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This kit includes the following primary sources:

Photographs
 • Hand washing in Ghana, Africa

 • Morocco, North Africa 

 • Berlin Wall in Germany

 • Earthquake in Haiti

 • African forest elephants

 • Possessions of a Japanese family

 • South Korean protest at DMZ

 • South American landfill

Primary Sources
 •  Copernican system of the universe

 • Modern map of the world

 •  Differing maps of western U.S. showing land  
use changes over time

 • U.S. Geological Survey illustration of the water cycle

 • Manifest from ship at Ellis Island, New York

 •  Interview with a Toyota executive regarding  
decision to locate plant in Kentucky

 • The Fertile Crescent then and now

 •  Railroad advertisement during the push West  
in America
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Introduction

How to Use This Product
With its authentically re-created primary source documents, captivating photographs from around the 
world, and easy-to-follow, concise lessons, Exploring Geography through Primary Sources allows 
the teacher and students to expand their study of geography beyond the textbook and classroom.  The 
resources included in this kit assist the busy teacher in presenting innovative primary source lessons 
that meet both the National Geography Standards and the recently revised standards for the National 
Council for the Social Studies (NCSS). 

The contents of the kit provides teachers with all they need to accomplish the lessons without additional 
research or planning.  Teachers have the photographs and documents at their fingertips without 
scurrying to find such references.  Activities are varied, interesting, challenging, and engaging.

By participating in the lessons provided in this kit, students will:

 • articulate their observations.

 • analyze what they see.

 • improve their vocabularies.

 • be prompted by visual clues.

 • compare their assumptions against others.

 • expand their appreciation for other time periods.

By presenting the lessons in this book, teachers will:

 • improve students’ test scores and test-taking skills.

 • meet curriculum standards.

 • create a learning environment that extends beyond the classroom.

 • encourage students to take an active role in learning geography.

 • develop critical-thinking skills in students.

Teacher’s Guide
Included in the teacher’s guide are eight lessons 
focusing on photographs, eight lessons focusing 
on primary source documents, and a total of 
12 document-based assessments.  Each lesson 
plan includes the following:

 • standards and objectives

 • materials list

 • discussion questions

 • suggestions for using the primary sources

 • extension ideas

 • leveled geographic background information

 • document lessons include reproducible  
student activity sheets
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Activities Using Primary Sources 
Hand Washing in GhanaCultural Diffusion (cont.)

Geographic Background InformationCultures are always changing.  Some changes come from people who are part of the 
culture.  They find ways to do a task better.  This kind of change has given us the 
telephone, the electric lightbulb, and the car.  But some changes come from outside 
the culture.  A new idea starts in one place and spreads to another.  This process is 
called diffusion.  There are several different kinds of diffusion.Contagious diffusion is when ideas spread from person to person.  Popular music 
often spreads this way.  For example, imagine that you hear a local music group 
playing at a festival.  You tell your friends about the music group.  Your friends then 
tell other friends about the group.  Before long, the local music group has fans across 
the country and maybe even the world.  This happened through contagious diffusion.Many cultural changes start with companies making new products.  They advertise 
the products on billboards, television, the Internet, and in magazines and newspapers.  
People find out about the new item and buy it.  Most large companies have their main 
offices in cities.  That means these changes start in cities and spread to suburbs, small 
towns, and then rural areas.  This process is called hierarchical, or cascade, diffusion.  
The idea cascades, or flows down, like a waterfall from a big city to small towns.Another type of diffusion happens when people move.  They pack up their belongings 
but also bring along their ideas.  This is called relocation diffusion.  English is the 
main language of the United States because some of the first settlers came from 
England.  They brought the English language with them.  Today, many people from 
Latin America are moving to the United States.  These new residents speak Spanish.  
Now, many signs, labels, and instructions are printed in both Spanish and English.Some groups bring new ideas to other parts of the world to help people.  This is called 
expansion diffusion.  Former U.S. president Jimmy Carter and his wife, Rosalynn, 
started the Carter Center in 1981.  The center’s mission is to encourage peace, spread 
freedom, and improve health around the world.  The Carters saw that sickness was 
a major problem in Africa.  They found a simple and cheap way to change lives.  In 
rural Africa, clean water is hard to find.  That makes basic cleanliness a challenge.  
Doctors from the Carter Center traveled to Africa to teach people about the need for 
good hygiene.  They installed hand-washing stations in many villages.The Carter Center tries to share ideas that keep people healthy without changing the 
local culture.  However, all parts of culture are connected.  Making people healthier 
will help them live longer and work better.  Instead of struggling to survive, they will 
be able to help their countries develop.  The hand-washing station is one small idea 
that could make a big difference.
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Activities Using Primary Sources 
Hand Washing in Ghana

Cultural Diffusion

Standard/Objective

 • Students will know and understand how to model spatial organization.

