (pages 13–15); 

Copy of the cause-and-effect frame written on the board (from the back of the photograph card);  

Lined writing paper for each student (at least seven lines); W
hite construction paper; Coloring tools, 

scissors, and glue

Part A:  The Photograph Card

Discussion Questions

To activate prior knowledge, ask students, “What is a
 symbol?”  Record student responses.  D

raw 

a heart, a star, and a circle with a line through it on the board.  Then ask, “Do you know what 

these symbols mean?”  Continue to elicit information and stretch student thinking with prompts 

such as “Could a symbol mean more than one thing?” and “Do some symbols make you feel an 

emotion when you see them?”

Then photograph:  Look at the black and white photograph and tell stu
dents that this is a

 

drawing of New York Harbor in 1887.

 
• What do you see in this picture?

 
• Who are these people?  Do you think they are rich?  Why or why not?

 
• Where are they standing?

 
• Look carefully at the people.  How do you think they are feeling?  Why?

Now photograph:  Now look at the color picture.  This picture was taken not long ago.

 
• What things are the same in this picture?  What has changed?

 
• Who are the people in this picture?  What are they doing?

 
• Where are they standing?

Using the Primary Source

 1. Have the students sit 
around you on the floor.  Share the two photographs with them one at a 

time asking the questions above.  Share information you learned by reading the background 

information for the teacher, Liberty Enlightening the World (page 11).

 2. Then, read the background information for the students fro
m the back of the photograph card 

as you let the students see the two photographs on the front of the card.  If y
ou’d prefer, you 

can give students copies of Who Is Lady Liberty? (page 13), which has the two photographs 

and the student background information.GRADE K

Journeys 2017 Unit Correlation Exploring Social Studies: California Edition Readers & Primary Sources

Unit 1: Helping Hands

Lesson 1: Families
What is the same about all families?

Lesson 1: Rules at Home
Lesson 9: Life at Home

Lesson 2: Going to School
Why do we have rules at school?

Lesson 2: Rules at School
Lesson 3: Time to Teach Primary Sources: Following Rules
Lesson 13: We Go to School
Lesson 19: Time to Teach Primary Sources: My School

Lesson 4: Jobs
What kinds of work do people do?

Lesson 5: American Heroes
Lesson 9: Workers in My City
Lesson 10: Workers Who Take Care of Me
Lesson 11: Time to Teach Primary Sources: My Community Then and Now
Lesson 18: Workers at My School

Unit 2: Imagine It!

Lesson 7: Sounds and Language
How do animals communicate? How do  
people communicate?

Lesson 4: The Boy Who Cried Wolf
Lesson 6: The Grand Ole Flag
Lesson 22: Giving Thanks

Lesson 10: Using Shapes
What can we create with shapes?

Lesson 14: Map It!
Lesson 15: Time to Teach Primary Sources: Learning About Maps
Lesson 17: Time to Teach Primary Sources: Mapping My Community

Unit 5: As We Grow

Lesson 21: Working Together
How do musicians work together to make  
music happen?

Lesson 6: Grand Ole Flag
Lesson 8: Time to Teach Primary Sources: National and State Symbols
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Using Primary Sources 

American Symbols Lessons

Statue of Liberty Then and Now

Standard/Objectives

 • Give examples of cooperation among individuals, groups, and nations.  (N
CSS)

 • Part A:  Students will recognize the Statue of Liberty and be able to explain where it came from, 

what it sy
mbolized then, and what it sy

mbolizes today.  

 • Part B:  Students will analyze and discuss Emma Lazarus’s poem.  Students will demonstrate 

their understanding of the significance of the Statue of Liberty by writing acrostic poems.

Materials

American Symbols photograph card and facsimile; Copies of the student reproducibles (pages 13–15); 

Copy of the cause-and-effect frame written on the board (from the back of the photograph card);  

Lined writing paper for each student (at least seven lines); W
hite construction paper; Coloring tools, 

scissors, and glue

Part A:  The Photograph Card

Discussion Questions

To activate prior knowledge, ask students, “What is a
 symbol?”  Record student responses.  D

raw 

a heart, a star, and a circle with a line through it on the board.  Then ask, “Do you know what 

these symbols mean?”  Continue to elicit information and stretch student thinking with prompts 

such as “Could a symbol mean more than one thing?” and “Do some symbols make you feel an 

emotion when you see them?”

Then photograph:  Look at the black and white photograph and tell stu
dents that this is a

 

drawing of New York Harbor in 1887.

 
• What do you see in this picture?

 
• Who are these people?  Do you think they are rich?  Why or why not?

 
• Where are they standing?

 
• Look carefully at the people.  How do you think they are feeling?  Why?

Now photograph:  Now look at the color picture.  This picture was taken not long ago.

 
• What things are the same in this picture?  What has changed?

 
• Who are the people in this picture?  What are they doing?

 
• Where are they standing?

Using the Primary Source

 1. Have the students sit 
around you on the floor.  Share the two photographs with them one at a 

time asking the questions above.  Share information you learned by reading the background 

information for the teacher, Liberty Enlightening the World (page 11).

 2. Then, read the background information for the students fro
m the back of the photograph card 

as you let the students see the two photographs on the front of the card.  If y
ou’d prefer, you 

can give students copies of Who Is Lady Liberty? (page 13), which has the two photographs 

and the student background information.GRADE K

Journeys 2017 Unit Correlation Exploring Social Studies: California Edition Readers & Primary Sources

Unit 5: As We Grow (cont.)

Lesson 22: Growing Up
How do things change when people are growing up?

Lesson 1: Rules at Home
Lesson 2: Rules at School
Lesson 12: Life at Home

Unit 6: Do Your Best

Lesson 26: Trying Your Best
Why is it important to try hard?

Lesson 5: American Heroes
Lesson 24: Amazing Americans: Pocahontas
Lesson 25: Amazing Americans: George Washington
Lesson 26: Time to Teach Primary Sources: American Legends

Lesson 27: Family Outings
What is it like to be the youngest in a family?

Lesson 12: Life at Home

Lesson 29: Learning New Things
What do children learn in kindergarten?

Lesson 13: We Go to School

Lesson 30: Good Neighbors
What can I do to be a good friend or neighbor?

Lesson 9: Workers in My City
Lesson 10: Workers Who Take Care of Me
Lesson 16: Our Neighborhood
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GRADE 1
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Francis Scott Key wrote “The Star 

Spangled Banner” in 1814.

People sing the national anthem 

before baseball games.

Patriotic Songs
A Place to Live 

Some people live in small towns.  Some people live in big towns.  Big towns are called cities .   People all l ive in communities  (kuh‑MYOO‑ni‑teez).  Communities are places where groups of people live and work together. 

This is a house in a small town.

This is a big city.

4

5

Using Primary Sources 

Schools Lesson

Schools Then and Now

Standard/Objectives

 • Students will give examples of the role of institutions in furthering both continuity and change.  

(NCSS)

 • Part A:  Students will be able to discuss the evolution from the one-room schoolhouse to 

educational practices today.  Students will make Venn diagrams to show the changes between 

classrooms 100 years ago and classrooms today.

 • Part B:  Students will understand the importance of report cards and how to read progress over 

time.  Students will demonstrate understanding of the correlation between a letter grade and 

competency by first creating a rubric and then by grading a fictional character.

Materials

Schools photograph card and facsimile; Copies of the student reproducibles (pages 53–55); Copy of 

the Venn diagram frame written on the board (from the back of the photograph card); Copy of your 

school’s current report card to use as a model; Chart paper to record student-created rubric; Copy of a 

familiar read aloud book

#24844—Primary Sources: My Community 

48 

©Teacher Created Materials

Part A:  The Photograph Card

Discussion Questions

Now photograph:  Ask students:  Why are we here at school?  Why do we take tests?  What 

is a teacher’s job?  What is a student’s job?  Record student responses.

 
• What do you notice about this classroom?  How is it like your classroom?

 
• Why do you think there are so many students in this room?  Do you think they are all in 

the same grade?

 
• What things do you see in this room that the students are using to help them learn?  Are 

all of them busy learning?

Then photograph:  Now look at the photograph from 1940 and ask the following questions.

 
• What are the students in this class using to help them learn?  How is this different?

 
• How many students are in this class?  Do you think they are all in the same grade?

 
• Which classroom would you rather be a part of?  Why?

Using the Primary Source

 1. Have the students sit around you on the floor.  Share the two photographs with them one at a 

time asking the questions above.  Share information you learned by reading the background 

information for the teacher, In the Classroom (page 51).

 2. Then, read the background information for the students from the back of the photograph 

card as the students view the two photographs on the front of the card.  If y
ou’d prefer, 

you can use School Days (page 53), which has the photographs and the student background 

information.

 3. Talk about what a Venn diagram is.  Show them the parts of the diagram using the diagram 

on the back of the photograph card.  Describe each section.  Make sure the class understands 

how this graphic organizer works—the two circles are for each category but where they 

intersect is for items that could apply to both.

A Place to Live 
Some people live in small towns.  

Some people live in big towns.  Big 
towns are called cities .   People all l ive 
in communities  (kuh‑MYOO‑ni‑teez).  
Communities are places where groups of 
people live and work together. 

This is a house in a small town.

This is a big city.

4 5

Journeys 2017 Unit Correlation Exploring Social Studies: California Edition Readers & Primary Sources

Unit 1: Around the Neighborhood

Lesson 3: School
Why is going to school important?

Lesson 17: Time to Teach Primary Sources: School Then and Now

Lesson 4: Neighborhoods
Who can you meet in a neighborhood?

Lesson 7: Getting Around Town
Lesson 9: Where People Live
Lesson 16: What Makes a Town?
Lesson 21: Time to Teach Primary Sources: Living in a Community
Lesson 25: Goods and Services Around Town

Unit 2: Sharing Time   

Lesson 6: Traditional Stories
What lessons can you learn from story characters?

Lesson 19: Time to Teach Primary Sources: Comparing Cultures
Lesson 22: Coming to America
Lesson 23: Immigration Stories

Lesson 8: Music
How is music part of everyday life?

Lesson 12: The Star Spangled Banner
Lesson 13: Time to Teach Primary Sources: American Words and Symbols
Lesson 19: Time to Teach Primary Sources: Comparing Cultures
Lesson 23: Immigration Stories

Lesson 10: Feelings
How can you show a friend that you care about him 
or her?

Lesson 4: Be Fair!

Unit 3: Nature Near and Far

Lesson 14: Citizenship
Why is it important to have rules?

