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Name: _____________________________ Date: _________

Missing Numbers: Subtract

Directions: Find the numbers that are missing.

 1

 14 – 5 = 

Whole

Part
Part

 2

 12 -  =6 

Whole

Part
Part

 3

 

 – 7 = 8

Whole

Part
Part

 4

 18 -  = 7

Whole

Part
Part

 Pick a question.  Circle the way you solved.  Explain how 

you solved.
count on          count back

_______________________________________________________

_______________________________________________________
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Directions:

 1

 14 – 5 = 

 3

 

_______________________________________________________

_______________________________________________________
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Name: _____________________________ Date: _________
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Lesson

9  _____________________________Quick    Check Directions: Choose the solution.  Solve for the missing 

number.

 1

 10 –   = 5
 A 5
 B 11
 C 6
 D 15

 2

 14 – 6 =  
 A 20
 B 9
 C 8
 D 10Directions: Fill in the missing number.  Then, tell how you 

solved.

 3

  – 4 = 13

Whole

Part

Part

____________________________________________________

____________________________________________________
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Name: _____________________________ Date: _________

More Missing Numbers  
Directions: Find the numbers that are missing.

 1  – 9 = 4

Whole

Part Part

 2 15 – 7 = 

Whole

Part Part

 3  – 8 = 8

Whole

Part Part

 4 11 –  = 6

Whole

Part Part
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9 _____________________________ Date: _________

Directions:  

Refocus

Directions: Find the numbers that are missing.

 1

 

 – 2 = 8  2

 11 –  = 4

 3

 15 – 6 = 
 4

 

 – 5 = 7
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Name: _____________________________ Date: _________

Independent Practice 
Directions: Find the numbers that are missing.  Then, find the 

letters that spell the word.

S    – 3 = 9

Whole

Part Part

F   20 – 7 = 

Whole

Part Part

R   15 –  = 6

Whole

Part Part

S   10 –  = 4

Whole

Part Part

T    – 11 = 3

Whole

Part Part

What is a fish that only swims at night?

______    ______    ______    ______     ______    ______    ______    ______

 12   14    9  13      6   
A I H
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Directions:
letters that spell the word.

S   

F   20 – 7 = 

What is a fish that only swims at night?

______    ______    ______    ______     ______    ______    ______    ______

12   14    9  13      6  
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 _________

 Find the numbers that are missing.  Then, find the 

______    ______    ______    ______     ______    ______    ______    ______
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Name: _____________________________ Date: _________
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Real WorldReal World

Math in the

What Do We Know?

Make a Plan

Solution

Explain How You Know

Camping Trip  
Jacob’s family is on a camping trip.  His family brought 17 logs 
for campfires.  They used some of the logs.  If 
they have 11 logs left, how many did they use?

Lesson

9
Name: _____________________________ Date: _________

Name: _____________________________ Date: _________

Reflection
 1

 How did you solve for the missing number?
________________________________________________________________________________________________________________________________________________________________________________________________________________
 2

 Draw a picture to show what you learned.

21202—Focused Mathematics—Student Guided Practice Book 
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 1

 How did you solve for the missing number?
________________________________________________________________________________________________________________________________________________________________________________________________________________
 2

 Draw a picture to show what you learned.
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Subtraction Equations 
with an Unknown

Materials
 • Student Guided Practice 

Book (pages 62–68)

 • Math Fluency Game Sets

 • Digital Math Fluency 
Games

 • counter punchouts 

 • index cards

 • chart paper

Teacher 
Background
Students will utilize a deeper 
understanding of subtraction as 
they solve subtraction equations 
with an unknown in different 
positions.  The use of the 
part-part-whole model in this 
lesson will provide a helpful visual 
reference to students.  Eventually, 
students should also begin to 
recognize fact families as they 
continue to investigate
the relationships
among facts.

Learning Objectives
Operations and Algebraic Thinking

 • Determine the unknown whole number in a 
subtraction equation relating three whole numbers.  
For example, determine the unknown number that 
makes the equation true in this equation: 5 = ? – 3 

Mathematical Practices and Processes

 • Reason abstractly and quantitatively. 

 • Construct viable arguments and critique the 
reasoning of others. 

 • Attend to precision. 

 • Look for and make use of structure. 

Progress Monitoring
The Student Guided Practice Book pages below can be used 
to formally and informally assess student understanding of 
the concepts.

125



Subtraction Equations 
with an Unknown (cont.)

Warm-Up min.

 1. Say, “Let’s begin our lesson by thinking about an important number: 10.  We are going to 
work together to think of combinations of numbers that equal 10.”

