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 Introduction

How to Use This Product
With its authentically re-created primary source documents, captivating photographs, and concise, 
easy-to-follow lessons, the Primary Sources series allows teachers and students to expand their study of 
history beyond the textbook and classroom .  The resources included in this series assist busy teachers in 
presenting innovative primary source lessons that meet the Next Generation Sunshine State Standards 
for social studies, the Language Arts Florida Standards, the National Council for the Social Studies 
(NCSS 2010) standards, and the C3 Framework .

The contents of this kit provide teachers with all they need to accomplish the lessons without additional 
research or planning .  Teachers have the photographs and documents at their fingertips and do not need 
to rush to find such resources .  Activities are varied, interesting, challenging, and engaging .

By participating in the lessons provided in this kit, students will:
 • articulate their observations 

 • analyze what they see

 • improve their vocabularies

 • build literacy skills

 • strengthen critical-thinking skills

 • be prompted by visual clues

 • compare their assumptions against those of others

 • expand their appreciation for other time periods

By presenting the lessons in this book, teachers will:
 • improve students’ test scores and test-taking skills

 • meet curriculum standards

 • create a learning environment that extends beyond the classroom

 • encourage students to take an active role in learning

 • develop critical-thinking skills in students

Teacher’s Guide
The Teacher’s Guide includes the following:

 • 8 photograph card lessons

 • 8 primary source lessons 

 • standards and objectives 

 • materials lists  

 • discussion questions  

 • extension and challenge activities  

 • historical background information  

 • reproducible student activity sheets  

 • 12 document-based assessments 

 • document-based question tasks

 • student glossary  

 • suggested literature and websites

© Teacher Created Materials 
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Activities Using Photographs 

Rough Riders 

The Spanish-American War

Objectives

 • Explain events, ideas, or concepts in a historical text, including what happened and why, 

based on specific information in the text.  (LAFS.4.RI.1.3)

 • Write informative/explanatory texts to examine a topic and convey ideas and information 

clearly.  (LAFS.4.W.1.2)

 • Describe the effects of the Spanish-American War on Florida by creating a radio news report.  

(SS.4.A.6.4)

Materials

copies of both sides of the Rough Riders photograph card; copies of the historical background 

information (page 36); for optional use, copies of the student glossary (page 91)

Discussion Questions

 • Describe what you see in the photo.  When do you think it was taken?

 • Where do you think this photo was taken?  What clues did you use?

 • What do you think the people in this photo are doing?  Use evidence from the photo to 

support your answer.

Using the Primary Source

Display the Rough Riders photograph card.  Ask students the discussion questions above.  Then, 

tell students that this photo was taken on July 14, 1898.  It shows a group of cavalrymen known as 

Rough Riders in Tampa, Florida.

Distribute copies of the historical background information (page 36) to students.  Read the text 

aloud as students follow along.  For reference, there is a student glossary (page 91).

Discuss how having troops arrive in Tampa affected the city.  Have students brainstorm items these 

troops would need during their stay.  Then, have students sort their ideas by categories such as 

food, clothing, and shelter.  As a class, discuss how new businesses and roads helped Tampa grow 

very quickly.  Then, have students write and perform a radio news report describing the economic 

impact on Tampa and its citizens.

As a final activity, have students complete various activities from the back of the photograph card.

Extension Idea

Have students research the contributions of the Buffalo Soldiers during the Spanish-American  

War.  Have them present their findings on a poster and share it with the class.

25757—Primary Sources: Florida 
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Activities Using Photographs 

Rough Riders The Spanish-American War (cont.) Historical Background Information
In the 1800s, tensions rose in Cuba.  Cuba is a country just south of Florida.  At 
the time, Cuba was ruled by Spain.  Cubans had been fighting the Spanish for a 
long time.  They wanted their independence.  In 1896, Spanish leaders put rebels in 
reconcentration camps.  There was little food in the camps.  Disease spread quickly.  
But, if people did not show up to the camps, Spanish leaders killed them.  When 
Americans heard about this, they were appalled.In 1898, American leaders sent a ship to Cuba.  The USS Maine sat in the harbor.  
Suddenly, it exploded and sank.  Hundreds died.  Many blamed Spain.  After that, the 
United States declared war on Spain.  The Spanish-American War had begun.Before the United States entered the war, many Cubans came to Florida.  They wanted 
to escape the fighting and live in a safe place.  Some of these immigrants joined the 
fight against Spain.  They formed the Army of the Cuban Republic.Another group joined the fight, too.  The Buffalo Soldiers were a group of black 
soldiers.  They fought bravely.  They helped achieve many American victories 
in Cuba.