Lesson 1: Who Makes the Rules?
Lesson 2: Time to Teach Primary Sources: Rule-Making Process
Lesson 3: Respect the Rules!
Lesson 4: Be Fair!
Lesson 5: Be a Good Leader!
Lesson 15: The Declaration of Independence
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GRADE 1
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Francis Scott Key wrote “The Star 

Spangled Banner” in 1814.

People sing the national anthem 

before baseball games.

Patriotic Songs
A Place to Live 

Some people live in small towns.  Some people live in big towns.  Big towns are called cities .   People all l ive in communities  (kuh‑MYOO‑ni‑teez).  Communities are places where groups of people live and work together. 

This is a house in a small town.

This is a big city.

4

5

Using Primary Sources 

Schools Lesson

Schools Then and Now

Standard/Objectives

 • Students will give examples of the role of institutions in furthering both continuity and change.  

(NCSS)

 • Part A:  Students will be able to discuss the evolution from the one-room schoolhouse to 

educational practices today.  Students will make Venn diagrams to show the changes between 

classrooms 100 years ago and classrooms today.

 • Part B:  Students will understand the importance of report cards and how to read progress over 

time.  Students will demonstrate understanding of the correlation between a letter grade and 

competency by first creating a rubric and then by grading a fictional character.

Materials

Schools photograph card and facsimile; Copies of the student reproducibles (pages 53–55); Copy of 

the Venn diagram frame written on the board (from the back of the photograph card); Copy of your 

school’s current report card to use as a model; Chart paper to record student-created rubric; Copy of a 

familiar read aloud book

#24844—Primary Sources: My Community 

48 

©Teacher Created Materials

Part A:  The Photograph Card

Discussion Questions

Now photograph:  Ask students:  Why are we here at school?  Why do we take tests?  What 

is a teacher’s job?  What is a student’s job?  Record student responses.

 
• What do you notice about this classroom?  How is it like your classroom?

 
• Why do you think there are so many students in this room?  Do you think they are all in 

the same grade?

 
• What things do you see in this room that the students are using to help them learn?  Are 

all of them busy learning?

Then photograph:  Now look at the photograph from 1940 and ask the following questions.

 
• What are the students in this class using to help them learn?  How is this different?

 
• How many students are in this class?  Do you think they are all in the same grade?

 
• Which classroom would you rather be a part of?  Why?

Using the Primary Source

 1. Have the students sit around you on the floor.  Share the two photographs with them one at a 

time asking the questions above.  Share information you learned by reading the background 

information for the teacher, In the Classroom (page 51).

 2. Then, read the background information for the students from the back of the photograph 

card as the students view the two photographs on the front of the card.  If y
ou’d prefer, 

you can use School Days (page 53), which has the photographs and the student background 

information.

 3. Talk about what a Venn diagram is.  Show them the parts of the diagram using the diagram 

on the back of the photograph card.  Describe each section.  Make sure the class understands 

how this graphic organizer works—the two circles are for each category but where they 

intersect is for items that could apply to both.

A Place to Live 
Some people live in small towns.  

Some people live in big towns.  Big 
towns are called cities .   People all l ive 
in communities  (kuh‑MYOO‑ni‑teez).  
Communities are places where groups of 
people live and work together. 

This is a house in a small town.

This is a big city.

4 5

Journeys 2017 Unit Correlation Exploring Social Studies: California Edition Readers & Primary Sources

Unit 4: Exploring Together 

Lesson 19: History
Why is it important to learn about people from  
the past?

Lesson 18: America Then and Now
Lesson 19: Time to Teach Primary Sources: Comparing Cultures
Lesson 23: Immigration Stories

Unit 5: Watch Us Grow

Lesson 25: Learning About Our Country
What can you learn about someone from  
another country?

Lesson 19: Time to Teach Primary Sources: Comparing Cultures
Lesson 23: Immigration Stories
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GRADE 2
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Family History

This is a portrait of children from 1922.

This is a snapshot of a child today.  

There are many types of families.  Some are big.  Others are small.  Some have people who are related to one another.  They are connected through birth, adoption, or marriage.  Others have people who are not related to one another.  They may be connected in other ways.  

What Is a Family?
What is a family?  A family is a group of people who love one another.  They help one another.  They keep one another safe. 

This is a big family from long ago.

This is a small family today.

4

5

#23385—My Family Then and Now 

32 

© Teacher Created Materials

Using Primary Sources 

Family History Lesson

Family History Then and Now

Standards/Objectives

 • Students will describe the unique features of one’s nuclear and extended families. (NCSS)

 • Part A:  Students will learn about family relationships.

 • Part B:  Students will learn how families record their histories and share them with others.

Materials

Family History photograph card and facsimile; Copies of the student reproducibles (pages 37–39); 

Large copy of the square frame written on the board (from the back of the photograph card)

Part A: The Photograph Card

Discussion Questions

Bring in pictures of when you were younger.  If p
ossible, have students bring in pictures of when 

they were younger.  Let students share these pictures with the class.

Then Photograph:  Show students the old family portrait.  Ask them the following questions:

 
• How do you think these children know one another?

 
• How are their clothes different from your clothes?

 
• What would these children say to you if they could talk?  

Now Photograph:  Show students the modern image.  Ask them the following questions: 

 
• Why is this girl dressed this way?

 
• What is this girl about to do next?

 
• What would you like to say to her?

Using the Primary Source

 1. Have the students sit around you on the floor.  Share the two photographs with them one at a 

time, asking the questions above.  Share information you learned by reading the background 

information for the teacher, History in the Making (page 35).

 2. Then, read the background information to the students from the back of the photograph card 

as the students view the two photographs on the front of the card.  If y
ou would prefer, you 

can give students copies of Sharing Childhood (page 37), which has the photographs and the 

student background information.  

Journeys 2017 Unit Correlation Exploring Social Studies: California Edition Readers & Primary Sources

Unit 1: Neighborhood Visits  

Lesson 2: Family Time
What are some things that families like to do together?

Lesson 1: Families Through Time
Lesson 2: A Family’s Story
Lesson 3: Time to Teach Primary Sources: Families Then and Now
Lesson 4: Moving Forward

Unit 2: Nature Watch

Lesson 7: Agriculture
What can you learn from planting a garden?

Lesson 14: Farmers: Then and Now
Lesson 16: Time to Teach Primary Sources: Farming Then and Now
Lesson 22: George Washington Carver

Lesson 9: Traditional Tales
How can stories help you learn a lesson?

Lesson 2: A Family’s Story
Lesson 13: Camping Constitution

Unit 3: Tell Me About It!

Lesson 15: Personal Safety 
Why is it important to follow safety rules?

Lesson 9: You and the Law

Unit 4: Heroes and Helpers

Lesson 16: Helping Others 
How can helping others make you feel good?

Lesson 20: Louis Pasteur and the Fight Against Germs
Lesson 21: Amazing Americans: Abraham Lincoln
Lesson 22: George Washington Carver
Lesson 23: Jackie Robinson
Lesson 24: Time to Teach Primary Sources: Inspirational Men
Lesson 25: Women Who Changed the World
Lesson 26: Time to Teach Primary Sources: Inspirational Women
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Family History

This is a portrait of children from 1922.

This is a snapshot of a child today.  

There are many types of families.  Some are big.  Others are small.  Some have people who are related to one another.  They are connected through birth, adoption, or marriage.  Others have people who are not related to one another.  They may be connected in other ways.  

What Is a Family?
What is a family?  A family is a group of people who love one another.  They help one another.  They keep one another safe. 

This is a big family from long ago.

This is a small family today.

4

5

#23385—My Family Then and Now 
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Using Primary Sources 

Family History Lesson

Family History Then and Now

Standards/Objectives

 • Students will describe the unique features of one’s nuclear and extended families. (NCSS)

 • Part A:  Students will learn about family relationships.

 • Part B:  Students will learn how families record their histories and share them with others.

Materials

Family History photograph card and facsimile; Copies of the student reproducibles (pages 37–39); 

Large copy of the square frame written on the board (from the back of the photograph card)

Part A: The Photograph Card

Discussion Questions

Bring in pictures of when you were younger.  If p
ossible, have students bring in pictures of when 

they were younger.  Let students share these pictures with the class.

Then Photograph:  Show students the old family portrait.  Ask them the following questions:

 
• How do you think these children know one another?

 
• How are their clothes different from your clothes?

 
• What would these children say to you if they could talk?  

Now Photograph:  Show students the modern image.  Ask them the following questions: 

 
• Why is this girl dressed this way?

 
• What is this girl about to do next?

 
• What would you like to say to her?

Using the Primary Source

 1. Have the students sit around you on the floor.  Share the two photographs with them one at a 

time, asking the questions above.  Share information you learned by reading the background 

information for the teacher, History in the Making (page 35).

 2. Then, read the background information to the students from the back of the photograph card 

as the students view the two photographs on the front of the card.  If y
ou would prefer, you 

can give students copies of Sharing Childhood (page 37), which has the photographs and the 

student background information.  

Journeys 2017 Unit Correlation Exploring Social Studies: California Edition Readers & Primary Sources

Unit 4: Heroes and Helpers (cont.)

Lesson 17: Never Give Up
Why is it important to keep trying even if something is 
difficult to do?

Lesson 20: Louis Pasteur and the Fight Against Germs
Lesson 21: Amazing Americans: Abraham Lincoln
Lesson 22: George Washington Carver
Lesson 23: Jackie Robinson
Lesson 24: Time to Teach Primary Sources: Inspirational Men
Lesson 25: Women Who Changed the World
Lesson 26: Time to Teach Primary Sources: Inspirational Women

Lesson 19: Signs
How are signs important?

Lesson 5: Mapping Our Nation

Lesson 20: Heroic Contributions
What makes someone a hero?

Lesson 20: Louis Pasteur and the Fight Against Germs
Lesson 21: Amazing Americans: Abraham Lincoln
Lesson 22: George Washington Carver
Lesson 23: Jackie Robinson
Lesson 24: Time to Teach Primary Sources: Inspirational Men
Lesson 25: Women Who Changed the World
Lesson 26: Time to Teach Primary Sources: Inspirational Women

Unit 5: Changes, Changes Everywhere

Lesson 25: Life Cycles 
How do plants grow and change?

Lesson 14: Farmers: Then and Now
Lesson 16: Time to Teach Primary Sources: Farming Then and Now
Lesson 22: George Washington Carver

Unit 6: What a Surprise!

Lesson 29: Traditional Tales 
What good things happen when people work together?

Lesson 10: Government Leaders: Then and Now
Lesson 11: Diplomacy Makes a Difference
Lesson 12: Time to Teach Primary Sources: United Nations
Lesson 24: Time to Teach Primary Sources: Inspirational Men
Lesson 25: Women Who Changed the World
Lesson 26: Time to Teach Primary Sources: Inspirational Women
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Family History

This is a portrait of children from 1922.