 2. Write the number 4 on the board.  Say, “I am going to write a number on the board.  
See, I have written the number 4.  Now you need to think about what number we can 
add on to 4 to make 10.  When you have thought of the number, show the number with 
your fingers and hold your fingers up to your chest.”

 3. Allow students time to think about and model their responses.  Scan the room as 
students do so, to assess their understanding and performance.  If students answer 
incorrectly, you may wish to prompt them to reconsider their solution.  Finally, when all 
students have displayed a number, discuss the correct solution as a class (6).

 4. Repeat for other numbers 0–10.  Be sure to present the numbers in random order.

Language and Vocabulary min.

 1. Prior to the lesson, write each vocabulary word on an index card.  Write the words on the 
board as well:

subtract difference equation

 Then, write each definition on an index card.

 2. Review the meaning of each word.

 3. Show students the index cards, and then shuffle the cards.  Place them facedown in a 
two by three array.  Invite students to sit on the floor with you, or display the cards for 
students to see.  Say, “Today we are going to play a matching game.  When it is your turn, 
flip over two cards.  You will read the cards aloud.  Pay attention to where the cards are 
in the group.  If you match the word to the correct definition, you get to keep the two 
cards.  If not, you should carefully turn the cards facedown again.”

 4. Call on students one at a time.  Play continues until all cards have been matched.  You 
may wish to repeat the game if not all students are given a turn.

Warm-Up 
Say, “Let’s begin our lesson by thinking about an important number: 10.  We are going to 
work together to think of combinations of numbers that equal 10.”

Write the number 4 on the board.  Say, “I am going to write a number on the board.  
See, I have written the number 4.  Now you need to think about what number we can 
add on to 4 to make 10.  When you have thought of the number, show the number with 
your fingers and hold your fingers up to your chest.”

Allow students time to think about and model their responses.  Scan the room as 
students do so, to assess their understanding and performance.  If students answer 
incorrectly, you may wish to prompt them to reconsider their solution.  Finally, when all 
students have displayed a number, discuss the correct solution as a class (

Repeat for other numbers 0–10.  Be sure to present the numbers in random order.

Language and Vocabulary 
Prior to the lesson, write each vocabulary word on an index card.  Write the words on the 
board as well:

 Then, write each definition on an index card.

Review the meaning of each word.

Show students the index cards, and then shuffle the cards.  Place them facedown in a 
two by three array.  Invite students to sit on the floor with you, or display the cards for 
students to see.  Say, “Today we are going to play a matching game.  When it is your turn, 
flip over two cards.  You will read the cards aloud.  Pay attention to where the cards are 
in the group.  If you match the word to the correct definition, you get to keep the two 
cards.  If not, you should carefully turn the cards facedown again.”

Call on students one at a time.  Play continues until all cards have been matched.  You 
may wish to repeat the game if not all students are given a turn.

Warm-Up 
 1. 

 2. 

 3. 

 4. 

Language and Vocabulary 
 1. 

 2. 

 3. 

 4. 
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Lesson 

9
Subtraction Equations 
with an Unknown (cont.)

Whole-Group Lesson min.

Focus
 1. The following lesson will address this focus question:

How can you solve subtraction equations?

 2. You may wish to write the focus question on the board and read it aloud to students.  
Explain that you will revisit the focus question at the end of the lesson.

 1. Say, “Today we are going to work together to solve equations.”  Write the following 
equation on the board: 7 – 3 = .  Explain to students that the box is empty because 
this is the number they are solving for.

 2. Say, “To help us solve this problem, we can use a model.”  Draw a part-part-whole 
model on the board:

Whole

Part Part

Say, “This is called a part-part-whole model.  We can use this model to help us solve 
subtraction problems.  What number do we start with?  How many do we take away?”  
Once students identify that they start with 7 and take 3 away, ask, “Where do you think 
these numbers belong in the model?”  Lead students to understand that 7 is the whole.  
That is the total amount they start with.  Three is one part.  It is being taken away from 
the whole.  Record these numbers in the model.

 3. Ask, “How could we find the other part to complete our model?”  Allow students to 
share their suggestions.  Students may recognize that they can begin with the whole 
(7) and count back by the known part (3).  They can also count on from the known part 
until they reach the whole.  Write the phrases Count Back and Count On on the board.

 4. Work with students to solve for the missing part by using both the count back (begin at 
seven and count back by three: seveeen, six, five, four) and count on (begin at three and 
count on to seven: threee, four, five, six, seven) strategies.

 1.  1.  1.  1.  1.  1.  1. 
I Do
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9
Subtraction Equations 
with an Unknown (cont.)

Whole-Group Lesson (cont.)