Theodore Roosevelt started a cavalry group called the Rough Riders.  They were the 
first volunteer cavalry in the Spanish-American War.  Men came from all over the 
United States to be part of the Rough Riders. 
The Rough Riders and many other troops met in Tampa in 1898.  At that time, Tampa 
was just a small town.  Altogether, there were 30,000 troops.  The people who lived 
there were excited about this.  This meant big money!  The soldiers needed food.  
They needed supplies for their camps.  Tampa business owners could sell these things.  
The small town grew fast.
Lakeland was a small town, too.  At times, there were too many troops in Tampa.  So 
they used Lakeland to house overflow troops.  It had a direct railroad to Tampa.  This 
made travel to the port easy.  It also had a good water supply.  Only 1,000 people lived 
in Lakeland in 1898.  But, the people in Lakeland did not like having the army in their 
town.  They fought with the 9,000 troops who came there.  Many of these conflicts 
were between black soldiers and the white Lakeland residents. Other port cities in Florida helped the war effort, too.  Troops went to Jacksonville, 
Tampa, and Key West to train.  The U.S. Navy kept its headquarters in Key West.The war did not last long once U.S. troops arrived in Cuba.  The Spanish surrendered 
and hurried to leave.  The Spanish-American War lasted less than four months.  It 
started on April 25 and ended on August 12.  American troops left through port cities 
in Florida.  They also returned there.  This helped these cities grow.
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Introduction

How to Use This Product (cont.)

Photograph Cards
The photograph cards provide captivating images 
along with background information and activities 
for teacher and student use .  The lesson plans do 
not refer to each of the sections on the back of the 
photograph card .  These activities can be used by 
teachers in a way that best suits the classroom needs 
(group work, individual work, learning center, etc .) .  
Each photograph card includes:

 • a primary source image

 • historical background information

 • revised Bloom’s taxonomy questions designed to 
help students analyze what they see and learn

 • historical writing prompts (fiction and nonfiction)

 • a history challenge featuring an engaging and 
challenging student activity 

Primary Source Documents
Facsimiles of primary source documents are provided in 
both an authentic-looking print format and in a digital  
format in the Digital Resources .  The documents come in 
varying sizes .  

Digital Resources
The Digital Resources contain the following:

 • digital copies (both in PDF and JPEG formats) of 
photographs and primary source documents

 • additional photographs and primary sources to support and 
enrich lessons 

 • student reproducibles

 • student glossary

 • detailed listing of original location of photographs and 
primary sources

 • document-based assessment rubric example

 • hyperlinks for suggested useful websites

See pages 105–107 for more detailed information about the 
contents of the Digital Resources . 
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Analyzing History 

Remembering 

Where was Gibbs born?

Understanding

Why did Gibbs receive death threats?

Applying 

Gibbs died in 1874.  Write an epitaph for his gravestone 

that summarizes his accomplishments.

Analyzing 

Why was Gibbs’s success in the South immediately 

following the Civil War so surprising?

Evaluating 

Why do you think Gibbs chose to move to the South after 

the Civil War?

Creating 

Create a monument to honor Gibbs’s achievements.

Historical Writing 

Fiction 
A folktale is a traditional story that 

is passed down from generation to 

generation.  Details in folktales are 

often exaggerated.  Write a folktale 

about Gibbs.

Non� ction 

Imagine you are presenting Gibbs an 

award for his greatest achievement.  

Write a speech you would give at the 

award ceremony explaining why he 

deserves the award.

History Challenge 

Research other influential African 

Americans during Reconstruction.  