(National Geography Standard 3.4)

 • Students will understand the spread, or diffusion, of customs from one culture to another by 

learning about hand washing in Ghana.

Materials

Copies of both sides of the Hand Washing in Ghana photograph card; Copies of the geographic 

background information (page 16); Copies of the World Map (worldmap.jpg) and Africa Map 

(africamap.jpg), both available on the CD 

Discussion Questions

 • Why do you think an audience gathered to watch this man wash his hands?

 • Which famous man is standing on the left side of the photograph?

 • Where might this photograph have been taken?

Using the Primary Source

Distribute copies of both sides of the Hand Washing in Ghana photograph card to students.  Have 

students study the photograph closely.  Ask the discussion questions listed above.  Then, display the 

World Map (worldmap.jpg) and Africa Map (africamap.jpg).  Ask a student volunteer to locate Africa 

on the World Map and Ghana on the Africa Map.  

Next, share with students some basic facts about life in Ghana.  Then, discuss the importance of hand 

washing in preventing the spread of disease.  Ask students to think about why this health practice might 

be new to rural Africa.  Have them discuss how the idea came to Africa.  Point out that this example 

of directed culture change is an instance of diffusion (specifically expansion diffusion).  Review the 

definition of diffusion as the spread of ideas from a place of origin to other places.  Distribute copies of 

the geographic background information (page 16) to students and have them read it.

Start a simple flow chart on the board.  In the first box, write better hand-washing practices.  Ask 

students to help you diagram the effects generated by better hand washing.  Be sure to explain that 

healthy people are able to work harder and live longer.  Help students understand that healthier people 

who live longer can do more to develop their countries.  Point out that diffusion is more successful 

when people understand that the idea is beneficial to them (like the hand-washing station).

As a final activity, have students read the geographic background information on the back of the 

photograph card.  Then, assign various activities from the card for students to complete.  

Extension Idea

The installation of simple hand-washing stations like the one featured on the photograph card is just 

one program of the Carter Center, which former President Jimmy Carter and his wife Rosalynn started 

in Atlanta in 1981.  Have students research other Carter Center programs and similar organizations that 

are working to improve the health of people in developing countries.
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Introduction

How to Use This Product (cont.)

Photograph Cards
The photograph cards provide captivating images 
along with background information and activities 
for teacher and student use.  The lesson plans do 
not refer to each of the sections on the back of the 
photograph card.  These activities can be used by 
teachers in a way that best suits the classroom needs 
(group work, individual work, learning center, etc.).  
Each photograph card includes the following:

 • primary source image

 • geographic background information

 • analyzing geography questions designed to help 
students analyze what they see and learn based 
on the revised Bloom’s Taxonomy

 • geographic writing prompts  
(fiction and nonfiction)

 • geography challenge section with fun extension 
ideas for students

Primary Source Documents
Facsimiles of primary source documents are provided in both an 
authentic-looking format as well as in digital format on the Teacher 
Resource CD.  The documents come in varying sizes.  

Teacher Resource CD
See pages 75–76 for more information about the files included on 
the CD:

 • digital copies (both in PDF and JPEG formats) of 
all photographs and primary sources

 • additional photographs and primary sources to 
support and enrich the lessons 

 • all student reproducibles

 • standards charts

 • detailed listing of original location of photographs 
and primary sources

 • document-based assessment rubric example

 • hyperlinks for suggested useful websites
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Activities Using Primary Sources Locating an Automotive Plant

Economic Interdependence
Standard/Objective

 • Students will know and understand the reasons for the spatial patterns of economic activities. 
(National Geography Standard 11.4)

 • Students will explain the reasons why the first American Toyota plant was built in Georgetown, 
Kentucky.

Materials

Copy of the Locating an Automotive Plant document facsimile; Copies of the geographic background 
information (page 52); Copies of The First American Toyota Plant activity sheet (page 53); Copies of 
the Locating an Automotive Plant (page 54); Copy of the United States Map (usmap.jpg), available on 
the CD; Copy of a regional map; Slips of paper; Sticky notes

Discussion Questions

 • What are some of the reasons why Toyota chose Georgetown, Kentucky, as the site of its first 
American plant?

 • What are some reasons that had to do with the environment?

 • What are some reasons that had to do with people?

 • How would you rank the reasons from most important to least important?