Note:  When you count on, you may wish to draw dots in the missing Part section.  Then, 
count the dots to determine how many numbers you counted.

Whole

7
Part

3
Part

● ●
● ●

 5. Ask, “What is the missing part?”  When students identify that the missing number is 4, 
record it on the part-part-whole model and complete the equation (7 – 3 = 4).

 6. Say, “Let’s try another equation together.”  Write the equation 8 –  = 2 on the board.  
Ask, “How is this equation the same as the first?  How is it different?”  Students should 
recognize that this equation also has a box to show the missing number, but in this 
equation they are solving for a number on the other side of the equal sign.

 7. Draw a new part-part-whole model on the board.  Say, “Let’s use a part-part-whole 
model to solve.”  Ask students if they can identify how to fill in the part-part-whole 
model using the given equation.  If needed, help students recognize that 8 is the whole, 
or the amount they are starting with.  The first part is unknown; leave the left Part 
portion blank.  The other part is 2.  That is the amount left after one part is subtracted.

 8. Remind students of the count back and count on strategies.  Use both strategies to 
determine the missing part (6) and complete the part-part-whole model and 
the equation.

 9. Write the equation  – 4 = 5 on the board.  Lead students to recognize the similarities 
and differences in this problem and those solved previously.  Draw another 
part-part-whole model and ask, “How can we use the part-part-whole model with this 
type of problem?”  Allow students to share ideas.  They should recognize that in this 
equation the Whole is missing.  The parts are 4 and 5.

Note:Note:
count the dots to determine how many numbers you counted.

I Do
(cont.)

Language Support 

New language learners may have difficulty counting back orally.  
Provide them with a number line to assist them in counting back.
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Lesson 

9
Subtraction Equations 
with an Unknown (cont.)

Whole-Group Lesson (cont.)

 10. Ask, “How can we solve for the missing whole?”  Try to first use the count back strategy, 
and ask students why this strategy will not work.  If needed, guide students to recognize 
that they do not know the whole, so they do not know what number to count back from.  
Then, use the count on strategy to count on from either number to find the whole (9).  
Complete the part-part-whole model and the equation.

 10.  10.  10.  10.  10. I Do
(cont.)

 1. Refer students to the Missing Numbers: Subtract activity sheet (Student Guided Practice 
Book, page 62).

 2. Use the part-part-whole model, as well as the count back and count on strategies, to 
solve Questions 1–4 with students.  Provide some support by asking guiding questions, 
such as: “How can you show this equation on the part-part-whole model?” and “What is 
a strategy you can use to find the missing part/whole?”

 3. As students use the count back and count on strategies to solve subtraction equations 
up to 20, model for them how to use 10 as a benchmark number to count with.  For 
example, look at Question 1 together (14 – 5 = ).  Ask students to identify how to fill in 
the part-part-whole model (Whole: 14; Part: 5).  Say, “Let’s use the count-back strategy 
first.  What number will we count back from? (14)  Rather than start at 14 and count 
back by one, I will think of my benchmark number, 10.  I know that to get from 14 to 10, 
there are four numbers.  I need to count back five total, so I will count back one more 
number.  This gets me to 9.”  You can also model how to use the benchmark 10 with the 
count on strategy.  For example, “Counting on from 5, I know that five more gets me to 
10.  Then, I need four more to get to 14.  Five and four is nine.”

 4. Repeat for Question 2 (12 –  = 6; 6), Question 3 (  – 7 = 8; 15), and Question 4 (18 – 
 = 7; 11).

 5. Finally, have students answer Question 5.  They will choose one question on the activity 
sheet, circle the strategy they used, and explain how they used this strategy to solve.  
Provide them with the following sentence frames to help them explain their thinking.

 • I counted back from _____.  I counted back _____ by _____.

 • I counted up from _____.  I counted up _____ by _____.

 1.  1.  1. We Do
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Lesson 

9
Subtraction Equations 
with an Unknown (cont.)

Whole-Group Lesson (cont.)

Closing the Whole-Group Lesson
Revisit the focus question for the lesson: How can you solve subtraction equations?  Ask 
students to identify the model that you used to solve (part-part-whole), as well as the strategies 
(count back; count on; using 10 as a benchmark to count back and count on).  Then, show 
students an example of a problem you have solved during the lesson on the board.  Ask 
students to identify anything that they noticed about the numbers in the model and in the 
equation.  Guide students to recognize that even though they used these models to solve 
subtraction problems, the models can also be used for addition.  Also, we combine parts to 
make a whole.  In subtraction, we start with a whole and subtract one part; the result is the 
other part.

Progress Monitoring min.