This is a snapshot of a child today.  

There are many types of families.  Some are big.  Others are small.  Some have people who are related to one another.  They are connected through birth, adoption, or marriage.  Others have people who are not related to one another.  They may be connected in other ways.  

What Is a Family?
What is a family?  A family is a group of people who love one another.  They help one another.  They keep one another safe. 

This is a big family from long ago.

This is a small family today.

4

5

#23385—My Family Then and Now 
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Using Primary Sources 

Family History Lesson

Family History Then and Now

Standards/Objectives

 • Students will describe the unique features of one’s nuclear and extended families. (NCSS)

 • Part A:  Students will learn about family relationships.

 • Part B:  Students will learn how families record their histories and share them with others.

Materials

Family History photograph card and facsimile; Copies of the student reproducibles (pages 37–39); 

Large copy of the square frame written on the board (from the back of the photograph card)

Part A: The Photograph Card

Discussion Questions

Bring in pictures of when you were younger.  If p
ossible, have students bring in pictures of when 

they were younger.  Let students share these pictures with the class.

Then Photograph:  Show students the old family portrait.  Ask them the following questions:

 
• How do you think these children know one another?

 
• How are their clothes different from your clothes?

 
• What would these children say to you if they could talk?  

Now Photograph:  Show students the modern image.  Ask them the following questions: 

 
• Why is this girl dressed this way?

 
• What is this girl about to do next?

 
• What would you like to say to her?

Using the Primary Source

 1. Have the students sit around you on the floor.  Share the two photographs with them one at a 

time, asking the questions above.  Share information you learned by reading the background 

information for the teacher, History in the Making (page 35).

 2. Then, read the background information to the students from the back of the photograph card 

as the students view the two photographs on the front of the card.  If y
ou would prefer, you 

can give students copies of Sharing Childhood (page 37), which has the photographs and the 

student background information.  

Journeys 2017 Unit Correlation Exploring Social Studies: California Edition Readers & Primary Sources

Unit 6: What a Surprise! (cont.)

Lesson 30: Historical Figures and Documents
Why might a person from long ago still be important today?

Lesson 10: Government Leaders: Then and Now
Lesson 20: Louis Pasteur and the Fight Against Germs
Lesson 21: Amazing Americans: Abraham Lincoln
Lesson 22: George Washington Carver
Lesson 23: Jackie Robinson
Lesson 24: Time to Teach Primary Sources: Inspirational Men
Lesson 25: Women Who Changed the World
Lesson 26: Time to Teach Primary Sources: Inspirational Women
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Alignment to Journeys 2017

GRADE 3

More Amendments
Today, we have many of the same values that our early leaders 

had.  We still think that people should be free.  And we still think 
that all people should be treated fairly.  But our ideas about how to 
live out these values have changed over time.  New amendments 
have been added to solve new problems.  These amendments show 
how America has changed.

In 1865, the Thirteenth Amendment ended slavery.  The 
Fourteenth Amendment says that anyone born in America is a 
citizen.  The Fifteenth Amendment gave all men the right to vote.  
In 1920, the Nineteenth Amendment gave women the right to vote.  

The U.S. Constitution tells us what Americans value.  It 
explains how our government works.  Our early leaders worked 
hard to make a fair government.  They wanted a country that would 
protect its people.  They also wanted a country that would grow and 
change with its people.  The amendments are proof of this idea.

Women march for the right to vote in 1912.

This poster celebrates the Fifteenth Amendment.20

21
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Sandra Day O’Connor takes the oath of office in 1981. 

President Obama gives a speech in 2014.

Balancing Power

18278—Primary Sources: Citizenship and Government 
66 

© Teacher Created Materials

Activities Using Primary Sources 

Balancing Power

The Branches of Government

Standards/Objectives

 • Know various people and groups that make, apply, and enforce rules and laws for others.  

(McREL)

 • Part A: Students will examine the roles of each branch of government. 

 • Part B: Students will write a letter to the president.  

Materials

 • Balancing Power photograph card 

 • Letter to JFK facsimile

 • copies of student reproducibles (pages 71–75)

 • copies of the Student Glossary (page 117) optional

Introductory Activity

 1. Ask students who leads the country.  Record students’ responses on the board.  Explain that there 

are different levels of government: local, state, and federal.  Briefly describe the purpose of each 

level.  Then, tell students that the federal government is divided into three branches: executive, 

legislative, and judicial.  Explain that each branch of the government has a different job, but they 

all work together.

 2. Explain that when America was a new country, our leaders did not want a king.  They did not 

want a government in which one person or one branch had all of the power.  Because of that, our 

early leaders decided to split up the government’s power.

 3. Tell students that they will learn about the three branches of America’s government and what each 

branch is responsible for.

Each branch of government has a different 

job.  That way, one branch is not more 

powerful than the others.  The three branches 

are the legislative, the judicial, and the 

executive branches.

The legislative branch makes laws.  This 

branch is also called Congress.  They have 

other powers, too.  They can print money.  

They collect taxes.  

The executive branch enforces the laws.  

This branch includes the president.  H
e or she 

is in charge of the armed forces.  He or she 

can also help pass laws.

The judicial branch is made up of courts.  It 

includes the Supreme Court.  T
hey check the 

laws.  They make sure the laws are fair.

 Three Branches 

Balancing Power 

Showing What You Know

Directions: Use the words in the Word Bank to describe the 

branches of government in the chart below.

Legislative 

Branch

Executive 

Branch

Judicial 

Branch

Challenge

List all th
e qualitie

s a person should have to be a good team 

leader.  E
xplain why each is important.

enforces laws

Supreme Court

makes laws

checks laws

Congress

president
Word Bank

© Teacher Created Materials 

22777 Balancing Power

22777 Balancing Power 

© Teacher Created Materials

Photograph Card

Facsimile

Journeys 2017 Unit Correlation Exploring Social Studies: California Edition Readers & Primary Sources

Unit 1: Good Citizens

Lesson 2: The Court System
Why are courts an important part of our government?

Lesson 19: The U.S. Constitution and You
Lesson 20: Our Government: The Three Branches
Lesson 21: Time to Teach Primary Sources: Local Government

Lesson 3: Volunteers
Why is volunteering good for a community and its people?

Lesson 10: Time to Teach Primary Sources: Communities
Lesson 11: We the People: Civic Values in America 
Lesson 12: Doing Your Part: Serving Your Community
Lesson 13: Hand to Heart: Improving Communities

Lesson 4: Engineering
Why is everyone’s role in a project important?

Lesson 15: America’s Man-Made Landmarks

Unit 2: Look and Listen   

Lesson 7: Visual Arts
How do pictures help tell a story?

Lesson 7: Time to Teach Primary Sources: American Indians
Lesson 16: Time to Teach Primary Sources: American Symbols

Lesson 8: Traditions
What do traditional tales tell readers about life?

Lesson 7: Time to Teach Primary Sources: American Indians

Lesson 10: Inventions
What important traits must an inventor have?

Lesson 22: Time to Teach Primary Sources: Biographies
Lesson 23: The Inventor: Benjamin Franklin

Unit 3: Lesson Learned

Lesson 12: Agriculture 
Why is it important to grow food crops?

Lesson 1: Geographic Features
Lesson 2: Time to Teach Primary Sources: Geography
Lesson 3: Our Natural Resources

Lesson 13: American Indian History
Why are stories for different cultures important?

Lesson 6: California Indians
Lesson 7: Time to Teach Primary Sources: American Indians
Lesson 8: Time to Teach Primary Sources: Exploration
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Exploring Social Studies: California Edition

Alignment to Journeys 2017

GRADE 3

More Amendments
Today, we have many of the same values that our early leaders 

had.  We still think that people should be free.  And we still think 
that all people should be treated fairly.  But our ideas about how to 
live out these values have changed over time.  New amendments 
have been added to solve new problems.  These amendments show 
how America has changed.

In 1865, the Thirteenth Amendment ended slavery.  The 
Fourteenth Amendment says that anyone born in America is a 
citizen.  The Fifteenth Amendment gave all men the right to vote.  
In 1920, the Nineteenth Amendment gave women the right to vote.  

The U.S. Constitution tells us what Americans value.  It 
explains how our government works.  Our early leaders worked 
hard to make a fair government.  They wanted a country that would 
protect its people.  They also wanted a country that would grow and 
change with its people.  The amendments are proof of this idea.

Women march for the right to vote in 1912.

This poster celebrates the Fifteenth Amendment.20

21

22784

Sandra Day O’Connor takes the oath of office in 1981. 

President Obama gives a speech in 2014.

Balancing Power

18278—Primary Sources: Citizenship and Government 
66 

© Teacher Created Materials

Activities Using Primary Sources 

Balancing Power

The Branches of Government

Standards/Objectives

 • Know various people and groups that make, apply, and enforce rules and laws for others.  

(McREL)

 • Part A: Students will examine the roles of each branch of government. 

 • Part B: Students will write a letter to the president.  

Materials

 • Balancing Power photograph card 

 • Letter to JFK facsimile

 • copies of student reproducibles (pages 71–75)

 • copies of the Student Glossary (page 117) optional

Introductory Activity

 1. Ask students who leads the country.  Record students’ responses on the board.  Explain that there 

are different levels of government: local, state, and federal.  Briefly describe the purpose of each 

level.  Then, tell students that the federal government is divided into three branches: executive, 

legislative, and judicial.  Explain that each branch of the government has a different job, but they 

all work together.

 2. Explain that when America was a new country, our leaders did not want a king.  They did not 

want a government in which one person or one branch had all of the power.  Because of that, our 

early leaders decided to split up the government’s power.

 3. Tell students that they will learn about the three branches of America’s government and what each 

branch is responsible for.

Each branch of government has a different 

job.  That way, one branch is not more 

powerful than the others.  The three branches 

are the legislative, the judicial, and the 

executive branches.

The legislative branch makes laws.  This 

branch is also called Congress.  They have 

other powers, too.  They can print money.  

They collect taxes.  

The executive branch enforces the laws.  

This branch includes the president.  H
e or she 

is in charge of the armed forces.  He or she 

can also help pass laws.

The judicial branch is made up of courts.  It 

includes the Supreme Court.  T
hey check the 

laws.  They make sure the laws are fair.

 Three Branches 

Balancing Power 

Showing What You Know

Directions: Use the words in the Word Bank to describe the 

branches of government in the chart below.