Summarize their accomplishments in an 

infographic.
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Jonathan C. Gibbs  

Historical Background Information 

Jonathan Clarkson Gibbs achieved many things during a time when African Americans were not treated 

equally.  He graduated college.  He became a Presbyterian minister.  He became Florida’s first black 

secretary of state.  And he was superintendent of public instruction in Florida.  He fought for civil rights 

for African Americans after the Civil War.

25772
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Activities Using Primary Sources Letter from Ponce de León 

Florida’s Founder
Objectives

• Refer to details and examples in a text when explaining what the text says explicitly and 
when drawing inferences from the text.  (LAFS.4.RI.1.1)

• Draw evidence from literary or informational texts to support analysis, reflection, and 
research.  (LAFS.4.W.3.9)

• Explain the motivations for exploring Florida by comparing Juan Ponce de León’s goals to 
the outcomes of his expeditions. (SS.4.A.3.1)

Materials
copy of the facsimile Letter from Ponce de León; copies of the historical background information 
(page 46); copies of the Going Ashore activity sheet (page 47); copies of the Letter from Ponce de 
León transcript (page 48); for optional use, copies of the student glossary (page 91)

Discussion Questions
• Why did Ponce de León want to return to Florida?

• How would you describe the relationship between Ponce de León and the king?  Use 
examples from the text to justify your answer.

• How does Ponce de León use flattery in his letter?  Why might he have done that?

Using the Primary Source
Display the facsimile Letter from Ponce de León.  Tell students that this letter is from explorer 
Juan Ponce de León to the king of Spain.  Distribute copies of the Letter from Ponce de León 
transcript (page 48) to students.  Read the transcript aloud as students follow along.  Pause 
periodically to clarify the language used in the letter.  Then, ask students the discussion 
questions above.

Discuss what motivated explorers, such as wealth, expanding empires, and starting colonies.  
Distribute copies of the historical background information (page 46) to students.  Have students 
read the text in pairs.  For reference, there is a student glossary (page 91).  As students read, ask 
them to think about what a successful expedition might look like.

As a class, discuss Ponce de León’s motives for exploring during each of his expeditions.  Discuss 
the reason he wrote in his letter to the king of Spain.  Distribute copies of the Going Ashore 
activity sheet (page 47) to students.  Have them use the background information and Ponce de 
LeÓn’s letter to complete the activity sheet.

Extension Idea
Have students research different Florida explorers.  Have them list the reasons each person 
explored and the outcomes of their expeditions.  Then, have the class rate the success of 
each expedition.
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Activities Using Primary Sources Letter from Ponce de León 

Florida’s Founder (cont.) 

Historical Background Information

Hundreds of years ago, European rulers wanted riches and more land.  They sent 
explorers to find new lands to expand their empires.  Juan Ponce de León was one of 
these explorers.  He served the Spanish king.  He began exploring with Christopher 
Columbus in 1493.  Beginning in 1502, he served the governor of eastern Hispaniola, 
an island in the Caribbean.  He heard reports of gold on Puerto Rico.  So, he decided 
to explore the nearby island.  There, he started a colony.  And he was the governor of 
Puerto Rico for a short time.

Ponce de León continued exploring.  He hoped to find gold and claim more land for 
Spain.  In 1513, he landed on what he thought was another island.  He claimed it 
for Spain.  He named it La Florida.  This means “place of flowers” in Spanish.  He 
gave it this name because he landed there during the Easter season.  This was called 
Pascua Florida, or the “festival of flowers.”

Many people think that Ponce de León went to Florida to search for the Fountain of 
Youth.  Legend says that drinking its water would make an old man young again.  But, 
historians now believe this myth was connected to Ponce de León after his death.  His 
rivals may have spread this rumor in order to make Ponce de León look foolish.

Ponce de León continued exploring the Florida coast.  He kept careful notes of his 
journeys.  He sailed around the southern tip of Florida.  He explored the Keys.  He 
journeyed north a short distance, too.  There, Calusa warriors met his crew.  They did 
not want new people on their land.  They feared the newcomers would try to take over.  
Both sides fought over the territory.  Ponce de León and his crew fled.  He had not 
found any gold.  But he planned to come back again.