 1. Have students complete the Quick Check activity sheet (Student Guided Practice Book, 
page 64) to gauge student progress toward mastery of the Learning Objectives.

 2. Based on the results of the Quick Check activity sheet and your observations during the 
lesson, identify students who may benefit from additional instruction in the Learning 
Objectives.  These students will be placed into a small group for reteaching.  See 
instructions on the following page.

 1. Refer students to the More Missing Numbers activity sheet (Student Guided Practice 
Book, page 63).  Students will continue to solve subtraction equations with an 
unknown in various positions using part-part-whole.

 2. Have students share their solutions and reasoning.  If students have difficulty 
explaining their reasoning, remind them to use the sentence frames and the vocabulary 
terms.  For example, students should describe how they counted up or counted back 
to find the missing number.

 1.  1.  1.  1. 
You Do
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Digital Math Fluency GamesMath Fluency Game Sets

Math Fluency Games

 Extend Learning
Provide students with fact families and ask them to show different subtraction 
equations.  Write the numbers 8, 5, and 3 on the board.   Reason aloud about which 
number is the whole (8) and which are the parts (5 and 3).  Write subtraction equations 
(8 – 5 = 3; 8 – 3 = 5) and the related addition facts (5 + 3 = 8; 3 + 5 = 8).  Have students 
solve the problems on the Lesson 9 Extend Learning Task (extendtask9.pdf).

Subtraction Equations 
with an Unknown (cont.)

Differentiated Instruction  min.

Gather students for reteaching.  The remaining students will complete the Independent 
Practice activity sheet (Student Guided Practice Book, page 66) to reinforce their learning and 
then play the Math Fluency Games.

Refocus
Revisit the focus question for the lesson: How can you solve subtraction equations?  Provide 
students with unlined paper.  This will become a large part-part-whole model.  Help students 
fold the paper in half horizontally, unfold it, and trace the fold.  Then, have them lay the paper 
lengthwise and draw a vertical line to divide the bottom section into two parts.  Finally, label 
the top section Whole and each bottom section Part.  Provide students with counters.

Write 9 –  = 3.  Work with students to record the equation on the part-part-whole model 
(9 is the whole; 3 is one part).  Then, have them model the whole by making a group of nine 
counters.  Say, “To find the missing part, we need to take away some counters until we get to 
three.”  Work with students to count back from nine until a group of three counters remain.  
Then, ask how many counters were taken away (6) and complete the model and equation.    
Repeat to solve  – 4 = 4.  To determine the missing number, show students how to model 
each part with counters, and then combine the parts to find the whole (eight).  Have students 
solve Questions 1–4 on the Refocus activity sheet (Student Guided Practice Book, page 65) 
independently or with a partner.
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9

Math in the Real World  min.
 1. Refer students to the Math in the Real World: Camping Trip task (Student Guided 

Practice Book, page 67).  Have a student read the task aloud.  Tell students to explain or 
summarize the task to their partner.  Have a few students share their summaries.

 2. Ask students to think about what information they will need to solve the task and what 
the task is asking them to do.  Then, have them share with a partner.  Ask a few students 
to share out.  Students should identify that we know the family started with 17 logs, used 
some logs, and now they have 11 logs.  We need to find out how many logs were used.  
Have students work in groups of two or three to complete the task.

 3. As students are working, circulate and ask focusing, assessing, and advancing questions:

 • How can you use a part-part-whole model to solve?

 • How can you write an equation to match the problem?

Sentence Frames for Explaining Reasoning
 • _____ is the whole.  _____ is one part.  To find the missing part, I _____.

 • I wrote the equation _____ to match the problem.

 • Jacob’s family used _____ logs.

 4. Observe how students are solving the task, and choose a few groups who solved the 
task in different ways to share their solutions and reasoning.  Try to have the solutions 
move from visual representations to more abstract representations.  For example, have 
students share solutions using the part-part-whole model.  Then, if any students were 
able to reason about the numbers using the equation only, allow them to share their 
solutions.  Make sure students explain their reasoning as they share solutions.

 5. As groups are sharing their solution paths, reasoning, and strategies, ask questions:

 • How is this solution similar to the solution previously presented?

 • Do you agree or disagree with the solution and reasoning?  Why?

Lesson Reflection min.

Have students summarize their learning about solving for unknowns in subtraction 
problems, and draw a picture to show their learning on the Reflection activity sheet (Student 
Guided Practice Book, page 68).

Subtraction Equations 
with an Unknown (cont.)
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Name: _____________________________ Date: _________

Missing Numbers: Subtract
Directions: Find the numbers that are missing.