Legislative 

Branch

Executive 

Branch

Judicial 

Branch

Challenge

List all th
e qualitie

s a person should have to be a good team 

leader.  E
xplain why each is important.

enforces laws

Supreme Court

makes laws

checks laws

Congress

president
Word Bank

© Teacher Created Materials 

22777 Balancing Power

22777 Balancing Power 

© Teacher Created Materials

Photograph Card

Facsimile

Journeys 2017 Unit Correlation Exploring Social Studies: California Edition Readers & Primary Sources

Unit 4: Natural Wonders

Lesson 16: Conversation
Why is it important to take care of our environment?

Lesson 1: Geographic Features
Lesson 2: Time to Teach Primary Sources: Geography
Lesson 3: Our Natural Resources
Lesson 13: Hand to Heart: Improving Communities
Lesson 17: America’s Natural Landmarks

Lesson 19: Social Relationships
How do members of the community help each other?

Lesson 10: Time to Teach Primary Sources: Communities
Lesson 11: We the People: Civic Values in America
Lesson 12: Doing Your Part: Serving Your Community
Lesson 13: Hand to Heart: Improving Communities
Lesson 24: Harriet Tubman: Leading Slaves to Freedom
Lesson 25: Frederick Douglass
Lesson 26: Martin Luther King Jr: Marching for Equality

Lesson 20: Climate
What are the coldest places on Earth like?

Lesson 1: Geographic Features
Lesson 2: Time to Teach Primary Sources: Geography

Unit 5: Going Places 

Lesson 21: Pioneer Life
What was life on the prairie like for the pioneers?

Lesson 6: California Indians
Lesson 7: American Indians
Lesson 8: Exploration
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Exploring Social Studies: California Edition

Alignment to Journeys 2017

GRADE 4

Have you ever looked closely at 
the California state seal?  At the top 
is the state’s motto, “Eureka.” In 
Greek, it means, “I have found it.” 
The motto refers to the discovery 
of gold in the state.

Eureka!

Miners search for gold in rivers during the gold rush.

Strike It Rich
You are knee deep in the American River.  Your hands clutch a 

pan.  Rocks and sediment are piled inside.  You swish, swish, swish 
the metal container back and forth, trying to shave off the top layer 
of soil.  It’s 1849.  You are a miner during the California gold rush.  
You have been panning for gold for 12 hours.  Your back aches.  
Your feet feel like ice cubes.  But you keep going.  You are hopeful 
that today is the day.  Today will be the day you strike it rich.For many gold rush miners, these struggles happened daily.  The 
gold rush brought big changes—both positive and negative—to California.  Let’s take a look at this golden age in California history!

It’s time to brush up on gold rush 
vocabulary!  “Gold washers” 
(miners) worked “claims” (mines) 
when they were on the hunt for 
“the yellow heap” (gold).

Gold Rush Slang

5

4

Using Primary Sources

Page of the California Constitution 

California’s Governing Document

Standards/Objective

• Give examples of how government does or does not provide for needs and wants of people,

establish order and security, and manage conflict.  (NCSS)

• Understand the purpose of the California Constitution, its key principles, and its relationship to

the U.S. Constitution.  (CA 4.5.2)

• Students will study the Constitution of California and write a letter to an editor from the

viewpoint of a Californio or an Anglo.

Materials

Copy of the facsimile Page of the California Constitution; Copies of the historical background

information (page 56); Copies of the student activity sheet, Letters to the Editor (page 57); For optional

use: California Constitution (page 58); Access to the text of the California Constitution available

online at http://www.leginfo.ca.gov/const-toc.html

Discussion Questions

• In what ways does the constitution still apply to the state today?

• Generate a list of the important people who signed the document.

• Would you have been able to vote under the original state constitution?

• In what ways did the Constitution of California reflect the values of the people creating the

document?

Using the Primary Source

Give students access to the full text of the California Constitution online.  At this time, you can also

circulate with the large facsimile of the original first page of this document.  Post the discussion

questions and have students answer them.  Discuss their answers as a class.

Share the background information (page 56) with the class.  Then, as a class, discuss the history behind

the California Constitution.

Inform the class that Californios, especially those in the south, were supportive of military rule.  Anglo-

Americans who had settled in California before the gold rush and settlers who flocked to the territory in

search of gold wanted an immediate end to military rule and the establishment of civil authority.  Ask

students to look again at the Constitution and determine which group prevailed.  Discuss what parts of

the document support their answers.  Pass out the student activity sheet (page 57) and explain that

students will need to use the Constitution to complete the activities.  Once students have completed

their work, have students share their letters with the class.

Extension Idea

• Research the ranches of California.  Find out how people’s land rights were affected by the new

California Constitution.

©Teacher Created Materials, Inc.

55

#3939 Exploring History—California

Around the United States, American Indians 

were forced to live on reservations.  In 

California, they now live in places called 

rancherias.  There are about 100 in the state.  

Most California tribes are small.  And, they 

have limited systems in place to govern.  

These include tribal courts and police.

Rancherias

The state is split into 58 counties.  San Bernardino County is really big.  It is the largest county in the contiguous United States!  Then there is Los Angeles County.  It has more people than any other county in the country! 

Large Counties

Caption/ Label treatment.

Caption/ Label treatment.

Local Government
There’s a third level of government.  The local level 

includes county and city governments.  Counties are large 
governed areas in a state.  Boards of supervisors run the 
counties in California.  Board members are elected to four-
year terms. 

Counties do not have their own laws.  The boards 
enforce state and federal laws.  They record deeds and 
permits of land.  They give out marriage licenses.  
The boards make sure roads are built and repaired.  
County boards are also in charge of elections. 

One city in each county is the county seat.  This 
is where county offices and courts are located.  
Other people who help run counties include 
sheriffs, judges, and clerks. 

1918

Journeys 2017 Unit Correlation Exploring Social Studies: California Edition Readers & Primary Sources

Unit 1: Reaching Out

Lesson 2: Civil Rights
What might lead a person to want to change  
the world?

Lesson 6: Time to Teach Primary Sources: Mission San Carlos Borroméo de Carmelo
Lesson 7: California’s Spanish Missions
Lesson 8: Junípero Serra: A Spanish Missionary
Lesson 15: Biddy Mason: Becoming a Leader
Lesson 16: Time to Teach Primary Sources: Biddy Mason
Lesson 30: Californians Who Made a Difference
Lesson 32: Time to Teach Primary Sources: Cesar Chavez

Lesson 5: Traditional Tales
Why do people pass down stories over the years?

Lesson 2: California’s Indian Nations
Lesson 12: Time to Teach Primary Sources: Emigrants’ Guide to California

Unit 3: Inside Nature

Lesson 12: Forces of Nature
How do natural disasters affect people? 

Lesson 31: The Great Depression: A Migrant Mother’s Story

Unit 4: Unbreakable Spirit

Lesson 16: Individual Contributions
What traits do successful people have?

Lesson 15: Biddy Mason: Becoming a Leader 
Lesson 16: Time to Teach Primary Sources: Biddy Mason
Lesson 30: Californians Who Made a Difference 
Lesson 32: Time to Teach Primary Sources: Cesar Chavez

Lesson 18: Traditional Tales
What makes a character memorable?

Lesson 15: Biddy Mason: Becoming a Leader
Lesson 16: Time to Teach Primary Sources: Biddy Mason
Lesson 30: Californians Who Made a Difference
Lesson 32: Time to Teach Primary Sources: Cesar Chavez

Lesson 19: Agriculture
Why is farming important?

Lesson 32: Time to Teach Primary Sources: Cesar Chavez
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Exploring Social Studies: California Edition

Alignment to Journeys 2017

GRADE 4

Have you ever looked closely at 
the California state seal?  At the top 
is the state’s motto, “Eureka.” In 
Greek, it means, “I have found it.” 
The motto refers to the discovery 
of gold in the state.

Eureka!

Miners search for gold in rivers during the gold rush.

Strike It Rich
You are knee deep in the American River.  Your hands clutch a 

pan.  Rocks and sediment are piled inside.  You swish, swish, swish 
the metal container back and forth, trying to shave off the top layer 
of soil.  It’s 1849.  You are a miner during the California gold rush.  
You have been panning for gold for 12 hours.  Your back aches.  
Your feet feel like ice cubes.  But you keep going.  You are hopeful 
that today is the day.  Today will be the day you strike it rich.For many gold rush miners, these struggles happened daily.  The 
gold rush brought big changes—both positive and negative—to California.  Let’s take a look at this golden age in California history!

It’s time to brush up on gold rush 
vocabulary!  “Gold washers” 
(miners) worked “claims” (mines) 
when they were on the hunt for 
“the yellow heap” (gold).

Gold Rush Slang

5

4

Using Primary Sources

Page of the California Constitution 

California’s Governing Document

Standards/Objective

• Give examples of how government does or does not provide for needs and wants of people,

establish order and security, and manage conflict.  (NCSS)

• Understand the purpose of the California Constitution, its key principles, and its relationship to

the U.S. Constitution.  (CA 4.5.2)

• Students will study the Constitution of California and write a letter to an editor from the

viewpoint of a Californio or an Anglo.

Materials

Copy of the facsimile Page of the California Constitution; Copies of the historical background

information (page 56); Copies of the student activity sheet, Letters to the Editor (page 57); For optional

use: California Constitution (page 58); Access to the text of the California Constitution available

online at http://www.leginfo.ca.gov/const-toc.html

Discussion Questions

• In what ways does the constitution still apply to the state today?

• Generate a list of the important people who signed the document.

• Would you have been able to vote under the original state constitution?

• In what ways did the Constitution of California reflect the values of the people creating the

document?

Using the Primary Source

Give students access to the full text of the California Constitution online.  At this time, you can also

circulate with the large facsimile of the original first page of this document.  Post the discussion

questions and have students answer them.  Discuss their answers as a class.

Share the background information (page 56) with the class.  Then, as a class, discuss the history behind

the California Constitution.

Inform the class that Californios, especially those in the south, were supportive of military rule.  Anglo-

Americans who had settled in California before the gold rush and settlers who flocked to the territory in

search of gold wanted an immediate end to military rule and the establishment of civil authority.  Ask

students to look again at the Constitution and determine which group prevailed.  Discuss what parts of

the document support their answers.  Pass out the student activity sheet (page 57) and explain that

students will need to use the Constitution to complete the activities.  Once students have completed

their work, have students share their letters with the class.

Extension Idea

• Research the ranches of California.  Find out how people’s land rights were affected by the new

California Constitution.

©Teacher Created Materials, Inc.
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#3939 Exploring History—California

Around the United States, American Indians 

were forced to live on reservations.  In 

California, they now live in places called 

rancherias.  There are about 100 in the state.  