Using the Primary Source

Display the Locating an Automotive Plant  document facsimile for the class and distribute individual 
copies (page 54) to students.  This primary source is a statement from Hiroyoshi Yoshiki, a Toyota 
executive from the book Toyota Culture.  In the quote, Mr. Yoshiki explains why Toyota chose 
Georgetown, Kentucky, as the location of its first U.S. plant.  Have students find Georgetown on 
the United States Map (usmap.jpg).  Explain that it is about 20 miles (32 km) north of Lexington, 
Kentucky, and 55 miles (89 km) south of Cincinnati, Ohio.

Read Mr. Yoshiki’s quote from the facsimile aloud.  Ask students the discussion questions listed above.  
Make a class list of ideas on the board.  Ask students to name factors that Mr. Yoshiki did not mention 
that might have influenced the decision.  Add these to the list.  Then, distribute copies of the geographic 
background information (page 52) and The First American Toyota Plant activity sheet (page 53) to 
students.  Have students read the background information and complete the activity sheet with partners.

Display a regional map so that all students can clearly see it.  The region you choose should be fairly 
large but also familiar to most of your students.  It could be a metropolitan area, a county, or a state.  
Divide the class into small groups.  Write several kinds of businesses, such as a factory, a shopping 
center, a university, and a hospital, on slips of paper.  Ask each group to draw a slip.  Then, have groups 
decide where to locate their businesses.  Ask them to place sticky notes on the map in those locations.  
Invite them to explain their choices.  Ask the class to evaluate each group’s ideas.

Extension Idea

Find out why a major business was built in your community or a nearby community. 
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Activities Using Primary Sources Locating an Automotive Plant

Economic Interdependence (cont.)

Geographic Background Information

At the end of World War II, Toyota was a small automaker in Japan.  The company 
wanted to grow.  Toyota’s executives knew that Americans wanted cars and had 
money to buy them.  They began to think about building a factory in the United 
States.

Some of Toyota’s managers traveled to America to choose a location for a car factory.  
They drove from Chicago to Atlanta in search of the perfect location.  At the end of 
the first day, they arrived in central Kentucky.  They thought the land was beautiful.  It 
reminded them of home.

But central Kentucky was not just pretty.  It was also practical.  Major highways ran 
north and south and east and west through the region.  This would give the factory 
quick access to the parts and supplies needed to build cars.  It would also make it easy 
to ship the finished cars to dealers across the country.

Toyota also thought that the people of central Kentucky would be good workers.  
Many people had been farmers.  They knew how to work hard.  The people in the area 
also wanted better job opportunities.  They were eager to find steady work.  

Toyota had found a great location.  But the company decided that the time was not 
right for an American factory.  Years passed.  Toyota cars and trucks became popular 
in the United States.  American car companies advertised the idea that buying 
Japanese cars could cause American automakers to lose their jobs.  In reply, Toyota 
decided to build a factory in the United States.  The company again considered several 
places, but they always remembered their trip to Kentucky those many years before.

In 1985, Governor Martha Layne Collins of Kentucky announced that Toyota had 
decided to build its factory just outside Georgetown.  The plant would open in 1988.  
Its first product would be the 1989 Camry.

Today, the plant at Georgetown is the largest Toyota plant in the United States.  
People there make the Camry as well as other Toyota vehicles.  The factory makes 
about 2,000 vehicles and engines every day.  More than 7,000 people work there.

Since the Toyota plant was built, other foreign companies have also built factories in 
the United States.  BMW and Honda both have plants in America.  These factories 
provide jobs to people and taxes to local governments.  
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Activities Using Primary Sources Locating an Automotive Plant

Name _______________________________________________________

The First American Toyota Plant
Geographic Background Information

In 1985, Toyota decided to build its first American factory in Georgetown, Kentucky.  There were many 
reasons for choosing Georgetown.  In the end, the characteristics of that place appealed to the leaders of 
the Toyota Motor Company.

Activity

Directions: Think about the opinions of people in Kentucky in 1985.  Imagine that you are Mr. Yoshiki.  
How would you respond to each person?

A Kentucky farmer: “I am making very little money on my farm.  I hope to get a good job at the new 
factory.”

____________________________________________________________________________________

____________________________________________________________________________________

____________________________________________________________________________________

____________________________________________________________________________________

A taxpayer in Georgetown: “The factory will raise my taxes and increase the traffic.”

____________________________________________________________________________________

____________________________________________________________________________________

____________________________________________________________________________________

____________________________________________________________________________________

An automobile executive of an American company: “I will have to raise my workers’ wages or they 
will all leave to work at Toyota.”

____________________________________________________________________________________

____________________________________________________________________________________

____________________________________________________________________________________

____________________________________________________________________________________

Challenge

Create a map that shows where foreign car companies have built automotive factories in the 
United States.
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Activities Using Primary Sources Locating an Automotive Plant

Locating an Automotive Plant
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