 

1

 14 – 5 = 

Whole

Part Part

 

2

 12 –  =6 

Whole

Part Part

 

3

  – 7 = 8

Whole

Part Part

 

4

 18 –  = 7

Whole

Part Part

  Pick a question.  Circle the way you solved.  Explain how 
you solved.

count on          count back

_______________________________________________________

_______________________________________________________
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Name: _____________________________ Date: _________

More Missing Numbers  
Directions: Find the numbers that are missing.

 

1

  – 9 = 4

Whole

Part Part

 

2

 15 – 7 = 

Whole

Part Part

 

3

  – 8 = 8

Whole

Part Part

 

4

 11 –  = 6

Whole

Part Part

© Teacher Created Materials 21202—Focused Mathematics—Student Guided Practice Book
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Name: _____________________________ Date: _________
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Lesson 

9
Quick    Check 

Directions: Choose the solution.  Solve for the missing 
number.

 

1

 10 –   = 5

	A	 5
	B	 11
	C	 6
	D	 15

 

2

 14 – 6 =  

	A	 20
	B	 9
	C	 8
	D	 10

Directions: Fill in the missing number.  Then, tell how you 
solved.

 

3

  – 4 = 13

Whole

Part Part

____________________________________________________

____________________________________________________
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Lesson 

9

Directions:  

Refocus
Directions: Find the numbers that are missing.

 

1

  – 2 = 8  

2

 11 –  = 4

 

3

 15 – 6 =  

4

  – 5 = 7

65



Name: _____________________________ Date: _________

Independent Practice 
Directions: Find the numbers that are missing.  Then, find the 
letters that spell the word.

S    – 3 = 9

Whole

Part Part

F   20 – 7 = 

Whole

Part Part

R   15 –  = 6

Whole

Part Part

S   10 –  = 4

Whole

Part Part

T    – 11 = 3

Whole

Part Part

What is a fish that only swims at night?

______    ______    ______    ______     ______    ______    ______    ______ 
 12   14    9  13      6   

A I H
21202—Focused Mathematics—Student Guided Practice Book © Teacher Created Materials
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Name: _____________________________ Date: _________
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9
Real World

Math in the

What Do We Know?

Make a Plan

Solution

Explain How You Know

Camping Trip  
Jacob’s family is on a camping trip.  His family  
brought 17 logs for campfires.  They used some  
of the logs.  If they have 11 logs left, how many  
did they use?

67
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Learning Objectives 
Conventions: Use singular and plural nouns with matching 
verbs in basic sentences .

Vocabulary: Identify real-life connections between words 
and their use .

Reading Informational Text: Identify the reasons an author 
gives to support points in a text . 

Writing: Write facts about the red panda .

Progress Monitoring
The Student Guided Practice Book pages below can be used 
to formally and informally assess student understanding of the 
concepts .  Note: The Student Guided Practice Book pages 
can be completed in a multitude of settings depending on 
students’ needs, such as orally, one-on-one, in a small group, 
in a whole group, or independently .

Identifying Reasons

Materials 
 • Student Guided Practice 

Book (pages 168–173) 

 • A Panda of a Different 
Shade (filename:  
panda .pdf)

 • Audio CD (Track 28)

 • Dear Mayor Keen 
(filename: dearmayor .pdf)

 • Literacy Game Sets

 • Digital Literacy Games

 • timer 

 • chart paper

 • highlighters or markers

 • unlined paper or 
construction paper

Skill Overview: 
Identifying 
Reasons
Understanding the key points and 
reasons an author shares helps 
readers monitor and understand 
their reading . As students read 
A Panda of a Different Shade, 
they will discover the differences 
between red pandas and black 
and white pandas .  The author 
gives reasons to persuade 
readers to understand 
that although these 
pandas are cute, they 
are wild animals 
and not pets .

Most pandas are big,  

black-and-white bears.  Red 

pandas are bears, but they are 

different.  They are about the size 

of a house cat.  Dark red, white, 

and black fur covers their bodies.  

They even have fur on their feet.  

This helps them stay warm.  With 

their long tails, these bears look a 

bit like raccoons.  

They may be cute.  

But these creatures are 

not pets.  They are wild 

animals just like any other 

bear.  Grrrr!

A Panda of a

D
 i
 f
 f  e  r  e  n  t    S  h  a  d  e  

21175—Focused Reading—Student Guided Practice Book 
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168

B

Name: _______________________ Date: ________

Give Me a Reason

Directions: Circle the best answer to each question .  

Then, answer the question below .

 1 Why did the author write this?  

to entertain
to give us 

information 
to persuade

 2 Which point is not discussed?

Pandas live 
in China .