Most California tribes are small.  And, they 

have limited systems in place to govern.  

These include tribal courts and police.

Rancherias

The state is split into 58 counties.  San Bernardino County is really big.  It is the largest county in the contiguous United States!  Then there is Los Angeles County.  It has more people than any other county in the country! 

Large Counties

Caption/ Label treatment.

Caption/ Label treatment.

Local Government
There’s a third level of government.  The local level 

includes county and city governments.  Counties are large 
governed areas in a state.  Boards of supervisors run the 
counties in California.  Board members are elected to four-
year terms. 

Counties do not have their own laws.  The boards 
enforce state and federal laws.  They record deeds and 
permits of land.  They give out marriage licenses.  
The boards make sure roads are built and repaired.  
County boards are also in charge of elections. 

One city in each county is the county seat.  This 
is where county offices and courts are located.  
Other people who help run counties include 
sheriffs, judges, and clerks. 

1918

Journeys 2017 Unit Correlation Exploring Social Studies: California Edition Readers & Primary Sources

Unit 4: Unbreakable Spirit (cont.)

Lesson 20: Native American History
How do people from different cultures contribute to 
American history?

Lesson 2: California’s Indian Nations
Lesson 6: Time to Teach Primary Sources: Mission San Carlos Borroméo de Carmelo
Lesson 7: California’s Spanish Missions
Lesson 8: Junípero Serra: A Spanish Missionary
Lesson 9: Mexican Rule of California
Lesson 12: Time to Teach Primary Sources: Emigrants’ Guide to California
Lesson 19: Crossing a Continent
Lesson 21: Crossing Oceans: Immigrating to California
Lesson 22: Time to Teach Primary Sources: Chinese Gold Miners
Lesson 23: Time to Teach Primary Sources: Angel Island
Lesson 29: Time to Teach Primary Sources: Japanese American Internment
Lesson 32: Time to Teach Primary Sources: Cesar Chavez
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Exploring Social Studies: California Edition

Alignment to Journeys 2017

GRADE 4

Have you ever looked closely at 
the California state seal?  At the top 
is the state’s motto, “Eureka.” In 
Greek, it means, “I have found it.” 
The motto refers to the discovery 
of gold in the state.

Eureka!

Miners search for gold in rivers during the gold rush.

Strike It Rich
You are knee deep in the American River.  Your hands clutch a 

pan.  Rocks and sediment are piled inside.  You swish, swish, swish 
the metal container back and forth, trying to shave off the top layer 
of soil.  It’s 1849.  You are a miner during the California gold rush.  
You have been panning for gold for 12 hours.  Your back aches.  
Your feet feel like ice cubes.  But you keep going.  You are hopeful 
that today is the day.  Today will be the day you strike it rich.For many gold rush miners, these struggles happened daily.  The 
gold rush brought big changes—both positive and negative—to California.  Let’s take a look at this golden age in California history!

It’s time to brush up on gold rush 
vocabulary!  “Gold washers” 
(miners) worked “claims” (mines) 
when they were on the hunt for 
“the yellow heap” (gold).

Gold Rush Slang

5

4

Using Primary Sources

Page of the California Constitution 

California’s Governing Document

Standards/Objective

• Give examples of how government does or does not provide for needs and wants of people,

establish order and security, and manage conflict.  (NCSS)

• Understand the purpose of the California Constitution, its key principles, and its relationship to

the U.S. Constitution.  (CA 4.5.2)

• Students will study the Constitution of California and write a letter to an editor from the

viewpoint of a Californio or an Anglo.

Materials

Copy of the facsimile Page of the California Constitution; Copies of the historical background

information (page 56); Copies of the student activity sheet, Letters to the Editor (page 57); For optional

use: California Constitution (page 58); Access to the text of the California Constitution available

online at http://www.leginfo.ca.gov/const-toc.html

Discussion Questions

• In what ways does the constitution still apply to the state today?

• Generate a list of the important people who signed the document.

• Would you have been able to vote under the original state constitution?

• In what ways did the Constitution of California reflect the values of the people creating the

document?

Using the Primary Source

Give students access to the full text of the California Constitution online.  At this time, you can also

circulate with the large facsimile of the original first page of this document.  Post the discussion

questions and have students answer them.  Discuss their answers as a class.

Share the background information (page 56) with the class.  Then, as a class, discuss the history behind

the California Constitution.

Inform the class that Californios, especially those in the south, were supportive of military rule.  Anglo-

Americans who had settled in California before the gold rush and settlers who flocked to the territory in

search of gold wanted an immediate end to military rule and the establishment of civil authority.  Ask

students to look again at the Constitution and determine which group prevailed.  Discuss what parts of

the document support their answers.  Pass out the student activity sheet (page 57) and explain that

students will need to use the Constitution to complete the activities.  Once students have completed

their work, have students share their letters with the class.

Extension Idea

• Research the ranches of California.  Find out how people’s land rights were affected by the new

California Constitution.

©Teacher Created Materials, Inc.
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#3939 Exploring History—California

Around the United States, American Indians 

were forced to live on reservations.  In 

California, they now live in places called 

rancherias.  There are about 100 in the state.  

Most California tribes are small.  And, they 

have limited systems in place to govern.  

These include tribal courts and police.

Rancherias

The state is split into 58 counties.  San Bernardino County is really big.  It is the largest county in the contiguous United States!  Then there is Los Angeles County.  It has more people than any other county in the country! 

Large Counties

Caption/ Label treatment.

Caption/ Label treatment.

Local Government
There’s a third level of government.  The local level 

includes county and city governments.  Counties are large 
governed areas in a state.  Boards of supervisors run the 
counties in California.  Board members are elected to four-
year terms. 

Counties do not have their own laws.  The boards 
enforce state and federal laws.  They record deeds and 
permits of land.  They give out marriage licenses.  
The boards make sure roads are built and repaired.  
County boards are also in charge of elections. 

One city in each county is the county seat.  This 
is where county offices and courts are located.  
Other people who help run counties include 
sheriffs, judges, and clerks. 

1918

Journeys 2017 Unit Correlation Exploring Social Studies: California Edition Readers & Primary Sources

Unit 5: Change It Up

Lesson 22: Citizens’ Rights
What causes change in a community?

Lesson 6: Time to Teach Primary Sources: Mission San Carlos Borroméo de Carmelo
Lesson 7: California’s Spanish Missions
Lesson 8: Junípero Serra: A Spanish Missionary
Lesson 9: Mexican Rule of California
Lesson 11: Trails to California
Lesson 12: Time to Teach Primary Sources: Emigrants’ Guide to California
Lesson 14: The Gold Rush
Lesson 15: Biddy Mason: Becoming a Leader
Lesson 16: Time to Teach Primary Sources: Biddy Mason
Lesson 17: California: Becoming a State
Lesson 19: Crossing a Continent
Lesson 20: Time to Teach Primary Sources: Union Pacific Railroad
Lesson 21: Crossing Oceans: Immigrating to California
Lesson 22: Time to Teach Primary Sources: Chinese Gold Miners
Lesson 23: Time to Teach Primary Sources: Angel Island
Lesson 27: California in the 20th Century
Lesson 28: Time to Teach Primary Sources: Kaiser Shipyards
Lesson 29: Time to Teach Primary Sources: Japanese American Internment
Lesson 30: Californians Who Make a Difference
Lesson 31: The Great Depression: A Migrant Mother’s Story
Lesson 32: Time to Teach Primary Sources: Cesar Chavez
Lesson 33: Education in California
Lesson 34: The Constitution of the United States
Lesson 35: Time to Teach Primary Sources: California State Constitution
Lesson 36: Governing the Golden State

Lesson 25: Inventions
How do inventions change the way we do things?

Lesson 24: California: Towns to Cities
Lesson 25: Time to Teach Primary Sources: Los Angeles Aqueduct
Lesson 26: California’s Complex Water System
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Exploring Social Studies: California Edition

Alignment to Journeys 2017

GRADE 5
i6811

Have you ever looked closely at 
the California state seal?  At the top 
is the state’s motto, “Eureka.” In 
Greek, it means, “I have found it.” 
The motto refers to the discovery 
of gold in the state.

Eureka!

Miners search for gold in rivers during the gold rush.

Strike It Rich
You are knee deep in the American River.  Your hands clutch a 

pan.  Rocks and sediment are piled inside.  You swish, swish, swish 
the metal container back and forth, trying to shave off the top layer 
of soil.  It’s 1849.  You are a miner during the California gold rush.  
You have been panning for gold for 12 hours.  Your back aches.  
Your feet feel like ice cubes.  But you keep going.  You are hopeful 
that today is the day.  Today will be the day you strike it rich.For many gold rush miners, these struggles happened daily.  The 
gold rush brought big changes—both positive and negative—to California.  Let’s take a look at this golden age in California history!

It’s time to brush up on gold rush 
vocabulary!  “Gold washers” 
(miners) worked “claims” (mines) 
when they were on the hunt for 
“the yellow heap” (gold).

Gold Rush Slang

5

4

Using Primary Sources 

Benjamin Franklin

Statesmanship

Standard/Objective

 • Identify and describe examples of tensions between belief systems and government policies and 

laws.  (NCSS) 

 • Students will understand the thinking process a person may go through when confronted with 

uncompromising and oppressive institutions and ideas. 

Materials

copies of both sides of the Benjamin Franklin photo card; copies of the historical background 

information (page 24)

Discussion Questions

 • Do you think in the same way you did when you were four, eight, or ten?  How has your thinking 

changed and what was responsible for the change?

 • Benjamin Franklin was born in 1706 and died in 1790.  He was once a Loyalist, but become a 

Patriot.  Why do you suppose his thinking changed?

 • In your opinion, what was the most important accomplishment of Franklin’s life?

 • Does a greater knowledge of truth, of right and wrong, bring a greater burden?

Using the Primary Source

Benjamin Franklin is possibly the greatest seeker of knowledge and doer of great deeds in the history 

of America.  The study of Franklin’s life and achievements could easily encompass a college course.  

Possibly the most interesting aspects of Franklin’s life were, however, his changes in political thought 

in his later years.

Students will likely recognize Franklin’s portrait without prompting.  Painted during his time in France,  

his portrait shows that his attire reflects his wealth.  Students can draw conclusions about his work of 

debates, diplomacy, research, and reading.  Students can apply the lesson of Franklin’s hard work to 

their own lives.  Also, students will learn how the oppressive nature of the Stamp Act may have led 

to Franklin’s political change of heart.  There are numerous sites on the Internet that provide good 

biographical information.  Franklin’s autobiography is also an excellent source.  Students can pursue 

information from these additional sources to address some of the higher level questions

Extension Idea

Have students create a 21st Century Poor Richard’s Almanac.  Include items such as farming, fishing, 

jobs, entrepreneurial opportunities, general advice, weather predictions with tides, and sunset and 

sunrise charts.