Ponce de León returned to Florida in 1521.  He wanted to colonize the land.  He 
brought horses, cattle, tools, seeds, and about 200 people.  But the Calusa tribe 
attacked.  Ponce de León was shot with an arrow during the attack.  The colonists 
fled to Cuba.  Ponce de León died in Cuba from his wound.

After his death, other explorers set their sights on Florida.  But most did not build 
settlements.  In 1565, Pedro Menéndez de Avilés (ah-vee-LAYS) set up a military base 
in St. Augustine.  This is the oldest successful settlement in the United States.  Avilés 
took back the land for Spain.  Many countries fought to control Florida for years.

Even though Ponce de León did not set up this colony, he is still known as the 
explorer who discovered Florida.  He was the first European known to set foot on its 
land.  And he gave Florida its name.

25757_PS_Florida_TG.indd   46 11/5/19   11:34 AM



© Teacher Created Materials 47 25757—Primary Sources: Florida

Name ___________________________________________________ Date ______________________

Going Ashore
Historical Background Information
Juan Ponce de León made two trips to Florida.  He had different goals for each expedition, and each 
had a different outcome.

Activity
Directions: List what Ponce de León hoped to achieve in the Goal boxes.  List what actually happened 
in the Outcome boxes.  Use that information to rate the success of each expedition on a scale of 1 to 5 
(1 being unsuccessful and 5 being very successful).  Justify each rating.

First Expedition (1513)
Goal Outcome

Success Rating: __________ Why did you give it this rating? 

Second Expedition (1521)

Goal Outcome

Success Rating: __________ Why did you give it this rating? 

Activities Using Primary Sources Letter from Ponce de León 
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Activities Using Primary Sources Letter from Ponce de León 

Letter from Ponce de León
Very Powerful Lord,

As it has always been my usage and custom to serve the Royal Crown in these parts by 
command of the Catholic King1, and in the increase of his income and lordships, now, 
although with poverty, I have wished to continue serving Your Majesty, and to expect favors 
as I expect them.  Among those services that I have mentioned I discovered the island Florida, 
at my own expense and provision, and others in its vicinity of which no mention is made 
because they are small and useless.  And now I return to that island, it being pleasing to the 
will of God, to make a settlement; being able to carry plenty of people with whom to do it, 
so that there the name of Christ may be praised and Your Majesty may be served with the 
profits the land may produce.  And I intend to discover more of the coast of that island, and 
to know if it is one, and if it borders on the land where Diego Velazquez2 is or any other.  I 
will try to know everything more that I may be able.  I leave here, to proceed on my voyage 
from here, in five or six days.  On my return I will send Your Majesty an account of that 
which may be done or seen in those parts where I may travel.  And I will ask favors, and 
from now I pray you will grant them, because I would not dare to undertake so great a thing, 
nor of such expense, neither would I be able to accomplish it except with the protection and 
favors from Your Caesarean Majesty.  If until now I have not asked it has been for seeing that 
Your Majesty has had little repose and much trouble, so that in truth I feel it as if I had gone 
through it myself.  May God guard your very royal person, with an increase of long life and 
many other kingdoms and lordships, as is desired, for Your Majesty.  From this Island of San 
Juan3 and City of Puerto Rico, which is in the Indies of the Ocean Sea.  The tenth day of the 
month of February of one thousand five hundred and twenty one years.

Of Your Majesty

The slave and servant who kisses your very royal feet and hands.

Juan Ponce de Leon

(With his rubric)4

Notes
1The reference to the “Catholic King” is a nice diplomatic touch.  “The Catholic King” was King Ferdinand, 

grandfather of Charles V.
2“The land where Diego Velazquez is” is Cuba, of which he was governor at the time.
3“From this island of San Juan.”  At that time Puerto Rico was known as San Juan, or San Juan de Boriquen 

while the port and city now known as San Juan was called Puerto Rico.
4“With his rubric.”  The rubric are those squiggles at each side and beneath the signature.  Each Spaniard had 

his own, some of them even more intricate than this one.  It authenticates the signature.

—Translation and Notes by Edward W. Lawson
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