Red pandas are 

different from black 

and white pandas .

Pandas are 
wild animals .

 3 Which is a reason red pandas are wild?

They look a bit 

like raccoons .
They are like 

any other bear . 
They have fur 

on their feet . 

What are two things you learned about pandas?

 1 

  

 2 

  

© Teacher Created Materials 
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B

Name: _______________________ Date: ________

Word Work 
Part 1: Nouns and Verbs 

Directions: Circle the correct word to complete 
each sentence .

 1 The boy (fly, flies) a kite .    

 2 The cows (eat, eats) the grass .     

 3 The cat (drink, drinks) the milk .     

Part 2: Language and Vocabulary
Directions: Draw a line from each picture to its 
correct category .  

Tame

Wild

© Teacher Created Materials 21175—Focused Reading—Student Guided Practice Book

Lesson Lesson 

28

169

Written Response

Name: _______________________ Date: ________

Directions: Draw and write three differences 
between the red panda and the black and white 
panda .  

21175—Focused Reading—Student Guided Practice Book © Teacher Created Materials

Lesson Lesson 
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172

Name: _______________________ Date: ________Panda DetailsDirections: Write two important details from the first 

paragraph .  

 1 

  

  

  2 

  

  

Directions: Color the reasons that support the 

author’s point .  
Author’s Point: Red pandas are different from black 

and white pandas .
Black and white pandas are big .

Red pandas are the size of a  house cat .
They are wild animals .Red pandas have long tails .

Pandas are so cute .
Most pandas are black and white, but red pandas have dark red fur .

Red pandas are different from black and white pandas.

21175—Focused Reading—Student Guided Practice Book 
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Name: _______________________ Date: ________

B

Quick Check
 1 How would you make the sentence below plural?

  The panda is black  and white.
 A The panda is black and white . B The pandas is black and white . C The pandas are black and white . D The panda are black and white . 

 2 Which animal is tame?
 A a dog
 B a tiger C a shark D a gorilla

 3 Which sentence tells that red pandas are wild animals?   A Most pandas are big, black-and-white bears . B These creatures are not pets . C Grrrr! D A Panda of a Different Shade

 4 Which sentence shows why red pandas are not like other pandas?  A Their fur helps them stay warm . B They are cute . C Pandas are bears . D They are about the size of a house cat .
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Most pandas are big,  
black-and-white bears.  Red 
pandas are bears, but they are 
different.  They are about the size 
of a house cat.  Dark red, white, 
and black fur covers their bodies.  
They even have fur on their feet.  
This helps them stay warm.  With 
their long tails, these bears look a 
bit like raccoons.  

They may be cute.  
But these creatures are 
not pets.  They are wild 
animals just like any other 
bear.  Grrrr!

A Panda of a

D  i  f  f  e  r  e  n  t    S  h  a  d  e  

Identifying Reasons (cont.)

Warm-Up Activity min.

Remind students that high-frequency words are the most commonly used words in texts .  
Recognition of and repeated exposure to these words is essential to fluent reading .  Write 
the words on the board .  Read each word aloud, and spend a few minutes identifying the 
words .  Set a timer for one minute to see how many times students can read all the words 
correctly .  Repeat the process until most students can read all the words correctly .

about               may               this               their               animals
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Word Work
Nouns and Verbs min.

 1. Write the following sentence on the board: The panda sleeps.

 2. Read the sentence aloud and explain that this is about one panda, so it is singular . 

 3. Tell students that you want them to help you change the sentence from one panda to two 
pandas .  Change The panda to The pandas and change sleeps to sleep .  Read the changed 
sentence aloud .

 4. Say, “The sentence with two pandas is plural because it has more than one .”  Continue to 
write a few more singular sentences on the board and have students help to change them 
to the plural form .  (The panda is big.  A red panda is the size of a house cat.  It has fur 
on its feet.)

 5. Help students, if needed, to complete Part 1 of the Word Work activity sheet (Student 
Guided Practice Book, page 169) for additional practice with nouns and verbs .

Language and Vocabulary min.

tame               wild

 1. Write the following headings on the board or chart paper: Animals that Are Wild and 
Animals that Are Tame .

 2. Explain the meanings of the words wild and tame .  Talk about the various animals that 
are wild and tame .  Write the different animals on the board or chart paper .

 3. Have students identify real-life connections with the words wild and tame by telling their 
experiences with either a wild animal or a tame animal .

 4. Help students, if needed, to complete Part 2 of the Word Work activity sheet (Student 
Guided Practice Book, page 169) for additional practice with language and vocabulary .
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Identifying Reasons (cont.)
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Lesson  

28 Identifying Reasons (cont.)

 1. Tell students that an author has a purpose for writing a text .  The author’s purpose can 
be to persuade, to entertain, or to inform .  