©Teacher Created Materials 

23 
#19940—Primary Sources: American Revolution

Early explorers mapped the globe.  They set out with simple tools, and they 
made and improved maps.  

Imagine you are a European explorer.  You have just landed on an unmapped 
island in the New World.  Draw a map of the island.  Write notes about what you 
see.  Then, write a letter to your family in Europe explaining your experiences.  
Include details about the journey and the new land that you are exploring.  Explain 
to your family why your expedition is important.

Map It!

28

29

Journeys 2017 Unit Correlation Exploring Social Studies: California Edition Readers & Primary Sources

Unit 1: Meet the Challenge

Lesson 2: Art and Performance
How can art and performance help people  
understand a text?

Lesson 23: Time to Teach Primary Sources: Mercy Otis Warren
Lesson 29: Time to Teach Primary Sources: Katharine Lee Bates

Lesson 3: Politics
Why is determination a good quality for a politician  
to have?

Lesson 9: Time to Teach Primary Sources: George Washington
Lesson 12: Time to Teach Primary Sources: John Winthrop
Lesson 14: Time to Teach Primary Sources: William Penn
Lesson 16: Time to Teach Primary Sources: Jonathan Edwards
Lesson 17: Reasons for a Revolution
Lesson 18: Early Congresses
Lesson 19: Time to Teach Primary Sources: Patrick Henry
Lesson 20: Time to Teach Primary Sources: Benjamin Franklin
Lesson 21: The American Revolution: Fighting for Freedom
Lesson 23: Time to Teach Primary Sources: Mercy Otis Warren
Lesson 25: Time to Teach Primary Sources: Thomas Jefferson
Lesson 26: Forming a New Government
Lesson 27: We the People: Founding Documents
Lesson 28: Time to Teach Primary Sources: Abigail Adams
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Exploring Social Studies: California Edition

Alignment to Journeys 2017

GRADE 5
i6811

Have you ever looked closely at 
the California state seal?  At the top 
is the state’s motto, “Eureka.” In 
Greek, it means, “I have found it.” 
The motto refers to the discovery 
of gold in the state.

Eureka!

Miners search for gold in rivers during the gold rush.

Strike It Rich
You are knee deep in the American River.  Your hands clutch a 

pan.  Rocks and sediment are piled inside.  You swish, swish, swish 
the metal container back and forth, trying to shave off the top layer 
of soil.  It’s 1849.  You are a miner during the California gold rush.  
You have been panning for gold for 12 hours.  Your back aches.  
Your feet feel like ice cubes.  But you keep going.  You are hopeful 
that today is the day.  Today will be the day you strike it rich.For many gold rush miners, these struggles happened daily.  The 
gold rush brought big changes—both positive and negative—to California.  Let’s take a look at this golden age in California history!

It’s time to brush up on gold rush 
vocabulary!  “Gold washers” 
(miners) worked “claims” (mines) 
when they were on the hunt for 
“the yellow heap” (gold).

Gold Rush Slang

5

4

Using Primary Sources 

Benjamin Franklin

Statesmanship

Standard/Objective

 • Identify and describe examples of tensions between belief systems and government policies and 

laws.  (NCSS) 

 • Students will understand the thinking process a person may go through when confronted with 

uncompromising and oppressive institutions and ideas. 

Materials

copies of both sides of the Benjamin Franklin photo card; copies of the historical background 

information (page 24)

Discussion Questions

 • Do you think in the same way you did when you were four, eight, or ten?  How has your thinking 

changed and what was responsible for the change?

 • Benjamin Franklin was born in 1706 and died in 1790.  He was once a Loyalist, but become a 

Patriot.  Why do you suppose his thinking changed?

 • In your opinion, what was the most important accomplishment of Franklin’s life?

 • Does a greater knowledge of truth, of right and wrong, bring a greater burden?

Using the Primary Source

Benjamin Franklin is possibly the greatest seeker of knowledge and doer of great deeds in the history 

of America.  The study of Franklin’s life and achievements could easily encompass a college course.  

Possibly the most interesting aspects of Franklin’s life were, however, his changes in political thought 

in his later years.

Students will likely recognize Franklin’s portrait without prompting.  Painted during his time in France,  

his portrait shows that his attire reflects his wealth.  Students can draw conclusions about his work of 

debates, diplomacy, research, and reading.  Students can apply the lesson of Franklin’s hard work to 

their own lives.  Also, students will learn how the oppressive nature of the Stamp Act may have led 

to Franklin’s political change of heart.  There are numerous sites on the Internet that provide good 

biographical information.  Franklin’s autobiography is also an excellent source.  Students can pursue 

information from these additional sources to address some of the higher level questions

Extension Idea

Have students create a 21st Century Poor Richard’s Almanac.  Include items such as farming, fishing, 

jobs, entrepreneurial opportunities, general advice, weather predictions with tides, and sunset and 

sunrise charts.

©Teacher Created Materials 

23 
#19940—Primary Sources: American Revolution

Early explorers mapped the globe.  They set out with simple tools, and they 
made and improved maps.  

Imagine you are a European explorer.  You have just landed on an unmapped 
island in the New World.  Draw a map of the island.  Write notes about what you 
see.  Then, write a letter to your family in Europe explaining your experiences.  
Include details about the journey and the new land that you are exploring.  Explain 
to your family why your expedition is important.

Map It!

28

29

Journeys 2017 Unit Correlation Exploring Social Studies: California Edition Readers & Primary Sources

Unit 1: Meet the Challenge (cont.) 

Lesson 5: Language and Expression
How can overcoming a challenge change  
someone’s life?

Lesson 6: Time to Teach Primary Sources: Sir Francis Drake
Lesson 8: Time to Teach Primary Sources: Henry Hudson
Lesson 9: Time to Teach Primary Sources: George Washington
Lesson 10: Work or Starve: Captain John Smith and the Jamestown Colony 1607-1609
Lesson 11: The New England Colonies: A Place for Puritans
Lesson 12: Time to Teach Primary Sources: John Winthrop
Lesson 13: The Middle Colonies: Breadbasket of the New World
Lesson 14: Time to Teach Primary Sources: William Penn
Lesson 15: The Southern Colonies: First and Last of 13
Lesson 16: Time to Teach Primary Sources: Jonathan Edwards
Lesson 17: Reasons for a Revolution
Lesson 18: Early Congresses
Lesson 19: Time to Teach Primary Sources: Patrick Henry
Lesson 20: Time to Teach Primary Sources: Benjamin Franklin
Lesson 21: The American Revolution: Fighting for Freedom
Lesson 23: Time to Teach Primary Sources: Mercy Otis Warren
Lesson 24: Phillis Wheatley
Lesson 25: Time to Teach Primary Sources: Thomas Jefferson
Lesson 26: Forming a New Government
Lesson 30: The Great Leap Westward
Lesson 31: Lewis and Clark
Lesson 32: Time to Teach Primary Sources: Sequoyah
Lesson 33: Settling and Unsettling the West
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Exploring Social Studies: California Edition

Alignment to Journeys 2017

GRADE 5
i6811

Have you ever looked closely at 
the California state seal?  At the top 
is the state’s motto, “Eureka.” In 
Greek, it means, “I have found it.” 
The motto refers to the discovery 
of gold in the state.

Eureka!

Miners search for gold in rivers during the gold rush.

Strike It Rich
You are knee deep in the American River.  Your hands clutch a 

pan.  Rocks and sediment are piled inside.  You swish, swish, swish 
the metal container back and forth, trying to shave off the top layer 
of soil.  It’s 1849.  You are a miner during the California gold rush.  
You have been panning for gold for 12 hours.  Your back aches.  
Your feet feel like ice cubes.  But you keep going.  You are hopeful 
that today is the day.  Today will be the day you strike it rich.For many gold rush miners, these struggles happened daily.  The 
gold rush brought big changes—both positive and negative—to California.  Let’s take a look at this golden age in California history!

It’s time to brush up on gold rush 
vocabulary!  “Gold washers” 
(miners) worked “claims” (mines) 
when they were on the hunt for 
“the yellow heap” (gold).

Gold Rush Slang

5

4

Using Primary Sources 

Benjamin Franklin

Statesmanship

Standard/Objective

 • Identify and describe examples of tensions between belief systems and government policies and 

laws.  (NCSS) 

 • Students will understand the thinking process a person may go through when confronted with 

uncompromising and oppressive institutions and ideas. 

Materials

copies of both sides of the Benjamin Franklin photo card; copies of the historical background 

information (page 24)

Discussion Questions

 • Do you think in the same way you did when you were four, eight, or ten?  How has your thinking 

changed and what was responsible for the change?

 • Benjamin Franklin was born in 1706 and died in 1790.  He was once a Loyalist, but become a 

Patriot.  Why do you suppose his thinking changed?

 • In your opinion, what was the most important accomplishment of Franklin’s life?

 • Does a greater knowledge of truth, of right and wrong, bring a greater burden?

Using the Primary Source

Benjamin Franklin is possibly the greatest seeker of knowledge and doer of great deeds in the history 

of America.  The study of Franklin’s life and achievements could easily encompass a college course.  

Possibly the most interesting aspects of Franklin’s life were, however, his changes in political thought 

in his later years.

Students will likely recognize Franklin’s portrait without prompting.  Painted during his time in France,  

his portrait shows that his attire reflects his wealth.  Students can draw conclusions about his work of 

debates, diplomacy, research, and reading.  Students can apply the lesson of Franklin’s hard work to 

their own lives.  Also, students will learn how the oppressive nature of the Stamp Act may have led 

to Franklin’s political change of heart.  There are numerous sites on the Internet that provide good 

biographical information.  Franklin’s autobiography is also an excellent source.  Students can pursue 

information from these additional sources to address some of the higher level questions

Extension Idea

Have students create a 21st Century Poor Richard’s Almanac.  Include items such as farming, fishing, 

jobs, entrepreneurial opportunities, general advice, weather predictions with tides, and sunset and 

sunrise charts.

©Teacher Created Materials 

23 
#19940—Primary Sources: American Revolution

Early explorers mapped the globe.  They set out with simple tools, and they 
made and improved maps.  

Imagine you are a European explorer.  You have just landed on an unmapped 
island in the New World.  Draw a map of the island.  Write notes about what you 
see.  Then, write a letter to your family in Europe explaining your experiences.  
Include details about the journey and the new land that you are exploring.  Explain 
to your family why your expedition is important.