 2. Introduce A Panda of a Different Shade (Student Guided Practice Book, page 168) 
or display the PDF version .  Say, “In this lesson, we will make sure we understand 
what the author’s purpose is so that we can understand the reasons the author gives to 
support the main ideas .”

 3. Preview the title .  Say, “I am going to preview this passage to prepare myself for what 
I am about to read .”  Model reading the title, previewing the photograph, and thinking 
aloud .

 1. Ask, “What do you think this article is about?  What was the author’s purpose in writing 
this?”  Provide time for students to share their responses aloud .

 2. Have students discuss what they think the author means by the title, A Panda of a 
Different Shade .  (Shade can mean color, so maybe the author will tell us about a 
different color panda.)

 1. Have students share in small groups what they already know about pandas .

 2. Come back as a larger group and have students share the information they already 
know about pandas . 

I Do

We Do

You Do

Whole-Group Lesson
Before Reading min.
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Lesson  

28Identifying Reasons (cont.)

 1. Explain that they will be focusing on what the author is trying to say about red pandas .  
They will have to decide if A Panda of a Different Shade is supposed to inform us, 
persuade us to think or believe something, or both .  Then, they will also have to find 
the reasons why the author thinks that way .

 2. Read A Panda of a Different Shade together as a group, either reading the passage 
aloud or playing the recording from the Audio CD . 

 3. Say, “As we read, I can tell that the author is trying to tell me how the red panda is 
different from the black and white panda .  Since the author gives me this information, 
I think the purpose is to inform me about the red panda .  One reason that supports 
this is the fact that red pandas are different than black and white pandas because the 
red panda is only as big as a house cat .”   

 1. Ask, “What are some other reasons that support the point the author is trying to tell us 
about red pandas?”  (dark red fur, furry feet, long tails, look like raccoons)

 2. Reread the last paragraph aloud .  Say, “What point do you think the author is trying 
to make here?”  (Red pandas are cute, but they are wild animals and humans must 
beware.)

 3. Ask, “Can you identify reasons that support this point?”  Provide time for students to 
share aloud .  (bears, not pets)

 1. Have students complete the Panda Details activity sheet (Student Guided Practice 
Book, page 170) .

I Do

We Do

You Do

Whole-Group Lesson (cont.)

During Reading min.
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Lesson  

28 Identifying Reasons (cont.)

 1. Tell students that good readers are able to determine the purpose of writing and 
identify reasons that help support the main ideas and purpose . 

 2. Say, “Today, we read information about the red panda .  We also found the details and 
reasons that supported the idea that red pandas are different from black and white 
pandas and that red pandas are wild animals .”

 1. Ask, “Why does the author want us to know about the red panda?” (The author wants 
readers to know the difference between red pandas and black and white pandas.  She 
also wants us to know that they are wild animals.)  Ask students to use information 
from the text to support their responses .

 2. Have students share their responses with the whole group .

 1. Have students complete the Give Me a Reason activity sheet (Student Guided Practice 
Book, page 171) either now or during the Differentiated Instruction portion of the 
lesson .

I Do

We Do

You Do

Whole-Group Lesson (cont.)

After Reading min.

Engage students in a discussion about the red panda and its 
unique characteristics .  The red panda is/has _____. 

Language Support
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Have students complete a 
timed reading of the passage .  
This passage has 73 words .  
The fluency goal is 60 words 
per minute .  See pages 
16–17 of the Assessment 
Guide for instructions and 
the fluency rubric .

Assessment Opportunity

© Teacher Created Materials 21166—Focused Reading Intervention Level 1—Teacher’s Guide

Lesson  

28

In
fo

rm
a
tio

n
a
l T

ex
t

Identifying Reasons (cont.)

Writing min.

Tell students to think about A Panda of a Different Shade and the red panda .  Then, read 
aloud and discuss the prompt from the Written Response activity sheet (Student Guided 
Practice Book, page 172) .  You may wish to have students complete the digital version of the 
writing prompt found on the Digital Resources USB Device .  Note: If time permits, have 
students discuss their writing in pairs .

Fluency Practice min.

Pair students to read A Panda of a Different Shade to one another .  Pair more fluent readers 
with less fluent readers so that the more fluent readers can serve as models for the less fluent 
readers .  Or pair students with similar reading abilities .  Give student pairs the opportunity to 
practice reading the passage fluently .  Note: You may wish to play the professional recording 
provided on the Audio CD of the passage to model proper fluency .

Progress Monitoring min.