Map It!

28

29

Journeys 2017 Unit Correlation Exploring Social Studies: California Edition Readers & Primary Sources

Unit 2: Wild Encounters

Lesson 9: Courage 
How can an act of courage show a person’s  
true nature?

Lesson 2: Time to Teach Primary Sources: Pocahontas
Lesson 9: Time to Teach Primary Sources: George Washington
Lesson 10: Work or Starve: Captain John Smith and the Jamestown Colony 1607-1609
Lesson 21: The American Revolution: Fighting for Freedom
Lesson 22: Time to Teach Primary Sources: Molly Pitcher
Lesson 23: Time to Teach Primary Sources: Mercy Otis Warren
Lesson 24: Phillis Wheatley
Lesson 31: Lewis and Clark
Lesson 32: Time to Teach Primary Sources: Sequoyah
Lesson 36: Time to Teach Primary Sources: Kit Carson

Unit 3: Revolution

Lesson 11: Early American Government
What can individuals do to help shape a  
new government?

Lesson 9: Time to Teach Primary Sources: George Washington
Lesson 12: Time to Teach Primary Sources: John Winthrop
Lesson 14: Time to Teach Primary Sources: William Penn
Lesson 16: Time to Teach Primary Sources: Jonathan Edwards
Lesson 17: Reason for a Revolution
Lesson 18: Early Congresses
Lesson 19: Time to Teach Primary Sources: Patrick Henry
Lesson 20: Time to Teach Primary Sources: Benjamin Franklin
Lesson 23: Time to Teach Primary Sources: Mercy Otis Warren
Lesson 25: Time to Teach Primary Sources: Thomas Jefferson
Lesson 26: Forming a New Government
Lesson 27: We the People: Founding Documents
Lesson 28: Time to Teach Primary Sources: Abigail Adams
Lesson 29: Katharine Lee Bates
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Exploring Social Studies: California Edition

Alignment to Journeys 2017

GRADE 5
i6811

Have you ever looked closely at 
the California state seal?  At the top 
is the state’s motto, “Eureka.” In 
Greek, it means, “I have found it.” 
The motto refers to the discovery 
of gold in the state.

Eureka!

Miners search for gold in rivers during the gold rush.

Strike It Rich
You are knee deep in the American River.  Your hands clutch a 

pan.  Rocks and sediment are piled inside.  You swish, swish, swish 
the metal container back and forth, trying to shave off the top layer 
of soil.  It’s 1849.  You are a miner during the California gold rush.  
You have been panning for gold for 12 hours.  Your back aches.  
Your feet feel like ice cubes.  But you keep going.  You are hopeful 
that today is the day.  Today will be the day you strike it rich.For many gold rush miners, these struggles happened daily.  The 
gold rush brought big changes—both positive and negative—to California.  Let’s take a look at this golden age in California history!

It’s time to brush up on gold rush 
vocabulary!  “Gold washers” 
(miners) worked “claims” (mines) 
when they were on the hunt for 
“the yellow heap” (gold).

Gold Rush Slang

5

4

Using Primary Sources 

Benjamin Franklin

Statesmanship

Standard/Objective

 • Identify and describe examples of tensions between belief systems and government policies and 

laws.  (NCSS) 

 • Students will understand the thinking process a person may go through when confronted with 

uncompromising and oppressive institutions and ideas. 

Materials

copies of both sides of the Benjamin Franklin photo card; copies of the historical background 

information (page 24)

Discussion Questions

 • Do you think in the same way you did when you were four, eight, or ten?  How has your thinking 

changed and what was responsible for the change?

 • Benjamin Franklin was born in 1706 and died in 1790.  He was once a Loyalist, but become a 

Patriot.  Why do you suppose his thinking changed?

 • In your opinion, what was the most important accomplishment of Franklin’s life?

 • Does a greater knowledge of truth, of right and wrong, bring a greater burden?

Using the Primary Source

Benjamin Franklin is possibly the greatest seeker of knowledge and doer of great deeds in the history 

of America.  The study of Franklin’s life and achievements could easily encompass a college course.  

Possibly the most interesting aspects of Franklin’s life were, however, his changes in political thought 

in his later years.

Students will likely recognize Franklin’s portrait without prompting.  Painted during his time in France,  

his portrait shows that his attire reflects his wealth.  Students can draw conclusions about his work of 

debates, diplomacy, research, and reading.  Students can apply the lesson of Franklin’s hard work to 

their own lives.  Also, students will learn how the oppressive nature of the Stamp Act may have led 

to Franklin’s political change of heart.  There are numerous sites on the Internet that provide good 

biographical information.  Franklin’s autobiography is also an excellent source.  Students can pursue 

information from these additional sources to address some of the higher level questions

Extension Idea

Have students create a 21st Century Poor Richard’s Almanac.  Include items such as farming, fishing, 

jobs, entrepreneurial opportunities, general advice, weather predictions with tides, and sunset and 

sunrise charts.

©Teacher Created Materials 

23 
#19940—Primary Sources: American Revolution

Early explorers mapped the globe.  They set out with simple tools, and they 
made and improved maps.  

Imagine you are a European explorer.  You have just landed on an unmapped 
island in the New World.  Draw a map of the island.  Write notes about what you 
see.  Then, write a letter to your family in Europe explaining your experiences.  
Include details about the journey and the new land that you are exploring.  Explain 
to your family why your expedition is important.

Map It!

28

29

Journeys 2017 Unit Correlation Exploring Social Studies: California Edition Readers & Primary Sources

Unit 3: Revolution (cont.)

Lesson 12: Independence
How can people’s difference in opinion lead to  
a revolution?

Lesson 9: Time to Teach Primary Sources: George Washington
Lesson 12: Time to Teach Primary Sources: John Winthrop
Lesson 14: Time to Teach Primary Sources: William Penn
Lesson 16: Time to Teach Primary Sources: Jonathan Edwards
Lesson 17: Reason for a Revolution
Lesson 18: Early Congresses
Lesson 19: Time to Teach Primary Sources: Patrick Henry
Lesson 20: Time to Teach Primary Sources: Benjamin Franklin
Lesson 21: The American Revolution: Fighting for Freedom
Lesson 23: Time to Teach Primary Sources: Mercy Otis Warren
Lesson 25: Time to Teach Primary Sources: Thomas Jefferson
Lesson 26: Forming a New Government
Lesson 28: Time to Teach Primary Sources: Abigail Adams

Lesson 13: Life on the Battlefield
How can individual acts of bravery shape history?

Lesson 2: Pocahontas
Lesson 5: Early Explorers
Lesson 6: Time to Teach Primary Sources: Sir Francis Drake
Lesson 9: Time to Teach Primary Sources: George Washington
Lesson 10: Work or Starve: Captain John Smith and the Jamestown Colony 1607–1609
Lesson 17: Reasons for a Revolution
Lesson 21: The American Revolution: Fighting for Freedom
Lesson 22: Molly Pitcher
Lesson 24: Phillis Wheatley
Lesson 31: Lewis and Clark

Lesson 14: African American History
What events or feelings would lead someone to fight 
for their freedom?

Lesson 24: Phillis Wheatley
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Exploring Social Studies: California Edition

Alignment to Journeys 2017

GRADE 5
i6811

Have you ever looked closely at 
the California state seal?  At the top 
is the state’s motto, “Eureka.” In 
Greek, it means, “I have found it.” 
The motto refers to the discovery 
of gold in the state.

Eureka!

Miners search for gold in rivers during the gold rush.

Strike It Rich
You are knee deep in the American River.  Your hands clutch a 

pan.  Rocks and sediment are piled inside.  You swish, swish, swish 
the metal container back and forth, trying to shave off the top layer 
of soil.  It’s 1849.  You are a miner during the California gold rush.  
You have been panning for gold for 12 hours.  Your back aches.  
Your feet feel like ice cubes.  But you keep going.  You are hopeful 
that today is the day.  Today will be the day you strike it rich.For many gold rush miners, these struggles happened daily.  The 
gold rush brought big changes—both positive and negative—to California.  Let’s take a look at this golden age in California history!

It’s time to brush up on gold rush 
vocabulary!  “Gold washers” 
(miners) worked “claims” (mines) 
when they were on the hunt for 
“the yellow heap” (gold).

Gold Rush Slang

5

4

Using Primary Sources 

Benjamin Franklin

Statesmanship

Standard/Objective

 • Identify and describe examples of tensions between belief systems and government policies and 

laws.  (NCSS) 

 • Students will understand the thinking process a person may go through when confronted with 

uncompromising and oppressive institutions and ideas. 

Materials

copies of both sides of the Benjamin Franklin photo card; copies of the historical background 

information (page 24)

Discussion Questions

 • Do you think in the same way you did when you were four, eight, or ten?  How has your thinking 

changed and what was responsible for the change?

 • Benjamin Franklin was born in 1706 and died in 1790.  He was once a Loyalist, but become a 

Patriot.  Why do you suppose his thinking changed?

 • In your opinion, what was the most important accomplishment of Franklin’s life?

 • Does a greater knowledge of truth, of right and wrong, bring a greater burden?

Using the Primary Source

Benjamin Franklin is possibly the greatest seeker of knowledge and doer of great deeds in the history 

of America.  The study of Franklin’s life and achievements could easily encompass a college course.  

Possibly the most interesting aspects of Franklin’s life were, however, his changes in political thought 

in his later years.

Students will likely recognize Franklin’s portrait without prompting.  Painted during his time in France,  

his portrait shows that his attire reflects his wealth.  Students can draw conclusions about his work of 

debates, diplomacy, research, and reading.  Students can apply the lesson of Franklin’s hard work to 

their own lives.  Also, students will learn how the oppressive nature of the Stamp Act may have led 

to Franklin’s political change of heart.  There are numerous sites on the Internet that provide good 

biographical information.  Franklin’s autobiography is also an excellent source.  Students can pursue 

information from these additional sources to address some of the higher level questions

Extension Idea

Have students create a 21st Century Poor Richard’s Almanac.  Include items such as farming, fishing, 

jobs, entrepreneurial opportunities, general advice, weather predictions with tides, and sunset and 

sunrise charts.

©Teacher Created Materials 

23 
#19940—Primary Sources: American Revolution

Early explorers mapped the globe.  They set out with simple tools, and they 
made and improved maps.  

Imagine you are a European explorer.  You have just landed on an unmapped 
island in the New World.  Draw a map of the island.  Write notes about what you 
see.  Then, write a letter to your family in Europe explaining your experiences.  
Include details about the journey and the new land that you are exploring.  Explain 
to your family why your expedition is important.

Map It!