 1. Have students complete the Quick Check activity 
sheet (Student Guided Practice Book, page 173) to 
gauge student progress toward mastery of the Learning 
Objectives .  Note: Depending on students’ abilities, 
you may wish to read the multiple-choice questions and 
answer choices aloud .

 2. Based on the results of the Quick Check activity sheet 
and the teacher’s observations during the lesson, organize 
students into groups and continue with the Differentiated 
Instruction support and the Literacy Games .
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Literacy Game Sets

Digital Literacy Games

Literacy Games
Divide students into groups .  Assign each 
group to one game .  For instructions on 
how to organize, manage, and play the 
Literacy Games, see pages 30–34 .

Lesson  

28 Identifying Reasons (cont.)

Differentiated Instruction min.

While the teacher meets with each group below, the remaining students will play the  
Literacy Games .  

Reteach 
 1. Remind students that reasons are points 

the author makes to support main ideas .

 2. Have students highlight sentences from A 
Panda of a Different Shade that support 
the idea that red pandas are different from 
black and white pandas .

 3. Have them repeat this for the idea that red 
pandas are wild animals .

Reinforce 
 1. To have students practice identifying 

reasons, invite them to read Dear Mayor 
Keen (Student Guided Practice Book,  
page 120) .  Tell them that the letter is used 
to persuade .  Ask students to work with 
partners to make a list of reasons Oscar 
Trent and Spot want a dog park in their 
city . 

 2. Provide time for students to share the 
reasons they found aloud .

 Extend Learning
Have students create a diagram of the red panda with labels .  
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Most pandas are big,  
black-and-white bears.  Red 
pandas are bears, but they are 
different.  They are about the size 
of a house cat.  Dark red, white, 
and black fur covers their bodies.  
They even have fur on their feet.  
This helps them stay warm.  With 
their long tails, these bears look a 
bit like raccoons.  

They may be cute.  
But these creatures are 
not pets.  They are wild 
animals just like any other 
bear.  Grrrr!

A Panda of a

D  i  f  f  e  r  e  n  t    S  h  a  d  e  
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B

Name: _______________________ Date: ________

Word Work 
Part 1: Nouns and Verbs 

Directions: Circle the correct word to complete 
each sentence .

 1 The boy (fly, flies) a kite .    

 2 The cows (eat, eats) the grass .     

 3 The cat (drink, drinks) the milk .     

Part 2: Language and Vocabulary
Directions: Draw a line from each picture to its 
correct category .  

Tame

Wild
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Name: _______________________ Date: ________

Panda Details
Directions: Write two important details from the first 
paragraph .  

 1 

  

    

2 

  

  

Directions: Color the reasons that support the 
author’s point .  

Author’s Point: Red pandas are different from black 
and white pandas .

Black and white 
pandas are big .

Red pandas are 
the size of a  
house cat .

They are wild 
animals .

Red pandas 
have long tails .

Pandas are so 
cute .

Most pandas are 
black and white, 
but red pandas 
have dark red fur .

Red pandas are different 
from black and white 
pandas.
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Name: _______________________ Date: ________

Give Me a Reason
Directions: Circle the best answer to each question .  
Then, answer the question below .

 1 Why did the author write this?  

to entertain to give us 
information to persuade

 2 Which point is not discussed?

Pandas live 
in China .

Red pandas are 
different from black 
and white pandas .

Pandas are 
wild animals .

 3 Which is a reason red pandas are wild?

They look a bit 
like raccoons .

They are like 
any other bear . 

They have fur 
on their feet . 

What are two things you learned about pandas?

 1 

  

 2 
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Written Response

Name: _______________________ Date: ________

Directions: Draw and write three differences 
between the red panda and the black and white 
panda .  
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Name: _______________________ Date: ________

B

Quick Check
 1 How would you make 

the sentence below 
plural?

  The panda is black  
and white.

	 A	The panda is 
black and white .

	 B	The pandas is 
black and white .

	 C	The pandas are 
black and white .

	 D	The panda are 
black and white . 

 2 Which animal is 
tame?

	 A	a dog
	 B	a tiger
	 C	a shark
	 D	a gorilla

 3 Which sentence tells 
that red pandas are 
wild animals?  

	 A	Most pandas are 
big, black-and-
white bears .

	 B	These creatures 
are not pets .

	 C	Grrrr!
	 D	A Panda of a 

Different Shade

 4 Which sentence 
shows why red 
pandas are not like 
other pandas? 

	 A	Their fur helps 
them stay warm .

	 B	They are cute .
	 C	Pandas are bears .
	 D	They are about 

the size of a 
house cat .
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