28

29

Journeys 2017 Unit Correlation Exploring Social Studies: California Edition Readers & Primary Sources

Unit 3: Revolution (cont.)

Lesson 15: Patriotism
How are patriotism and courage related?

Lesson 9: Time to Teach Primary Sources: George Washington
Lesson 12: Time to Teach Primary Sources: John Winthrop
Lesson 14: Time to Teach Primary Sources: William Penn
Lesson 16: Time to Teach Primary Sources: Jonathan Edwards
Lesson 17: Reason for a Revolution
Lesson 18: Early Congresses 
Lesson 19: Time to Teach Primary Sources: Patrick Henry
Lesson 20: Time to Teach Primary Sources: Benjamin Franklin
Lesson 21: The American Revolution: Fighting for Freedom
Lesson 22: Time to Teach Primary Sources: Molly Pitcher
Lesson 23: Time to Teach Primary Sources: Mercy Otis Warren
Lesson 24: Phillis Wheatley
Lesson 25: Time to Teach Primary Sources: Thomas Jefferson
Lesson 26: Forming a New Government
Lesson 28: Time to Teach Primary Sources: Abigail Adams

Unit 4: The Power of Storytelling

Lesson 17: Creative Inventions
What role does imagination play in the  
invention process?

Lesson 20: Time to Teach Primary Sources: Benjamin Franklin

Lesson 19: Community Involvement 
Why is it important to be aware of your  
community’s needs?

Lesson 10: Work or Starve: Captain John Smith and the Jamestown Colony 1607–1609
Lesson 11: The New England Colonies: A Place for Puritans
Lesson 12: Time to Teach Primary Sources: John Winthrop
Lesson 13: The Middle Colonies: Breadbasket of the New World
Lesson 14: Time to Teach Primary Sources: William Penn
Lesson 15: The Southern Colonies: First and Last of 13
Lesson 16: Time to Teach Primary Sources: Jonathan Edwards
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Exploring Social Studies: California Edition

Alignment to Journeys 2017

GRADE 5
i6811

Have you ever looked closely at 
the California state seal?  At the top 
is the state’s motto, “Eureka.” In 
Greek, it means, “I have found it.” 
The motto refers to the discovery 
of gold in the state.

Eureka!

Miners search for gold in rivers during the gold rush.

Strike It Rich
You are knee deep in the American River.  Your hands clutch a 

pan.  Rocks and sediment are piled inside.  You swish, swish, swish 
the metal container back and forth, trying to shave off the top layer 
of soil.  It’s 1849.  You are a miner during the California gold rush.  
You have been panning for gold for 12 hours.  Your back aches.  
Your feet feel like ice cubes.  But you keep going.  You are hopeful 
that today is the day.  Today will be the day you strike it rich.For many gold rush miners, these struggles happened daily.  The 
gold rush brought big changes—both positive and negative—to California.  Let’s take a look at this golden age in California history!

It’s time to brush up on gold rush 
vocabulary!  “Gold washers” 
(miners) worked “claims” (mines) 
when they were on the hunt for 
“the yellow heap” (gold).

Gold Rush Slang

5

4

Using Primary Sources 

Benjamin Franklin

Statesmanship

Standard/Objective

 • Identify and describe examples of tensions between belief systems and government policies and 

laws.  (NCSS) 

 • Students will understand the thinking process a person may go through when confronted with 

uncompromising and oppressive institutions and ideas. 

Materials

copies of both sides of the Benjamin Franklin photo card; copies of the historical background 

information (page 24)

Discussion Questions

 • Do you think in the same way you did when you were four, eight, or ten?  How has your thinking 

changed and what was responsible for the change?

 • Benjamin Franklin was born in 1706 and died in 1790.  He was once a Loyalist, but become a 

Patriot.  Why do you suppose his thinking changed?

 • In your opinion, what was the most important accomplishment of Franklin’s life?

 • Does a greater knowledge of truth, of right and wrong, bring a greater burden?

Using the Primary Source

Benjamin Franklin is possibly the greatest seeker of knowledge and doer of great deeds in the history 

of America.  The study of Franklin’s life and achievements could easily encompass a college course.  

Possibly the most interesting aspects of Franklin’s life were, however, his changes in political thought 

in his later years.

Students will likely recognize Franklin’s portrait without prompting.  Painted during his time in France,  

his portrait shows that his attire reflects his wealth.  Students can draw conclusions about his work of 

debates, diplomacy, research, and reading.  Students can apply the lesson of Franklin’s hard work to 

their own lives.  Also, students will learn how the oppressive nature of the Stamp Act may have led 

to Franklin’s political change of heart.  There are numerous sites on the Internet that provide good 

biographical information.  Franklin’s autobiography is also an excellent source.  Students can pursue 

information from these additional sources to address some of the higher level questions

Extension Idea

Have students create a 21st Century Poor Richard’s Almanac.  Include items such as farming, fishing, 

jobs, entrepreneurial opportunities, general advice, weather predictions with tides, and sunset and 

sunrise charts.

©Teacher Created Materials 

23 
#19940—Primary Sources: American Revolution

Early explorers mapped the globe.  They set out with simple tools, and they 
made and improved maps.  

Imagine you are a European explorer.  You have just landed on an unmapped 
island in the New World.  Draw a map of the island.  Write notes about what you 
see.  Then, write a letter to your family in Europe explaining your experiences.  
Include details about the journey and the new land that you are exploring.  Explain 
to your family why your expedition is important.

Map It!
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Unit 5: Under Western Skies

Lesson 22: Traditions
How can traditions influence a person’s thoughts  
and feelings?

Lesson 1: American Indians of the East: Woodland People
Lesson 2: Time to Teach Primary Sources: Pocahontas
Lesson 3: American Indians of the Plains: Surviving the Great Expanse
Lesson 4: American Indians of the West: Battling the Elements
Lesson 32: Time to Teach Primary Sources: Sequoyah
Lesson 34: American Indians in the 1800s: Right and Resistance

Lesson 23: The West
What kinds of lessons were learned by people who 
lived in the old west?

Lesson 33: The Settling and Unsettling of the West
Lesson 36: Time to Teach Primary Sources: Kit Carson

Lesson 24: Pioneers
Why would a pioneer traveler record events  
in a journal?

Lesson 31: Lewis and Clark

Lesson 25: Explorers 
How did explorers help America become the country  
it is today?

Lesson 5: Early Explorers
Lesson 6: Time to Teach Primary Sources: Sir Francis Drake
Lesson 7: Racing to Colonize the New World
Lesson 8: Henry Hudson
Lesson 30: The Great Leap Westward
Lesson 31: Lewis and Clark
Lesson 33: Settling and Unsettling the West
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Have you ever looked closely at 
the California state seal?  At the top 
is the state’s motto, “Eureka.” In 
Greek, it means, “I have found it.” 
The motto refers to the discovery 
of gold in the state.

Eureka!

Miners search for gold in rivers during the gold rush.

Strike It Rich
You are knee deep in the American River.  Your hands clutch a 

pan.  Rocks and sediment are piled inside.  You swish, swish, swish 
the metal container back and forth, trying to shave off the top layer 
of soil.  It’s 1849.  You are a miner during the California gold rush.  
You have been panning for gold for 12 hours.  Your back aches.  
Your feet feel like ice cubes.  But you keep going.  You are hopeful 
that today is the day.  Today will be the day you strike it rich.For many gold rush miners, these struggles happened daily.  The 
gold rush brought big changes—both positive and negative—to California.  Let’s take a look at this golden age in California history!

It’s time to brush up on gold rush 
vocabulary!  “Gold washers” 
(miners) worked “claims” (mines) 
when they were on the hunt for 
“the yellow heap” (gold).

Gold Rush Slang

5

4

Using Primary Sources 

Benjamin Franklin

Statesmanship

Standard/Objective

 • Identify and describe examples of tensions between belief systems and government policies and 

laws.  (NCSS) 

 • Students will understand the thinking process a person may go through when confronted with 

uncompromising and oppressive institutions and ideas. 

Materials

copies of both sides of the Benjamin Franklin photo card; copies of the historical background 

information (page 24)

Discussion Questions

 • Do you think in the same way you did when you were four, eight, or ten?  How has your thinking 

changed and what was responsible for the change?

 • Benjamin Franklin was born in 1706 and died in 1790.  He was once a Loyalist, but become a 

Patriot.  Why do you suppose his thinking changed?

 • In your opinion, what was the most important accomplishment of Franklin’s life?

 • Does a greater knowledge of truth, of right and wrong, bring a greater burden?

Using the Primary Source

Benjamin Franklin is possibly the greatest seeker of knowledge and doer of great deeds in the history 

of America.  The study of Franklin’s life and achievements could easily encompass a college course.  

Possibly the most interesting aspects of Franklin’s life were, however, his changes in political thought 

in his later years.

Students will likely recognize Franklin’s portrait without prompting.  Painted during his time in France,  

his portrait shows that his attire reflects his wealth.  Students can draw conclusions about his work of 

debates, diplomacy, research, and reading.  Students can apply the lesson of Franklin’s hard work to 

their own lives.  Also, students will learn how the oppressive nature of the Stamp Act may have led 

to Franklin’s political change of heart.  There are numerous sites on the Internet that provide good 

biographical information.  Franklin’s autobiography is also an excellent source.  Students can pursue 

information from these additional sources to address some of the higher level questions

Extension Idea

Have students create a 21st Century Poor Richard’s Almanac.  Include items such as farming, fishing, 

jobs, entrepreneurial opportunities, general advice, weather predictions with tides, and sunset and 

sunrise charts.

©Teacher Created Materials 
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Early explorers mapped the globe.  They set out with simple tools, and they 
made and improved maps.  

Imagine you are a European explorer.  You have just landed on an unmapped 
island in the New World.  Draw a map of the island.  Write notes about what you 
see.  Then, write a letter to your family in Europe explaining your experiences.  
Include details about the journey and the new land that you are exploring.  Explain 
to your family why your expedition is important.

Map It!
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Unit 6: Reading Adventures

Lesson 27: World Travel 
What lessons can we learn from other cultures?

Lesson 1: American Indians of the East: Woodland People
Lesson 2: Time to Teach Primary Sources: Pocahontas
Lesson 3: American Indians of the Plains: Surviving the Great Expanse
Lesson 4: American Indians of the West: Battling the Elements
Lesson 24: Phillis Wheatley
Lesson 32: Time to Teach Primary Sources: Sequoyah
Lesson 34: American Indians in the 1800s: Right and Resistance

Lesson 30: Curiosity
What traits help make a person good at  
solving problems?

Lesson 20: Time to Teach Primary Sources: Benjamin Franklin


